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FOREWORD

As we approach the 70th anniversary of the outbreak of the Korean War this year, the history of the
United Kingdom’s involvement in the Korean Peninsula can be understood in relation to its traditional
role as balancer. In the early twentieth century, the United Kingdom’s policy in Korea involved allying
with the United States and Japan to deter Russian expansion southward, while also establishing inroads
into the power of the Joseon dynasty (1392-1910) by securing harbours between China and Japan.
The Anglo-Japanese Alliance from 1902 to 1903 aimed to secure the UK and Japan’s interests in China
and Korea, respectively; however, the UK's strategic interest in this alliance was to deter Russian
expansionism, culminating in the Russo-Japanese War (1904-1905). Great Britain was keenly aware

of the geostrategic importance of the Korean Peninsula, mainly in the context of the rivalries among
China, Japan and Russia in their tug-of-war over the declining Joseon dynasty.

Although first contact between Britain and Korea left few clear records, it is chronicled that Captain
William Broughton of the HMS Providence was ordered to disembark at Busan in 1797. Eighty-six years
later, the countries signed a treaty for the two-year British naval occupation of Geomundo, a small island
south of the Peninsula. Before the Korean War in 1950, Britain’s interests in Korea were ‘distant but
nonetheless an obligation’ in the words of then prime minister Clement Atlee.

Despite Korea's relatively low priority for the UK, Great Britain committed the second largest military

to the Korean War, second only to the United States’ 1.79 million. From 1950 to 1957, Great Britain
committed over 100,000 soldiers. During the actual war period from 30 June 1950 to 27 July 1953,

about 60,000 British served, 746 were killed, 2,533 were wounded and 1,157 were missing in action,

with 977 prisoners of war. British Commonwealth Forces Korea (BCFK), which included the first deployment
of Australian military as part of the British Commonwealth Occupation Force in Japan after World War I,
numbered over 100,000. With such commitment of Great Britain as a UN Security Council member and an
ally to the United States, its bilateral relationship with Korea turned a corner, ushering in a new era, mainly
due to changing views of Korea among British soldiers, with increasing admiration for Korea's simultaneous
achievement of economic rebirth and democratic development.

In the Korean War veterans digital archive of the Korean War Legacy Foundation
(www.koreanwarlegacy.org), constructed with the unwavering support of Korea’s Ministry of Patriots
and Veterans Affairs (MPVA), about 50 Korean War veterans from the United Kingdom witness their
first impressions of modern Korea: most knew little about Korea and found it very foreign, primitive
and extremely poor. Even in the mid-twentieth century, Korea’s place in the minds of British soldiers
was unclear. When they left Korea in the middle of war, they had no idea that Korea would ever rise from
the ashes. British veterans, when asked if they could ever have imagined that Korea would become the
11th largest economy in the world and most substantive democracy in Asia, almost unanimously shook
their heads. There was no way to foresee a Korean nation when nothing had been left standing. When
they returned to the Republic of Korea through the MPVA's ‘Revisit Korea’, programme, veterans often
spoke of finding a sense of closure for unresolved memories they had long hoped to put behind them.

Korea has not just become a power of industry and technology; it has also attracted global attention
among young generations through cultural phenomena like K-pop and English Premier star players like
Ji-sung Park and Heung-min Son. In 2030, Korea is projected to become the seventh largest economic
power in the world, directly behind the United Kingdom and ahead of France, as mutual interdependence
and Korea—UK exchanges have deepened to an unprecedented level since their first encounter in the
eighteenth century. Korea now has a place in the history of Great Britain, as well as in the minds of those
who honourably served and sacrificed: a source of pride for 100,000 British and Commonwealth soldiers
and gratitude from Koreans for their contribution to the success that Korea has become.

Foreword I


http://www.koreanwarlegacy.org

I Foreword

Having gathered oral histories from Korean War veterans from the 22 countries that participated in

the war, as well as about 1,600 in-depth interviews, with thousands of artefacts, the Korean War Legacy
and World History Digital Education Foundations published in 2019 the first K-12 curriculum book,
containing analyses of more than 1,000 interviews of American Korean War veterans by America’s
largest social studies organisation, the National Council for Social Studies. We are now giving birth to
the second curriculum book, reflecting the last 70 years of British involvement in Korean history.

These valuable educational resources breathe life into the honour and sacrifices of our heroes,
continuing their legacy onward.

It was in the summer of 2017 that | first met Melanie Jones, Educational Director of the Historical
Association (HA), to discuss collaborating on a series of interviews with Korean War veterans in

the UK. In 2018, Executive Director Joseph Karb and | drafted specific plans to produce this book while
participating in the HA's annual conference in Stratford-upon-Avon. Ben Walsh has led eight history
teachers from the UK to reflect on the changed place of the Korean War in British history curricula,
bringing us a step closer to publishing curricular resources for the 22 countries that participated in

the Korean War. Thank you, Ben and Mel.

| want to thank the Historical Association and the entire staff, including Maheema Chanrai, for making
such a strong professional effort and commitment. Foremost, Joseph Karb's action plans have played
a vital role in transforming our veterans’ oral histories into resources that educators can easily use in
classes on the changing place of Korea in the world history curriculums.

| also want to acknowledge the support of veterans from all 22 countries in helping teachers to change
attitudes towards and understanding of Korea. Ultimately this work can only be done ‘by the teachers for
the teachers’ — my foundation’s most important catchphrase. My sincere appreciation goes to our UK
teachers, who have done such superb jobs in writing this publication.

Ultimately, my sincerest gratitude goes to the Korean Foundation, which has never wavered in its gracious
support of this book. Alongside the Korea Foundation, my foundation will arduously march for the
continued success of the ‘Global K-12 Korean Studies Project’.

In honour of our heroes’ precious sacrifice,

Dr Jongwoo Han

President,

Korean War Legacy Foundation (www.koreanwarlegacy.org)

World History Digital Education Foundation (www.worldhistoryde.org)


http://www.koreanwarlegacy.org
http://www.worldhistoryde.org
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SECTION 1: SUBJECT KNOWLEDGE UPDATES

1A THE KOREAN WAR: QUO VADIS?
THE ONGOING LEGACY OF THE KOREAN WAR AND
QUESTIONS FOR THE FUTURE

Dr Jongwoo Han, Korean War Legacy Foundation and World History Digital

Education Foundation

Throughout world history, as nations have risen
and fallen, wars have been among the most
important events. Wars serve as indispensable
means for new powers and states but unavoidable
realities for the defeated. For powers both new and
old, however, wars have immense costs in human
lives. Thus, we must find the positive outcomes
and rationales, or new challenges, however ironic
that may seem.

Long ago, the Peloponnesian War (B.C. 431-404)
demonstrated the power of not only democratic
governance in the Greek city states but also their
alliance against the authoritarian and totalitarian
system of Sparta. World Wars | and Il saw the end
of Western colonial imperialism, establishing what
Immanuel Kant would have recognised as a ‘Pacific
Union” among Western democracies. The Vietnam
War defeated American-backed French colonialism
and triggered political and civic activism in the
United States in the 1960s and ‘70s. The wars in
Irag and Afghanistan ushered the globe into a new
type of fanatic religious warfare, challenging us to
consider the thousand-year-old issue of who is right
within the current context of counter-terrorism.

THE SIGNIFICANCE OF THE
KOREAN WAR FOR KOREA

But what were the by-products of the Korean War?
Many epithets have been used, including ‘A sour
little war’ by W. Averell Harriman and "police action’
by Harry S. Truman. The Republicans called it ‘the

foreign policy blunder of the century’. General Omar

Bradley called it ‘Frankly, a great military disaster’
(Goulden, 1982, p. xiii). More broadly, it has been
described as a template of Cold War conflict,

a starting point for bipolar Cold War international
politics between the US and the Soviet Union
and, most famously, ‘the forgotten war’.
Critically, though, it is the longest of wars in

the twentieth century, as the 1953 Armistice
was never officially replaced by a peace treaty,
leading to dire situations of international
importance such as North Korea’s nuclear
provocations and the Sino—US collision course.

The present-day border between North and South Korea. The
war never officially ended, and the border is a tense and heavily
fortified area still.

This ongoing war has also dramatically impacted
the destinies of the two Koreas: North Korea,
isolated, totalitarian and hunger-stricken, versus
South Korea, dramatically transformed from aid-
receiving to aid-offering, with the most dynamic
democracy. What could have caused such a stark
contrast between these regimes, despite having
shared the same history, culture and political
system for millennia before separation in 1948,
three years before the Korean War?

How can we explain such disparities between
these two groups of people, separated from each
other only by international powers and ideological
competition? The past 70 years have marked a
watershed, completely shifting the courses of
these separated but related nations. Korea has
continuously maintained national identity through
the Three Kingdoms, Goguryeo (B.C. 37-668),
Baekjae (B.C. 18-660), Silla (B.C. 57-935), Goryeo
(918-1392) and the Joseon periods (1392-1910),
with a recorded history of five millennia.

Dr Jongwoo Han

is President of the
Korean War Legacy
Foundation and the
World History
Digital Education
Foundation. He is a
leading scholar in
Korean history and
politics and author
of Power, Place,

and State-Society
Relations in Korea:
neo-Confucian

and geomantic
reconstruction of
developmental state
and democratization
(Lexington Books,
2013).

