
 

Context: Heather Avenue Infant School is a small infant school with 135 pupils which mainly serves the immediate community to the 

north of the city of Norwich. Norwich is a medieval city with a rich history in the largely rural county of Norfolk. Most pupils spend their 

whole infant education at the school. In 2017 Heather Avenue Infant School became an academy and joined the Wensum Trust, which 

consists of ten schools divided into three hubs; a city hub, a coastal hub and a rural hub. 

The proportion of pupils known to be eligible for free school meals is broadly average. The proportion of pupils from minority ethnic 

groups and those who speak English as an additional language is below average, but increasing. The proportion of disabled pupils and 

those who have special educational needs is above average.  

Application Process: We chose to apply for the history Quality Mark as we wanted to ensure that our history provision is equipping our 

children with both the knowledge and skills they need for the future as well as helping them to understand how and why we learn 

from the past. I felt that having an external verification of this would be helpful in recognising the key importance of history education 

in our curriculum.  The audit we completed at the beginning of the process was extremely helpful in helping to see where our areas of 

strength lay, as well as to decide on areas for focus in order to sharpen our practice further. I felt happy that I could use the completed 

audit document to create an action plan for history and to monitor our progress. The Historical Association team were very helpful in 

providing further advice about the evidence I could gather as we implemented the plan and also reassured me that there ǿŀǎƴΩǘ an 

expectation that everything would necessarily be achieved and our provision be perfect when we submitted our final application. The 

important thing was the journey that we were on and whether we could show that we were actively making a positive difference for 

our pupils. 

Successes: Our biggest success were the links we made with our Local Heritage Centre, based at the Millennium library in Norwich city 

centre and in becoming a Heritage School through our partnership work with Historic England. Both of these links were invaluable in 

introducing the concept of heritage to our pupils from the start of Reception through to enabling our Year 2 pupils to leave our school 

with an in-depth knowledge of local history and in having the skills they need in order to continue learning in the future. 



Challenge: I found my greatest challenge with the process was choosing only the evidence which best fit the criteria from the 

multitude we had available. There was so much that I wanted to show off and it was an interesting challenge for me in being ruthless 

when deciding what to include. Some pieces of evidence also fit multiple criteria so deciding the best fit was crucial. Luckily, during the 

assessment visit I was able to refer to evidence in different sections or that hadnΩt made the cut into the final portfolio to illustrate my 

judgements which was useful. An additional challenge was for us an infant school, providing evidence that isnΩt pupil work in books. 

Our pupils range in age from 4 to 7 years old and much of their history work is documented in conversations, artwork, observations, 

drama and other practical methods, particularly for our youngest pupils. 

Impact: The impact of the QM process has been significant. It allowed us to really raise the profile of history across the school 

community, including parents/carers and within our local community. Our pupils were much more confident in being able to talk about 

history whether this was areas they enjoyed learning about or explaining the purpose of learning about the past and suggesting how 

we can do this. 

Guidance: The Historical Association was extremely helpful throughout the process, particularly when preparing for the external 

assessor visit. I felt confident that I could call or email at any point in the process for advice or support. The website is easy to navigate 

and I found the case studies helpful when deciding how to present our evidence. It was very straightforward to submit evidence using 

the online portfolio and it was a useful tool in keeping everything organised.  

Assessor: Our assessor was a pleasure to work with. We had a telephone conversation prior to his visit where he outlined which lines 

of enquiry he would like to focus on during his visit. It was during this conversation that we discussed the best fit for our provision as 

possibly being gold, rather than silver as I had originally suggested. The conversation gave me some time to prepare additional 

evidence to show where we met the gold criteria for each section and to think about which areas of provision I wanted to showcase 

during the visit, as well as to arrange for various groups of stakeholders including pupils, staff, governors and parent-carers, to have an 

opportunity to give their views.  

Our assessor was extremely knowledgeable both about history and about the specific provision of early years/ KS1 education and we 

had many interesting conversations about the journey the school had been on throughout the QM process. He was so encouraging and 

the visit felt very much like an interesting conversation rather than an inspection or an interrogation. Our assessor gave very useful 

advice for our next steps and our pupils very much enjoyed talking to him about their learning and enthusiasm for history.  



Impact on school: I feel that achieving the Quality Mark has had a very positive impact on our school. We were thrilled to receive Gold 

status and has given us greater self-confidence in recognising the huge efforts we make and celebrating our achievements. We were 

particularly encouraged to see our curriculum provision highlighted as a particular strength of our school as it is something we strive to 

improve upon constantly. I felt it helped me as history subject leader to gain a very good understanding of the skills process we wanted 

to teach our pupils, and also to see where we could continue to improve our practice. I would recommend the process to any school 

who wish to rigorously assess their history provision.  

Section 1: Teaching and Learning 

The staff team were crucial in gathering evidence for this section, both with sharing their planning and for generating innovative and 

engaging ways to deliver their history learning and teaching. This is a section where I felt we really benefitted from being a small 

school, with a very close staff team. I was able to easily access planning and staff and pupils were very welcoming of me being in and 

out of their classrooms regularly across the year to see how this translated into lessons. The main challenge I had in completing this 

section was the large amount of crossover between pupil achievement in section 1 and section 4. At times I couldnΩt decide where to 

best place evidence as it seemed to fulfil criteria of both sections.  I believe in the later set of QM criteria (we used the 2016/17 

criteria) this has been resolved however. 

Section 2: Leadership 

Our CPD programme was crucial to evidencing this section during the process so I spent quite a lot of time on this area prior to 

compiling evidence. This included speaking to staff to see where they felt their CPD needs for history lay. This led to me attaining to 

training run by Historic England and in learning more about Heritage School status, which correlated well with our identified aim of 

improving childrenΩs knowledge of local history and developing their understanding of the term ΨheritageΩ. Parental feedback was very 

helpful in developing our history curriculum and the QM process helped us to expand on the feedback we receive from parents and 

carers further by asking history-specific questions. I found my greatest challenge in this area was ensuring that the staff felt supported 

and not overwhelmed by change. It was crucial that I carefully planned the timescale of changes that we wished to make so staff were 

not overloaded.  

 

 



Section 3: Curriculum 

We have always prioritised our curriculum at Heather Avenue Infant School and this is an area that features in our school development 

planning every year. We tailor our curriculum provision each year to meet the needs of the children and to ensure that our curriculum 

inspires and engages. The QM process has been invaluable in helping us to ensure that foundation subjects are given as much 

importance as core subjects in the childrenΩs education and in the time allocated in to history. The greatest success we had in this 

section was our focus specifically on the local dimension and finding ways that we could forge sustainable partnerships with our local 

community to support our pupils understanding of local history. This led to us utilising the wealth of local knowledge and resources 

available at the Norfolk Local Heritage Centre to provide our pupils with artefacts and information about their local area and see how 

their own lives have been directly impacted by the past. Our greatest challenge in this area was evidencing the amount of time given to 

history specific teaching and learning in the EYFS, as much of the learning that takes place here is so cross-curricular.  

Section 4: Achievement 

This section was an interesting one to evidence. Much of the data we collect on pupils is for informing next steps and I tried to choose 

evidence which showed how and why we monitored pupil progress, rather than just what we do. We have lots of ways of celebrating 

achievement at Heather Avenue Infants and I found there was some overlap between evidence for this section and the other sections, 

mainly section 1 and section 5. This was an interesting area to explore in greater depth with our assessor during his visit, particularly 

how we provide an accurate level of challenge for all pupils whether in Reception or Year 2.  A walk around our school during the 

assessorΩs visit also provided evidence for this area as this included time in each classroom looking at the learning environment and 

observing the children in their history lessons. 

Section 5: Enrichment 

This section was one of the hardest for me to evidence as we had so much that I wanted to include; particularly for community links 

and cross-curricular learning. Much of our history teaching and learning is delivered through a cross-curricular approach, which the 

staff continually review and update. During our assessor visit, we spent quite a bit of time talking about how the school could share 

good practice with other schools or in the wider community and this helped to set priorities for the forthcoming academic year. I felt 

the key information I wanted to show in this section was how staff used their classrooms and other learning environments to enthuse 

the children and to give history a high status. 



Heather Avenue Infant School 

Portfolio of Evidence 

 

Section 1: Teaching and Learning 

 

 

1.1  Understanding among pupils of the purpose of studying history: How well do pupils understand the purpose of history? 

