Context:Heather Avenue Infant Schasla small infant schoalith 135 pupilsvhichmainly serves the immediate community the
north of the city of NorwichNorwich is a medieval city with a rich history in the largely rural county of NoMal&t pupils spend their
whole infant education at the schodh 2017 Heather Avenue Infant School became an academy and joined the Wensumwfiialst,
consists of ten schoollivided into three hubsa city hub,a coastal hub anérural hub.

The proportion of pupils known to be eligible for free school meals is broadly average. The proportion of pupils frony etimaat
groups and those who speak English as antiaadl language is below averadaut increasing. The proportion of disabled pupils and
those who have special educational needs is above average.

Application ProcessWe chose to apply for the history Quality Mark as we wanted to eniateour history provisionsi equipping our
childrenwith both the knowledge and skills they need for the future as welledging them to understand how and why we learn

from the past.l felt that having an external verificatiaf this would be helpfuin recognisinghe keyimportanceof historyeducation

in our curriculum.The audit we completedt the beginningf the process was extremely helpful in helping to see where our areas of
strength lay, as well as to decide on areas for focus in order to sharpen our practice furthdrapfsitthat | could use the completed
audit document to create an action plan fieistoryand to monitor our progress. The Historical Association team were very helpful in
providing further advice abouhe evidence | could gather as waplemented the plarandalso reassured me that theie | & §hQ U
expectation that everythingvould necessarile achievedand our provision be pésct when wesubmittedour final application. The
important thing was the journey that we were on and whether eaaild show that we weractively making positivedifference for

our pupils.

Successs Our biggest success wellee linkswe made with our Local Heritage Centbased at the Millennium library in Nonkicity
centre and in becoming a Heritage School through our partnershij wigh Historic England. Both tfese links were invaluable in
introducing the concept dieritage to our pupils from the start of Reception throughenabling our Year 2 pupils to lesagur school
with an indepth knowledge of local history and in having the skills they need in order to continue learning in the future.



Challengei found my greatest challenge with the processswehoosing only the evidence which best fit the criteria from the
multitude we had available. There was so much that | wanted to show off and it nasesiestingchallenge for mén being ruthless
when deciding what to include. Some pieces aflerce also fit multiple criteriao deciding the best fit was crucial. Luckily, during the
assessment visit | was able to refer to evidence in different sections or thatfradde the cut into the final portfolio tdlustrate my
judgements with was usefulAn additional challenge was for us an infant schpadyiding evidence that is®pupil work in books.

Our pupils range in age from 4 to 7 years old and much of their history work is documented in conversations, artworkjaiserva
drama and other practicahethods,particularlyfor our youngest ppils.

Impact: The impact of the QM process has been significant. It allowed us to really raise the prbfg®of across the school
community, including parents/carers and within our local community. Our puyere much more confident in being able to talk about
historywhether this wasareasthey enjoyed learningbout or explaininghe purpose of learning about the past and suggesting how
we can do this.

GuidanceThe Historical Association was extremely helpful throughout the propesscularlywhen preparing for the external
assessor visit.felt confident that | could call or email at any point in the process for advice or supertvebsite is easy to navigate
and | found the case studies helpful when deciding/ho present our evidence. It was very straightforward to submit evidence using
the online portfolioand it was a useful tool in keeping everything organised.

AssessorOu assessowas a pleasure to work with. We had a telephone conversation prior to iswisre he outlined which lines
of enquiryhe would like tdfocus onduring his visit. It was during this conversation that we discussebébkefit for our provision as
possibly being gold, rather than silver as | had originally suggested. The conversation gave me some time to prepaat addition
evidenceto show where we methe gold criteria for each sdon and to think about which areas of provision | wanted to showcase
during the visit, as wkhs to arrage for various groups of stakeholders including pupils, staff, governors and {garens, tchavean
opportunity to give their views.

Our assessawras extremeljknowledgeablédoth about history and about thepecificprovision of early years/ K&tHucationand we
had many interesting conversations about the journey the school had been mugfhout the QM process$ie was s@ncouraging and
the visitfelt very much like ainterestingconversation rathethan an inspetion or an interrogation. Our assessgave very useful
advice for our next steps and our pupils very much enjoyed talking to him about their learningnédmgiesm for history.



Impact an school | feel thatachiewng the Quality Mark has had a very positive impact on our schdelwere thrilled to receiv&old
statusand has given ugreater seHconfidence in recognisinfpe hugeefforts we makend celebrating ouachievementsWe were
particularlyencouraged to see our curriculum provision highlighted paréicularstrength of our scholoas it is somethingve striveto
improveuponconstanty. | felt it helped me as histg subject leader t@ain a very good understanding of the skills process we wanted
to teach our pupils, and also to see where we could contiouenprove our practice. | would recommend the process to any school
who wish torigorouslyassess theinistoryprovision.

Section 1: Teaching and Learning

The staff team wererucialin gatheing evidence for this section, both with sharing their planning and for generiinuyativeand
engaging ways to deliver their history learning and teaching. Thisast@an where | felt we really benefitted from being a small
school, vith a very close siff team. | was able to easily access planmaing staff and pupils were very veeiming of me being in and
out of their classroomsegularly across the ye#o see how this translateahio lessons. The marhallenge | had inompetingthis
sectionwas the large amount afrossovelbetween pupil achievement in section 1 and sectioAttimesl| couldn®decide where to
best place evidence as it seemed to fudfiteria of both sections | believein the later set of QM criteria (we used the 2018/
criteria) this has been resolved however.

Section 2: Leadership

Our CPD programme was crucial to evidencing this section during the process so | spent quite a lot of time on this tarea prior
compiling evidence. This included speaking to staff to see where they felt their CPD needs for history lay. This |e@ittmyea@t
training run byHistoricEnglandand inlearningmore aboutHeritage School statusvhich correlagéd well with our identified aim of
improving childre@knowledge of local history and developing their understanding of the tHantageQParental feedback was very
helpful in developing our history curriculum and the QM process heljseid expand on the feedback we receive from parents and
carers further by deng historyspecific questiond.found my greatest challenge in this area was ensuhagthe staff felt sipported
and not overwhelmed by change. It was crucial that | carefully planned the timescale of changes that we wished to m#keese sta
not overloaded.



Section 3: Curriculum

We have always prioritised our cioulum at Heather Avenue Infant Schamld this is an area that features in our school development
planning every yar. We tailor ourcurriculumprovision each year to meet the needs of the children and to ensure that our curriculum
inspiresand engages. The QM process has been invaluable in helping us to ensure that foundation subjects aserguch

importance & core subjects in the childr@education andh the time allocated in to history. The greatest success we h#dsn

section was our focus specifically on tbedl dimension and finding ways that we could fosgstainablgyartnershipswith our local
communityto support our pupils nderstanding of local historyrhis led to usitilisingthe wealth of local knowledge arrdsources
available at the Norfolk Local Heritage Centre to provide our pupilsasiiiacts and information about #ir local area ath see how

their own liveshave been directly impacted by the pa€tur greatest challenge in this area was evidencing the amount of time given tc
history specific teaching and learning in the EYFS, as much of the learning that éakdsgok is so crossurricular.

Section 4: Achievement

This section waan interesihg one to evidence. Much of the data we collect on pupils is for informing next steps and | tried to choose
evidence which showekow andwhy we monitored pupil progress, rather than justhat we do. We have ks of ways of celebrating
achievement at Heather Avenue Infants and | found there was some overlap between evidence for this section and the other sectic
mainly section 1 andection5. This was an interesting area to éx in greater depth with our assessor during his vmtticularly

how we provide a accuratelevel of challenge for all pupils whether in Receptioryear2. A wak around our school during the
assessdR visit also proded evidencdor this area ashis included time in each classroom looking at the learning environment and
observing the children in their history lessons.

Section 5: Enrichment

This section was one of the hardest for me to evidence as Weshanuch that | wanted to inclugparticularlyfor community links

and crosscurricular learningMuch of ourhistoryteaching andearning is delivexd througha crosscurricularapproach, which the

staff continually review and updat®uring our assessor visit, we spent quite a bit of time talking about how the school could share
good practice with other schools or in the wider community and lieiped toset priorities for the forthcoming academic yeafelt

the key information | wanted to show in this section was how staff used their classrooms and other learning environmethiissi® e
the childrenand to give history a high status.



Heather Avenue Infant & ool

Portfolio of Evidence

Section 1: Teaching and Learning

1.1 Understanding among pupils of the purpose of studying history: How well dpifgiunderstand the purpose of history?
At Heather Avenue Infant School subject leaders carry out annual pupil voice surveys with the children in the EYFS al
check their understanding and enjoyment of the subject. The History subject leaderansédp for speaking to pupils to
gauge their understanding of history and its value in the school curriculum. In addition, in lesson observations the His
subject leader is responsible for ensuring that all class teachers understand the importange ebgre being heard in
lessons; this is achieved through ensuring that pupils have an opportunity to contribute to the content of lessons as
appropriate. A recent example of this is the introduction of ©Qizd G2 LA O Ay . S| NJ husiasnf fors &

OANDdzA FFNNAGAYy3I t20FfteT GKAa SR Ayidz2 | KAalz2NR1aitBel
beginning of their topic.
Class teachers regularly review termly topic coverage to ensure all subjézfs,dgRA Yy 3 KA &G 2NEB X | NB

interests and next steps. Pupil voice is gathered through a range of mechanisms suitable to the age and stage of the
including class Circle Time and School Council sessions, subject leader intelig@vgsjon in lessons and discussions wit
parents/carers for example at home visits for the new Reception children. See below for an extract from a recent pupi
interview.

All termly topics begin with a discussion with the children of questions thatwueyd like to cover in their upcoming
learning. These are then displayed in the classroom to be referred to throughout the topic as the children answer thei
jdzSaitAzyasd {SS o0St26 T2 NJ& HI6Y2LAIS ai remm@momz\lm&mﬁﬁmm‘




1.1: Extracts from Pupil Voice (July 208w that pupils in Key Stagefe developing their understanding of the purpose of history
and that they enjoy their lessons.

Enjoyment & Understanding:

Why do you think we have history lessons? Do you gnfbem?
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1.1 Purpose of HistoryPupils order eventshronologically at the beginning of their new Circus topic. This topic was planned in direct
response to pupil interest and enthusiasm.

llrere with the "Nnwnlnad media" nermiccinn ran dnwnlnad theee nhntns and videns



1.1Year 2 pupil questionand understanding 6 2 dziT G KSANI ySg G2LIAO WEKS ¢AYS ¢NIF @St ¢

This photograph shows evidence of pupils in Year 2 having their voice heard when beginning a new topic; the question shown were
gathered as part of a class discussion about what the children would like to find out about.

fwashing clothes 2

What we would like to find out about the
Victorians.

* What were thelr houses like?
* How did they travel around?
® * When did the Victorians start?
| %« Why did they not have technology?
= \What was school like?
* How did Queen Victoria die?
* What toys did children have?
 ®®  «What did people look like?
|« What did they do for entertainment?
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1.2: Extracts from the most recentf€ted report (2012 KS 4 O0K22f Qa Y2ald NBOSyYyld hTad
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and attributes this in part to stafise of assessment data and how this is fed into planning.
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The full report can be viewed atittp://www.heatheravenue.co.uk/ofsted/
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1.2 Extract from a history lesson observation feedback carried out by the history subject leader:

1 dOpenended questions were used very
effectively to promote discussion between talk
partners and in whole class dission, all of
which enabled children to form their own Class Teacher: A*= == Class: Year 2 - Hedgehogs
hypotheses and make changes to these as Observer: Louise Stevens Date: 14.06.18, 1:30 p.m.

- 4
appropriate¢
+ Al children’s contributions were valued, including recognition of the work one pupil had

1 oChildren were very engaged by the use of done at home on the topic.
phOtogl’aphS Of the WOI‘k they had done |n the + Children were encouraged to share their ideas and opinions in a supportive and respectful

environment. There were very clearly established routines for discussing ideas which

previous lessoq this led into animated children followed sensibly.

*  Open-ended questions were used very effectively to promote discussion between talk

d ISCUSSIOHS betwe‘etal k| ng partners recapp| ng partners and in whole class discussion, all of which enabled children to form their own

. . , hypotheses and make changes to these as appropriate.

key Iearnlng from a preV|OUS Iessen . * The importance of being a critical learner when using historical sources and artefacts was
made into an explicit teaching point when sensitively correcting a child's misconception
about black and white photographs.

* Children were very engaged by the use of photographs of the work they had done in the
previous lesson — this led into animated discussions between talking partners recapping key
learning from a previous lesson.