This ongoing

war has also
dramatically
impacted the
destinies of the
two Koreas—North
Korea, isolated,
totalitarian, and
hunger-stricken,
versus South
Korea, dramatically
transformed from
aid-receiving to
aid-offering, with
the most dynamic
democracy. 99
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(( It is almost

ridiculous to learn
... how a nation’s
destiny was
determined. Two
US colonels were
ordered to find the
most convenient
line of permanent
division of a
nation in a hurry
completely ignoring
its opinion and
that line still exists
halving the whole
Korean nation.

Since the early seventh century, the Korean nation
had maintained a homogeneous identity, culture
and political community. The Joseon dynasty,

in particular, was tightly controlled and centralised,
with rule of law, a constitution and a standing army.
It was one of the longest dynasties, running 518
years, just slightly shorter than the 844-year Holy
Roman Empire (962-1806), the 790-year Zhou
dynasty (1046-256 BC) in China, and the 724-
year Ottoman Empire (1299-1923). Considering
that this political community thrived as one nation
for thousands of years, contemporary division,
confrontations and discrepancies between the
two Koreas stand out in two ways: the division

of a Korean nation into two may be temporary,

yet the current impasse between the two Koreas
with superpowers like China and the United States
is also unprecedented in Korean history. In

fact, South Korea's post-Korean War rebirth is
unprecedented in the whole history of Korea.

THE KOREAN WAR AS PART OF A
GLOBAL POWER STRUGGLE

In fact, the Korean War was the first major war

to occur in the context of the bipolar Cold War
system, with North Korea as the first state after
World War Il to invade and seek the annexation of
another (Clemens Jr., 2016, p. 7). It was not only

a Korean civil war between North and South but also
the first major collision between the US-led alliance
of UN forces and the alliance of newly communist
China and the Soviet Union. Many Korean War
veterans interviewed by the Korean War Legacy
Foundation (www.kwvdm.org;
www.koreanwarlegacy.org) clearly recall
encountering no North Korean soldiers after the
Korean War entered stalemate trench warfare in
1951. To these UN veterans, their Korean War
enemies were Chinese, in the absence of Russia,

in most cases.

Another important historical fact that we need to
be aware of with regard to the legacy of the Korean
War is that it was not Japan, the Axis Power, that
divided Korea. This was carried out by the United
States and the Soviet Union, tacitly backed by other
powers at the end of World War Il. The principle

of dividing Germany was not applied to Japan.
Instead, it was the Korean Peninsula, which was

the victim of Japanese colonial occupancy,

that was divided. Korean interests and voices

were completely ignored and disregarded,

if not disdained. According to Fry (2013), future

US Secretary of State Dean Rusk, then a colonel on
General George Marshall’s staff, and fellow Army
staffer Colonel Charles ‘Tic’ Bonesteel were assigned
with identifying a line of control that both the USA
and the Soviets could agree to. Time was of the
essence: the Soviets had just entered the war against
Japan, and American officials were worried that they
would rush in to occupy the entire Korean Peninsula
before the USA, whose nearest troops were still

600 miles (966 kilometres) away on Okinawa,

could establish its own presence on the mainland.
Rusk knew that the 38th parallel ‘'made no sense
economically or geographically” — Korea, in fact,

had enjoyed unity and a high degree of geographic
continuity for the better part of a millennium —

but this was now the Cold War. Military expediency
had to rule the day. Korea, it was thought,

would be divided only temporarily. Rusk later recalled
the experience in his 1991 memoir, As | Saw It:

‘During @ meeting on August 14, 1945, the same
day as the Japanese surrender, [Bonesteel] and

| retired to an adjacent room late at night and
studied intently a map of the Korean peninsula.
Working in haste and under great pressure, we had
a formidable task: to pick a zone for the American
occupation. Neither Tic nor | was a Korea expert,
but it seemed to us that Seoul, the capital, should
be in the American sector. We also knew that the
U.S. Army opposed an extensive area of occupation.
Using a National Geographic map, we looked just
north of Seoul for a convenient dividing line but
could not find a natural geographical line. We saw
instead the thirty-eighth parallel and decided to
recommend that... [Our commanders] accepted it
without too much haggling, and surprisingly, so did
the Soviets.”

It is almost ridiculous to learn that this was how a
nation’s destiny was determined. Two US colonels
were ordered to find the most convenient line of
permanent division of a nation in a hurry, completely
ignoring its opinion, and that line still exists, halving
the whole Korean nation.

The legacy of this division remains with us today.
China’s challenge to US-led Western influence in
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contemporary international politics centres on
North Korea’s nuclear provocations and China’s
expansionist policies. These exemplify the power
struggles that have stemmed from the unfinished
war in the Korean Peninsula. They fought not

just for their proxies but for themselves.

When MacArthur ordered UN forces to march
north of the 38th parallel and Yalu River, which
marks China’s north-east border with North Korea,
the People’s Republic of China (PRC) feared pressure
from US and UN forces. The US and the UK did not
want to spark another world-scale war by colliding
with the second-largest communist country backed
by the Soviet Union so soon after World War II.
The UK government, in particular, vehemently
opposed General MacArthur's idea of nuclear
bombing Manchuria. The stalemate since 1951

in the Korean War ended with an armistice in
1953, signed by China, North Korea and the United
Nations. The division of Korea cannot be overcome
unless these two poles reach an accord and put war
behind them. This unbearable legacy of the Korean
War may be the most convincing reason why the
Western world has not wanted to break the status
quo in the Korean Peninsula — it would necessarily
involve North Korea being backed by China and
rectify the conventional policy of regime denial.

KOREA AND THE KOREAN WAR'’S
PLACE IN THE ONGOING CONFLICT
BETWEEN THE USA AND CHINA

Can there be an end to history? This is a legitimate
question as we commemorate the 70th anniversary
of the outbreak of the Korean War in 2020 and the
70th anniversary of the Armistice in 2023, ending
the Korean War with a ceasefire that has never been
replaced with a peace treaty. Francis Fukuyama,

in his book The End of History and the Last Man,
argues that the fall of the Soviet Union and the
consequential end of the Cold War indicates that
political and economic systems cannot evolve
further, concluding that our era is ‘not just...

the passing of a particular period of post-war
history, but the end of history as such: that is, the
end point of mankind'’s ideological evolution and
the universalisation of Western liberal democracy
as the final form of human government’ (1989).
Does this argument hold, though, when Korea is
still technically at war and China challenges US

B &4 B A 5
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A South Korean poster from
1952 trying to persuade North
Korean troops to surrender

hegemony in the South China Sea with its One Belt
and One Road Initiative to spread Chinese economic
and cultural influence?

Will the current encounter between Washington
and Pyeongyang mark the end of the evolutionary
process of the Korean War? The current state of

the US—-North Korea conflict, centring around
Pyeongyang’s provocative nuclear missile test, poses
a threat not only to countries near the Peninsula but
also to global peace and stability.

Unfortunately, the 70-year-old rivalry between
China and the USA has never been resolved.

In fact, China is determined to replace US
hegemony and rise beyond Western influence.
South China Morning Post sees the current bilateral
trade war with the USA as not just ‘a mighty tussle
over imports and exports’ but ‘pitting China against
a coterie of Western nations that see it as the
gravest threat to their dominance of the existing
world order... On the one side, there is the clear
goal of slowing down China’s seemingly inexorable
rise as a superpower. And on the other side is
China’s determination not to bow to the collective
might of the West and forfeit the right to decide its
own destiny.” (Fong, 2018) However politically and
parochially oriented this remark may seem,

the current trade war between the United States
and China is no surprise in this historical context.
Since the Korean War and up to the moment at
which China became the world’s second-largest
economy, this collision course was expected, and
even recognised during the Obama administration
in his ‘pivot to Asia’ policy. Chinese government
and pro-communist intellectuals blame the USA for
this trade dispute and hegemonic competition in
the South China Sea and Taiwan. Wei (2019) claims
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€ € The Chinese see
the Korean War,

in which they
fought for the

first time against
Americans, as the
start of their long
battle with the
United States, and
still ongoing.

" The Medium Global Times,
where these articles appeared,
was created by the Chinese
government. With more than
600 million Internet users,
Chinese President Xi Jinping
called for proactive and
effective Communist Party-led
responses to a changing
media environment. Speelman
(2015) writes ‘Enter the

Paper, or Pengpai in Chinese,
a web-based media outlet
headquartered in Shanghai
promising to provide news on
“politics and thought” and
one of the most successful
answers to Xi's call thus far.’

that "Washington started to regard Beijing as its
strategic rival. Before 2010, the US did not believe
China’s national strength could pose a threat to it,
nor did it think China was a challenge to the US-led
international order.’

Such attitudes and words become a trend.