At Heather Avenue Infant School subject leaders carry out annual pupil voice surveys with the children in the EYFS and KS1 to 

check their understanding and enjoyment of the subject. The History subject leader is responsible for speaking to pupils to 

gauge their understanding of history and its value in the school curriculum. In addition, in lesson observations the History 

subject leader is responsible for ensuring that all class teachers understand the importance of pupil voice being heard in 

lessons; this is achieved through ensuring that pupils have an opportunity to contribute to the content of lessons as 

appropriate. A recent example of this is the introduction of a CirŎǳǎ ǘƻǇƛŎ ƛƴ ¸ŜŀǊ м ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǇǳǇƛƭǎΩ Ŝƴǘhusiasm for a 

ŎƛǊŎǳǎ ŀǊǊƛǾƛƴƎ ƭƻŎŀƭƭȅΤ ǘƘƛǎ ƭŜŘ ƛƴǘƻ ŀ ƘƛǎǘƻǊȅ ǘƻǇƛŎ ƭƻƻƪƛƴƎ ŀǘ bƻǊǿƛŎƘΩǎ ƘƛǎǘƻǊȅ ƻŦ ŎƛǊŎǳǎŜǎΦ {ŜŜ ōŜƭƻǿ ŦƻǊ ǇǳǇƛƭǎ ƛƴ ¸ŜŀǊ 1 at the 

beginning of their topic.  

Class teachers regularly review termly topic coverage to ensure all subjects, inŎƭǳŘƛƴƎ ƘƛǎǘƻǊȅΣ ŀǊŜ ǘŀƛƭƻǊŜŘ ǘƻ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ 

interests and next steps. Pupil voice is gathered through a range of mechanisms suitable to the age and stage of the pupils 

including class Circle Time and School Council sessions, subject leader interviews, discussion in lessons and discussions with 

parents/carers for example at home visits for the new Reception children. See below for an extract from a recent pupil 

interview. 

All termly topics begin with a discussion with the children of questions that they would like to cover in their upcoming 

learning. These are then displayed in the classroom to be referred to throughout the topic as the children answer their 

ǉǳŜǎǘƛƻƴǎΦ {ŜŜ ōŜƭƻǿ ŦƻǊ ŜȄŀƳǇƭŜǎ ƻŦ ¸ŜŀǊ н ǇǳǇƛƭǎΩ ǉǳŜǎǘƛƻƴǎ ŀōƻǳǘ ǘƘŜƛǊ ±ƛŎǘƻǊƛŀƴ ǘƻǇƛŎ ΨThe TiƳŜ ¢ǊŀǾŜƭƭŜǊΩ. 



 

1.1: Extracts from Pupil Voice (July 2018) show that pupils in Key Stage 1 are developing their understanding of the purpose of history 

and that they enjoy their lessons. 

 

Enjoyment & Understanding: 

Why do you think we have history lessons? Do you enjoy them? 

MO: ά¸Ŝǎ ōŜŎŀǳǎŜ ƛǘΩǎ Ŧǳƴ ƭŜŀǊƴƛƴƎ ŀōƻǳǘ ǘƘŜ ǇŀǎǘΦ LǘΩǎ ǊŜŀƭƭȅ ƛƴǘŜǊŜǎǘƛƴƎΦέ 

OW: ά²Ŝ ƘŀǾŜ ƘƛǎǘƻǊȅ ƭŜǎǎƻƴǎ ǎƻ ǿŜ ƭŜŀǊƴ ƴŜǿ ǘƘƛƴƎǎΦ L ƭƛƪŜ ƛǘΦέ 

SAA: άόIƛǎǘƻǊȅύ ƘŜƭǇǎ ǳǎ ƪƴƻǿ Ƙƻǿ ǘƻ Řƻ ǘƘƛƴƎǎΦέ  

SCΥ άLǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƘŀǘ ǿŜ ǊŜƳŜƳōŜǊ ǘƘƛƴƎǎ ǘƘŀǘ ƘŀǾŜ ƘŀǇǇŜƴŜŘ ŀƴŘ ƛǘΩǎ Ŧǳƴ ǘƻ ƭŜŀǊƴ ŀōƻǳǘ ŎƘƛƭŘǊŜƴ ŀ ƭƻƴƎ ǘƛƳŜ ŀƎƻΦέ 

 

Purpose: 

5ƻ ȅƻǳ ǘƘƛƴƪ ƛǘΩǎ ƛƳǇƻǊǘŀƴǘ ǘƻ ƭŜŀǊƴ ŀōƻǳǘ ƘƛǎǘƻǊȅΚ ²Ƙȅκ²Ƙȅ ƴƻǘΚ 

IM: ά¸Ŝǎ ōŜŎŀǳǎŜ ƛŦ ǿŜ ŘƛŘƴΩǘ ǿŜ ǿƻǳƭŘƴΩǘ ƪƴƻǿ ŀōƻǳǘ ŀƴȅǘƘƛƴƎ ǘƘŀǘ Ƙŀǎ ŜǾŜǊ ƘŀǇǇŜƴŜŘΦέ 

KRΥ ά²Ŝ ƪƴƻǿ ŀōƻǳǘ ƭƛŦŜ ŀ ƭƻƴƎ ǘƛƳŜ ŀƎƻ ŀƴŘ ǘƘŜ ±ƛŎǘƻǊƛŀƴǎ ōŜŎŀǳǎŜ ǿŜ ƭŜŀǊƴ ƛǘ ƛƴ ƘƛǎǘƻǊȅΦέ 

JD: ά¸Ŝǎ ōŜŎŀǳǎŜ ǿŜ ƴŜŜŘ ǘƻ ƪƴƻǿ ǎǘǳŦŦ ŀōƻǳǘ ǘƘŜ ǇŀǎǘΦέ 

DBB: άLŦ ȅƻǳ ƭŜŀǊƴ ŀōƻǳǘ ǘƘŜ Ǉŀǎǘ ȅƻǳΩƭƭ ōŜ ǎƳŀǊǘŜǊ όǘƘŀƴ ǘƘŜ ǇŜƻǇƭŜ ǿƘƻ ǿŜǊŜ ŀƭƛǾŜ ǘƘŜƴύέ 

 

 

 



1.1 Purpose of History: Pupils order events chronologically at the beginning of their new Circus topic. This topic was planned in direct 

response to pupil interest and enthusiasm. 

 

 

 

 

 



1.1 Year 2 pupil questions and understanding ŀōƻǳǘ ǘƘŜƛǊ ƴŜǿ ǘƻǇƛŎ Ψ¢ƘŜ ¢ƛƳŜ ¢ǊŀǾŜƭƭŜǊΩ ό±ƛŎǘƻǊƛŀƴǎύ 

This photograph shows evidence of pupils in Year 2 having their voice heard when beginning a new topic; the question shown were 

gathered as part of a class discussion about what the children would like to find out about. 

 



1.2: Extracts from the most recent Ofsted report (2012) ¢ƘŜ ǎŎƘƻƻƭΩǎ Ƴƻǎǘ ǊŜŎŜƴǘ hŦǎǘŜŘ ǊŜǇƻǊǘ ǘƻƻƪ ǇƭŀŎŜ ƛƴ нлмнΣ ǇǊƛƻǊ ǘƻ ǘƘŜ 

ǎŎƘƻƻƭΩǎ ŎƻƴǾŜǊǎƛƻƴ ǘƻ ŀŎŀŘŜƳȅ ǎǘŀǘǳǎ ǳƴŘŜǊ ǘƘŜ ²ŜƴǎǳƳ ¢ǊǳǎǘΦ ¢ƘŜ ǊŜǇƻǊǘ ŎƻƳƳŜƴǘǎ ƻƴ ǘƘŜ ƻǳǘǎǘŀƴŘƛƴƎ ŀŎƘƛŜǾŜƳŜƴǘ ƻŦ ǘƘŜ ǇǳǇƛƭs 

and attributes this in part to staff use of assessment data and how this is fed into planning. 