+ Children’s sense of time and when things happened in a real life context were developed by
use of references to their parents and grandparents —this could possibly have also included
references back to the Victorians topic too.

* The classroom environment was well set up to support the topic, including key vocabulary,
questions for thinking and real life artefacts (money).

*  Cross-curricular links - particularly to core subjects —were used well to develop children’s
skills. They discussed units of measurement when describing Masai houses and practised
reading and comprehension skills when examining the chosen text. New vocabulary (e.g.
rustlers) was discussed and explained clearly. RE was included sensitively in a discussion
about Masai beliefs and how these sometimes brought Masai people into conflict with

Lesson Observation: History

others.

+ Children’s books showed previous work had been completed on timelines and recounts of
history events that the children have participated in. It would be nice to see written
evidence of children beginning to form their own historical opinions as the class are clearly
proficient in doing so verbally.

Thank you very much for allowing me to observe, | really enjoyed being a part of the lesson.




1.2 Example of pupil KS1 class history assessment completed on Classroom Monitor

The chart below shows a snapshot of the attainment spread in a Year 1 class, this informationegteddoyl the History subject
leader in order to monitor the achievement of pupils ayielar and identify individual pupils who may be in need of further support.

c 8 https://www.classroommonitor-online.co.uk/ANALYSIS/GroupTracking.aspx i ° o

m monltor EBHome Change Password Training Logout

Assessment Markbooks ~ Attainment and Progress  Reporting  Management

Current Selection: 16/17 Class FOX Now
Meed Help?
Favourites
"W Choose Pupils/SubjectsiTimeframe W&

(« Analysis Filters v ) Export to Excel Favourite not loaded

( Open )
Togale PupiliGroup view: - @ Group Select Target | - - |
Display as: ( Save/lpdate )
Togole Table/Graph view: Target Setting Create Group
«“ . m ( )( ) ' Average ' Spread
Generate Graph

Attainment Spread Progress Spread ~ On Track Spread Attendance Spread

16/17 Class FOX Mow - Attainment Spread - RSPF History

1-2 Exc - 3.45% 1-2 Beg : 3.45%

1-2 Beg+ : 10.34%

1-2 Dev: 20.69%

1-2 Dev+ : 62.07%

Mi-28:g M 1-2Beg+ M 1-2Dev M 1-2Dev+ W 1-2Exc

All rights reserved Prime Princple Ltd 2009-2018 J



1.2EYF&ssessment completed on Classroom Monitor

The work completed by the Receptionf$taehen pupils first start at Heather Avenue Infant School provides a baseline for assessmen
in The World (EYFS Curriculum) and, later, in History (KS1 revised National Curriculum 2014). Each pupil has indsnakerstl dates
relating to each criteria.

Foundation_Stage_Snapshot_Phase_40-60_Months_03-Oct-2018 - Excel B - X
E Page Layout Formulas Data Review View v Sign in P+ Share
o Cut L. N =t AutoSum -
&% cu Calibri o - A A Nrap Text Text i Normal Bad 2 AdtoSum p
B2 Copy - == Fill -
Paste . I u- A . Merge & Center \Ta o Conditional Format as | Good Insert Delete Format Sort & Find &
- Format Painter - B " | Formatting -~ Table -  Clear~ Filter - Select =
Clipboard [F] Font [F] Alignment Number Styles Cells Editing A
w2 - X v £ v
A B e D E F G H I J K L M N [0} P Q R £ T U [~
1 |Month: Oct 2018 - Early Years F ion Stage - Under ing the World - The World - Ability30-50 Months,40-60 Months,ELG - Badgers
e ond © 00 @ © ©6 © 0 © © ©6 ®© @ © © © 0 ©@ © o
2
3 40-60m Dev[40-60m Dev|a0-60m Dev|30-50m Dev|30-50m Sec(40-60m Dev(40-60m Dev|30-50m Sec|30-50m Sec|40-60m Dev|30-50m Beg[40-60m Dev(30-50m Dev(40-60m Dev|30-50m Dev|30-50m Dev(30-50m Dev|30-50m Beg|40-60m Dev|30-50m D)
40-60 Months He/she looks closely at similarities,
differences, patterns and change.
A A A u u A A u u A u A u A u u u u A u
4
ELG He/she knows about similarities and
differences in relation to places, objects, materials u U u u u u u u u u u U u u u u u u u u
and living things. He/she talks about the features
5 |of his/her own immediate environment and how
30-50 Months He/she comments and asks
questions about aspects of his/her familiar world
~ M M M M M A A [ M M A M u M M A A A M A
such as the place where he/she lives or the natural
6 |world.
30-50 Menths Hefshe can talk about some of the
things he/she has observed such as plants,
N . u ] M M M M A M ] M A ] M M u A A A ] M
animals, natural and found objects.
7
30-50 Months Hefshe talks about why things
happen and how things work.
A ] M A M M M M ] M u ] M M M A A A ] M
8
30-50 Months Hefshe is developing an
understanding of growth, decay and changes over
rime u u u A A u u M A M u ] u M u A A u u A
9
30-50 Manths He/she shows care and concern for
living things and the envircnment.
u A M A M A A M ] M A ] A M A A A A ] A
10 -
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1.3 How effectively are resources deployed to aid learning and achievement?

Use of resources to support and enhance the teaching of history is planned carefully by class teachers, with guidanee from
History subject leader, to ensurbay are relevant and of interest to the age and stage of our pupils at Heather Avenue Infant
School. Over recent years there has been a focus to the effective use of online resources in class and equipping phug bkiisth
they need to pursue histazal enquiry e.g. by using the iPads or class laptops to research a topic or answer a specific questig
example of pupils using laptops in order to create PowerPoint presentations showing their learning can be seen below alon
example of a compted presentation from Year 2 pupils.

Another area of recent focus is the use of i@ artefacts and experiences to bring history to life and give children a context fq
their historical studies. This has been developed through use of carefully pldd8&d and field trips such as the Reception clag
GNAL) 02 GKS 5Ay2aldz2NJtFN] Fa | WK221Q G2 0S3AYy K BplementJ)
topics such as experiencing palaeontology activities in Reception orirexg real Victorian artefacts such as a Victorian clay bo
made by a local brewery. The Reception classes produce a weekly continuous provision plan showing the resources tleat a
used in the classroom and outside areas to support subjects edverrclass, such as palaeontology (see example below).

An extract of the trips schedule for each year group can be seen below. Classroom observations show that a range of real |
artefacts, online resources, texts and role play activities are usedgagampupil interest and enthusiasm for their learning. Loca
resources play an important role in helping children to understand their immediate local history and the school has worked i
collaboration with many providers to make use of their expertise @sdurces such as the local city library, the local heritage
centre, Norwich airport and Holt Hall.




1.3 Trips used to stimulate pupil interest and enthusiasm for topics:

Theinformation below shows tripandertaken by each year group, trips are planned to cover a range of key skills and develop

OKAf RNBYy Qa dzy RSNA (| y RAiyid eagh¥yearigkop iseparidd Rodirectly supportdearairy argl yeaching in a

history topic.

Trip Schedule at Heather Avenue Infant School

This is updated annually to incorporate current topics and availability. It is possible that trips may be rescheduled at short notice.

Reception Classes

Year 1 Classes

Year 2 Classes

Autumn Term:
Tots Town: small world role play centre

St Paul’s Church: cultural enrichment

Visitors to school: parent & baby, people who help us
e.g. fire brigade

Spring Term:
St Paul’s Church: cultural enrichment

Dinosaur Park: topic based enrichment

Library trip for World Book Day: reading development
and cultural enrichment

Visitors to school: dinosaur workshop
Summer Term:
Saxon Air based at Norwich Airport: topic based

enrichment

Sports Day at University of East Anglia: physical skill
development

Multiskills Sports at Hellesdon High School: physical
skill development

Autumn Term:
Easton & Otley Farm: topic based enrichment

Sainsbury’s Art Centre: cultural enrichment
Meadow Way chapel: cultural enrichment
Cinema trip: cultural enrichment

Spring Term:
Theatre Royal trip (pantomime]): cultural enrichment

Multiskills Sports at Hellesdan High School: physical
skill development

Meadow Way chapel: cultural enrichment

Library trip for World Book Day: reading development
and cultural enrichment

Summer Term:
Circus trip: topic based enrichment

Local Heritage Centre at the Forum: topic based
enrichment

Sports Day at University of East Anglia: physical skill
development

Autumn Term:
Norwich Cathedral: Cultural enrichment

Holt Hall residential: topic based & cultural
enrichment

Multiskills Sports at Hellesdon High School: physical
skill development

Cinema trip: cultural enrichment

Spring Term:
Theatre Royal trip (pantomime): cultural enrichment

Morfolk Music Festival: cultural enrichment

Library trip for World Book Day: reading development
and cultural enrichment

Summer Term:

Theatre trip to London: cultural enrichment

Sports Day at University of East Anglia: physical skill
development




1.3 Example of resources in Year 2 topitie photographs below shoavYear Zlassusing laptops collaboratively to create
PowerPoints about the Victomsto showcase their learning, the use of information technology to share information is a useful tool in

assessing pupil knowledge about the topics covered.

Homes ‘made of brick
were ma =
ctorian house® e families ha
Y hey were POOT SO ows because the
The Victorian times O If they o their Win
indow tax: may have had to
O Some Poot '”mfmrenslnes 'n one house.
five with other T80 the tollets for

e
By Owis class O In the vuctorla'rv\etr\;“ouu.de' they were

poo families
call;d ou!houﬁes;/‘_’_______

Victorian pathrooms

Children at work . ——— ;

Poor children had jobs when they o > ST
= wer; 4 or 5 years old because they a ua-emn m“": “b,wm" '
needed money to eat so they could
i hool and
O Rich children got to go to sc
didn't have to work in factories, as
street cleaners, errand boys, potato
pickers on farms, servant girls, farm
hands and lamp lighters.

Victorian outhouses

totiet Inside so instead they had
a toilet outside which was called

83

an outhouse.

O At night times If they needed
the toilet they had to use a
chamber pot (guzunder) which
was kept under the bed.

O Even when the children were at
school, they had to go outside
to the toilets because they
didn't have bathrooms indoors.




1.3 EYFS field trip to the Dinosaur Park asupplementary use of resources in EYH&ss following field trip:The photographs below
show an EYFS class on a trip to the local Dinosaur Park as an introduction to their Dinosaur topic. The enthusiasnstand intere
generated by the pupils was carried into classroom provision with the useofirees and artefacts to become archaeologists and

learn more about how we know about prehistoric life today.

[ ® Norfolk Cloud Portal X | M Classroom Monitor x | ) (#105268) Accesste X | [ (#105268) Accesstc X | 3 Oinosaur park X | % Ofsted| Heather Ave X | [ 1939047 X | [ Classroom Monitor X °
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planning shows class teachers giving thought to the how resources can be used to teach key skills and enable pupiés to explor
concepts in more detail.

EYFWeekly Continuous Provision
Topic or Theme: Dinosaurs

Specific area of focus: Harry & the bucketful of dinosaurs Week beginning: 12th March 2018
Creative Role Play Outside, sand, water
Paintings of dinosaurs for class display. Explorer/Museum Role Play: Dinosaur focused. Real PE: Fun Station 6, Pirates (In hall)

Pictures of dinosaurs/non-fiction books,
notebooks, adventure bags, backpacks, postcard

templates and clipboards. Paper mache Dinosaur habitat

Small world dinosaur habitat

Straws for dinosaur skeleton pictures Mud kitchen i can you create a dinosaur dinner?

Big paper and pens to create maps of their Clipboards and paper to record

o ) expeditions outside
Paper plate, split pins, pegs dinosaurs on art table.

Sand: Hunt for dinosaur bones and draw on

Paleontology resources: sand tray, brushes, bones clipboard. Provide paintbrushes to brush away the

and objects sand.
Construction Book corner, writing, quiet area Finding out
Construction: Wooden blocks/ lego to create a Books about dinosaurs Information texts about Dinosaurs
dinosaur nest/habitat or own dinosaur. . . . . -
Dinosaur trip pictures to annotate with captions Ipads: Letterjoin

Big building blocks outside to create a dinosaur

nest Computer/IWB: Set 1 phonics reading games




1.4 How does monitoring, marking and feedback help pupils make progress in history?

Effective, purposeful monitoring, marking and feedback are an intggua of the subject leader role at Heather Avenue Infant
School. Monitoring activities carried out include pupil interviews, lesson observations, book looks and planning scithinies w
feedback given to staff in order to celebrate successes and fummaiove practice. An example of history subject leader report
staff incuding SLT can be seen below.