The recently created mouthpiece of the Chinese
government, The Global Times, wrote an article
in which China Central TV (CCTV) reshuffled the
broadcasting schedule to suddenly insert movies
on the Korean War." From Thursday 16 May 16
to Saturday 18 May 2019, China's state television
aired three classic Chinese films featuring the
heroic roles of the Chinese army in the Korean War,
replacing the previously scheduled programmes
and prompting wide discussions online amid the
simmering China-US trade war. CCTV's movie
channel CCTV-6 said on its Weibo on Thursday
night that the war classic Heroic Sons and
Daughters would be aired at 8:25 pm, and the
previously scheduled programme of the Asian
Film and TV Week would be shown at 10:20 pm.
Later, the channel said that it would screen another
military film, Battle on Shangganling Mountain,
depicting a major battle in North Korea, on Friday
night. A third classic film, A Surprise Attack,

was aired on Saturday, replacing the scheduled
comedy. All three films featured the war against
US aggression and to aid [North] Korea, as it is
known in China. (Global Times, 2019) The second
film in particular was commissioned by Chairman
Mao in 1956. The Chinese see the Korean War,

in which they fought for the first time against
Americans, as the start of their long battle with
the United States (Goulden, 1982), and it is still
ongoing. Renping (2019) wrote that the current
intensifying trade war with the United States
recalls the Korean War, saying:

‘The war lasted over three years, and in the later
two years of fighting and talking, our persistence on
the battlefield and the continuing gains eventually
forced the Americans to bow their heads at the
negotiating table. Looking at the current arrogance
of the American elites toward a strategic crackdown
on China, it's clear that we face a long and almost
determined and protracted war regardless of the
progress of the trade talks. Regardless of whether a
trade deal is signed or not, this game is inevitable.

We must carry forward the spirit of the battle on
Shangganling Mountain. A trade war is a great
game in which we need to create and unleash our
vitality while maintaining our position and crush
the will of the other side with China’s growing
economic strength.’

Sheng (2019) explains why these unscheduled
Korean War movies were aired so abruptly.

Sheng said that ‘it would broadcast a documentary
about the 1950 Battle of Chosin [Jangjin in Korean]
Reservoir, an important battle in the war that marks
the complete withdrawal of US-led UN troops

from North Korea'. He adds that 'because of the
demand from the audiences’, the channel decided
to broadcast China-produced movies on the Korean
War. "We are using movies to echo the current era,’
CCTV-6 said on its Weibo. "We are not afraid of the
US, not in the past, not today.’

All the current coverage on the trade war between
the USA and China corroborates research on how
the Korean War has shaped the negative narratives
of China’s policy and attitudes with the United
States. Gries, Prewitt-Freilino, Cox-Fuenzalida and
Zhang (2009, p. 437) conducted an experimental
case study on how ‘the valence, source, and nation
of historical accounts of the Korean War affect
Chinese and US students’ beliefs about this shared
past, emotions, national self-esteem, and threat
perception in the present’. This article seemingly
validates a journalist’s view on the current trade
war and its similarity to the Korean War.

THE POTENT LEGACY OF THE WAR
FOR CHINA

Gries et al. (2009) argue that the unfortunate
past between the USA and China still haunts
contemporary bilateral affairs, best exemplified

by the Korean War. They find that ‘while most
Americans have largely forgotten the war, many
Chinese not only remember it but also draw pride
and strength from that memory. This fortuitous
asymmetry of historical relevance mitigates the
impact that contending Korean War histories have
on US—China relations today... When both parties
to a shared contentious past link that past to their
self-understandings in the present, there is little
room for compromise.” (Gries et al., 2009,

p. 455) As we find from abundant evidence
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on how Chinese digital media depicts the current
trade friction with the USA, the Korean War
represents a deep wound and, simultaneously, a
lesson in Chinese relations with the United States;
Gries et al. (2009) argue that contemporary affairs
are shaped by conflicts about the past. They

claim further that ‘Chinese nationalism today is
closely tied up with narratives of China’s past
victimization at the hands of Western and Japanese
imperialism, and that nationalism has an impact on
China’s foreign policies in general and US policy in
particular.” (Gries et al., 2009, p. 434)

Even before the current trade conflicts, metaphors
and direct references to the Korean War have
apparently been used in different contexts.

Gries et al. (2009) highlight The People’s Daily’s
reference to the ‘Korean battleground’ as
noteworthy. The CCP (Communist Party of China)
has long claimed nationalist legitimacy, partly based
on a nationalist narrative in which the CCP led a
righteous effort to aid the Korean people and expel
the invading US forces from Chinese and Korean
soil. Indeed, it has been argued (Gries, 2004,

pp. 56-61) that, in Chinese nationalist narratives,
""victory” over the US in Korea marks the end of
the “"Century of Humiliation” and thus remains
central to both the collective self-esteem of many
Chinese nationalists as well as the legitimacy of
the CCP today’ (Gries et al., 2009, p. 434). China
sees the Korean War as a way to recover from the
humiliation of bowing to Western and Japanese
imperialism. This is why the Korean War has
resurfaced whenever China faces problems

with countries that insult its self-respect.

Gries et al.’s (2009) comparative analyses of high
school history textbooks in both countries indicates
that the ill-fated past has shaped current frictions
between the USA and China.

‘Current textbooks continue to refer to the

United States as the “enemy” (in Chinese, diren),
suggesting that the United States intervened in the
“domestic affairs” of Korea without provocation.
No mention is made of the North Korean invasion
of South Korea. When MacArthur’s armies headed
toward the Yalu River, the Chinese People’s
Volunteers (CPV) drove the “invaders” (ginluezhe)
back to the thirty-eighth parallel, where they were
forced to sign the armistice. The CPV had “won”

(shengli), and the United States had “lost” (shibai).
By contrast, US history textbooks tend to treat Korea
as the “Forgotten War.” Compared to their much
more extensive treatment of the “good war” against
German and Japanese fascism during World War I,
US textbook treatment of the Korean War is brief.
For instance, the 1991 eighth edition of the popular
McGraw-Hill textbook American History: A Survey
devotes thirty pages to World War Il but just three
to the Korean War. The account begins with the
North Korean “invasion” of the South, followed

by US intervention to “assist” the overwhelmed
South Korean army against “communist forces.”

It concludes rather ambiguously with a

“protracted stalemate” back at the thirty-eighth
parallel where it had all started (see Brinkley et al.
1991, 844-846). There is no discussion of either
victory or defeat.” (Gries et al., 2009, pp. 435-6)

Based on this study, the Korean War has clearly
not ended, at least in the context of contemporary
Sino-US collisions in East Asia. The Korean War
appears to be a living organ, constantly reminding
us of the similar problems that caused the US-led
UN forces and the Russian-led communist forces
to collide. Thus, in this context, neither the Cold
War nor history has really ended, but the unresolved
scar has frequently resurfaced and produced

new problems. In fact, North Korea's nuclear
proliferation drove the parties involved to

a dead end in 2018 and 2019, to North Korea’s
seventh nuclear and ICBM tests, and to the USA's
consideration of a ‘bloody nose’ attack, a limited

Chinese poster from the
Korean War. This imagery
is constantly drawn on by
modern Chinese leaders
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strike on a missile launch site or other target.
South Koreans had to worry about another Korean
War before the Pyeongchang Winter Olympics.

China’s ambition to rise above the only hegemon,
the United States, has been clear in its bold One Belt
and One Road Initiative (BRI), declared in the APEC
Summit in 2014. Essentially, China wants to revive
its heyday of economic power by tying the whole
world together on both land and sea. Ironically,

the Maritime Silk Road exactly overlaps with the
Acheson Line, whose declaration on 12 January
1950 inadvertently compelled Stalin to allow Kim
II-Sung to attack South Korea.

QUO VADIS?

History never ends, but the Korean War has
constantly reproduced further and unresolved
confrontations among the parties of the war

and threatened regional peace and prosperity.
This is why the British government’s policy of
‘Global Britain” puts enormous emphasis on the
freedom of navigation and overflight in the South
China Sea in order to maintain the rule-based
international order and contain China’s One Belt
and One Road Initiative. It is noteworthy that one
of Britain’s amphibious transport vessels, the HMS
Albion, which deployed to Asian waters in 2018-
19, conducted a freedom of navigation operation
(FONOP) en route to Vietnam, contesting China’s
claim to sovereignty over the Paracels in 1974.
The main mission of these five Royal Navy vessels
was to deter Chinese provocations to high-seas
freedoms in the South China Sea by conducting
naval drills with the USA, Japan and the Five
Powers Defence Arrangements (FPDA) allies —
Malaysia, Singapore, Australia and New Zealand.
Both Britain’s foreign and defence ministers made
it clear that the UK would deploy two aircraft

carriers to the South China Sea in the near future,
into one of the busiest commercial sea routes,
carrying $5 trillion worth of trade a year. Britain's
defence minister Gavin Williamson in 2018 made
it clear that the presence of its Royal Navy in

Asia was no ‘flash in the pan’ but ‘a permanent
presence’ to enforce the triangle alliance among
the USA, Japan and Great Britain. History does not
end but repeats this triangle that defeated Russian
expansionism on the Korean Peninsula in the

early twentieth century. This time, however,

their potential threat is China.

The Korean War continues to exemplify the most
important values in the history of human society:
individual freedom and open transparency in our
economy and democracy. As the second-largest
presence in the Korean War, Great Britain has
played an integral role in what the Korean War
has accomplished. The outcomes of the Korean War
are threefold: 1) South Korea survived and became
a world economic power with a substantive
democracy; 2) North Korea remained isolationist
and has not changed its antagonistic policy towards
the free world; and 3) the status quo among the
superpowers on the Korean question has not
changed significantly. The ultimate questions

are whether the war has finished its due course
and whether the USA and North Korea will reach
resolution or wage war. The key to this issue is
China, which was the main enemy against the

UN forces and one of the three signatories of the
ceasefire in 1953, which has remained unchanged
for the last 68 years. Will the twenty-first century
see the end of the Korean War, replacing this
ceasefire with a peace treaty and a resolution to
the current stalemate and confrontations between
the free world and North Korea, as well as China?
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1B THE LEGACY OF THE KOREAN WAR

Gregg A. Brazinsky

The Korean War was a crucible that irrevocably
changed Korea and the world. Its brutal fighting,
massive destruction and indeterminate conclusion
left a complex legacy for all the nations that fought
in it. Americans and Europeans have often called

it the ‘forgotten war’ because it never seemed to
offer a clear lesson. In Korea, however, the war can
never be forgotten because so many aspects of
contemporary politics, economy and society bear
its imprint.