 

The full report can be viewed at: http://www.heatheravenue.co.uk/ofsted/   

 

¶ άtǳǇƛƭǎΩ ŀŎƘƛŜǾŜƳŜƴǘ ƛǎ ƻǳǘǎǘŀƴŘƛƴƎΦέ 

¶ άtǳǇƛƭǎ ƳŀƪŜ ǊŀǇƛŘ ǇǊƻƎǊŜǎǎ ƛƴ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎ ŀƴŘ ŘŜǾŜƭƻǇ ŜȄŎŜƭƭŜƴǘ ƘƛƎƘƭȅ ǇƻǎƛǘƛǾŜ ŀǘǘƛǘǳŘŜǎΦέ 

¶ ά¢ŜŀŎƘŜǊǎ ƘŀǾŜ ŀƴ ŜȄǇŜǊǘ ƪƴƻǿƭŜŘƎŜ ƻŦ ǘŜŀŎƘƛƴƎ ǘŜŎƘƴƛǉǳŜǎ ŀƴŘ ŀǇǇƭȅ ǘƘŜǎŜ ŎǊŜŀǘƛǾŜƭȅ ŀŎǊƻǎǎ ǘƘŜ ǿƘƻƭŜ ŎǳǊǊƛŎǳƭǳƳΦ ¢ŜŀŎƘŜǊǎ 

use imaginative approaches which engage pupils to think with growiƴƎ ƛƴŘŜǇŜƴŘŜƴŎŜ ŀōƻǳǘ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎΦέ  

¶ άtǳǇƛƭǎ ŀǊŜ ŀƳōƛǘƛƻǳǎ ǘƻ ŀŎƘƛŜǾŜ ǘƘŜƛǊ ǘŀǊƎŜǘǎ ŀƴŘ ǘŜŀŎƘŜǊǎ ǳǎŜ ŀǎǎŜǎǎƳŜƴǘ Řŀǘŀ ǾŜǊȅ ǿŜƭƭ ǘƻ ŀŘŀǇǘ ǇƭŀƴƴƛƴƎ ŀƴŘ ǇǊƻǾƛǎƛƻƴ ǘƻ 

ŜƴǎǳǊŜ ǘƘŀǘ ƴƻ ǇǳǇƛƭ ƎŜǘǎ ƭŜŦǘ ōŜƘƛƴŘΦέ 

¶ ά{ŜƴƛƻǊ ƭŜŀŘŜǊǎ ŦƻŎǳǎ ǊŜƭŜƴǘƭŜǎǎƭȅ ƻƴ ŘŜǾŜƭƻǇƛƴƎ ǾŜry high standards of classroom practice. All staff take on responsibilities and 

ǳƴŘŜǊǘŀƪŜ ǇǊƻŦŜǎǎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘ ǿƛƭƭƛƴƎƭȅΣ ŎƻƴǘǊƛōǳǘƛƴƎ ƘƛƎƘƭȅ ŜŦŦŜŎǘƛǾŜƭȅ ǘƻ ƛƳǇǊƻǾƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇŜǊŦƻǊƳŀƴŎŜΦ ¢ƘŜ 

outstanding and constantly evolving curriculum ensures ǇǳǇƛƭǎ ŀǊŜ ƘƛƎƘƭȅ ƳƻǘƛǾŀǘŜŘ ǘƻ ƭŜŀǊƴΦέ 

¶ ά¢ŜŀŎƘŜǊǎ ŎƻƴǎƛǎǘŜƴǘƭȅ ǇǊƻŘǳŎŜ ƎƻƻŘ ƻǊ ƻǳǘǎǘŀƴŘƛƴƎ ƭŜǎǎƻƴǎ ƛƴ ǿƘƛŎƘ ǇǳǇƛƭǎ ƭŜŀǊƴ ŀƴŘ ǇǊƻƎǊŜǎǎ ŀǘ ŀ ǾŜǊȅ ǊŀǇƛŘ ǊŀǘŜΦ [Ŝǎǎƻƴǎ ŀre 

imaginative, using a wealth of curricular resources and exciting strategies to engage pupƛƭǎ ƻŦ ŀƭƭ ŀōƛƭƛǘƛŜǎ ƛƴ ǘƘŜƛǊ ƭŜŀǊƴƛƴƎΦέ 

 

 

 

 

 

 

 

 

http://www.heatheravenue.co.uk/ofsted/


1.2  Extract from a history lesson observation feedback carried out by the history subject leader: 

¶ άOpen-ended questions were used very 
effectively to promote discussion between talk 
partners and in whole class discussion, all of 
which enabled children to form their own 
hypotheses and make changes to these as 
appropriate.έ 

¶ άChildren were very engaged by the use of 
photographs of the work they had done in the 
previous lesson ς this led into animated 
discussions between talking partners recapping 
key learning from a previous lesson.έ 

 

 
 

 

 



1.2 Example of pupil KS1 class history assessment completed on Classroom Monitor 

The chart below shows a snapshot of the attainment spread in a Year 1 class, this information was collected by the History subject 

leader in order to monitor the achievement of pupils mid-year and identify individual pupils who may be in need of further support. 

 
 

  



1.2 EYFS Assessment completed on Classroom Monitor 

The work completed by the Reception staff when pupils first start at Heather Avenue Infant School provides a baseline for assessment 

in The World (EYFS Curriculum) and, later, in History (KS1 revised National Curriculum 2014). Each pupil has individual assessment data 

relating to each criteria. 

 



 

 

 

 

 

1.3 How effectively are resources deployed to aid learning and achievement? 

Use of resources to support and enhance the teaching of history is planned carefully by class teachers, with guidance from the 

History subject leader, to ensure they are relevant and of interest to the age and stage of our pupils at Heather Avenue Infant 

School. Over recent years there has been a focus to the effective use of online resources in class and equipping pupils with the skills 

they need to pursue historical enquiry e.g. by using the iPads or class laptops to research a topic or answer a specific question. An 

example of pupils using laptops in order to create PowerPoint presentations showing their learning can be seen below alongside an 

example of a completed presentation from Year 2 pupils. 

Another area of recent focus is the use of real-life artefacts and experiences to bring history to life and give children a context for 

their historical studies. This has been developed through use of carefully planned INSET and field trips such as the Reception class 

ǘǊƛǇ ǘƻ ǘƘŜ 5ƛƴƻǎŀǳǊ tŀǊƪ ŀǎ ŀ ΨƘƻƻƪΩ ǘƻ ōŜƎƛƴ ǘƘŜ ǘƻǇƛŎΦ wŜŀƭ ƭƛŦŜ ŀǊǘŜŦŀŎǘǎ ŀƴŘ ŜȄǇŜǊƛŜƴŎŜǎ ŀǊŜ ǳǎŜŘΣ ǿƘŜǊŜ ǇƻǎǎƛōƭŜΣ ǘƻ ǎǳpplement 

topics such as experiencing palaeontology activities in Reception or examining real Victorian artefacts such as a Victorian clay bottle 

made by a local brewery. The Reception classes produce a weekly continuous provision plan showing the resources that are to be 

used in the classroom and outside areas to support subjects covered in class, such as palaeontology (see example below). 

An extract of the trips schedule for each year group can be seen below. Classroom observations show that a range of real life 

artefacts, online resources, texts and role play activities are used to engage pupil interest and enthusiasm for their learning. Local 

resources play an important role in helping children to understand their immediate local history and the school has worked in 

collaboration with many providers to make use of their expertise and resources such as the local city library, the local heritage 

centre, Norwich airport and Holt Hall. 

 

 



1.3 Trips used to stimulate pupil interest and enthusiasm for topics: 

The information below shows trips undertaken by each year group, trips are planned to cover a range of key skills and develop 

ŎƘƛƭŘǊŜƴΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ǿƻǊƭŘΦ  !ǘ ƭŜŀǎǘ ƻƴe trip in each year group is planned to directly support learning and teaching in a 

history topic. 

 

 



1.3 Example of resources in Year 2 topic: The photographs below show a Year 2 class using laptops collaboratively to create 

PowerPoints about the Victorians to showcase their learning, the use of information technology to share information is a useful tool in 

assessing pupil knowledge about the topics covered. 

 

 

 



1.3 EYFS field trip to the Dinosaur Park and supplementary use of resources in EYFS class following field trip: The photographs below 

show an EYFS class on a trip to the local Dinosaur Park as an introduction to their Dinosaur topic. The enthusiasm and interest 

generated by the pupils was carried into classroom provision with the use of resources and artefacts to become archaeologists and 

learn more about how we know about prehistoric life today. 

 

 



мΦо 9¸C{ ǿŜŜƪƭȅ ǇƭŀƴƴƛƴƎ ŦƻǊ Ŏƻƴǘƛƴǳƻǳǎ ǇǊƻǾƛǎƛƻƴ ǎƘƻǿƛƴƎ ǊŜǎƻǳǊŎŜǎ ǳǎŜŘ ǘƻ ǎǳǇǇƻǊǘ Ψ5ƛƴƻǎŀǳǊ wƻŀǊΩ ǘƻǇƛŎΥ This example of 

planning shows class teachers giving thought to the how resources can be used to teach key skills and enable pupils to explore 

concepts in more detail. 