¢tKS KAAG2NER &adzo2SO0 fSIFRSNI20SNERSSAE (KS O2YLX SiAz2y 27F |
completed throughout the yeaass more curriculum coverage is achieved, an extract of class monitoring page can be seen be
Marking is tailored to the learning objective of the lesson and pupils are given next steps appropriate to their ageeantl stag
developmentcinthe EYFS@ad S&a FSSRolF O1 A& tA1Steé G2 06S IAADGSY OSNDI f
G2YRSNI gKeXdPeé agKIG R2 @€2dz GKAY]l 62dd R KI LILISY AT XoDDdbalyp
and through writtenmarking. Children are given opportunities in the school day to close the gap and complete any next step
order to help them make the best possible progress. An example of marking and pupil response can be seen below.




1.4 Example of history assessment by class teacher using school agreémma: The extract below shows personalised tracking for
each pupil in a KS1 class. Each objective is assessed individually based on assessment to show areas of strengthparfomexctiste

pupil.
Eiportto e ---’-”-- - I B T I
_ P P P P P P p P P P P
Adjust Scores 7 7 Ef 7 i 7 Ef Ef Ef # Ef # +# Ef Ef

-m 1-2 Beg+ 1-2 Beg+ 1-2 Beg+ NiA 1-2 Beg+ 1-2 Beg+ 1-2 Beg+ 1-2 Dev 1-2 Beg+ 1-2 Beg+ 1-2 Dev 1-2 Beg+ 1-2 Beg+ 1-2 Beg+ 1-2 Beg+

Key Stage 1
Historical understanding he/she

tan use pictures and role play to fell
stories from the past.

Key Stage 1

Historical understanding he/she
can describe the similanties and
differences between life during a time
in the past and life today.

Key Stage 1

Historical understanding he/she
tan use a wide votabulary of
everyday historical terms including
those related to the passing of time
€.0. before...

Key Stage 1

Historical understanding he/she

can place events and objects in
chronological order.

Key Stage 1
Historical enquiry hefshe can ask
questions about the past.

O

Key Stage 1

Historical enquiry he/she knows
some of the ways that we can find cu
about the past.

PR SR CVIR EV RN Y,
PRV REVE ZREVR VR
PECVREVE ZREVR VR
)

PECVRTVE ZRCVRCVR
RS RS RCYIR CV RV Y,
R R YR CYIR CV IR CDIR Y,
PECVREVE R VR VR
)0 OO &
PECVREVE ZREVRCVR
PECVRSVRCYE VR VR
r>® o O &
rP® & OO
RS R SR CYIR CV R EVIR Y,
PECVREVE ZRCEVRCVR

Key Stage 1

Hietariral anmniry haleha ran

-~
-
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pupils are encouraged to think about their next steps after a lesson and respond to these in order to close gaps andl$édp pup

M dn
progress. The example below shows a Yegau#l responding to a question set by their class teacher.
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1.4 Example of history subject leader feedback to staffK S & dzo 2SO0 f SF RSNJ NBSLIR2 NI 0 S
strength and next steps in order to secure improvement. Ehesrculated to all teaching staff.

History Subject Leader Report: Spring Term 2018

Strengths

Next Steps

*In Reception classes the chil
annotated observations of children discussing the passing of time
and differencesbetwe e n 6 n o wd 4 bah innmediate @rad s
long ago.

* Classroom Monitor up to date for The World in Reception and
History in KS1 for all classes. Clear progress can be seen in
coverage through Classroom Monitor from Year 1 to Year 2.

* Computing resources being used in KS1 on a regular basis to
access further information about topics.

* Displays show areas children have covered and in the most
effective cases are added to as the topic progresses.

* Children at our school are enthusiastic about history and keen to
talk about their knowledge, experience and things they enjoy
about the subject.

*Ensure teaching coverage includes a focus on the skills needed for history
(e.g. historical enquiry, investigation work) as well as building knowledge
base

*Complete application for History Mark over course of the next academic
year

*Apply to become a Local Heritage school; consider opportunities to study
and promote local heritage in lessons and topics (e.g. Pablo Fanque for Y1
Circus topic could be supported by trip to Millennium Library local study
centre)

Other Information:

9 Any further training requests or resource requests?

1 Local Studies centre in Millennium library offers free sessions for KS1+ children based on local links T they are happy to incorporate

specific topics wherever possible.

1 Lesson observations due across school: ideally on a Tuesday. Please let me know a date/time before the Easter holiday J
1 YouTube usage: Staff must watch all content to be shared with the children before the lesson to check suitability.




1.5 Informed Learners: How angupils encouraged and supported to make judgements and decisions as independent
learners?

'O | SFOKSNI ! @Sy dzS LyFlLyid {OK22f 2dzNJ 9AaA2y A& & LINBSLI N
this vision through equipping pupils Withe skills they need to be successful later in life; this includes allowing them to be
resilient, independent learners for even the youngest pupils.

Pupils are taught history alongside the other curriculum subjects, through the use of key quedimthshose posed by staff
and, in time, those posed by the pupils themselves. Foe the children in the EYFS the teaching of these key skilldibeging
Autumn term when children consider the changes they have experienced in their own lives from baibymmov (See below
for Tapestry observations). Pupils are encouraged to think about how they have changed and developed and are encoy
formulate their own questions for a parent and baby who visit the class to talk about how they look aftehilteiAs children
move through the EYFS and into KS1 they become more skilled in formulating their own historical questions.

Children are encouraged to formulate questions based on sources of evidence about the past such as photographs, art
and artwork and to suggest ways that they may be able to find answers to these questions supported by staff and careft
chosen resources.




1.5: Informed LearnersChildren in a Year 2 class formulate their own questions about the Victorians at the start of their new topic,
these are created as part of a class discussion and incorporates discussions about how thetartbe®rguestions can be
discovered. By the time pupils reach Year 2, the emphasis is placed upon pupils beginning to suggest how to find ahswers to t

guestions.

fwashing clothes !
% What we would like to find out about the &

Victo E

* What were thelr houses like?

= How did they travel around?

= When did the Victorians start?

« Why did they not have technology?

= What was school like?

= How did Queen Victoria die?

* What toys did children have?

* What did people look like?

 What did they do for entertainment?




1.5 Informed LearnersA Year 2 pupil uses a Victorian photograph to formulate a thgsis about a Victorian child. The pupil has
explained why they have reached their hypothesis based on their scrutiny of the evidence.

[ L.O: To look at historical sources.

e looked at this photogvaph a
h or poor and how we could

why? &

Do you think she is ﬂ\ or poor,




1.5 Informed LearnersA Year 1 class use an adapted historical inference grid for the first time to make obseraattbform
guestions about the Tokyo Imperial Palace as part of their history lesson. The inference sheet was introduced forithe first t
following CPD training form Historic England in September 2018.




1.5 Informed Learners (TapesiyAn EYFS class meet a parent and baby and ask their questions about how the baby is cared
for. The learning opportunity Id used to assist pupils in drawing parallels between their own skills and how they hawe change
since they were babies. StaffrecaidKk S OKAf RNBYy Qa 206 a FdA2ya F2ft26Ay3 (K

Users with the "Download media® permission can download these photos and videos

{ Notes

| asked D what she can do now that babﬁ fiie can't do. " he can't draw but | can'
! She S



1.6 Marking and Feedbackow does marking and feedback enable pupils to make progress?

Effective pupil feedback is an-going priority at Heather Avenue Infant School and a subject that has been discussed al
updatedat some length over the last few academic years in order to ensure that feedback in all forms is both meaningf
helps pupils to make effective progressall curriculum subjects, including history.

Due to the young age of the pupils in the EYFS classes, feedback is usually given verbally through pupil discussions. \
FTSSRolFO] A& NBASNBSR T2N adl ¥F dza S agk& Bupil obsgriatiodsiare yesordeddz
ddzAy3a GKS ao0Kz22ftQa 2yftAyS €SIENYyAy3a 22dzNy It aeadSyanutc¢
what they have been learning and to review progress made.

In KS1, a colour coded markisgheme is used to enable pupils to quickly identify areas that they have done well in and ;
areas that may need further attention. Pupils are given time to respond to teacher marking and this is completed in pur
to clearly signify that it has beecompleted after the initial lesson when the child has had a chance to reflect on their wor
current area of focus of the history action plan is ensuring that pupils are given hsgtecyfic next steps or questions to
consider in their history lessonsther than ones focused on English skallg, spelling and grammar. This will continue to by
monitored by the history subject leader during learning walks and book looks to gauge if feedback is effectively heliging
to make progress.




1.6: Marking and FeedbacK:he adapted mark scheme adopted after staff discussions about the best way to clearly indicatekeedba
to pupils Please note: the policy is currently under review by staff and due to be updated this month.

&

1. Appendix A: Marking guidance
2. HEATHER AVENUE INFANT SCHOOL

3. MARKING POLICY

4. Marking is the teacher’s recognition of the child’s work, effort. achievement and
progress. It should indicate approval, encouragement, suggestions for
improvement and correction where appropriate.

5. The staff of Heather Avenue Infant School have written this poliey
collaboratively. It was agreed at the meeting that consistency 1s important and a
set of editing marks and procedures were agreed, for particular vear groups.

6. All work completed by children should be marked by the teacher prior to the next
session. If an alternative person marks the work e g trainee teacher, they should
initial the work they have marked. The teacher’s writing should be clearly legible
alongzide the child’s. Written comments should be posttive and where
appropriate, appreciative of content and give guidance as to how improverments
can be made.

-1

Feedback should, wherever possible, take place through discussion with the child.
It iz a means of directing children, as well as a means of assessment. It should be
focussed on a child’s personal target. adapting the target where necessary.
Mistakes are considered part of the learning process and success should be
measured in relation to the learning imtentions for a particular child.

8. Agreed Formats of marking:

. Early Years Foundation Stage
10. Work corrected with child present, where appropriate, with next steps included on
the work.

11. Year 1 and 2
2. Green highlighter pen used for areas of good work

13. Yellow highlighter pen used for areas of development

14. Next steps are presented in a cloud'bubble

15. Purple pen is used by children to show response to next steps

16. For most children, common high frequency words are comrected by the teacher
and written above the incorrect spelling —Up to three of these should be high
lighted in yellow for the child to learn to spell at the bottom of the page. For
higher ability children more complex words will be corrected

17. All teacher’s writing will be in blue'black pen



1.6: Marking and Feedback:
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In the Owls class we looked at t
doing, if she was ric

N Do you think she lsﬂ\or&o_or, why? &

L.O: To look at historical sources.

his phmogroph

h or poor and

how we could tell.

Ve

a Victorian Child, we discussed |



1.6: Marking and Feedback: , S NJ m LJdzLJAf Q&8 SEGSYRSR gNRARGAY3I O2YLI NAy3ad 2f
greenand yellow. With pupils in Year 1, verbal feedback is also used while the work is being completed in order to help the pupils
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Section 2: Leadership

2.1 Statusof History: How is the high status of history reflected in the school and beyond?

LG | SFOIKSNI ! gSydzS Ly FlLyld {OK22f KA&al2NB KIFa o0SSy 3IA anSed
curriculum. This has been achievedin¥muSNJ 2 F gt eayY UGKNRdzZZK KA3IK ljdzr t Ade G2U
through the recent focus on local heritage as evidenced by the School becoming a Heritage School and through sharibgading ¢
the work we do with the wit parentOl NENA | YR (GKS GARSNI a0K22f O2YYdzyAdéeod L
that they are developing an understanding of the importance of learning about history and that they enjoy their lessons.

The History subject leader sures that History is given a high status by the staff team through the inclusion of history on the
agenda for staff meetings; this ensures that links with history remain at the forefront of planning new opportunities andreogs
for the children. See below for extracts from staff meeting notes where history is discussed with the staff and new developn
the subject are shared.

Information about history learning and teaching is shared with paoamérs in a number of ways: through the scho@a | y Yy
G2 LINByGas GKNRdIdAK ¢gSS1teé& [/ St So Nareisiageyinviteditd &tahd, ftthkoS8gh thél Reek
VySsaft SGOSNI YR GKNRdzZAK (KS a0OK22f Qa 2yf AyS -carérrefdfidescan beXee
0St 260 [221AY3 FdzNIKSNI 6Se2yR (KS AYYSRAIFIGS a0OK22f sl
with local community groups such as a local residential home for the elderly which our KS1 classpsmomgth on a regular basi




2.1: EvidenceThese examples of weekly Newsletters sent togbleool communityhighlighting history achievements and activities.