FORGETTING A WAR THAT MUST
BE REMEMBERED

Perhaps the main reason why many NATO countries
have termed the Korean War the ‘forgotten war’

is because they are not really sure how it should

be remembered. It did not end with a resounding
victory over adversaries who were intent on world
conquest, as World War Il did. Nor did it lead to

a humiliating defeat in a struggle whose very
morality many questioned, as did the Vietnam War.
In fact, the Korean War never really ended. Fighting
stopped on 27 July 1953, when representatives of
the UN Command, the Chinese People’s Volunteers
and the North Korean People’s Army signed an
armistice, but to this date, there has been no
official peace treaty between the combatants.

While many have found little to celebrate or mourn
about the war, the fact is that it reshaped the

Cold War. The war strengthened the Free World's
determination to contain communism in Asia. In
1952, the Allied Powers signed the Treaty of San
Francisco with Japan, formally ending World War I
and ending the US occupation of Japan. The treaty
left Japan in the hands of politicians who were
considered reliable conservatives, while keeping
200,000 American troops stationed at 2,000 base
facilities on the Japanese main islands (Immerwahr,
2019). Within one year of the Armistice, the United
States had signed mutual security treaties with both
South Korea and Taiwan, indefinitely committing
itself to the defence of these anti-communist allies.
Japan, South Korea and Taiwan became outposts of
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American influence in the Pacific and took on
a new value to the United States and its allies.

The Korean War also contributed significantly

to the militarisation of the Cold War in Europe.

In April 1950, the US National Security Council had
produced a policy paper known as NSC-68, which
called for the build-up of sufficient military power
to prevent communist domination of the Eurasian
land mass. By 1951, the Truman administration
had moved significantly towards implementing

the document’s recommendations, and American
military power was almost double what it had

been in 1949. European military power also grew
dramatically. When the Korean War began,

NATO countries had only 14 army divisions and
spent approximately 5.5% of their GDP on the
military. By the time the war ended, NATO had

15 divisions stationed in West Germany alone,
and NATO countries spent more than 12% of
their GDP on defence (Stueck, 1995).

Finally, the connection between the Korean War
and the domestic politics in Great Britain and the
United States must not be overlooked. A wave of
domestic political repression swept both the United
States and Europe over the course of the war.
America’s second Red Scare had already begun
before June 1950, but it unquestionably reached
new heights during the Korean War.

Its rise was fuelled in part by growing hostility
towards communist China. Moreover, the war
strengthened the hand of the notorious Republican
senator from Wisconsin Joseph McCarthy and

his allies in the United States. During the war,
Congress passed the McCarran Act over President
Truman's veto. The act required all members of the
Communist Party in the United States to register
with the Attorney General. The government would
no longer employ anyone with records of affiliation
with the party. And of course, McCarthyism went
far beyond the federal government. It sought to
root communists and suspected communists out
of nearly all sectors of American life — schools,
universities, the entertainment industry and
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numerous others (Stueck, 2002). In Great Britain,
the new paranoia about communism manifested
itself in strong new efforts to curb Labour activism.
When the Transport Workers” Union went on strike
in the autumn of 1950, it was fiercely criticised as a
communist tool, and workers saw little choice but
to go back to work (Masuda, 2015). The Korean
War did not in and of itself create this wave of
anti-leftist repression. The responsibility for that
lies in the hands of manipulative and self-interested
politicians and the thousands of paranoid people
who believed them. Yet the war created a context
in which these ideas could flourish.

Outside of Korea itself, the Korean War has never
occupied a space in historical memory that is
proportionate to its political and social influence.
Koreans, however, do not have the luxury of
forgetting the war. It has left their country
permanently divided and has kept families
separated from each other for decades. Seventy-
five year later, out of the wreckage of the war

have emerged two very different Korean states.
The first, in the north, became a failed socialist
utopia. But South Korea stands out as one of the
few post-colonial states to emerge as a prosperous
democracy, and the war has influenced this process.
The war’s legacy in South Korea has fascinated
historians because it is as remarkable as it is
contradictory. It has left the country impoverished
yet in some ways it paved the way for an economic
‘miracle on the Han'. It has left an anti-communist
dictatorship in place but also induced some of the
changes that would undergird South Korea's long
struggle for democracy.

THE KOREAN WAR AND SOUTH
KOREA'S ECONOMIC MIRACLE

By the signing of the Armistice in 1953, South
Korea had been reduced to smouldering rubble,
but its people stood resilient. There were shortages
of everything and infectious diseases such as
tuberculosis were widespread. Its industries were
wiped out, along with a substantial portion of its
infrastructure. There were few school or universities
still standing and more than 600,000 homes

had been destroyed by bombs and artillery.

More than five million people — roughly a quarter
of the population — were without suitable homes
by the time the fighting stopped. Americans
estimated that the total damage to South

Korea's infrastructure was around $3 billion,

a staggering sum for a country that had s

truggled economically even before the war began.
Yet within a generation, South Korea would emerge
as one of the "Asian tiger’ economies and amaze
the world with its technological prowess. Some of
the cornerstones for this rapid growth were laid
during the war.

Even as the war wrought massive destruction,

it also led to the construction of some new
infrastructure that would later play an important
role in South Korea's development. UN forces in
South Korea needed supplies and they needed

a way to transport them within the Korean
Peninsula. The activities of US Army engineers

in the south-eastern port city of Busan had a
transformative effect. They expanded the city’s piers
and wharfs, constructed new storage facilities and
laid oil pipelines (Chung, 2019). Once weapons
and supplies arrived in Busan, the UN Command
needed to move them rapidly to troops on the
front-lines, but they found that South Korea's
transport capacity was inadequate. Army engineers
expanded and standardised the South Korean

rail network, which became the most important
part of the supply chain, and they paved roads so
that more trucks could be used (Chung, 2019).

In total, the United States spent more than $117
million on improving South Korea's transportation
infrastructure during the war (Chung, 2019).



These investments had two enduring effects.

First, they enabled Busan to emerge as a leading
container port by the 1960s and a major centre of
South Korea’s economic growth during the 1960s
and 1970s. Second, during the war, a number

of important South Korean companies seized the
opportunity presented by working with the Eighth
Army. Hyundai was perhaps the most famous
example of this. Jeong Juyeong, the founder of

the company, later explained that learning
American construction processes and gaining
access to American equipment was critical

to Hyundai’s future emergence as a global
conglomerate (Chung, 2019). Paradoxically, the war
left South Korea devastated but also bequeathed

it with some of the infrastructure and technical
knowledge that would help to propel the economy
forward in future decades.

Despite this new infrastructure, South Korea
needed a great deal of assistance during the
period immediately after the war. Without a
massive infusion of aid from the United States,

it is highly questionable whether Syngman Rhee’s
government would have survived. These aid
programmes were underway even before the war
ended. American assistance to South Korea ranged
between $200 million and $300 million per year
during the 1950s — more on average than any
other country in the world at the time. It included
food aid, the construction of new power and
fertiliser plants, the paving of thousands of roads,
and assistance in further improving railroads and
other parts of the transportation infrastructure
(Brazinsky, 2007). Yet these ambitious aid
programmes produced only modest economic
growth rates. The problem was that South Korea’s
leadership needed to play a constructive and active
role, and Syngman Rhee never really did that. His
government was corrupt and wasteful and tended
to divert American aid funds to projects that would
strengthen its grip on power rather than promote
rapid development. The real driving force behind
South Korea's rapid development was another
important legacy of the war: the rise of the military.

One of the most enduring and important effects
of the war on South Korean society was the
militarisation of society. The war necessitated the
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development of a powerful military, which

came to play a dominating role in the country.
During the Japanese colonial period (1910-1945),
Korea had not even been allowed to have its

own army, although some Koreans served in the
Japanese military, both voluntarily and, in most
cases, involuntarily though conscription.

When North Korean forces crossed the 38th parallel
in June 1950, the South Korean Army stood at
100,000 troops — a relatively large force in relation
to the country’s population but still relatively small
in comparison to where it would stand at the end
of the war. The Korea Military Advisory Group
(KMAG) was a US military unit charged with the
task of strengthening and training the Republic of
Korea (ROK) military during the war. With UN forces
under constant pressure from Chinese and North
Korean troops, KMAG's work was urgent. Through
the rapid training of South Korean recruits under
KMAG's supervision, the ROK Army grew

to 242,000 troops by December 1950 and
492,000 by the signing of the Armistice in

1953 (Brazinsky, 2007).