EYFS Weekly Continuous Provision  
Topic or Theme: Dinosaurs 

Specific area of focus: Harry & the bucketful of dinosaurs                             Week beginning: 12th March 2018 

Creative Role Play Outside, sand, water 

Paintings of dinosaurs for class display.  

Small world dinosaur habitat 

 

Straws for dinosaur skeleton pictures  

 

Paper plate, split pins, pegs dinosaurs on art table. 

Explorer/Museum Role Play: Dinosaur focused. 

Pictures of dinosaurs/non-fiction books, 

notebooks, adventure bags, backpacks, postcard 

templates and clipboards.  

 

Big paper and pens to create maps of their 

expeditions outside  

 

Paleontology resources: sand tray, brushes, bones 

and objects 

Real PE: Fun Station 6, Pirates (In hall) 

 

Paper mache Dinosaur habitat 

Mud kitchen ï can you create a dinosaur dinner? 

Clipboards and paper to record 

 

Sand: Hunt for dinosaur bones and draw on 

clipboard. Provide paintbrushes to brush away the 

sand. 

 

Construction  Book corner, writing, quiet area Finding out 

Construction: Wooden blocks/ lego to create a 

dinosaur nest/habitat or own dinosaur. 

Big building blocks outside to create a dinosaur 

nest.  

Books about dinosaurs 

Dinosaur trip pictures to annotate with captions 

Information texts about Dinosaurs 

Ipads: Letterjoin 

Computer/IWB: Set 1 phonics reading games 

 



 

  

1.4 How does monitoring, marking and feedback help pupils make progress in history? 

Effective, purposeful monitoring, marking and feedback are an integral part of the subject leader role at Heather Avenue Infant 

School. Monitoring activities carried out include pupil interviews, lesson observations, book looks and planning scrutinies with 

feedback given to staff in order to celebrate successes and further improve practice. An example of history subject leader report to 

staff incuding SLT can be seen below. 

¢ƘŜ ƘƛǎǘƻǊȅ ǎǳōƧŜŎǘ ƭŜŀŘŜǊ ƻǾŜǊǎŜŜǎ ǘƘŜ ŎƻƳǇƭŜǘƛƻƴ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ŜƭŜŎǘǊƻƴƛŎ ŀǎǎŜǎǎƳŜƴǘ ǎȅǎǘŜƳΣ /ƭŀǎǎǊƻƻƳ aƻƴƛǘƻǊΣ ǘƘƛǎ ƛǎ 

completed throughout the year as more curriculum coverage is achieved, an extract of class monitoring page can be seen below. 

Marking is tailored to the learning objective of the lesson and pupils are given next steps appropriate to their age and stage of 

development ς in the EYFS claǎǎŜǎ ŦŜŜŘōŀŎƪ ƛǎ ƭƛƪŜƭȅ ǘƻ ōŜ ƎƛǾŜƴ ǾŜǊōŀƭƭȅ ƛƴ ǘƘŜ ŦƻǊƳ ƻŦ ŀ ǉǳŜǎǘƛƻƴ ǘƻ ǎǳǇǇƻǊǘ ŎƘƛƭŘǊŜƴΩǎ ǘƘƛƴƪƛƴƎ όάL 

ǿƻƴŘŜǊ ǿƘȅΧΦέ άǿƘŀǘ Řƻ ȅƻǳ ǘƘƛƴƪ ǿƻǳƭŘ ƘŀǇǇŜƴ ƛŦΧΦΦέύΦ Lƴ ǘƘŜ Y{м ŎƭŀǎǎŜǎ ǇǊŀƛǎŜ ŀƴŘ ƴŜȄǘ ǎǘŜǇǎ ŀǊŜ ƎƛǾŜƴ ǘƻ ǘƘŜ ŎƘƛƭŘǊŜƴ ǾŜǊbally 

and through written marking. Children are given opportunities in the school day to close the gap and complete any next steps in 

order to help them make the best possible progress. An example of marking and pupil response can be seen below. 

 

 

 



 

1.4 Example of history assessment by class teacher using school agreed proforma: The extract below shows personalised tracking for 

each pupil in a KS1 class. Each objective is assessed individually based on assessment to show areas of strength and next steps for each 

pupil. 

 



 

мΦп 9ȄŀƳǇƭŜ ƻŦ ƳŀǊƪƛƴƎ ƻŦ ŀ ŎƘƛƭŘΩǎ ǿƻǊƪ ǿƛǘƘ ŎƻƳpleted next step: ¢ƘŜ ǎŎƘƻƻƭ ƳŀǊƪƛƴƎ ǎŎƘŜƳŜ ŀŘƻǇǘǎ ŀ ΨƴŜȄǘ ǎǘŜǇǎΩ ŀǇǇǊƻŀŎƘ ǿƘŜǊŜ 

pupils are encouraged to think about their next steps after a lesson and respond to these in order to close gaps and help pupils to 

progress. The example below shows a Year 2 pupil responding to a question set by their class teacher. 

 

 



1.4 Example of history subject leader feedback to staff: ¢ƘŜ ǎǳōƧŜŎǘ ƭŜŀŘŜǊ ǊŜǇƻǊǘ ōŜƭƻǿ ǎƘƻǿǎ ŀƴ ŀƴŀƭȅǎƛǎ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀǊŜŀǎ ƻŦ 

strength and next steps in order to secure improvement. This is circulated to all teaching staff. 

 

History Subject Leader Report: Spring Term 2018 

Strengths Next Steps 

*In Reception classes the childrenôs Tapestry accounts contain 

annotated observations of children discussing the passing of time 

and differences between ónowô and the past ï both immediate and 

long ago. 

* Classroom Monitor up to date for The World in Reception and 

History in KS1 for all classes. Clear progress can be seen in 

coverage through Classroom Monitor from Year 1 to Year 2. 

* Computing resources being used in KS1 on a regular basis to 

access further information about topics. 

* Displays show areas children have covered and in the most 

effective cases are added to as the topic progresses. 

* Children at our school are enthusiastic about history and keen to 

talk about their knowledge, experience and things they enjoy 

about the subject. 

 *Ensure teaching coverage includes a focus on the skills needed for history 

(e.g. historical enquiry, investigation work) as well as building knowledge 

base 

*Complete application for History Mark over course of the next academic 

year 

*Apply to become a Local Heritage school; consider opportunities to study 

and promote local heritage in lessons and topics (e.g. Pablo Fanque for Y1 

Circus topic could be supported by trip to Millennium Library local study 

centre) 

 

 

 

Other Information: 

¶ Any further training requests or resource requests? 

¶ Local Studies centre in Millennium library offers free sessions for KS1+ children based on local links ï they are happy to incorporate 
specific topics wherever possible. 

¶ Lesson observations due across school: ideally on a Tuesday. Please let me know a date/time before the Easter holiday J  

¶ YouTube usage: Staff must watch all content to be shared with the children before the lesson to check suitability. 

 



 

 

 

 

 

 

 

 

1.5 Informed Learners: How are pupils encouraged and supported to make judgements and decisions as independent 

learners? 

!ǘ IŜŀǘƘŜǊ !ǾŜƴǳŜ LƴŦŀƴǘ {ŎƘƻƻƭ ƻǳǊ Ǿƛǎƛƻƴ ƛǎ άǇǊŜǇŀǊƛƴƎ ŎƘƛƭŘǊŜƴ ŦƻǊ ŀ ōǊƛƎƘǘ ŦǳǘǳǊŜ ƛƴ ŀ ŎƘŀƴƎƛƴƎ ǿƻǊƭŘΦέ ²Ŝ ŀƛƳ ǘƻ ŀŎƘƛŜǾŜ 

this vision through equipping pupils with the skills they need to be successful later in life; this includes allowing them to become 

resilient, independent learners for even the youngest pupils.  

Pupils are taught history alongside the other curriculum subjects, through the use of key questions ς both those posed by staff 

and, in time, those posed by the pupils themselves. Foe the children in the EYFS the teaching of these key skills begins in the 

Autumn term when children consider the changes they have experienced in their own lives from babyhood to now (See below 

for Tapestry observations). Pupils are encouraged to think about how they have changed and developed and are encouraged to 

formulate their own questions for a parent and baby who visit the class to talk about how they look after their child. As children 

move through the EYFS and into KS1 they become more skilled in formulating their own historical questions.  