May 2018: Year 1 trip to the Forum shared with community November 2017: Child sharing good work in assembly with

parents/carers

Friday 117 May
2018

Heather Avenue Infant
School Newsletter

WENSUMTRUST
—

Volume 45, Issue 4

It was lovely to see all the children back to school after the long sunny bank holiday weekend! They
have been busy as always in school completing lots of exciting work.

Year 1 enjoyed their trip to the Forum on Wednesday where they were able to look in the heritage part
of the library and learn lots about the history of the circus along with some local history.

All of the classes have been doing lots of Art work in preparation for our Open Studio which will be
open for you all to come and see in the week after half term. Please see the date's section for opening

times to this event

It has been great to work with FOHA this morning as we continue to make arrangements for the
Summer Fair which takes place on Friday 22™ June. We will have external stalls at this event - ifyou are
interested in having a stall please do complete the form that has been sent out this week and return it
to school as quickly as possible, also if you are able to help at this event please do see a member of the

FOHA committee — Thank you!

DIARY DATES

O Week Beginning Monday 14" May 2018 - Sun
safety awareness week

O Tuesday 15" May 2018 — Sun Safety Assembly

0 Week Beginning 21" May 2018 - International
week focused on St Lucia

0 Thursdav 22" Mav 9018 — 6 acom Gouernors

O Week Beginning 25" June 2018 — Healthy
living week

0 Friday 29" June 2018 -Sports Day

O Tuesday 24" July 2018 - Last day of
Summer Term

Thunk Wall Question.
Each week all classes discuss a ouestion as

Thunk Wall Question.

Each week all the KS1 classes discuss the same
question as part of developing our philosophical
reasoning skills. Next week classes will be
discussing the question: When you stand on a
bridge are you standing on the ground? Please
take the time to discuss our Thunk wall question
with your child and find out some of their
interesting ideas.

READING FOR LAST WEEK

IF ] == 8 == 8 =

w Owls 67%
Hedgehogs 5% Il
Woodpeckers 63%

m Foxes T5% m
Badgers 84%

w Squirrels 36% Il
Well Done to Badgers Class

m The above percentages show the

percentage of children who have read3 W

times, in a week at home, in each class. The
class with the highest percentage will have
the trophy for this week.

L. —. —-

ATTENRANCE AWARRS
e |
Hedgehogs 87% m
L Woodpeckers 9%
Foxes 88% ‘ll
m Badgers 96%
Squirrels 93%

Government and Schools targets are "

for all children to achieve at least
m 96%. ‘ll

GREAT WORK
FOXES CLASS (LA):

@ :howed us his excellent painting of
Sunflowers.

WOODPECKERS CLASS (CD):
_2@a showed us his fantastic Sunflower
painting.

HEDGEHOGS CLASS (WH/AV):

@ shared his outstanding facts
about Victorian children and their health
with us.

OWLS CLASS (VM):
EBUEEEshared her brilliant maths work
on Counting Money with us.

Safety Lesson

All classes have learnt about staying safe
inthe dark.

Outside Awards
was presented with her Multi-skills and

Street Dance Certificates

as p d with his Swi
Certificate
The whole school was presented with a certificate
of appreciation from our local food bank — Thank
you for all the Harvest donations!

POPPY APPEAL
‘We have poppies available at school. for children
who wish to donate some pennies to the Poppy
Appeal.

Please could the children bring their donation in a
sealed envelope, labelled with *Poppy Appeal’ and
the children's class teacher will
arrange for the children to be
taken to the hall to add their
pennies to our poppy display
and take a poppy.




2.1: Care home for the elderly home link. KSa S LIK2023aIN) LJIKa akK2g¢g | RAaALIXLFE Ay | O2°
with a local residential home for the elderly. This has been extremely useful in helping pupils develop an understamswigeohhas
changed for the residents since they were children.
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2.1: Tapestry Observation and responses from Year 1 parents following their trip to the Local Heritagesimmttieat parents
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2.2 Organisation and Management: What structures for organising and administering history are in place?

There are clear structures for subject leadership at Heather Avenue Infant School. Subject leaders, including tHeasiddj
for History, are well supported by the senior leadership team, including the allocation aflass based time on a weekly
basis for subject leaders to dedicate to their organising and developing the promotion and smooth running of theiuour
subject. The responsibilities of subject leadership include writing a policy for the subject and keeping it updated with
curriculum changes, overseeing the laiegm planning of the subject and ensuring that history has adequate timetabled 1
for eachclass to ensure access to a broad and balanced curriculum for all pupils. In recent years this has also include(
monitoring the strength of crossurricular links between history and other subjects to ensure that opportunities to make
meaningful links aren place.

OEGNI O & T okPracenaGisked r2dor®(2012y comment upon the overall effectiveness of subject leaders, incli
the history subject leader, in ensuring the curriculum is delivered effectively. The full report can be found at:
http://www.heatheravenue.co.uk/ofsted/

T GwAI2NRPdza | YR NBIdzZ I NI FaasSaaySyd SylrofSa GSIOKSNR
both challenging and achievable. Pupils haveaekent knowledge of their targets and are ambitious to achieve
IKSY®DE

1 dn topic work, strong gains in scientific, artistic and cultural knowledge are enhanced by many opportunities to &
learning in literacy and numeragy

1 dVisitors enhance the curritwm effectively andlisplay, such as the art work undertaken with a professional artist,
attests to the
AO0AYdzE FOAYT SYGANRYYSY (O F2N LlzLA f A yRHISNNYIA 2Dy I ff @ 2
cultivates contacts to local peopté all ages, ensureJdzLIA £ 3 Q dzy RSNAE G YRAYy 3 2 FPE02 Y

The role of the History subject lead also includes ensuring that CPD is skilfully planned to ensure that staff needs are
terms of history knowledge and progression, tisiechieved through a mixture of CPD and access to online resources.



http://www.heatheravenue.co.uk/ofsted/

2.2 EvidenceThis class timetable showke allocated time for history in a KS1 cladith the introduction of topidased planning for

year groups, the timetable Wioften be flexible in order to allow for more-ohepth study in particular areas.

o

Year 2 Hedgehogs and Owls Timetable Autumn Term

850 910 | 9.40 10.15 10.30- 10.45- 11.10- | 1200 | 1.15-2.00 2.00-3.00
9.10 9.40 10.15 | 10.30 10.45 11.10 1200 | 1.15
Monday E g'_ Science/ Sing a
g Philosophy S | Computing long
g Thunk Wall =
5 o :
= )
Tuesday 8 E RE PE Handwriting
Q i
£ A
1=
Wednesday Circle time Art/ History
Cooking PSHE D&T
Citizenship
Thursday Music Handwriting
PE
Friday PSHE/ Geography g_'}
SEAL 0y
=
E.

+ Literacy and Numeracy to contain meaningful, cross-curricular links to topic work being covered wherever possible.




Personal. Social and Emotional Development
SEAL: 1% half — Relationships. 2™ half — Chanpes
Staying Safe:
On a schoal tip
Vikilst travelli
Mear the coast’ water
In a busy environment such as an srport.
en crossing the road
lg:en out with grown-ups
Inthe kitchen! around the house
Fieeping younger children safe
Mear a building site
Vhen using sossors, needles and ofher fools
Cher the summer holidays! sun safiety

FYF¥YFYYYAVYY

Heslthy living wesk: why it is important to look after cursehies
with a healthy diet, exercise, skeep and keeping clean.
Discussing caring for wild animals and pets.

Discussing aur feelings and what to do # something is ‘not
fair"

Eirmple gosl setting for Year 1.

On-poing: Story of ELLI (Effective Lifelong Leaming Inventony}
— using the seven animals in our lzarning: strategic
awarensss (owl), changing & leaming (chameleon), creativity
{unicorn). resilience (iorose), curiosity (cat), mesning making
{spider) & lesming relationships (bes).

Reception: Squirrels Class & Badgers Class
~ Summer Term Topic Web~
‘lourneys’ & 'The Teddy Bears' Picnic’

Mathematics

Dsta handling: howr did you get fo school today®
Pasitien using ‘The Train Ride™: making maps of the
tram's jourmney.

Mumber: sharing out loads o be fransported by boat
Measurement: How far can your paper asroplane fiy?
OddEven Mumbers: How many wheels an the car?
Measurement'Size: How tall is Daddy Bear's char?
Howe long is Baby Bear's badl,

ARG, rmeasuring pomidge recpes using different
Size containers.
Mumber:  Solving blerrs related to doubles and
halwes. Doublz and half recipes for apple crumble.
Mumber Crdering: Order house nurnbers betwesn O-
20 fior Goldilocks to defver her somy letter.

Problermn solving: word problems linked to the Teddy
Bear's Picnic

Shape and Pattam: Explore, continue and create
repesting patiems on picnic mats.

Understanding the World

Learn about different methods of transpart — link to schoo journey

Find out abaut journeys and how these hawe changsd from the past. Leam
shout the Wight brothers and how resiliznt they wers when designing planss.
Learn about travel by boat and under the sea .. submarines, Channel Tunnel

Using Google Maps to locate coasts, oceans and rivers.

Understand and explsin the Gresn Cross Code and how we trawvel safaly.
Learning about the arigin of the teddy bzar and describe their own teddies.
Making paormidge — =xplore what happens when it goss in the microwawe —

discuss different tastes, e sweet'salt

Capacity through Water play — measuring with the tea ==t and differsnt size

jugsioontainers

lore technology by filming videos and taking phatos whilst acting out the

siory "Goldilocks and the Three Bears™.

Explore shadows and how these mawe by making a simple sundial and through

Shadow puppet play of the Goldilocks siony

Understanding how different games wark- explore rules, similarties and
differences and use these to create their owm simple games.
Creating a scens wsing 3 paint prograrm on the computer.

Physical Development

PE: Multi-skillsigares inwolving different types of movement
29 jumping. throwing. catching, skipping.

Races — running, beanbag, moving in and aut of cones,
ohstacle races.

Throwing and catching balls, bats and balls.

Weaving outside with natural colours

Mzking a poster about road safiety— fine mobar skills cutting.
Thireading with bears.

Creating stick puppets of the characters from Goldilocks and
the 3 Bears.

Cutting and sewing 3 teddy bear.

Cutting, sticking and joining to make homes out of shos boxes
for the besrs.

Wodel making: flying machine and boat.

Thsenationsl drawing of teddy bears and natural environment

Communication and Language

Diescribing types of movements used at the Dincsawr Park
Explore descriptive languapge used in the story The Train Ride
Problern solving wsing the story The Lighthouse Kesger's
Lunch

What do we like about whers we live? Compars to other
placas the children have visited.

Explaring rhyming wonds.

What can yau see from your fiying machine?

Retell and act out the story of Goldilocks.

Discussing likes/dislikes of pomidge.

Talk about feelings when things change

How could Goldilocks say somy to the 3 Bears?

What ars yvou leoking forward to shout Year 17

Literacy
Phonics: BV groups

Class books 1o read:
»  Monfiction book: books about travel apg...

FANRRAG.

The Train Ride

The Lighthouse Keepsr's Lunch
Perzy's Bumpy Ride

Goldilocks and the Thres Bears
Brown b=ar, Brown Bear
Where's ny Teddy?

FYY VYN

Literacy activitizs:

Diescription of a journey each child has besn on in the
halidays

Captions for photographs and artwork about trains
Planning and writing a story about a sea joumey
Labels and description of a fiying machine.

Creating a road safety poster

Sequencing the story of "Goldilocks and the Thres
Bears'.

Het seating Goldilocks’ Baby Bear: asking why!' whaty,,
Wik questions

Spesch bubble writing for the characters in the story.
Witing o pormidge recipes

Creating a Goldilocks missing person poster

Whiting a somy letter from Goldilocks to the Bears
Witing an introductory ketter for Year 1 teachers

Expressive Arts and Design

Riole play — Heather Avenue train station/
Airport The Three Bears House'.

Class collape of our favourite ways to travel.
Pairtings of. fradsm and histarical trains
Ew:plugﬁ mstruments which make long and short
sounds.|

Making traveling rusic for different vehicles e.g.
trams, planes, boats.

Making boat models from paper maghe,

Using instruments fo accompany a jouney stary.
Create 3 model of a fiying machine and paper
seroplanes

Use pastels to create road safety arhwork
Exploring fast and slow music — linked to different
miedes of transport

Making stick puppets of characters from
Galdilocks and the 3 Bears.

Making 3 teddy by sewing and adding felt body
parts.

Learn the sangs: Wheels on the Bus, How Did
ou get To School Taday.. ihen Goldilocks
Came to the House of the Bears and the Teddy
Bears Ficnic..

Adding music to the re-teling of Goldilecks.
Dizzorating a shoe ko as & home far our teddy
bears.