After the war, the US and the ROK government
agreed to further expand the army to over 700,000
troops. But what made the military such an
important force was not only its size but also the
level of training of its officers. KMAG created a
special system of schools that trained elite South
Korean military officers in logistics, communications
and administration. Moreover, after the war,

South Korean soldiers were frequently deployed

to work on reconstruction projects such as paving
roads and building schools. The ultimate result was
a vast organisation with a nationalistic officer corps
with administrative expertise that was far greater
than any group in the civilian sector.

In May 1961, a military junta led by Major General
Park Chung-hee and his allies launched a coup
d’etat. The junta’s experience in the military had
bequeathed its leadership with both the vision
and the capabilities to promote rapid economic
development in South Korea. At the same time,
the economic model that Park created was not
solely a product of foreign tutelage. Park heeded
American demands that South Korea increase
exports but he did not achieve this through the
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kind of free market system that prevailed in

the United States. He created a model of growth

in which the government maintained tight links

to a select group of preferred companies.

These companies received low-interest loans and
preferential treatment from the state and, in return,
helped to fund Park’s political party. This kind of
state-led development was influenced by Germany,
Japan and Taiwan, but the South Korean model
had its own distinctive characteristics. Ultimately,
the model was highly effective at spurring rapid
economic change. GDP growth had been modest
at best during the 1950s, but during the 1960s and
1970s it averaged over 10% annually.
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Park remained in power until his assassination in
1979, and though he allowed several elections

(in which he won the presidency and his party
dominated the National Assembly) during the
1960s, his government always maintained

strict limits on civil liberties. But even if South
Korea under Park was an autocracy, it was a
developmental autocracy. It built institutions,
fostered the rise of a new middle class, invested in
education and implemented other policies that laid
the basis for the vibrant democratic society that
would emerge by the end of the twentieth century.
But while Park’s development state might have

laid the socio-economic basis for democracy,

it did not create the popular desire for it.
Ultimately, democracy would only be won in

South Korea through years of struggle and protests.
This struggle too had some of its roots in South
Korea's experience of war.

THE KOREAN WAR AND SOUTH
KOREAN DEMOCRACY

When the Armistice was signed, South Korea

was scarcely the embodiment of the Free World
ideals that UN forces had purportedly fought for.
In fact, Syngman Rhee had used the emergency of
wartime to tighten his grip on power — at least
temporarily. In 1952, he forced the National
Assembly to alter the constitution so that he could
seek another term as president through direct
election. Rhee was also able to build up indigenous
security forces during the war and gained a
powerful tool for suppressing dissent.

Even while the government became more
repressive, some important seeds of democracy
were planted in South Korea during the war.

It would take decades for these to fully blossom
and they needed to be nourished by the blood
and suffering of many South Koreans, but in their
absence, the ROK’s political development might
have taken a very different route. Despite the
myriad of hardships brought on by the war,
South Koreans could never completely ignore
the kind of country that they hoped to build.

It was during the Korean War that international
relief agencies began working together with
South Koreans to rebuild the country’s education
system. Education had long been greatly

valued in Korea as a means of gaining status

and power (Seth, 2002). Neo-Confucian ideals
that were prevalent during the Joseon dynasty
had also stressed education as a means of self-
cultivation. Under Japanese colonialism, much of
the curriculum had focused on turning Koreans
into loyal subjects of the empire. The imperial
government forced Korean schoolchildren to
learn Japanese and adopt Japanese names.

The US occupation had reformed the curriculum
and expanded the education system to some
degree, but the outbreak of the war had forced a
suspension of schooling as many school buildings
were destroyed or used to house UN forces. In the
midst of this chaos, the United Nations Korean
Reconstruction Agency (UNKRA), whose main
task was to help South Korea recover from the
ravages of war, launched an expansive programme



to rebuild the Korean education system. It spent
millions of dollars on new schools and dispatched

a team of curriculum experts, who it charged with
the task of revising the curriculum. During the
years after the war, American assistance agencies
supplemented these programmes with new ones
that brought leading South Korean teachers and
educators to the United States, where they could
learn about the American school system first-hand
(Brazinsky, 2007). With this assistance, the South
Korean school system expanded dramatically during
the 1950s. The number of students attending high
school grew from 59,000 to 275,000, while those
attending colleges and universities quadrupled to
140,000 (Brazinsky, 2007). These students would in
turn become a critically important political force.

Student and intellectual dissent had a long history
in Korea. During the Joseon era, scholars saw

it as their moral duty to criticise the king when
wrongdoing was perceived. This tradition persisted
in a slightly different form during the colonial
period, when many anti-Japanese protests were
student-led. By the late 1950s, students and
intellectuals were once again taking up the mantle
of righteous dissent. It was a student-led revolution
that finally toppled Syngman Rhee’s government in
1960. Although the democratic government that
took its place barely lasted a year, students would
remain an important source of protest throughout
the Park Chung-hee era. Finally, student protests
were at the heart of the South Korean democratic
movement during the 1980s. At that time, a new
and highly unpopular military clique, led by Chun
Doo-hwan, had seized power. More than any other
group, it was students who took to the streets

to protest military rule and it was often student
dissidents who bore the brunt of the regime’s
violent efforts to suppress dissent. Student activists
also moved into factories to mobilise protests by
workers during the 1970s and 1980s. The intent of
building up South Korea's school system had never
been specifically to foment student protests. It had
nonetheless created an important social group that
was deeply committed to democratic change and
willing to fight for it.

The Korean War was an important incubator for
South Korean arts and culture, and these too would
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be important to the emergence of a democratic
society. The war’s influence on the film industry
was particularly important. According to Christina
Klein, ‘'The Korean War cleared a space, literally
and figuratively for the production of a distinctive
postwar film culture.” (2019, p. 14) It destroyed
what was left of the colonial-era film production
system and brought South Korean filmmakers
into greater contact with Western techniques and
materials. A number of filmmakers who would
become important during the 1950s and 1960s
gained significant experience working with the
United States Information Agency producing
propaganda films. The South Korean motion
picture industry produced only 18 films in 1954
but the number had already grown to 111 by
1959 (Klein, 2019). Other cultural and intellectual
endeavours achieved similar growth, in part due
to American assistance. During the war, the US
Embassy in Seoul first began supporting South
Korean publication by providing newsprint —

a scarce commodity in war-torn Korea — or other
supplies. This continued during the 1950s, when
American funds supported journals such as
Sasanggye ("World of Thought’) that challenged
the authoritarianism of the South Korean
government. The State Department supplemented
these efforts through the so-called ‘Leader
Program’, which brought important intellectuals,
opinion-shapers and democratic-minded political
leaders to the United States (Brazinsky, 2007).

South Korea's burgeoning popular culture would
become another important force behind its
eventual democratisation. Although the state
could censor some publications and control some
cultural production, it could never completely
prevent dissenting ideas from being expressed
when such heterogeneous cultural media existed.
Throughout the 1970s and 1980s, artists and
intellectuals such as the poet Kim Chi-ha would
become powerful voices against authoritarianism,
and their writing would inspire many to join
pro-democracy protests. Many political figures

who participated in the Leader Program during the

1950s would become important leaders in South
Korea's democratisation movement during the
1980s. Two participants in particular, Kim Young-

Park’s development
state might have
laid the socio-
economic basis
for democracy,
but it did not
create the
popular desire
for it. Ultimately,
democracy would
only be won in
South Korea
through years

of struggle and
protests. This
struggle too had
some of its roots
in South Korea’s
experience

of war. 99



I Section 1 | 1B The Legacy of the Korean War

South Korean election
posters, 2007

Today South Korea is a prosperous democracy.
Since 1987, when Chun Doo-hwan agreed to allow
an open presidential election, South Korea has
generally moved towards greater accountability

for elected officials, more freedom and greater
transparency. Of course, South Korea's institutions
are not perfect and it still needs to achieve greater
social equality, reduce corruption and eliminate
some longstanding constraints on freedom of
information and expression. But 75 years after the
Korean War began, South Korea has become a
prosperous democracy with tremendous soft power
and a cutting-edge technology industry. Few could
have envisioned such a success story at the time at

sam and Kim Dae-jung, would become not only

which the Korean War began, and yet the legacy of

important democracy activists during the 1980s ) ) ;
the war is deeply infused into almost every part of

but also future presidents of the Republic of Korea

after authoritarian rule ended. this story.
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1C SITUATING THE KOREAN WAR IN THE CONTEXT OF
THE COLD WAR AND BRITISH COLD WAR POLICIES

Professor Thomas Hennessey, Canterbury Christ Church University

Korea in 1950 was when the Cold War turned
hot. It was a dangerous period, during which one
of the superpowers seriously considered the first
use of nuclear weapons against the forces of a
communist power and might have precipitated

a third world war. The Korean War also drew in
the United Kingdom against its strategic national
interests at the time; but it also gave the British
the opportunity to influence Washington’s policy,
usually advocating restraint to localise the conflict.

THE CONTEXT FOR THE USA
— THE END OF KENNANITE
CONTAINMENT

The war also witnessed the manifest abandonment
of the original strategy of ‘containment’ towards
the perceived threat of Soviet expansionism,
transforming the policy from a limited one into

a wider geopolitical pushback against communism.

Up to the outbreak of the war, the central figure
in defining American foreign policy towards the
Soviet Union was a career diplomat, and historian
of Russia, George Kennan. Based in the American
embassy in Moscow, Kennan found himself in a
unique position to shape the State Department’s
thinking when, during the ambassador’s absence
through illness, he seized the opportunity to
dispatch his assessment of Soviet policy. This was
the Long Telegram, which arrived in Washington
on 22 February 1946. (Gaddis, 1982, 2005;
Kennan, 1967; Greenwood, 1990).