Children are encouraged to formulate questions based on sources of evidence about the past such as photographs, artefacts 

and artwork and to suggest ways that they may be able to find answers to these questions supported by staff and carefully 

chosen resources. 

 



1.5: Informed Learners: Children in a Year 2 class formulate their own questions about the Victorians at the start of their new topic, 

these are created as part of a class discussion and incorporates discussions about how the answers to their questions can be 

discovered. By the time pupils reach Year 2, the emphasis is placed upon pupils beginning to suggest how to find answers to their 

questions. 

 

 



1.5 Informed Learners: A Year 2 pupil uses a Victorian photograph to formulate a hypothesis about a Victorian child. The pupil has 

explained why they have reached their hypothesis based on their scrutiny of the evidence. 

 



 

1.5 Informed Learners: A Year 1 class use an adapted historical inference grid for the first time to make observations and form 

questions about the Tokyo Imperial Palace as part of their history lesson. The inference sheet was introduced for the first time 

following CPD training form Historic England in September 2018. 

 

                

 



 

1.5 Informed Learners (Tapestry): An EYFS class meet a parent and baby and ask their questions about how the baby is cared 

for. The learning opportunity Id used to assist pupils in drawing parallels between their own skills and how they have changed 

since they were babies. Staff record ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ƻōǎŜǊǾŀǘƛƻƴǎ ŦƻƭƭƻǿƛƴƎ ǘƘŜ Ǿƛǎƛǘ ǘƻ ǎƘƻǿ ǘƘŜ ŎƻƳǇŀǊƛǎƻƴǎ ǘƘŜȅ ƘŀǾŜ ƳŀŘŜΦ 

  

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.6 Marking and Feedback: How does marking and feedback enable pupils to make progress?  

Effective pupil feedback is an on-going priority at Heather Avenue Infant School and a subject that has been discussed and 
updated at some length over the last few academic years in order to ensure that feedback in all forms is both meaningful and 
helps pupils to make effective progress in all curriculum subjects, including history. 

Due to the young age of the pupils in the EYFS classes, feedback is usually given verbally through pupil discussions. Written 
ŦŜŜŘōŀŎƪ ƛǎ ǊŜǎŜǊǾŜŘ ŦƻǊ ǎǘŀŦŦ ǳǎŜ ǿƘŜƴ ŀƴŀƭȅǎƛƴƎ ǇǳǇƛƭǎΩ ǿƻǊƪ ŀƴŘ ƛƴŘŜǇŜƴŘŜƴŎŜ ƛƴ ǘasks. Pupil observations are recorded 
ǎǳƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ ƻƴƭƛƴŜ ƭŜŀǊƴƛƴƎ ƧƻǳǊƴŀƭ ǎȅǎǘŜƳΣ ¢ŀǇŜǎǘǊȅΣ ŀƴŘ ǘƘŜǎŜ ŀǊŜ ǳǎŜŘ ŀǘ ǊŜƎǳƭŀǊ ƛƴǘŜǊǾŀƭǎ ǘƻ ǘŀƭƪ ǘƻ ǘƘŜ ǇǳǇƛƭǎ ŀōout 
what they have been learning and to review progress made. 

In KS1, a colour coded marking scheme is used to enable pupils to quickly identify areas that they have done well in and any 
areas that may need further attention. Pupils are given time to respond to teacher marking and this is completed in purple pen 
to clearly signify that it has been completed after the initial lesson when the child has had a chance to reflect on their work. A 
current area of focus of the history action plan is ensuring that pupils are given history-specific next steps or questions to 
consider in their history lessons, rather than ones focused on English skills e.g., spelling and grammar. This will continue to be 
monitored by the history subject leader during learning walks and book looks to gauge if feedback is effectively helping pupils 
to make progress. 

 

 

 



1.6: Marking and Feedback: The adapted mark scheme adopted after staff discussions about the best way to clearly indicate feedback 

to pupils. Please note: the policy is currently under review by staff and due to be updated this month. 

 

 



1.6: Marking and Feedback: ! ¸ŜŀǊ н ǇǳǇƛƭΩǎ ǿƻǊƪ Ƙŀǎ ōŜŜƴ ƳŀǊƪŜŘ ǳǎƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ ƳŀǊƪ ǎŎƘŜƳŜ ǎƘƻǿƛƴƎ ǿƘŜǊŜ ǘƘŜ ǇǳǇƛƭ Ƙŀǎ ƳŜǘ 

the learning objecǘƛǾŜ ŦƻǊ ǘƘŜ ƭŜǎǎƻƴΣ ǘƘŜƛǊ ǳǎŜ ƻŦ ǘƘŜ ǿƻǊŘ ΨōŜŎŀǳǎŜΩ ǘƻ ŜȄǇƭŀƛƴ ǘƘŜƛǊ ƛŘŜŀ ŦǳǊǘƘŜǊ Ƙŀǎ ōŜŜƴ ƘƛƎƘƭƛƎƘǘŜŘ ƛƴ ƎǊŜŜƴΦ 

 



1.6: Marking and Feedback: ! ¸ŜŀǊ м ǇǳǇƛƭΩǎ ŜȄǘŜƴŘŜŘ ǿǊƛǘƛƴƎ ŎƻƳǇŀǊƛƴƎ ƻƭŘ ŀƴŘ ƴŜǿ ŎƛǊŎǳǎŜǎ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜƛǊ ǘƻǇƛŎ ƛǎ ƳŀǊƪŜŘ ǳǎƛƴƎ 

green and yellow. With pupils in Year 1, verbal feedback is also used while the work is being completed in order to help the pupils 

ŘƛǎŎǳǎǎ ǘƘŜƛǊ ƛŘŜŀǎ ƛƴ ƳƻǊŜ ŘŜǇǘƘ ŀƴŘ ǘƻ ŀƭƭƻǿ ǘƘŜ ǘŜŀŎƘŜǊ ǘƻ ŀŎŎǳǊŀǘŜƭȅ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǇǳǇƛƭΩǎ ǘƘƛƴƪƛƴƎΦ 

 



 

Section 2: Leadership 

 

 

 

 

 

 

2.1 Status of History: How is the high status of history reflected in the school and beyond? 

!ǘ IŜŀǘƘŜǊ !ǾŜƴǳŜ LƴŦŀƴǘ {ŎƘƻƻƭ ƘƛǎǘƻǊȅ Ƙŀǎ ōŜŜƴ ƎƛǾŜƴ ŀ ƘƛƎƘ ǎǘŀǘǳǎ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ŜƴǘƛǘƭŜƳŜƴǘ ǘƻ ŀ ōǊƻŀŘ ŀƴŘ ōŀƭanced 

curriculum. This has been achieved in a nuƳōŜǊ ƻŦ ǿŀȅǎΥ ǘƘǊƻǳƎƘ ƘƛƎƘ ǉǳŀƭƛǘȅ ǘƻǇƛŎ ǇƭŀƴƴƛƴƎ ƭƛƴƪŜŘ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ŀōƛƭƛǘƛŜǎΣ 

through the recent focus on local heritage as evidenced by the School becoming a Heritage School and through sharing and celebrating 

the work we do with the with parent-ŎŀǊŜǊǎ ŀƴŘ ǘƘŜ ǿƛŘŜǊ ǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅΦ Lƴ ǎŜŎǘƛƻƴ мΦм ŜǾƛŘŜƴŎŜ ƻŦ ŘƛǎŎǳǎǎƛƻƴǎ ǿƛǘƘ ǇǳǇƛƭǎΩ ǎƘƻǿǎ 

that they are developing an understanding of the importance of learning about history and that they enjoy their lessons. 

The History subject leader ensures that History is given a high status by the staff team through the inclusion of history on the weekly 

agenda for staff meetings; this ensures that links with history remain at the forefront of planning new opportunities and experiences 

for the children. See below for extracts from staff meeting notes where history is discussed with the staff and new developments in 

the subject are shared. 