Building a new chair for baby bear using diffierent
rESOUrCes.

Making hats for our teddy bears for 5 picnic.
Imwenting garmes for besrs to play at a picnic.

Enrichment
Monanch Axport trip
Irtermational Yeek —
5t Luciz

Healthy Living Wesk
nchuding Sports Day

Challenges wesk - To
organise & Teddy
Bears Ficnic’ and
mwite & gusrdian to
aftend.

Cooking

Fasta Sslad

Picnic food
Crunchy cookies
Cheese and tornate
twisis

Lemon drizzle cake
Fruit =alad

Triflz

Farridge

Apple crumbls
Chease and courgetie
SCONES

Chesse straws
Sandwiches

2.2 Topic web extract showing provision for history through class discussion and continuous provision in an EYFS class

OFRPON S=0— =S0O33CWL,



2.2 TheSkills progression document for HistanyKey Stage $hown below is provided to staff to ensure a balanced provision of
history skills and their application is taught across the school, alongside the development of subject knowledge.

Year 1 Year 2 Year 3 Year 4 Year § Year &
Chronological |« Secuence events in ther He s Sequence oriefocts clomer s Floce the fime studied cratime |« Ploce avents from period studied [+ Know and sequence key events | s Ploce cument study an fimea line
understonding | #20uence 3o 4 artefacts from tagather in time - check with line on time lina of time sfudiad in relafion to other shudies
distincily difierent periods of time refarence book »  Use dates and terms related to s Lse temns relaled fo the pedod v Use relevont terms ond perod +  Use relevant dates and ferms
+  Match objects 1o peoole of s Sequence photographs aic. thuz siudy unit and passing of ond bagn to date events labals s+ Seguence up fo 10avens ona
different ages from ditferent parcds of their ife tirne » Undemstand more complax fems |« Make compansons befwean fima line
»  Describe mamores of key events [« Saguence several events or eg 3C/AD different fimes in the past
n lves artafacts
Ronge and +  Recognise the differance »  Recognise why peopla did s Fnd out obout every day ives of |« Use evidence to reconstruct life [« Shudy different aspects of *  Find cut obout balefs, bahavour
depth of betwean past and present in things, why evenis hoppened people in fime shudied in tirna shudied different paople - ditferances and charocienstics of people,
their cwin and oihers ves ond whiot happened asaresult |« Comparne with oo life today «  Identify key features ond evants Debwsan man and wonmsn recagnaEng 1hat not everyone
historical + They know and recount eplsodes |« Igentify diferances betwean »  Identify reasans for and results of of time shugied »  Exomine causes and resus of shares the some views and
knowledge from slores about the past woys of ife of different imes people’s oclions s Look for links and effects in fime great events and the impact on feaings
»  Undarstond why people may sfudied necple +  Compore baliefs and bahoviowr
nave wanled to do something s Offer orecsonable exglonation |+ Comgare life in eary and lole with anather time shudied
for some events ‘fimnes' sludied *+  Wile onother explanation of a
»  Compare an aspect of e with paost event in terms of couwse and
tha same aspect in anothar effect uting evidence 1o supporn
pedod and flustrate their explonation
+  Know key daotes, charachans and
events of tima shudied
Interprefations |« Use stores fo encouvroge children |« Compare 2 verdons of a past »  Identify and give reasons for » Lookat the evigence ovailoble |« Compare accounts of events +  Link sources ang work out how
of history 1o distinguish beteean foct and event different ways in which the past |« Begin fo evoluate the usehiness from different sources - fact or conciusons wene amved af
fictian = Compare plchures or s represantad of different scurces fictian +  Corsder ways of checking the
«  Compore odults falking about photographs of peoole of events |« Difinguish betwesn diferent s Lse text books and historco »  Offer some reasons fior ditferent accuracy of inferpratations -
the: past — how ralabie ane their n the past surces - compore dfferant knowiadge versons of evants faet o fiction and opinicn
memanes? = Discuss reliablity of photos! versions of the same story +  Be owars that different
oCCounts/sionas »  Lock of representofions of tha evidenca will lead 1o differant
perod - museum, cartoons elc conciusEons
s+ Confidenily use the lorory ond
internet for resecrch
Historical +  And answers 1o simple questions |« Lse a source — chierva or »  Use arange of sources fo fing +  lseevidence fobuiidup a » - Bagin to idantity pimary and +  Recognize primary and
enquiry about the post from sources of handle sounces to answear out about a pericd pictune of o past event secondony sounces SECONGAry sources
inforrration e.g. arefacts, [see guestions about the pastonthe |« Observe smal detais - artefacts, | s Choose relevant material 1o s Use evidenca 1o build up o +  Lse orange of scurces fo find
4o basis of dmple observations. piciures present o picthure of one aspect sicture of a past event out about an aspect of fime past
»  Salect ond record informaticn of life in firme past »  Sglect relevant sectons of +  Sugoest omissions ond the
relevant 1o the study s Ack o vanety of guestions information means of finding out
»  Begin fo use the ibnary and s Lse the liorory ond intemet for »  Use the library and intermet for «  Bring knowledge gatherad from
internet for research research resaanch with increasing sevarnal sources together in a
confidence fuant account
Grganisation «  Communicate thelr knowledge through: «  Recall, sslect and onganze hstorcal infarmation +  Selact and onganise informatian
and Discusgon. ... ¢ Communicate ther knowledge and undershanding. 1o produce structured wiork,
communicafien Drowing pictures... making cpproprote use of dates
Drarmajnole play.. and ferms.
Making modals. ...
writing..
Using ICT...




2.3 Self Evaluation and Monitoring: How does the school selaluate history? How does the SL contribute to the overall
improvement in history?

At Heather Avenue Infant School thae of selfevaluation forms a crucial part of the subject leader role. The history subject le
is instrumental in tracking the progress of all pupil groups in history and formulating an action plan for the subjedhglyc@aange
of evidence is w=d in the seHevaluation process including lesson observations, data analysis, work scrutiny and pupil intervie

An example of how the subject leader selfaluates history provision at Heather Avenue can be seen below where a |
observationincludé | LJX F yYyAy3 &ONHziAyeI 20aSNWAYy3I GKS OKAf RNBY |
Ay 022144 2N 2y (0KS a0Kz22tQa +[ 99

The action plan is used to set out how these next steps will be achieved and is used to feed inszhodéplanning, including th
annually produced School Improvement Plan as required. An example of the inclusion of history on the SIP can be seen be

The history subject leader gives termly updates to staff during dedicated CPD staff on progreds tavggats and areas that rema
outstanding. This is also used as time to plan next steps for the subject overall and to set out how these will be @chexeadple
of a history subject leader report can be seen below, detailing progress towards gaagdt outstanding next steps still to
completed.




2.3 Evidence: Example of History action plan for 201F drawn up by subject leader:

geather Avenue Infant School

Subject Area History
Subject Leader Louise Farrow
Date of Subject review March 2017
+
Overall grading Eequires Improvement Good Outstznding
Reasons for overall grading | Areas of strength Areas to #nprove

¢ Use of lustorical vocabulary clearly explained, o Use of display to celebrate and extend children’s
modelled. Children are encouraged to use the terms learning and understanding of history.
when explaining their ideas and opinions.

» Photographs and online resources used well to o Use of artefacts and objects as well as
illustrate teaching points such as the differences pictorial/online sources when examining history.
between children’s lives now and in the past. Thiz could also wnclude visits from/to educational

+ Ewvidence of links being made between history and settings.
other subjects, particularly maths (Time) and
English in K51,

o Pupils in all year groups are encouraged and » Pupil awareness and understanding of historical
supported to express their 1deas, questions and events, people and places withm thetr own locality.
opitions about history. Children were able to talk Monitoring sesston shows main focus to be on
about their learning and to recall information on national events/people/places across the school.
topics covered.

L]




Historv Action Plan

Objective Actions Personl_'lel Timescale Resources/ MDI‘IItO[II'I.g and Success criteria
responsible cost evaluation
Create and Develop links with | LF, history subject | Contacts made in | Dependent on Book Looks Pupil understanding of
embed links with | lecal groups and leader to contact Summer Term wvisits and trips significant local
local community | places of histerical | local groups and 2017 for trips and | offered. Planning scrutiny | historical events or
groups and importance. places to see what | visits to be Consider . ) people enhanced.
historical places is available for the | planned from fundraising Pupil interviews
of interest EYFS and K51 beginning of activities.
through visits to age groups. Autumn Term
schoel and trips. 2017.
Class teachers to
develop on visits
and input given by
ensuring that
children are given
opportunities for
child-led inguiry.
Increase use of All topics planned | LF, history subject | Artefact to be Costs of History leader to | Pupils use a wide range
real life objects contain use of at | leader to research | planned for in artefacts used maonitor planning | of sources to learn
and least one educational visits History teaching | and trips to to find evidence | about the past.
ysed in teaching | historical artefact | to the school orin | for academic year | settings that of artefacts
historical that children can | the surrounding 201718 classes wish to | being used. Pupils can accurately
concepts. access. area for low cost. | . undertake. describe historical
Children’s LF to contact local | Ideas for visitors History leader to | artefacts from hands on
learning historical settings | for discussion at collate evidence | experience.
enhanced to enquire about staff meeting. of local history
through historical | use of artefacts information to
wvisits from or to with KS1. share with staff
educational Class teachers: members.
settings. planning, sourcing
artefacts to be
used in teaching
topics.
HAIS to be Apply for the History Subject Application £200 application | Planning Completed application
awarded History | Quality Mark Leader process begun in fee process recognises
Quality Mark from | award, ensuring Summer Term, Pupil interviews | high quality delivery of
the Historical that all evidence 2017 £300 cn history teaching and
Association in the | towards the mark completion of | Wisit learning.
academic year is recorded and Fundraising application form. | photegraphs and
2017M18: submitted. throughout the comments
academic year.
http://history.org. | Raise funds from Pupil portfolios.
ukiha- school community
news/news/2329 | towards cost of
applying.




2.3 Subject Leader miglear update on progress towards action plan:

History Subject Leader Report: Spring Term 2018

Strengths Next Steps

*In Reception classes the children's Tapestry accounts contain *Ensure teaching coverage includes a focus on the skills needed for history
annotated observations of children discussing fh passing of time (e.g. historical enguiry, investigation wark) as well a3 building knowledge
and differences between ‘now’ and the past — both immediate and | base

long ago.
*Complete application for History Mark over course of the next academic
* Classroom Monitor up to date for The World in Reception and wyear

History in K251 far all classes. Clear progress can be seenin

coverage through Classroom Monitor form Year 1 to Year 2. *Apply to become a Local Hertage school; consider oppartunities to study

and promate local hentage in lessons and topics (e.9. Pablo Eanaue for Y1
* Computing resources being used in K351 on a regular basis to Circus topic could be supportaed by trip to Millennium Library local study
access further information about topics. centre)

* Displays show areas children have covered and in the most
affective cases are added 10 as the topic progresses.

* Children at our school are enthusiastic about history and keen to
talk about their knowledge, experience and things they enjoy
about the subject.

Other Information:

s Any further fraining requests or resource requests?

« Local Studies centre in Millennium library offers free sessions for KS1+ children based on local links — they are happy to incorporate topics
wherever possible.

« |Lesson observations due across school: ideally on a Tuesday. Please let me know a dateftime before the Easter holiday ©

« YouTube usage: Staff must watch all content to be shared with the children before the lesson to check suitability.



2.3: School Improvement Plan 204 showing inclusion of history:

and growth

To develop the skills
of staff to meet
children’s lzearning
needs in school

Training and
Performance
management

Read Write Inc. training | LA Auturnn Approx. £2000
through development 2018-
days Summer
2019
Safeguarding and 5C Modules —
Prevent refresher Wensum Trust
training
{Poms training for all
staff
First aid Training for a Ch £24
members of staff and )
updates as required SR
raining £140
Local heritage training LS Autumn nfa
forused on Hellesdan, 2018 o
. rainin
and Morwich to develop S
accessed

children’s understanding
of local area

through Historic
England

Completion of
training, information
received by or
cascaded to all staff

Staff utilise elements
to inform their own
practice

Skills learnt impact
positively on children’s
achisverment/well-
being

2.3: Example of subject leader monitoring in historifhe examples belv give an example of how data triangulation is used by the
history subject leader to monitor and evaluate the quality of history provision. The plans detail the expected coveragdefesdn,




lesson observations show well children understand and redporthe learning objectives. The lesson is recorded on the school VLE,
Tapestry, for parentarers to comment upon and as a record of what the children have covered.