Kennanite containment of the Soviet Union
evolved in the author’s mind from 1946 to 1948.
It encapsulated a series of fundamental principles
that Kennan believed must guide American policy
towards Moscow. The first proposition was that
co-operation with the USSR was both unattainable
and undesirable. The Soviets were expansionist,
for sure, but this was through their sense of
insecurity (particularly given their experience of the
sudden Nazi attack in 1941) and not through an
ideological commitment to communist conquest.
Kennan emphasised that, to contain the Soviets,

it was essential to realise that the United States had
finite resources and means to resist any communist
expansion by Moscow. The ‘ends’ (containment)
must fit the ‘means’ (resources) to attain
Washington's strategic aim. The United States
could not be a ‘world policeman’.

When Kennan looked around the globe, he saw a
hierarchy of US interests that must be protected
before anything else. He boiled this hierarchy

of interest down to five vital power centres. These
were the United States, Great Britain, Germany
and western central Europe, the USSR and Japan.
Significantly, from the point of view of this
publication, Kennan did not include Korea in this
defensive perimeter. It was Kennan's firm belief
that the Soviet Union would use all means short of
war to expand — political, diplomatic and economic
methods. The American response — if containment
was to work — had to be to match like with like,

i.e. the full use of American political, diplomatic
and economic responses. And the joker that
Washington could play, if the Soviets were
considering military expansion, was the American
atomic monopoly, which Kennan believed would be
sufficient as a deterrent to Moscow (Gaddis, 1982,
2005; Kennan, 1967).
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Soviet interventions in Iran, the Berlin airlift, the
Greek civil war and threats to Turkey created a shift
in American thinking, given coherence by Kennan'’s
timely telegram. Its arrival in the State Department
meant, as Daniel Yergin argues, that the official

American view of Russia was no longer ambiguous.

Washington's assessment ‘no longer entertained
any notion that the Russians were confused or
crudely reactive; instead, interpretations and
assessments from this point on derived from the
axiomatic construct that the Soviets were not a
great power operating within the international
system but rather a world revolution estate bent
on overturning that system.’ (Yergin, 1977, p. 235)

When President Truman ordered a root and branch
study of the international issues facing the United
States, he did so in the shadow of Churchill’s
Fulton speech, and his declaration of the

‘Truman Doctrine’ responding to the
aforementioned events in Europe and the Middle
East. It culminated in NSC 68, whose authors,
including the Secretary of State, Dean Acheson,
identified the hostile intent of the Soviet Union
and advocated a massive build-up of American
military might. As Walter Lafeber argued, with the
American people by no means prepared to pay
such costs, NSC 68 was ‘a policy in search of an
opportunity. That opportunity arrived on June 25,
1950." (Lafeber, 2002, p. 103) Coming in the
aftermath of the 'loss of China’ to communism,
American intervention in Korea was a radical
departure from Kennan's original definition of
non-military intervention and from focusing on the
five key power centres that he identified as vital to
American security.

THE DILEMMA FOR BRITAIN
— CONFLICTING STRATEGIC
PRIORITIES

To understand how Britain became embroiled in
the Korean War, it is first necessary to appreciate
the country’s strategic priorities in 1950. In June
of that year, the British Chiefs of Staff set out the
United Kingdom'’s position in their ‘Allied Defence
Policy and Global Strategy’. Here, the Chiefs
defined as the ‘first essential’ of Britain’s political
and military aims the struggle against Russian

Communism. They concluded that the ‘enemy’s aim
is quite clear — it is a communist world dominated
by Moscow’. Echoing Kennan, the Chiefs concluded
that Russian policy was ‘fundamentally opportunist
and the Soviet will always exploit any weaknesses —
especially the weakness inherent in a lack of unified
policy on the part of the Western democracies’.

But they recognised how, historically, the Russians,
while always aggressively expansionist in policy,

‘do draw back when faced with determined
opposition, a characteristic which communist
Russia appears to share with imperial Russian policy
— the tactical withdrawal when conditions are
unfavourable’. The Chiefs, therefore, cautioned that
the West should not be unduly impressed by the
‘war of nerves' that would undoubtedly continue
with varying intensity over the coming years.

The defence of Western Europe was absolutely vital.
Militarily, this meant that the defence of Europe
—including the United Kingdom — ‘must have top
priority. The primary offensive weapon in hot war
must remain the atomic bomb.” The second most
important theatre was the defence of the Middle
East, which had ‘always been one of the three
pillars of British defence policy and it is of equally
critical importance in Allied strategy’. It was the
land bridge between Europe, Asia and Africa and
a most important link in the Commonwealth
system of sea and air communications. Its oil
supplies could not be allowed to fall under Soviet
control. Third, the Chiefs considered the key to
the Cold War problem in the Far East to be China.
Allied policy in that direction, ‘while inflexibly
anti-communist, should not be anti-Chinese’.

It was important that ‘we should not drive China
irrevocably into the arms of Russia’. The Chiefs
accepted that there was room for doubt over
whether the inherent xenophobia of the Chinese
would allow them to submit to Russia any more
than to any other foreign intervention.

The front line of the Cold War in Asia lay not in
Korea but in Indo-China, where the French were
fighting communists; the British, meanwhile,

were engaged in another anti-communist
counter-insurgency campaign in Malaya. The most
important object of British foreign policy in the Far
East was to achieve a firm unity of policy between
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the British Commonwealth, the United States and
France. ‘Nothing could suit our enemies better
than for the Western Powers to pursue divergent
objectives in the Far East and South-East Asia’,
considered the Chiefs (see ‘Documents on British
Policy Overseas’ (DBPO), 1991, for report by Chiefs
of Staff). The very idea that Korea would be the
principal theatre in which East and West turned
the Cold War into a Hot War seemed absurd. But
that is precisely what happened with the North
Korean invasion of South Korea in June 1950.
What would have surprised the Chiefs of Staff even
more was that British ground forces were soon
committed to the fight.

BRITAIN’S DECISION TO COMMIT
TROOPS - A POLITICAL NOT A
MILITARY DECISION

What led to British forces being committed was a
series of discussions, held between 20 and 24 July,
between US and UK representatives in Washington
on the ‘Present World Situation’. The Americans
were represented by General Omar Bradley and the
British by Sir Oliver Franks, the British Ambassador,
and Lord Tedder, the senior British military figure
in Washington. The meetings were to alter
fundamentally the British reaction to the Korean
War. At the first meeting, on 20 July, the question
of UN land forces in Korea was raised by Bradley.
He emphasised that, with American forces pushed
back by the advancing North Koreans, such
reinforcements were of utmost importance from

a military as well as a political aspect (TNA DEFE
11/196 BISM).

Franks despatched a telegram to London, putting
the case for the offer of British ground forces in
Korea. The Ambassador’s telegram changed British
policy. Foreseeing a long and difficult ground
campaign, the Americans knew that ‘many nations
will follow the British decision on this matter. They
see us as the key to the situation and hence await
our decision as more important to them and their
purposes than any other.” The Americans looked

to the British because underneath the thoughts
and emotions engendered at times by “difficulties
and disagreements between us and them there is a
steady and unquestioned assumption that we are

the only dependable ally and partner. This derives
from our position in the world over past decades,
our partnership with them in two world wars

and their judgement of the British character.

The Americans in Korea will be in a tough spot
for a long time. They look round for their partner’.
(TNA DEFE 11/197)

The Chiefs in London were sceptical of deploying
British ground troops — there were strategic military
reasons for not committing them — so it was the
British prime minister, Clement Attlee, who took the
decision to contribute forces on political grounds.
On 24 July, the Prime Minister informed the Chiefs
of his decision: although he fully understood that
there were strong military reasons for not sending
land forces to Korea, ‘there were now strong
psychological reasons for reviewing the situation’.
Franks's telegram was the key, in that Attlee
thought the ‘'moral’ effect of providing this force
would be considerable and that it was in fact now
essential for a British token force to be provided
(TNA DEFE 11/197).

THE LIMITS OF BRITISH INFLUENCE
— CONSULTED OR INFORMED?

The commitment of British land, air and naval
forces meant that London was now intimately
concerned with the conduct of the war. It was
particularly concerned with the actions of the

UN Supreme Commander, General MacArthur,
who the British feared wanted a wider war with
communist China. London was concerned over
whether it was President Truman and the State
Department, with the US Joint Chiefs of Staff in
Washington, deciding policy, or was it MacArthur
in Tokyo? Chinese military intervention heightened
these concerns of a wider war that would draw
in the Soviet Union — fears that did not lessen
following MacArthur’s removal in 1951.

British fears about American intentions were
crystallised when Truman, at a press conference

in December 1950, appeared to suggest that the
atom bomb might be used in Korea (Foreign
Relations of the United States, 1950). Although it
was clarified, quite quickly, that the President had
not been advocating the use of the bomb in Korea
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direction, ‘while
inflexibly anti-
communist, should

not be anti-Chinese’.

It was important
that ‘we should

not drive China
irrevocably into the
arms of Russia’. 9 Y

Franks despatched
a telegram to
London, putting the
case for the offer
of British ground
forces in Korea.