Information about history learning and teaching is shared with parent-carers in a number of ways: through the schooƭΩǎ ŀƴƴǳŀƭ ǊŜǇƻǊǘ 

ǘƻ ǇŀǊŜƴǘǎΣ ǘƘǊƻǳƎƘ ǿŜŜƪƭȅ /ŜƭŜōǊŀǘƛƻƴ ŀǎǎŜƳōƭƛŜǎ ǘƻ ǿƘƛŎƘ ŀ ŎƘƛƭŘΩǎ ǇŀǊŜƴǘ-carers are invited to attend, through the weekly 

ƴŜǿǎƭŜǘǘŜǊ ŀƴŘ ǘƘǊƻǳƎƘ ǘƘŜ ǎŎƘƻƻƭΩǎ ƻƴƭƛƴŜ ƭŜŀǊƴƛƴƎ ǇƭŀǘŦƻǊƳΣ ¢ŀǇŜǎǘǊȅΣ ŀƴ ŜȄŀƳǇƭŜ ƻŦ ǿƘƛŎƘ ǿƛǘƘ ǇŀǊŜƴǘ-carer responses can be seen 

ōŜƭƻǿΦ  [ƻƻƪƛƴƎ ŦǳǊǘƘŜǊ ōŜȅƻƴŘ ǘƘŜ ƛƳƳŜŘƛŀǘŜ ǎŎƘƻƻƭ ŎƻƳƳǳƴƛǘȅΣ ǘƘŜ ƘƛƎƘ ǎǘŀǘǳǎ ƻŦ ƘƛǎǘƻǊȅ ƛǎ ŦǳǊǘƘŜǊ ǊŜŦƭŜŎǘŜŘ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩs links 

with local community groups such as a local residential home for the elderly which our KS1 classes correspond with on a regular basis. 



 

2.1: Evidence: These examples of weekly Newsletters sent to the school community highlighting history achievements and activities. 

May 2018: Year 1 trip to the Forum shared with community  November 2017: Child sharing good work in assembly with 

parents/carers  

 



2.1: Care home for the elderly home link. ¢ƘŜǎŜ ǇƘƻǘƻƎǊŀǇƘǎ ǎƘƻǿ ŀ ŘƛǎǇƭŀȅ ƛƴ ŀ ŎƻƳƳǳƴŀƭ ǎŎƘƻƻƭ ŀǊŜŀ ŎŜƭŜōǊŀǘƛƴƎ ǘƘŜ ǎŎƘƻƻƭΩǎ ƭƛƴƪ 

with a local residential home for the elderly. This has been extremely useful in helping pupils develop an understanding of how life has 

changed for the residents since they were children. 

 

  

 



2.1: Tapestry Observation and responses from Year 1 parents following their trip to the Local Heritage Centre show that parents 

ŀǇǇǊŜŎƛŀǘŜ ōŜƛƴƎ ƛƴŦƻǊƳŜŘ ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ƘƛǎǘƻǊȅ learning and that history enjoys a high status with pupils and parents. 

 

 



 

 

2.2 Organisation and Management: What structures for organising and administering history are in place? 

There are clear structures for subject leadership at Heather Avenue Infant School. Subject leaders, including the subject leader 

for History, are well supported by the senior leadership team, including the allocation of non-class based time on a weekly 

basis for subject leaders to dedicate to their organising and developing the promotion and smooth running of their curriculum 

subject. The responsibilities of subject leadership include writing a policy for the subject and keeping it updated with 

curriculum changes, overseeing the long-term planning of the subject and ensuring that history has adequate timetabled time 

for each class to ensure access to a broad and balanced curriculum for all pupils. In recent years this has also included 

monitoring the strength of cross-curricular links between history and other subjects to ensure that opportunities to make 

meaningful links are in place. 

9ȄǘǊŀŎǘǎ ŦǊƻƳ ǎŎƘƻƻƭΩǎ Ƴost recent Ofsted report (2012) comment upon the overall effectiveness of subject leaders, including 

the history subject leader, in ensuring the curriculum is delivered effectively. The full report can be found at: 

http://www.heatheravenue.co.uk/ofsted/  

¶ άwƛƎƻǊƻǳǎ ŀƴŘ ǊŜƎǳƭŀǊ ŀǎǎŜǎǎƳŜƴǘ ŜƴŀōƭŜǎ ǘŜŀŎƘŜǊǎ ǘƻ ǘǊŀŎƪ ǇǳǇƛƭǎΩ ǇǊƻƎǊŜǎǎ ƳŜǘƛŎǳƭƻǳǎƭȅ ŀƴŘ ǘƻ ǎŜǘ ǘŀǊƎŜǘǎ ǿƘƛŎƘ ŀǊŜ 

both challenging and achievable. Pupils have an excellent knowledge of their targets and are ambitious to achieve 

ǘƘŜƳΦέ 

¶ άIn topic work, strong gains in scientific, artistic and cultural knowledge are enhanced by many opportunities to apply 

learning in literacy and numeracyέ 

¶ άVisitors enhance the curriculum effectively and display, such as the art work undertaken with a professional artist, 

attests to the 

ǎǘƛƳǳƭŀǘƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘ ŦƻǊ ǇǳǇƛƭǎΩ ƭŜŀǊƴƛƴƎΦ /ƭƻǎŜ ƭƛƴƪǎ ǘƻ ƭƻŎŀƭ ŎƘǳǊŎƘŜǎ ŀƴŘ ǘƘŜ ΨƛƴǘŜǊ-ƎŜƴŜǊŀǘƛƻƴŀƭΩ ŎƭǳōΣ ǿƘƛŎƘ 

cultivates contacts to local people of all ages, ensure ǇǳǇƛƭǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŎƻƳƳǳƴƛǘȅ ƻǊƎŀƴƛǎŀǘƛƻƴǎ ƛǎ ƎƻƻŘΦέ 

The role of the History subject lead also includes ensuring that CPD is skilfully planned to ensure that staff needs are met in 

terms of history knowledge and progression, this is achieved through a mixture of CPD and access to online resources.  

 

http://www.heatheravenue.co.uk/ofsted/


2.2 Evidence: This class timetable shows the allocated time for history in a KS1 class. With the introduction of topic-based planning for 

year groups, the timetable will often be flexible in order to allow for more in-depth study in particular areas.  

 



2.2 Topic web extract showing provision for history through class discussion and continuous provision in an EYFS class 

 

 



2.2 The Skills progression document for History in Key Stage 1 shown below is provided to staff to ensure a balanced provision of 

history skills and their application is taught across the school, alongside the development of subject knowledge. 

 



 

 

 

 

 

 

 

 

2.3 Self Evaluation and Monitoring: How does the school self-evaluate history? How does the SL contribute to the overall 

improvement in history? 

 At Heather Avenue Infant School the role of self-evaluation forms a crucial part of the subject leader role. The history subject leader 

is instrumental in tracking the progress of all pupil groups in history and formulating an action plan for the subject accordingly. A range 

of evidence is used in the self-evaluation process including lesson observations, data analysis, work scrutiny and pupil interviews. 

An example of how the subject leader self-evaluates history provision at Heather Avenue can be seen below where a lesson 

observation includeǎ ŀ ǇƭŀƴƴƛƴƎ ǎŎǊǳǘƛƴȅΣ ƻōǎŜǊǾƛƴƎ ǘƘŜ ŎƘƛƭŘǊŜƴ ŀǘ ǿƻǊƪ ŀƴŘ ŜƴǎǳǊƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ǇǊƻƎǊŜǎǎ ƛǎ ŜŦŦŜŎǘƛǾŜƭȅ ǊŜŎƻǊŘŜŘ ŜƛǘƘŜǊ 

ƛƴ ōƻƻƪǎ ƻǊ ƻƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ±[9Φ 

 The action plan is used to set out how these next steps will be achieved and is used to feed into wider school planning, including the 

annually produced School Improvement Plan as required. An example of the inclusion of history on the SIP can be seen below. 

The history subject leader gives termly updates to staff during dedicated CPD staff on progress towards targets and areas that remain 

outstanding. This is also used as time to plan next steps for the subject overall and to set out how these will be achieved. An example 

of a history subject leader report can be seen below, detailing progress towards targets and outstanding next steps still to be 

completed.  



2.3 Evidence: Example of History action plan for 2017/18 drawn up by subject leader: 

 

 

 

 



 

 

 

 



2.3 Subject Leader mid-year update on progress towards action plan:  

 

 

 



2.3: School Improvement Plan 2018-19 showing inclusion of history: 

 

 

2.3: Example of subject leader monitoring in history: The examples below give an example of how data triangulation is used by the 

history subject leader to monitor and evaluate the quality of history provision. The plans detail the expected coverage for the lesson, 



lesson observations show well children understand and respond to the learning objectives. The lesson is recorded on the school VLE, 

Tapestry, for parent-carers to comment upon and as a record of what the children have covered. 