L/C T can tell you about Victorian | History
jobs for children Learn about Victorian places of werk and the

conditions of work factories and mills including
Hellesdan Mill image

Short videos to watch about children at work -

http:/ fwww.bbc.co.uksschools/primarmyhistory/vict
orian_britain/children_in_factories/teachers res

ources.shtml

Children to act out the jobs done by Victorian
children

TAKE PHOTOS for Tapestry

Record reflections in book|

Twasa ... I liked my job because ___.T
didn't like it because......_..._._.

GSolden time
Celebration Assembly

Notes

Thiz afternoen the chidren kamt acout the hard jee= that children would have had in the victorian tirmes! we had street cleaners, dormestic
servants, <:'I'1'lr~n.r1€’_§jI SRS o, ?actorg workers and farm hands! 1 wender i Yok can =ee who is acﬂl’B out which do'o?. we had a fantastic
drarna activity dur:rB OhAT 'F‘nlE-foF\d Pason and the chidren were able to reflect on which o= +ha\j wolld like and which o= ﬂ"eﬁ wolldn't
Cuwith most chidren Sbvicushy wanting no b at aily !

Comments
_ - 22 Sep 2018 11:43 AM o Like - 1Like [BY

Haha it is a great way to get the classroom clean! &
R is loving learning about the Victorians and is always talking about it 2

2 [T - 28 Sep 2018 06:17 AM < Like B3

-31 is loving learning about the Victorians! She’s decided she’d like a domestic servant at homel



2.4 Support staff: How effectively does the subject leader support specific staff? How is the subject leader supported?

The History Subject Leader provides support for staff through weekly subjectagpdattaff meetings. These are minuted and s¢
to all teaching and support staff who are encouraged to approach the history subject leader with any further questions or
comments they may have. CPD is provided for history based on staff discussiomsplesswations, changing curriculum
requirements and data analysis (including lesson observations and work scrutinies) completed by the subject leader.

History is given a longer termly slot in staff meetings for the subject lead to discuss progressiastdpein the subject and to
share priorities for the coming term. See history subject leader report in Section 2.3 for an example of a report cii@ shziked
detailing what has been completed and areas still outstanding for more information.

The sulect leader is well supported by the school senior leadership team who have provided financial resources, time and 9
support during the Quality Mark process. The SLT supported the professional development of the subject lead by enabling
attend the Historic England CPD provided earlier in the year and by including this in the whole staff CPD schedule for the ng
academic year (see photographs and feedback below). The subject lead has been encouraged to pursue local history aven
ofinteNBaid (2 GKS OKAf RNBY &adzOK |a (0KS 201t OFadatsS YdzaSdzy
NB&a2dzNOSa adzOK a (GKS 20t |1 SNAGIFAS / SYGNB® [ SI RAY Jetsk ]
for the year to allow formal opportunities to discuss with SLT how the subject is progressing and to request further support ¢
resources of needed.

Membership of the Historical Association allows the history subject lead to research topics and signposssiasbto available
when beginning a new history topic or teaching a specific skill to their classes.

2.4 Extract from history subject leader performance management docuraleowing support identified for history subject leader by
the headteacher and members of the SLT. This illustrates the importance the school places on allowing the history sldrjext lea
effectively lead and manage history within the school.



Bl I % i IR uvlll'—l‘“l-ll Iu

Extent, pattern and focus of monitoring:

1. Record of well-being events and activities

2. Strategies for Well-being in place

3. History folder and evidence

4, Staff Meeting time and notes

5. Computing assessments recorded in identified format

6. Subject leader reports

Other Evidence:
1. Staff well-being
2. History Mark

Support:
1. Head teacher as required
2. Staff team
3. Any identified training

Timescales for Completion
1. July 2018




2.4 Emilence:example CPD provided for staff via email from history subject leader in order to ensure staff are kept up to date with
history curriculum developments and to improve history provision across the school.

History article: common confusions and misconceptions nbox x 5 0

Stevens, Louise < ([N © FidMay, 1148 Ty & ¢

to Head, Senco, Wendy, avargo67rf, Victoria, Charlotte, Laura, rbaileyBbrd, klesterdcrl, me =

Hiall,

Please find attached the first part of an article from Primary History magazine about common miscenceptions and confusions that pnmary aged children often have. The first and second are most relevant for
our age and stage. Please have a quick look if you have the time as it has some useful advice.

If you would like to read the full magazine | have saved a copy on the server in the History file.
Thanks,

Louise x

What confuses
primary pupils in
history? Part 1

In the next edition:

ision 4: Not understanding how sources can
operly.

sion 5: Not understanding that there can

of looking at things in history

s not understanding properly
sking them to do.

gh they do not attempt t

they do n
younger/older and higher and

is
how it compares with others

* Muddling issues from one period or place with " . N
those of another place. How snd why children might getin a

bole of different heritages,
* | can't see how this links with anything else. en, ries and groups. Some of these might




2.4 Evidencephotographs and feedback fromhole school CPD provided by History AssocidtighR F A f 2 NBR G2 (K
target of increasing knowledge about the local area.
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2.4 Evidence: Hract from staff meeting minutes showing history being discussed withtsi@mon a regular basis, ensuring teaching
staff are up to date with subject developments:

History - LS
Free inset in local area Hellesdon - presenting what she finds.

History - LS

Inset days are organised.

Actions have been completed from plan.

Following Fathers Day questionnaire it was decided to do After school this time and In school next
time. Sport was a popular option.

Learning in the local area is the area we need to have most evidence for.

Maps are now laminated and can be used now. They are also online from the server and can be used
on the interactive whiteboards.




History subject leader report - LS

Handout was shared - see hard copy in the staff meeting file in the staffroom.

Main points:
Reception getting a sense of their place in time - events very recent (yesterday) or events a long time
ago (birth of Jesus).

Computer resources are widely used.
Displays are building as topics progress.

Next steps:
Not just learning facts but acquiring skills to develop such as asking questions.

History Mark:

Application is through - focus on local history. The local studies part of the Millennium library has
many resources - circus posters, maps... Can email April for any advice or information - see LS for
details or if you have any training / resources requests.

History observations:
13th March - Yearl pm. Year 2 LS to arrange.

Utube:
LS said to view all utube clips through to the end before showing to children.

LS training:
LS shared free samples, maps, census records, photos...

Heritage schools:
Free application - SC signed after all agreed. - CPD available




2.5 CPD Programme: How does the school ensure effective CPD in history? What impact does an effective CPD programm
history have on learning and tezhing?

The history subject leader is responsible for planning and overseeing the use of effective CPD in history, supportechbyplt
leadership team. The school is a member of the Historical Association and receives their Primary History magelziisekephiin 3
central location. Opportunities for meaningful CPD are identified through discussions with staff, analysis of data, E=saihials
and through changes to the curriculum, such as the introduction of the revised National Curriculuidin 20

The past academic year has focused on introducing more local heritage to lessons in order to give pupils a sense cluglatiee
history subject leader attended local training organised by Historic England. As a result of this training thisdppeas extended
to all teaching and support staff for a half day INSET session, run by Historic England.

The feedback received from staff following the local heritage training was overwhelmingly positive (See CPD feedbaadkdleld
to new approachs being trialled in history lessons across the school; particularly work and on children formulating their own
enquiry for topics. It also led to the Year 1 classes learning about the work done at the Norfolk Local Heritage Centiehrcijo
centre (see https://www.norfolk.gov.uk/librarieslocathistory-and-archives/researchinfamily-and-locathistory/norfolk-heritage
centreF 2 NJ Y2NBE AYF2NXIFGA2Y0 FYR dzaAy3 GKA&E AYTF2NNIFGAZ2Y (2
circuses. The children were able to visit and see the artefacts held by the Centre while centre stafedxpbar these are used t
learn about the past. See Section 3.5 for photographs and more information about their trip.

25¢KS a0K22f Qa YSY0SNHAKA ehs#ek that $u§ectl kiiowlédgeNsképt up to tadiedhoGpk thaioklide/
resources availablstaff can access articles and resources that are appropriate to the needs of the children at our school.


https://www.norfolk.gov.uk/libraries-local-history-and-archives/researching-family-and-local-history/norfolk-heritage-centre
https://www.norfolk.gov.uk/libraries-local-history-and-archives/researching-family-and-local-history/norfolk-heritage-centre

Historical Association

Thank you for purchasing from the Historical Association.
Here are the details of your order. Please retain this email for your records.

If you have ordered or renewed HA membership - Thank you!

You can access all your membership resources including journals and
podcasts right away by logging in to your membership account at
www.history.org.uk. Don't forget to take a few moments to personalise

vl

S [ I

My Account Details

My Resources

"’ﬂ Teaching and learning through
: personal, family and local history

Early Years: Learning about the Past £ History outside the classroom at
Key Stage 1

- —
g—: —

View all saved resources -

2.50utline of CPD attended by historyl&t academic yedrom Historic England and designed to improve History Subject Leaders
knowedge of thdocal area, a key goal of the History action plan.



Itinerary

9.00 am

9.15 am

10.30 am

10.45 am

12.00 pm

1.00 pm

1.30pm

2.00pm

3.00 pm

L

— ,
AR Historic England Department
[Setes '

for Education

Norwich Millennium Library

Explore, discover & be inspired
Heritage Schools CPD

Morning Session

coffee/iea; registor; welcome & introductions
How the Heritage Schacls Programme can help you.

How fo make a start: Using historic maps and aerial photas to unravel the heritage in
your area and link it to your curriculum

Break

A Journey thraugh Time: Stone age to 21% century: How fo use your local heritage to
develap chranological understanding. The Loo Rall Challenge

How fo do a unigue local study in 4 casy steps: Using Histarical Direclories and
Census returns b meet local people from the past

Lunch

Afternoan Session

Morfolk Heritage Centre at the Norfolk & Neorwich Millennium Library: Who are we and
haw can we help?

Behind the Scenaes tour

Changes within Living Memary: Diszover national and lacal changes through our
phatagraphic callection and picture yourself in the past.

finish/break

2.5 Staff feedback from CPD attended from Historic England
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2.6 Views of parents and the Media: How effectively do views of parents and media support improvements in history provis

At HeatherAvenue Infant School, the school operates an edear policy in that parentarers are able to make an appointment
with class staff to discuss curriculum matters or other matters at any point in the school year.-Bamenstare given the
opportunity toYSS i 6AGK OGKSANI OKAft RQa Ofl aa G4SIFOKSNJ GKNBS GAYS
Curriculum matters raised during these meetings are reported back to the headteacher and SLT for consideration and have
proved to bea valuable source of resources and ideas, for example following a consultation with one-ganemthe children were
able to meet a thatcher and learn about how he completed his work and the history of thatching.

The school issues an annual pupilrepbik G K AYF2NX I GA2Y 2y AYRADGARdIzZ t OKAf RNEB
Included in this report is a page for parents and carers to offer feedback on all subjects, including history, if th&Y resonses
are passed to the headteaehand SLT for consideration.

The introduction of Tapestry online learning journals to the wksdlkool community has recently greatly improved the parental
engagement in subjects covered in class and feedback from parents has suggested that they vanjoyuaking able to see wha
their children have been covering in class in KS1 as well as in Reception where Tapestry was already being used.

The school has also recently introduced a Suggestion Box in the school playground to further gather schooltganamirers
views on school matters, including views on curriculum coverage of subjects

2.6 Tapestrysoftwaredzi SR (12 & KI NB OKA faRd\d&offed d plagoznNidr pagehtsitd replyll thiklgolbtiers an
opportunity for parentcarers to talk with their child at home about their learning in school. This has been favourable received by the
parents and carers in Key Stage 1 in particular where the use of the software is new.



Users with the "Download media® permission can download these photos and videos

Notes

This afterncon the chidren lkeamt about the hard Jobs that chidren would have had in the Victorian times! we had street cleaners, domestic
servants, ch’\mne\:, sweepes, &‘ac’ror:’ workers and farm hands! | wonder i€ You can see who is acting out which \')ob? we had a fantastic

drama acﬂv'd\d dur‘ma our h'lsfond lesson and the chidren were able to refect on which \"obs +h23 would ke and which Jobs +he3 wouldn't
Cwith most children obvicusly wanting no job at aib !

Comments
F - 22 Sep 2018 11:43 AM ) Like -1 Like B

Haha it is a great way to get the classroom clean! &3
= loving learning about the Victorians and is always talking about it &2

2 [v | - 28 Sep 2018 06:17 AM ¢y Like B

[ is loving learning about the Victorians! She's decided she’d like a domestic servant at home!



Notes

‘r‘cdaﬂ we kamt about the ife of victorian chidren workings in the mill, we all decided we would not ke to work in the mill. we then had a
P at wEévha.