The Ambassador’s
telegram changed
British policy.
Foreseeing a long
and difficult ground
campaign, the
Americans knew
that ‘many nations
will follow the
British decision on
this matter. They
see us as the key to
the situation and
hence await our
decision as more
important to them
and their purposes
than any other.’ ))

21



Section 1 | 1C Situating the Korean War in the context of the Cold War and British Cold War policies

President Truman greeting
British prime minister Clement
Attlee at Washington National

Airport, December 1950

€ € What the British
hoped for was an
undertaking from
the Americans

to be ‘consulted’
on the use of

the atomic

bomb. They were
disappointed. In a
private meeting,
the President
promised Attlee
that the UK would
be consulted

if Washington
considered the
use of atomic
weapons; but, with
no formal minute-
takers present, the
State Department
later disputed

that any formal
commitment was
given and only
recognised the
need to ‘inform’
the British.

22

(Attlee later told the Cabinet that ‘Truman didn’t
realise he’d dropped such a brick’ (TNA CAB 195/8
C.M. 85 (50)), it did furnish an excuse for the
British to persuade the White House that this was
an opportune moment for an Anglo-American
summit. When Attlee met with Truman in
Washington, differences of emphasis emerged.
The Prime Minister urged the Americans to take
account of public opinion both in the United
Nations and in America, Europe and Asia;

he argued that the United Kingdom, through

its Commonwealth associations, was perhaps
particularly able to gauge opinion in Asia:

‘If we became involved in war with China

we should be playing the Russian game.’

The Americans took a different view, with Acheson
arguing that the central moving factor in this
situation was not China but Russia. The former
was a ‘satellite’ of Moscow (TNA PREM 8/1200).

What the British hoped for was an undertaking
from the Americans to be ‘consulted’ on the use
of the atomic bomb. They were disappointed.

In a private meeting, the President promised
Attlee that the UK would be consulted if
Washington considered the use of atomic
weapons; but, with no formal minute-takers
present, the State Department later disputed

that any formal commitment was given and only
recognised the need to ‘inform’ the British (DBPO,
1991, note 2, p. 311). The British Foreign Office
had to settle for the Prime Minister accepting the
President’s personal guarantee, ‘which we can
feel sure will be honoured while President Truman
remains in office. More than that we cannot hope
to obtain at present.” (BDPO, 1991, no. 111)

THE NUCLEAR OPTION -
WAS THERE A REAL DANGER?

The limits of British influence did not mean that the
Americans could ignore the former, who remained,
after all, their principal allies. The relationship
meant that the British maintained a privileged
insight into American policy, allowing them to

do what they could to influence Washington’s
thinking. The necessity for this was never more
relevant than when the Korean Armistice, in 1953,
saw President Eisenhower and Prime Minister
Churchill discuss Korean options at the Bermuda
Conference, in December 1953. The British were

in for a shock.

Eisenhower revealed, at the opening meeting,
that the United States government would

‘hit back with full power” in the event of a
communist breach of the Korean Peninsular

(TNA FO 371/105540 PM/53/337). He found the
world in a ‘rather hysterical condition about the
atomic bomb’ (Foreign Relations of the United
States, 1952-1954). The President privately
informed Churchill that if there was a deliberate
breach of the Armistice by the communists, ‘we
would expect to strike back with atomic weapons
at military targets. We would not expect to bomb
cities but would attack areas that were directly
supporting the aggression.” The Prime Minister,
according to the American record, replied that
he ‘quite accepted’ this and that the President’s
statement put him in a position to say to Parliament
that he had been consulted in advance and had
agreed (Foreign Relations of the United States,
1952-1954b). The elderly Churchill was on his
own here: his Foreign Secretary, Anthony Eden,
was staggered by the news, warning the Prime
Minister: ‘This goes far beyond anything we have
hitherto agreed... we have never given, or been
asked to give, approval... to the use of atom
bombs.” Eden feared that the Chinese would not
attack again in Korea without Soviet approval:
the use of atomic weapons by the Americans
would invite nuclear retaliation from Moscow
(TNA FO 371/105540 PM/53/337). With American
nuclear bomber bases in the UK, this meant
unleashing a third world war and the possible
nuclear devastation of Britain (TNA FO 371/105540
PM/53/339).
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Until recently, the Korean War has lived up to its
most famous soubriquet — the ‘Forgotten War'.
When war broke out in the summer of 1950,
just five years after the end of the Second World
War, it seemed to many British people a far more
distant, more ambiguous war. Britain had few
historic links with the Peninsula, and the war’s
uncertain progress, protracted peace negotiations
and eventual conclusion in 1953 did little to
cement its position in the national consciousness.
Few British novels and films explored the Korean
War after 1953 and even historians largely
overlooked it as a violent anomaly in Britain’s
post-war history, a period much more associated
with the establishment of the welfare state than
the continuance of warfare.

But publications like this highlight just how
important the Korean War is in understanding
post-1945 British history. Militarily, the British Army
faced some of its harshest battles in Korea — most
famously the Battle of the Imjin in April 1951,

but also the Battles of the Hook (1952 and 1953) —
and 1,060 British servicemen withstood months of
captivity as prisoners of war (Farrar-Hockley, 1995).
British service personnel were a mixture of the old
and the new: young National Service conscripts
served alongside veterans of the last war, called

up from the reserve or remaining as regulars.

Of the Army, Royal Navy and a small Royal Air Force
contingent sent to Korea, 1,078 service personnel
were killed (Farrar-Hockley, 1995 — estimates of the
total number of British service personnel vary due
to the lack of official statistics; official historian
Anthony Farrar-Hockley indicates a standing
commitment of 27,000 but an overall commitment
of 81,084, but it is unclear whether this includes
Commonwealth forces). Politically, the war posed
awkward questions for Clement Attlee’s post-war
Labour government and exposed the weaknesses
in Britain’s international standing and relationship
with the United States. In wider society,

it prompted short-lived panics about the

potential use of nuclear weaponry in the early

stages of the war, the dangers of communist
‘brainwashing’ techniques in prisoner of war
camps and the threat of the ‘enemy from within’
in Britain itself (Daily Mail, 1950). Many of these
worries persisted after the war and came to define
British culture in the Cold War. The Korean War
also demonstrated just how much the long years
of war between 1939 and 1945 had changed how
ordinary people understood war itself and how
they memorialised conflict in the post-war world,
something that would shape how the Korean War
was remembered — or forgotten.

Britain’s Korean War is therefore not only an
important episode in military history, but it also had
profound political, social, economic and foreign
policy implications for Britain itself. This publication
shows the many ways in which we can encourage
learners to engage with the complex histories of the
Korean War and the British role within it. This short
introduction provides a brief overview of some key
concepts and new approaches that historians have
used when analysing Britain’s involvement in

‘the Forgotten War’.

WELFARE, WARFARE AND
DIPLOMACY IN THE COLD WAR
WORLD

Britain's Korean War must first be set against

the domestic backdrop of post-war politics.

Even before the Second World War had ended,
people across Britain had begun to think about
what they wanted Britain to be like after the war.
Clement Attlee’s Labour Party’s manifesto Let Us
Face the Future Together (1945) had promised

an ambitious set of policies to promote economic
reconstruction and social change after the Second
World War. Labour’s victory in the 1945 general
election led to a new programme of reforms,

most notably social reforms, which many today see
as the foundation of the modern "welfare state’.
These included acts regarding housing, national
insurance and — most famously — the foundation of
a National Health Service (NHS) in 1948.



The outbreak of the Korean War in 1950 potentially
challenged this welfare agenda. Minister for Health
Aneurin ‘Nye’ Bevan famously resigned from the
Cabinet in April 1951 over the increase in defence
spending due to the Korean War, which had led

to the introduction of charges for false teeth and
glasses. For Bevan, these charges challenged the
foundational idea that the NHS should be free

at the point of use. Yet historian David Kynaston
points out that one 1950 Gallup poll estimated
that 78% of people supported increased defence
expenditure. For all their emphasis on domestic
reform, the Attlee government had taken a strong
line on foreign policy, in particular the foreign
secretary Ernest Bevin and Attlee himself. In a radio
broadcast in July 1950, shortly after the outbreak
of the war, Attlee told listeners that ‘The fire that
has been started in distant Korea may burn down
your house’ and told them that Britain needed to
stop aggression, as it had done in the last war
(Daily Mail, 1950). For Attlee and others, the Korean
War was not therefore a challenge to their vision
of post-war Britain, but a necessary undertaking

to protect it. As historian David Edgerton

has argued, warfare as well as welfare thus
characterised post-war Britain (Edgerton, 2006).
John Newsinger goes even further, arguing that
the praise given to the Attlee administration for

its domestic programme obscures the Labour
government’s hard-nosed ‘imperial strategy’,

such as its continued involvement in colonial wars
and even its reluctance to grant independence

to India in 1947 (Newsinger, 2018). In this way,
histories of Britain’s Cold War — and its experiences
in the Korean War — overlap with its complicated
position at the end of empire, as well as the
fluctuating demands of welfare and warfare.