 

 

 

 



 

2.4 Extract from history subject leader performance management document showing support identified for history subject leader by 

the headteacher and members of the SLT. This illustrates the importance the school places on allowing the history subject leader to 

effectively lead and manage history within the school. 

2.4 Support staff: How effectively does the subject leader support specific staff? How is the subject leader supported? 

The History Subject Leader provides support for staff through weekly subject updates in staff meetings. These are minuted and sent 

to all teaching and support staff who are encouraged to approach the history subject leader with any further questions or 

comments they may have. CPD is provided for history based on staff discussions, lesson observations, changing curriculum 

requirements and data analysis (including lesson observations and work scrutinies) completed by the subject leader.  

History is given a longer termly slot in staff meetings for the subject lead to discuss progress and next steps in the subject and to 

share priorities for the coming term. See history subject leader report in Section 2.3 for an example of a report circulated to staff 

detailing what has been completed and areas still outstanding for more information. 

The subject leader is well supported by the school senior leadership team who have provided financial resources, time and staff 

support during the Quality Mark process. The SLT supported the professional development of the subject lead by enabling her to 

attend the Historic England CPD provided earlier in the year and by including this in the whole staff CPD schedule for the next 

academic year (see photographs and feedback below). The subject lead has been encouraged to pursue local history events that are 

of inteǊŜǎǘ ǘƻ ǘƘŜ ŎƘƛƭŘǊŜƴ ǎǳŎƘ ŀǎ ǘƘŜ ƭƻŎŀƭ ŎŀǎǘƭŜ ƳǳǎŜǳƳΩǎ ŀŘƻǇǘ ŀƴ ƻōƧŜŎǘ ǎŎƘŜƳŜ ŀƴŘ ǇŀǊǘƴŜǊǎƘƛǇ ǿƻǊƪ ǿƛǘƘ ƭƻŎŀƭ ŎƻƳƳǳƴƛǘȅ 

ǊŜǎƻǳǊŎŜǎ ǎǳŎƘ ŀǎ ǘƘŜ ƭƻŎŀƭ IŜǊƛǘŀƎŜ /ŜƴǘǊŜΦ [ŜŀŘƛƴƎ ƘƛǎǘƻǊȅ ƛǎ ƛƴŎƭǳŘŜŘ ƻƴ ǘƘŜ ǎǳōƧŜŎǘ ƭŜŀŘŜǊΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƳŀƴŀƎŜƳŜƴǘǎ ǘŀǊƎets 

for the year to allow formal opportunities to discuss with SLT how the subject is progressing and to request further support or 

resources of needed.  

Membership of the Historical Association allows the history subject lead to research topics and signpost staff to support available 

when beginning a new history topic or teaching a specific skill to their classes. 

 

  



 



2.4 Evidence: example CPD provided for staff via email from history subject leader in order to ensure staff are kept up to date with 

history curriculum developments and to improve history provision across the school.

 

 



2.4 Evidence: photographs and feedback from whole school CPD provided by History Association ŀƴŘ ǘŀƛƭƻǊŜŘ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ ƴŜȄǘ ǎǘŜǇ 

target of increasing knowledge about the local area. 

 

 

 

 

 



 

 

 

 

2.4 Evidence: Extract from staff meeting minutes showing history being discussed with staff team on a regular basis, ensuring teaching 

staff are up to date with subject developments: 

 



 

 

 

 

 

 

 

 



 

 

2.5 ¢ƘŜ ǎŎƘƻƻƭΩǎ ƳŜƳōŜǊǎƘƛǇ ƻŦ ǘƘŜ IƛǎǘƻǊƛŎŀƭ !ǎǎƻŎƛŀǘƛƻƴ ensures that subject knowledge is kept up to date through the online 

resources available staff can access articles and resources that are appropriate to the needs of the children at our school. 

2.5 CPD Programme: How does the school ensure effective CPD in history? What impact does an effective CPD programme in 

history have on learning and teaching? 

The history subject leader is responsible for planning and overseeing the use of effective CPD in history, supported by the school 

leadership team. The school is a member of the Historical Association and receives their Primary History magazine, which is kept in a 

central location. Opportunities for meaningful CPD are identified through discussions with staff, analysis of data, lesson observations 

and through changes to the curriculum, such as the introduction of the revised National Curriculum in 2014. 

The past academic year has focused on introducing more local heritage to lessons in order to give pupils a sense of place, as such the 

history subject leader attended local training organised by Historic England. As a result of this training this opportunity was extended 

to all teaching and support staff for a half day INSET session, run by Historic England. 

The feedback received from staff following the local heritage training was overwhelmingly positive (See CPD feedback below) and led 

to new approaches being trialled in history lessons across the school; particularly work and on children formulating their own lines of 

enquiry for topics. It also led to the Year 1 classes learning about the work done at the Norfolk Local Heritage Centre in Norwich city 

centre (see https://www.norfolk.gov.uk/libraries-local-history-and-archives/researching-family-and-local-history/norfolk-heritage-

centre ŦƻǊ ƳƻǊŜ ƛƴŦƻǊƳŀǘƛƻƴύ ŀƴŘ ǳǎƛƴƎ ǘƘƛǎ ƛƴŦƻǊƳŀǘƛƻƴ ǘƻ ŀǊǊŀƴƎŜ ŀƴŘ ōƻƻƪ ŀ ōŜǎǇƻƪŜ ǘǊƛǇ ŦƻŎǳǎƛƴƎ ƻƴ bƻǊǿƛŎƘΩǎ ƘƛǎǘƻǊȅ ƻŦ ƘƻǎǘƛƴƎ 

circuses. The children were able to visit and see the artefacts held by the Centre while centre staff explained how these are used to 

learn about the past. See Section 3.5 for photographs and more information about their trip. 

https://www.norfolk.gov.uk/libraries-local-history-and-archives/researching-family-and-local-history/norfolk-heritage-centre
https://www.norfolk.gov.uk/libraries-local-history-and-archives/researching-family-and-local-history/norfolk-heritage-centre


 

 

 

2.5 Outline of CPD attended by history SL last academic year from Historic England and designed to improve History Subject Leaders 

knowedge of the local area, a key goal of the History action plan. 



 

 

 

2.5 Staff feedback from CPD attended from Historic England 



 

 

 

 



 

 

2.6 Tapestry software ǳǎŜŘ ǘƻ ǎƘŀǊŜ ŎƘƛƭŘǊŜƴΩǎ ǿƻǊƪ ǿƛǘƘ ǇŀǊŜƴǘǎ and to offer a platform for parents to reply, this also offers an 

opportunity for parent-carers to talk with their child at home about their learning in school. This has been favourable received by the 

parents and carers in Key Stage 1 in particular where the use of the software is new. 

2.6 Views of parents and the Media: How effectively do views of parents and media support improvements in history provision: 

At Heather Avenue Infant School, the school operates an open-door policy in that parent-carers are able to make an appointment 

with class staff to discuss curriculum matters or other matters at any point in the school year. Parent-carers are given the 

opportunity to ƳŜŜǘ ǿƛǘƘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ Ŏƭŀǎǎ ǘŜŀŎƘŜǊ ǘƘǊŜŜ ǘƛƳŜǎ ŀ ȅŜŀǊ ŦƻǊ ŀ Ŏƻƴǎǳƭǘŀǘƛƻƴ ƻƴ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ǇǊƻƎǊŜǎǎ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘΦ 

Curriculum matters raised during these meetings are reported back to the headteacher and SLT for consideration and have been 

proved to be a valuable source of resources and ideas, for example following a consultation with one parent-carer the children were 

able to meet a thatcher and learn about how he completed his work and the history of thatching. 

The school issues an annual pupil report ǿƛǘƘ ƛƴŦƻǊƳŀǘƛƻƴ ƻƴ ƛƴŘƛǾƛŘǳŀƭ ŎƘƛƭŘǊŜƴΩǎ ŜŦŦƻǊǘ ŀƴŘ ŀǘǘŀƛƴƳŜƴǘ ƛƴ ŜŀŎƘ ǎǳōƧŜŎǘ ǎǘǳŘƛŜŘΦ 

Included in this report is a page for parents and carers to offer feedback on all subjects, including history, if they wish. All responses 

are passed to the headteacher and SLT for consideration. 

The introduction of Tapestry online learning journals to the whole-school community has recently greatly improved the parental 

engagement in subjects covered in class and feedback from parents has suggested that they very much enjoy being able to see what 

their children have been covering in class in KS1 as well as in Reception where Tapestry was already being used. 