Comments
rNIETT) - 21 Sep 2018 06:50 AM & Like (B3

- said that she would not like to have got up at 3am to work in the milll.. &

Add a comment
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academic achievement and effort, there is also a reply pagparentcarers tofeedback orthe curriculumcovered.
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Science . .

Comments shows an interest in the world around her and has shown a secure level of knowledge and
understanding. She independently plans investigations and offers thoughtful predictions of
what she expects will happen and why. She interprets observations accurately.

Computing | - | | | [ - | | |

Comments [ W is able to independently browse an internet website to gather information. She has created
interesting artwork using graphic programs and is confident at using a keyboard to type. She
has successfully used the iPad to create and save a simple program.

PE [ - | | \ | [ - | |

Comments [y participates well in all PE activities. She has particularly enjoyed dance and gymnastics
and can confidently link several skills and actions in a short sequence. She has a good
understanding of the need for fair play in team games and always sticks to the rules.

Art | - | \ [ - ] \

Comments [ is able to persevere on a piece of artwork and make changes to it until she is satisfied [
is visually perceptive with good powers of observation. She is confident in the use of a range
of materials and has mastered the technique of colour mixing.

I N B

Technology

Comments I has enjoyed designing and making products from a variety of materials®Smy produces
detailed plans with diagrams and pictures. She makes sensible choices when selecting tools
and materials to work with and always uses tools carefully.

Geography ‘ |

Comments I is able to name all four countries of the U.K and has used maps and a globe to find the
different localities and can describe them using accurate geographical vocabulary.

e o [ ]

Comments [T Thas demonstrated a keen interest in all our history topics this year. She makes
knowledgeable contributions to class discussions and listens carefully to the information and
facts given. She has used a range of resources to find out more information.

- ] | [ 1 1 |

Comments [ has listened with interest to stories from a range of religions and cultures; she considers

Bl ® -

N R S REAR)
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Acknowledgement

acknowledgement to the school.

(suardians are invited to make an appointment to see the class teacher in the week
beginning 10th July 2017 to discuss any specific issues or concemns raised in the report.

(Guardian Reply

If vou wish to make a comment, please do so in the space below and return this

Ay St



Section 3: Curriculum

3.1 Curriculum Design: How innovative and engaging is the content of the history curriculum?

The history curriculum at Heather Avenue Infant School is planned indece® with the requirements of the revised National
Curriculum (2014) for Year 1 and Year 2 classes and the Early Years Foundation Stage for the Reception classes.ulijechist
leader holds overall responsibility for ensuring that lesson coverdgéréd S& 2 (KS&4S R20dzySydax
LRtAO&d 'y SEGNI OG FTNRY GKS a0K22f Q3 KA&AG2NE LRftAOEI 41

Class teachers are responsible for reviewing and revising the termly topics taught imdiasswith the curriculum maps providec
by subject leaders. These are continually tweaked in order to support the needs and interests of the pupils as well titoespof
national or local events. Having a topic based approach allows greater scopedoingfel links to be made between subjects as
can be seen in the highlighted topic maps for each year group below. These links allow pupils to access history in tloé conte
other subjects and has proved particularly useful in literacy lessons for Yaear Year 2 classes as it offers greater opportunities
extended writing.

The engagement of pupils in history learning is key to pupils achieving well and enjoying the subject, as such topidsoverag
reviewed annually to ensure that it meets the reiguments of the curriculum documents stated above but also will be of interes
and relevance to our pupils specifically. This means that topics are reviewed and altered on an annual basis dependuodor
of pupils. The introduction of a Circus topn Year 1 was in direct response to pupil interest in a circus arriving locally while Ye
pupils in the academic year 2017/18 altered their planned topic to include the World Cup.




3.1 Extract from history policy regarding curriculum design

Planning
Our planning consists of these stages:

1. Long term planning
This takes place at whole staff level. Decisions have been made that we will use
School’s curriculum map based on the Curriculum 2014. Each year the Year 2 focuses
on our Royal family. In Reception reference is made to Understanding the World area
of learning from the Early Years Foundation stage curriculum.

2. Medium term planning
This is done on a termly basis by means of a topic web. where the skills from the
History curriculum map and EYFS curriculum are used fo plan the history element of
the terms topic.
Plans are submitted to the Head Teacher on a termly basis and are made available to
parents and other members of staff, including the curriculum co-ordinator.

3. Short term planning
Weekly overviews are used to ensure curriculum coverage. These are done by the
class teacher with focus on learning objectives and assessment opportunities. and
possible use of ICT to enhance both teaching and learning of this subject.

The curriculum map for History provides a useful basis for medium and short term planning
and ensures progression throughout the school.

Differentiation

We aim to encourage all our children to reach their full potential through the provision of
varied opportunities. We recognise that our curriculum planning must allow pupils to gain a
progressively deeper understanding and competency as they move through the school.



3.1 Curriculum overview redesigned annually

Year 2 example: Autumn Term

7] Use our Garden plot for messuring and planting of seeds. -

Week 3: Stafistics: Count numbers in each gafegan-¥Which Victorian job is most popularin . Listen to traditional tales told in Victorian times.
Hedpgehogs/Onis Class? U Dramatise events in stories.

Week 4: Addition and Subtraction: Sohve problems with addition and subtraction using concrate . Write traditional tales in our own words

objects and piclorial (epszsanializns-Victarian schoal problems. y - ) :
“éek 5 Me;umm: Saive problems imsalving mm’:},_additiun &nd subtraction-sclve maney . Wiite Explanations about how \ictorians kept clean, their health and
hygiene.

problems using healthy foods.
Wieek G Stafistics: Compare data —a=k and answer gyasiinns-Look at statistics for Victorian . Write an Explanation of a Victorian Harvest.
Read and write Recountz of various events including our learning about

Harvest. .
Waek T: Stafistics: Compara data —ask and answer questions -Lock at stafistics for Victarian Vietorian bath nights and the life of a \ictorian child.

hesfth and hygiene.

\eek & (Geometry, position and direction: Identify properfies of 20 shapes-induding lines of * Witz poems about \ictorian Inventions and Plants.
SUIMAR:Find shape end symmetry in Japan architecture [Jepsnweek]. *  \Write reports about Victorian Holidays.
\Week & Number and place value: Compare and order numbers from -100 using signs and s Create a Power Point presentation about the Victorians, writing a factual

number [jps-Timeline of inventions.
Week 10 Geometry, position and direction: Order and amange combinstions of chjects in
patterns and sequences-create pattem using plantslesves.

report on different areas of Victorian life such as; the Victorian home and
garden, Victorian places of work, Victorian inventions.

Creste & Power Poinf

In an English Country
Garden and Ring 2 Ringa

zamples of his work

Week 11: Measurement: Recognise and use symbals for money and combine to make particular DoT

values, find different combinstions of coins fo equsl the same amount of pppEy;Create values for * Create a card based on designs by Sir William

Christmas items. .

\Week 12 Addition and Subtraction: Recall and use addition and sublraction facts to 20 fiuently Morris. ) _ _

and derive and uss related facts to 100-Victorizn holiday word problems. . Designand make a Victorian weaving project.

ﬁek; k> Lhasuregenl:oam?ari:ﬂ;nﬁrder mass, choose and use appropriate standard yojs- ) Create fridge magnets.

ighing amounts of cooking ingredi : ; ; ; ;
‘Week 14: Fractions: Find, name and write fractions of length, shepe or 5 quandite:Making and The Tlme Trave"er * Investigate the ways in which differentVictorian
sharing Christmas cake. CTOR) Games worked.
o<V Mg . Design, make and evaluate Victorian Christmas
decorationsand cards.
i . Cook a variety of food dishes.
History
. Investigate & timeline and find out when the Victonan times were and what P
defined them.
O . Leam sboutthe Royal Family in Victoran times.
' Ising variaus sources of information leam shaut life in Victorian times and Geography
compare with ourlives today. Computing Music Art

es UG e i e +  Create amap of oceans and continents-find out
“Word"to creste & VictoEn S ictorian times, focus on . . - .
fimeline of invertions. Lesm the Victoriansong=- WilliamMarris and bak st which countries belonged+to the British Empire.

. Find out about some of the different countries

prasentstion  about the recreate in skeichbooks. that were part of the British Empire.
P.E GamesDance: HisiEn= rosss »  Leam about Victorian holidays in the past, the
L] |2am to play various Viciarian games inchiding; quoits, siites and hoop and sfck. ) ) Lesm = Victorian Wok Look at Victorian samplers, . =
; N Create adance f 3 pizce of Vickwian music. ) Cresle instructions for song. how they are created and degh nations, methods of travel and fraditional
' . Learn o variaty of Vichrian achan ymes. | ggor:;nlg herbs in our hed what they reprezant. holiday events of the Victorian age.
L] REAL PE fallow programme io develop Fundamenial skills. g ' Create music Design and make clay pet

compositions linked to

) ~ 5 E?:ibétfnr;icf;eifh =gns for Victorian staries, postry forg herb garden.
e O . 5
Write =3 report  about &nd idesz. Look at com daolies and
zagside  holidays N s howthey are created.
T L Leam ictorian hymes.
Victorian fimes.
Create a Victoran - Design andmakes HEdQEhogs and OWIS
Christ Uz Leam about music for bathing hut
Computingtechnaiay EERE e Class
Find out information usng Etcushifives Creste and design own
:S\fanety of wabsites such Invastigste a varisty of stamp.
. . instrumentsthat would .
; hbeoo, .
— MO oMEe | | reebeenusdnie | | fesn e oo Autumn term 2018
Citizenship/P SHE —— \fictorian times. )
_britgin/ decorations.

SEAL —MNew Beginnings, Getting on and faling outand Say Mo to Bullying.

Core theme 3-Living in the Wider Word

Use our leaming aboutthe Victonans to help us consider our lves todsy and our place in the
world as a Global Citizen.

hitp:/fpimaryhomeworkhel
p.co.ukivictonans himl
hittp /e vam. sc.ukipag
elvivictoria n-fumiture!

Year 2
Key Stage One




Year 1 example:

N

treasure coins

Wzek 5: 1.7 Multiplication and division — solve problems imvolving multiplication and
division using arrays. - Multiplication and division of food in the lighthouse keepers lunch
b

Wieek 8: 1.7 measurement — kmow the value of coins and pgtes,; [dentify and use the
coins in the pirate treasure chest to buy food for the ship.

Wizek 7: 1.8 measurement — capacity. - Messure the capacity of our treasure chests how
much gold will fit in each chest?

Wizek B: 1.8 measurement — |ength.; Messure the length of cur planks snd boats.

Vileek 2: 1.8 measurement — weight - Messure the weight of gold in our treasure chests.
Week 10 1.9 addition and subtraction — add one digit and two digit numbers to 20. —
add two contenés of teasure chests together.

Week 11: 1.9 measurement — language of months. - Add in the missing months of the

EAr.
Wizek 12 1.10 Geometry, properties of shape - identify props of 30 shapes - Sort the 3D
treasure by their properties.

History

In History we will be leaming about the lives, achievements and lifestyles of two famous
=ailors who lived in fwo different pericds of time. They are Lord Horatio Melson and Dame
Ellen MacArthur.

Activities will include;
L] Comparing the differant =siling lifestyles of the two sailors such as the type of
baats they sailed and the joumeys they took
L] Wiriting a report about the life achievements of both sailors.

Geopraphy
Wiz will be leaming about the four countries which make up the UK. We will also be leaming
about the different seasons and weasther found in the UK.

Activities will includs;

Far each country of the LUK we will b= looking at
L] The Capital city
L] Famous landmarks

L] The countries flag

I

Talk about the importance of a warm up and ool down in kesping us safe for
a P.E session - create moves to demonsirate.

Leam sbout the links between dist and exercise and the ways in which we can
encourage heslthy Fing.

Creste new warm-ups based on the 'sailing theme' for different warm-up
actions.

Create dances and gymnastic routines based on the sea and sailing.

PSHE

Citizenship: Caore theme 2: Relationships
SEAL ;. Going for Goals, Good to be Me

Go givers: All shout me, Stairs, Bg a goodwill ambassador, The golden statue, Flease help
Witali, The clown of God, Recipe.

[Rhyrming Couplets), P3 -\iecabulary building.
Activities will include:
. Resding and refelling 'The Might Pirates’.
Sequencing the story of ‘The Might Pirates’.
Reading 'How fo be & Pirate’.
Witing & report on how to be a good pirate.
Fact file based on 'How to be a pirate’
Reading "How deep is the Ocean’ by Celia Warren,
Writing & free verse about the sea.
Reading The Snail and the Whale'.
WWriting & poem about & pirste ship using rhyming couplets.
Wnifing & poem about a pirate using rhyming couplets.
Reading & Treasure cookies recipe.
WWriting the recipe of how to make treasure cookies.
Wnifing the Easter Story.