Yet there are some who ask whether Britain should
even be included in histories of the Cold War at all.
Anders Stephanson argued that the geopolitical
rivalry between the United States and the Soviet
Union was always at the core of the ‘Cold War’
and that to extend it beyond those two
superpowers dilutes the meaning and usability

of the term (Stephanson, 2012). As Lawrence
Freedman puts it, the Cold War is not ‘everything
that happened everywhere between 1945 and
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1991’ (2010, emphasis added). Yet others argue
that the conflict had a global reach that affected
Britain profoundly: its fixation with the ‘special
relationship” with the United States during the
Cold War, for instance, is important in explaining
Britain’s turbulent relationship with Europe after
1945. On a cultural level too, the Cold War shaped
a generation of British fiction, television and film
(see Hammond, 2013, and Shaw, 2001). Britain
influenced the course of the Cold War: its proximity
to mainland Europe made it strategically significant,
as did its imperial and military spheres of influence
and its possession of nuclear weaponry. Britain

also had some influence at the United Nations

and NATO, albeit less than the US, but significant
nonetheless (Stueck, 2002). We might usually ask
our students then to consider whether Britain was
the ‘junior partner” in the Korean War or whether it
had influence over its strategy, operations or tactics,
either on its own or in collaboration with the other
Commonwealth countries who came to form the
1st Commonwealth Division on 28 July 1951

(see Grey, 1998, and Barnes, 2010).

The relationship with the United States was
doubtless another important factor in Britain’s
Korean War. In December 1950, Attlee stated that
‘where the stars and stripes fly in Korea, the British
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flag will be beside them’ (British Pathé, 1950).

But historians differ on the significance of such
statements, particularly as Attlee made this
statement during ‘crisis’ talks in Washington.

Peter Hennessy has interpreted Korea as the height
of Britain’s influence over decision-making in the
Cold War, whereas Callum MacDonald highlighted
just how uneasy the US response to Chinese
intervention in November 1950 made Attlee and his
cabinet (MacDonald, 1990). There were other more
subtle differences between the two nations too.

In April 1951 at the Imjin River, as two divisions

of Chinese troops bore down on 29th Brigade,
British Brigadier Tom Brodie reported to the
American Corps headquarters that their situation
was ‘a bit sticky’. Presuming that no situation
described as ‘sticky’ could be that grievous,

the Americans did not send sufficient support:

the subsequent capture of many men from the

1st Battalion of the Gloucestershire Regiment
highlighted just how much of an understatement

it had been. For some, this anecdote represents the
cultural, as well as political, differences between
Britain and the United States, and it has entered the
popular folklore that surrounds the war (Hastings,
1987, Reynolds, 1987).

THE BRITISH MILITARY EXPERIENCE

British soldiers recall the difficult conditions of

the Korean War, particularly in the intensely cold
winter of 1950-1951, equipment shortages and
the seemingly harsh landscape. But they also later
remembered the hardship they saw the Koreans
enduring too, the many thousands of refugees they
passed on the roads. Yet, though it was unique in

many ways, the Korean War was still overshadowed

™

by the Second World War, even at the time.
Soldiers wrote about “the last war’ frequently and
some younger service personnel saw it as their
chance to do something as great as their fathers
(Montgomery, 1954).

But source material like this requires careful
analysis. Service personnel from all wars stress

the difficulty of speaking and writing about their
experiences: the boredom, fear, discomfort and
violence of warfare is hard to express, even if
people are willing to listen (Harari, 2008).

But historians of Britain’s Korean War do have
access to ‘primary source’ material in the form

of letters written home, diaries and oral history
interviews conducted many years after the war.

All these sources offer a different perspective

and require different analytical tools, but all are
attempts by service personnel to make sense of
the war and the world around them. Historians of
war and conflict increasingly use such ‘life-writing’
material to tell the histories not simply of what
happened on the battlefield, but also the outlook
of individuals and their sense of themselves as part
of the military and even as citizens in the post-1945
world (Gill, 2010; McLoughlin, 2010).

Service personnel also wrote histories of the war.
Anthony Farrar-Hockley published two official
histories of the British role in the early 1990s.
Farrar-Hockley was a senior figure in the British
military in the late twentieth century and had
been the Adjutant of the 1st Battalion,

the Gloucestershire Regiment, during its infamous
‘stand’ at the Imjin River. His detailed narrative
history provides a meticulous account of British
military actions during the war (Farrar-Hockley,
1990, 1995). Taken captive in Korea in April 1951,
Farrar-Hockley also wrote an autobiographical
account of his experiences much earlier too,

and many other service personnel wrote published
(and unpublished) memoirs of their experiences
(1954). Memoirs such as naval officer Dennis
Lankford’s I Defy! (1954) and chaplain Sam
Davies's In Spite of Dungeons (1954) remain some
of the most compelling British narratives of the war,
as do newer publications such as Ethel McNair's
A British Army Nurse in the Korean War (2007)
and Fred Hayhurst's Green Berets in Korea (2001).



Shortly after the war there was also a small burst of
fiction-writing about the war: Simon Kent's novel,
A Hill in Korea (1954), follows the unfortunate
exploits of one patrol largely composed of National
Service conscripts, and John Holland’s searing novel
The Dead, the Dying and the Damned (1956) was

a best-seller. These accounts deeply enrich our
understanding of what it felt like to live through
the Korean War, but they also tell us something
about the way in which the war was remembered
after it happened: how the memories of the conflict
changed over time, even after the war had ended.
These publications are therefore ‘primary’ sources
as well for students and teachers of Britain’'s

Korean War.

PRISONERS OF WAR AND THE
INVENTION OF BRAINWASHING

Another distinctive element of Britain’s Korean

War was the experiences of its prisoners of war.
Twenty-five Royal Marines were captured in
November 1950 at Jangin (Chosin) and 80 officers
and other ranks (most Royal Ulster Rifles) were
taken in the first Chinese Offensive in January 1951.
The capture of the largest number of British troops
took place at Imjin River (527, including Colonel
James Power Carne, who was awarded the Victoria
Cross), and small numbers of others were taken in
minor engagements in November 1951. Prisoner
of war historians point out that their captivity

does not fit with our vision of barbed wire, watch
towers and daring escapes, images so prevalent in
Second World War films. In fact, many Korean War
prisoner of war camps were located in a network of
abandoned villages and camps along the Yalu River
in the north, and the distances involved made the
possibility of escape very limited. Initially overseen
by DPRK forces, China assumed responsibility for
POWSs in 1951 and ran distinctive ‘re-education’
classes for POWs, calling on them to reconsider
their role in this ‘senseless’ American war (Huxford,
2015). Only one British serviceman defected to
China after his imprisonment, Royal Marine Andrew
Condron. He later claimed that he wanted to see a
Marxist society in action, though he returned to the
UK in 1962 (Mackenzie, 2011).

These re-education classes had more far-reaching
consequences in Britain and America. In 1950,
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journalist Edward Hunter first used the term
‘brainwashing’ (originally a Chinese term, hsi-nao)
to describe Chinese re-education methods and,
though the term was quickly dismissed within

the scientific community, it became culturally very
popular. Brainwashing became a key element of
Cold War films such as The Manchurian Candidate
(1962) and The Ipcress File (1965), starring Michael
Caine. In 1961, the ability of ‘turning’ someone

in captivity was exemplified still further by the
imprisonment of former intelligence officer George
Blake, who had acted as a Soviet double agent
since he had been imprisoned in Korea during

the war. Blake later staged a dramatic escape from
Wormwood Scrubs prison, fleeing to the Soviet
Union. Fascinating as these examples are, cultural
historians would point out that they tell us much
more about how British and American societies
responded generally to Cold War threats, rather
than whether brainwashing actually existed or

not. We only have to look at its subsequent history
to realise that the term brainwashing had a long
afterlife, regardless of whether it existed or not
(and the scientific community was largely sceptical).
Historian Kathleen Taylor notes how ‘useful’ the
term has been for politicians and how it has been
used since 1950 to describe varying disagreeable
or inexplicable views (Taylor, 2004). Brainwashing as
an idea, then, is one of the most powerful cultural
legacies of the Korean War.

RESPONSES TO THE KOREAN WAR
IN BRITAIN

As ‘brainwashing’ shows, people back in Britain
responded to the war in a variety of ways.

First came anxiety, even panic. In Mass Observation
surveys conducted in the first months of the war
(these social surveys ran from 1937 to the early
1950s, observing and recording personal writing,
conversation and behaviour in Britain — see
www.massobs.org.uk), people describe being
‘frightened’ and worrying about what would
happen to their families. Some of this concern came
from memories of Second World War bombing of
urban areas, and some people considered rebuilding
their air-raid shelters. But after the initial worries
and the dramatic events of the first year of the war,
Korea became less visible in the press and in
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form of letters
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diaries and oral
history interviews
conducted many
years after the war.
All these sources
offer a different
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people’s memories of the early 1950s. By the end
of the war, one news report argued that England’s
cricket victory in the Ashes was more celebrated
than returning troops (Bury Free Press, 1953).

As British troops became more static in the second
half of the war, attention lessened, not helped by
the inconclusive end of the war and continued
division of Korea.

But not everyone was apathetic about the war.
Members of the Communist Party of Great Britain
(CPGB) expressed their opposition to the war
fiercely in their publications and through various
peace and “friendship’ organisations. Politicians
from within the Labour Party too called for an
end to hostilities: Monica Felton, Chairman of
the Stevenage Development Corporation, was
sacked from her position for visiting North Korea

on a sponsored visit. Elsewhere, the ‘Red Dean of
Canterbury’ Hewlett Johnson (1874-1966) and the

[US.A.

Bin rvention

. P S
scientist