The school has also recently introduced a Suggestion Box in the school playground to further gather school community members 

views on school matters, including views on curriculum coverage of subjects 



 

 

 



 

 



2.6 The ǎŎƘƻƻƭΩǎ {ǳƎƎŜǎǘƛƻƴ .ƻȄ ƻŦŦŜǊǎ ŀ ŦƻǊǳƳ ƻǊ ǇŀǊŜƴǘ-carers and wider members of the school community to offer feedback and 

ǎǳƎƎŜǎǘƛƻƴǎ ƻƴ ŀƴȅ ŀǎǇŜŎǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇǊƻǾƛǎƛƻƴΣ ƛƴŎƭǳŘƛƴƎ ǎǳōƧŜŎǘ ŎƻǾŜǊŀƎŜΦ !ƭƭ ǎǳƎƎŜǎǘƛƻƴǎ ŀǊŜ ŎƻƴǎƛŘŜǊŜŘ ōȅ ǘƘŜ {[¢Φ 

 

 



2.6 The sŎƘƻƻƭΩǎ ŀnnual pupil report ǇǊƻŦƻǊƳŀ ǊŜǇƻǊǘǎ ƻƴ ǇǳǇƛƭ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ ŜŀŎƘ ǎǳōƧŜŎǘ ŀǊŜŀ ŀƴŘ ƎƛǾŜǎ ŀƴ ƛƴŘƛŎŀǘƛƻƴ ƻŦ ŜŀŎƘ ŎƘƛƭŘΩǎ 

academic achievement and effort, there is also a reply page for parent-carers to feedback on the curriculum covered. 

 



Section 3: Curriculum 

 

 

 

 

 

3.1 Curriculum Design: How innovative and engaging is the content of the history curriculum? 

The history curriculum at Heather Avenue Infant School is planned in accordance with the requirements of the revised National 

Curriculum (2014) for Year 1 and Year 2 classes and the Early Years Foundation Stage for the Reception classes. The history subject 

leader holds overall responsibility for ensuring that lesson coverage reƭŀǘŜǎ ǘƻ ǘƘŜǎŜ ŘƻŎǳƳŜƴǘǎΣ ŀǎ ƻǳǘƭƛƴŜŘ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ ƘƛǎǘƻǊȅ 

ǇƻƭƛŎȅΦ !ƴ ŜȄǘǊŀŎǘ ŦǊƻƳ ǘƘŜ ǎŎƘƻƻƭΩǎ ƘƛǎǘƻǊȅ ǇƻƭƛŎȅΣ ǿǊƛǘǘŜƴ ōȅ ǘƘŜ ǎǳōƧŜŎǘ ƭŜŀŘŜǊ Ŏŀƴ ōŜ ǎŜŜƴ ōŜƭƻǿΦ 

Class teachers are responsible for reviewing and revising the termly topics taught in class, in line with the curriculum maps provided 

by subject leaders. These are continually tweaked in order to support the needs and interests of the pupils as well to respond to 

national or local events. Having a topic based approach allows greater scope for meaningful links to be made between subjects as 

can be seen in the highlighted topic maps for each year group below. These links allow pupils to access history in the context of 

other subjects and has proved particularly useful in literacy lessons for Year 1 and Year 2 classes as it offers greater opportunities for 

extended writing. 

The engagement of pupils in history learning is key to pupils achieving well and enjoying the subject, as such topic coverage is 

reviewed annually to ensure that it meets the requirements of the curriculum documents stated above but also will be of interest 

and relevance to our pupils specifically. This means that topics are reviewed and altered on an annual basis depending on the cohort 

of pupils. The introduction of a Circus topic in Year 1 was in direct response to pupil interest in a circus arriving locally while Year 2 

pupils in the academic year 2017/18 altered their planned topic to include the World Cup.  



3.1 Extract from history policy regarding curriculum design 

 

 

 



3.1 Curriculum overview redesigned annually  

Year 2 example: Autumn Term 

 



Year 1 example: 

 



EYFS: Reception example 

 



3.1 Lesson Observation feedback extract (Reception, November 2017) 

History Subject Leader Learning Walk Feedback: 20.11.17 

 

Reception 

Areas of Strength Areas to Develop 

Pupil voice recorded in learning journey 
books with comments that show new 
learning and enthusiasm for subject. 
Contributions from parents (e.g. the work 
done with childrenôs baby photos 
illustrating how the children have 
changed as they have grown. 

Ensure comments are recorded on 
Tapestry for parents. 

Seasonal displays  Enhance displays with photographs of 
school/ local environment in different 
seasons as time passes 

Use a timeline display, which can be 
added to throughout the year with 

significant events. 

Topic map displayed showing pupils 
current learning in all areas. 

 

Children involved in their learning and 
very keen to express their views, 
opinions and ideas while examining 
photographs of old and new toys. 

Use of a real artefact (both old and new) 
for children to observe/touch etc. This 
would strengthen links with childrenôs 
materials learning 

Books were organised into fiction and 
non-fiction. 

Book corner could be used to provide 
children with age and stage relevant 

books about changes over time or areas 
of history linked to childrenôs interests 

e.g. transport, dinosaurs 

 

 

 

 



3.1 Annotated subject leader plan showing progress towards history curriculum design 

 



 

 

 

 

 

 

 

 

 

 

оΦн 9ƴǉǳƛǊȅΥ Iƻǿ ƛǎ ŜƴǉǳƛǊȅ ǳǎŜŘ ǘƻ ŜŦŦŜŎǘƛǾŜƭȅ ŘŜǾŜƭƻǇ ǇǳǇƛƭǎΩ Ƙƛǎǘƻrical thinking and understanding? 

At Heather Avenue Infant School we strongly feel that the most effective way to make history relevant and accessible for our pupils 

is through an enquiry based approach. As such, all topics covered begin with a class discussion about what pupils already know 

about a topic before moving on to pupils coming up with their own key questions that they would like to find answers to, guided by 

their class staff as necessary, particularly in the Early Years classes. As pupils progress through the school they are taught to become 

increasingly more independent in formulating lines of enquiry and suggesting how they might reach conclusions to their hypotheses 

and answers to their questions so that by the time they reach Year 2 pupils are beginning to conduct their own research and present 

their findings. An example of this in each year group can be seen below. 

¢ƘŜ ŎƘƛƭŘǊŜƴΩǎ ŜƴǉǳƛǊȅ ǎƪƛƭƭǎ ŀǊŜ ŘŜǾŜƭƻǇŜŘ ǘƘǊƻǳƎƘ ǘƘŜ ǳǎŜ ƻŦ ŀǊǘŜŦŀŎǘǎΣ ǾƛǎƛǘǎΣ ŎǊƻǎǎ-curricular links with other subjects, talks with 

others and research skills. Lesson observations carried out by the history subject leader show that pupils are engaged and interested 

in history learning which leads to them becoming curious and confident independent learners.  



3.2 Pupil work samples from the EYFS and Year 2 showing historical research and enquiry skills at different levels. 

EYFS child writing about their own experiences:      Year 2 child using historical sources to formulate lines of enquiry: 

 

 

 

 



3.2 Examples of lines of enquiry and observations in a Year 2 and Reception Class. 

 

Questions formulated by pupils at the beginning of topic for pupil 
research as topic progresses showing the lines of enquiry they 
wish to pursue. 
 

EYFS pupils focus on changes in their own development from 
when they were first born to the present day as they begin to 
understand the concept of the past in relevance to their own 
lives. 

 



3.2 Pupil-led enquiry: A pupil in a Year 1 class independently formulates questions for an elderly person in a local residential home 

about their own childhood and provides information about his schooling. 

 

 

 

 



оΦн [ŜǾŜƭǎ ƻŦ ŎƘŀƭƭŜƴƎŜ ƛƴ ƘƛǎǘƻǊƛŎŀƭ ŜƴǉǳƛǊȅ ŀŎǊƻǎǎ ȅŜŀǊ ƎǊƻǳǇǎ ǎƘƻǿƛƴƎ ǇǊƻƎǊŜǎǎƛƻƴ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ǎƪƛƭƭǎΥ 

 EYFS children using objects and experiences to explore changes 

 

Paleontology investigation using tools   Exploring melting ice     Observing planes and helicopters at Norwich Airport 

Year 1 children formulating lines of enquiry for their Circus topic 

 

Year 1 trip to to investigate Pablo Fanque       Using artefacts to learn about circuses in the past   Making their own circuses based on research 