Computing

e will be leaming how to keep
oursebves safe on the intermet and
compufing devices. We will also be
learning fo recognize uses of
information technology beyond school.

Activities will includs;

Find images o hedp leaming sbout our
topic. Talk sbout who they belong to
and how we can show that we are
using something thet somebody has
‘made’.

Music

Wiz will be learing
sbout termpa and
dynamics.

Vi will alzo be
creafing our own
composition based a
=zailing boat.

Activities will include:

Playing speed boats
and rowing bosts.
Each child has an
instrurnent and plays it
depending on the type
of boat they see.

Sorling boats by their
walume. Are they loud
or quist?

Activifies will inchede:

Art
Leamning sbout the } . . ) )
importance of the Kiddush e will be focusing on creating artwork with fabric and
and Challah, the spacial different materizls. The tatile designar we will ba leaming
bre=d which is eatan on about is Jody Roberts.
Shazbbat

Activities will include:
Learning sbout the L] Weaving the sails for our bosts with a focus on
candles lit st home and using different materizls.
also in the synagogue L Cresting and decorating material bunting using
during Shabbat. different colours and petterns.

. Printing their cwn =28 inspired fabric to be used

Learning what the braad im our miural.
and wine mean to a
Christian. —

Class trip:

isit to Sainsbury’'s Centre

Religious Educational Trip




EYFS: Reception example

Personal, Social and Emotional Development
SEAL: 1% half — New Beginnings. 2™ half — Getting on and falling out.
Staying Safe:

in the clagssroom.

on the playground.

when tasting new foods.

in the home.

in Design and Technology.

on wheeled toys.

on thgdnternet.

with scissors.

during the school holidays.

YVYYYYYYYY

Getting to know our classroom - What can we find and where can we
work in our classroom?

Our classroom rules.

Circle Time: Taking turns, working as a group and leaming the five
circle fime skills.

Discussing people who help us.

Learning what a baby needs to be healthy.

Learn about The Rights of the Child" focussing on wants and needs.
Discuss taking care of our toys.

How can we be good friends?

Discussing emotions and making others happy, being sensitive.

Squirrels & Badgers ~ Topic Web~ Reception
Magical Me and Celebrations!

Physical Development
Using the outdoor area: climbing skills, bat and balls efc.
Using Space and travelling in different ways.
Using the Trim Trail safely
REAL PE: Exploring movement and space, moving in different ways,
i.e. galloping skipping, hopping. Exploring balance.
Kaking things:
» amodel of their face using play dough.
»  toys with cogs and wheels.
»  clothes and shoes for the elves.
Feely bag guessing game — describing fextures.
Practise sewing skills with threading shapes.
Shaving foam: explore the five senses.
‘Weaving a pattemn for 3 scarf.
Discussing food preferences. Sorting healthy and unhealthy foods —
link to cooking.

Mathematics

Counting and recognising numbers.

Recognise our age — 4 or 5.

Identifying numbers on birthday cards.

Recognising numbers and counting with candles.
Numbers in the local environment.

Mumerals and quantities related to people who help us.
Park correct wheeled cars in number bays.

Describe and name 20 shapes, including using the sense of
sight to locate shapes in our environment.

Designing a repeating pattern scarf for Titch.

Sequencing the height of the characters in the story Titch'.
Solving number problems related to birthday parties.
Match baby toys and numbers.

Addition and subtraction with toys.

Measuring different sized shoes.

Discuss 30 shapes linked to toys.

Directional language — controlling bee-bots.

Racing wind-up toys — 1, 2nd_ 3 ate.

Solving real life problems involving money.

Sort and match pairs of shoes, comparing lengths.

Twelve days of Christmas — ordering numbers.

Crdering the reindeer in height order.

Discussing days of the week in relation to Christmas, holidays
eic.

Communication and Language

Talk for Writing: Handa's Surprise & Dogger — story maps and role play
What did you do during the holidays? Sharing treasure bags.
Letters and Sounds Phase 1, i.e. listening walk.

Read and discuss stories linked to the golden rulesffriendships.
Sharing facts about ourselves.

Describing what's in the feely bag and undemeath the cloth.
Discussing people who help us.

Discussing favourite tastes.

Coming up with WOV words for things we sense.

What do you do as a family? Discuss celebrations.

Discussing emotions.

Asking questions to a visitor.

Discuss what you would like to do when you are older.

Reading "You Choose® and describing our choices.
Chraw Aamd dadl e Fonrmaribo fon

Literacy

RWI Set 1 sounds.

Books to read:

Rainbow Fish

Funnyhaenss

Handa's Surprise

Titch

You Choose

Dogger

The Elves and the Shoemaker
The Christmas Story

Twas the Night Before Christmas

¥YYYYYYYYY

Children to find! write their names.

People who help us stories and making our own ‘People who
help us” book.

Seqguence pictures from ‘Handa's Surprise’ - act out in small
world. Labe! fruits for Handa,

IMark making in foam.

Write about your family.

Listen and discuss stories about different traditionss write about
a special celebration.

IWake a thank you card for a visitor.

Write about what you would like to do when you are older.
Writing captions about our favourite toys.

IMaking certificates and medals for toy races.

TR - b ko

Understanding the World

Role playing our own experiences in the home comer.

Talking about what we like, understanding differences in people.
Discuss greetings from different countries.

Answer the register in different languages.

Label parts of the body.

Match body parts to the different senses.

Learn about the different people who help us.

Learn about what to do in an emergency.

Learn about Harvest.

Explore ice with small world toys in.

Explore smell pots and describe likes and dislikes.

Experiment with magnifying glasses, telescopes, colour filters efc.
Taste fruits from ‘Handa’s Surprise’.

Make graphs of likes and dislikes of fruit.

Family recipes - What makes our families similar and differant?
Learn about and create a family tree.

Learn about differant celebrations, including Diwali.

Learn about what a baby needs.

Compare people of different ages.

Investigate a range of toys, including toys from the past.

Use bee-bots: How do they move?

Look at different shoes and what they are made of.

Which materials are waterproof? Explore the best material for waterproof shoes.
Make Christmas decorations and learn about materials.

Explore Christmas traditions around the world - What is the importance of Christmas
to Christians?

Expressive Arts and Design

Role play: Home Corner, Toy Shop, Sania's
Grotto.

Collages of class animal.

Hand prints for class tree.

Painting — colour mixing.

Painting our faces.

Sing songs linking to body parts.

Using different body parts to make sounds.
Create a picture of someone who helps us.
Exploring paint - Finger painting, blow painting,
bubble painting etc.

Explore Musical instruments: different sounds.

Enrichment

International Week — Japan
Challenge week

Ky Money week

Harvest Festival

Christmas Performance
TRIF: St Paul's Church

Messy/Sensory play: Gloop and play dough

Y
—_—
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with different smells.

Sing shape related songs. Cooking
Create a self-porirait. Flay dough
Guess the instrument. Delightful dips

Draw what you would like to do when you are Super smoothie

older. Tasty toast
Drawings of our favourite toys. Plant salad
Make a puppet. g!scmts



3.1 Lesson Observation feedback extract (Reception, November 017

Reception

History Subject Leader Learning Walk Feedback: 20.11.17

Areas of Strength

Areas to Develop

Pupil voice recorded in learning journey
books with comments that show new
learning and enthusiasm for subject.
Contributions from parents (e.g. the work
done with childreno
illustrating how the children have
changed as they have grown.

Ensure comments are recorded on
Tapestry for parents.

Seasonal displays

Enhance displays with photographs of
school/ local environment in different
seasons as time passes
Use a timeline display, which can be
added to throughout the year with
significant events.

Topic map displayed showing pupils
current learning in all areas.

Children involved in their learning and
very keen to express their views,
opinions and ideas while examining
photographs of old and new toys.

Use of a real artefact (both old and new)
for children to observe/touch etc. This
would strengthen |
materials learning

Books were organised into fiction and
non-fiction.

Book corner could be used to provide
children with age and stage relevant
books about changes over time or areas
of history |inked
e.g. transport, dinosaurs




History leaming
and teaching
contains
purposeful, high-
quality links to
core subjecis.

through historical
visits from or to
educational
seltings.

Planning includes
a specific History
objective where
cross-curricular
teaching is used.
Objectives to be
taken from the
Mational

use of artefacts
with K81,

Class teachers:
planning, sourcing
artefacts to be
used in teaching
topics,

Class teachers o
review planning to
ensure
opportunities for
cross-curricular
learning contain a
spacific History
objective relevant

Planning updated
from Autumn
Term 2016

Currently n/a

3.1 Annotated subject leader plan showing progress towards history @wluam design

used,
History
leader to
collate
evidence
of local
history
infarmatic
i to share
with staff
members,

Histary
leader to
manitor
planning
ta find
avidence
of History
laarning

specific items,

Pupils can accurately
describe historical
artefacts from hands on
Bxperence,

L

| Puplls receive high-

quality History teaching
while making strong
links between other
subjects, particularly
Maths and English.

Cumiculum 2014
or EYFS
materials as
appropriate.

to the age and
stage of pupils.

LF, Histary subjact
leader to share
good examples of
planning for others
to use.

and
teaching
baing
planned
forina
systemali
©way.
History
subject
leader to
monitor
coverage
to ensure
progressi
on and
lack of
repetition.

Pupils do not repeat
learning unnecessarily
in subsequent years.,

1 fo
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At Heather Avenue Infant School we strongly feel that the most effective way to make history relevant and accessibjaufaisoy
is through an enquiry based approach. As such, all topics covered begin with a classahsabout what pupils already know
about a topic before moving on to pupils coming up with their own key questions that they would like to find answersdd layui
their class staff as necessary, particularly in the Early Years classes. As pumbsghogugh the school they are taught to becon
increasingly more independent in formulating lines of enquiry and suggesting how they might reach conclusions to the#skygg
and answers to their questions so that by the time they reach Year 2 pugileeginning to conduct their own research and prest
their findings. An example of this in each year group can be seen below.

CtKS OKAfRNBYQA SyljdzANE a{iAffa | NB RuEicukfligksIGERotherchhp s with K
others and research skills. Lesson observations carried out by the history subject leader show that pupils are engaigedstad
in history learning which leads to them becoming curious and confident independent learners.




3.2 Pupil work sample from the EYFS and Yeah®wing historical research and enquiry slaliglifferent levels.

EYFS childriting about their own experiences: Year 2 child using historical sources to formulate lines ofjairy:
4 P
1 O\cann ¢ L.O: To look at historical sources gk ! /\I\'l
im % A0 - e ¢ .O: & - &
Q. SPtal. g breuthon, |
WSte B buk Rnews & souarevel . RO
| \ P
v \ )
N/ L

Victorian Child,
this photograph @
In the Owls class we looked 5% "0% O could tll.

doing, If she was rich or p
?
Do you think she is:(g\ or poor, why? &




3.2 Examples of lines of enquiry and observations in a Year 2 and Reception Class.

Sl Ll P Y LY

What we know about the Victorians.

® It was a long time ago

* Queen Victoria had a house on the Isle of Wight
* Queen Victoria died on the Isle of Wight

® The streets were narrow

* Children were scared to walk down the streets at night
* The beds were rough

® There was posh and poor people

® There were no phones

® There was no electricity

e The toilets were different

= They had a different way of washing clothes

Rl E L L Y VY PN
What we would like to find out about the -
Victorians.

* What were their houses like?

* How did they travel around?

* When did the Victorians start?

e Why did they not have technology?

® What was school like?

e How did Queen Victoria die?

e What toys did children have?

e What did people look like?

e What did they do for entertainment?

e What did they wear?

® What were the jobs like, who did the jobs?
» What food did they eat?
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Questiondormulated by pupils at the beginning of topic for pu
research as topic progresses showing the lines of enquiry the
wish to pursue.

EYIS pupils focus on changes in their own development from
when they were first born to the present day as they begin to
understand the concept of the past in relevance to their own
lives.




3.2Pupitled enquiry:A pupil in a Year 1 class independently folaes questions for an elderly persana local residentidhome
about their own childhoodnd provides information about his schooling.
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EY-S children using objects and experiences to explore changes

" T —

Paleontology investigation using tools Exploring melting ice Observing planes and helicopters at Norwich Airport

Year 1 children formulating lines of enquiry for their Circus topic

Year 1 trip to to investigate Pablo Fanque Using artefacts to learn about circuses in the past Making their own circuses based on research



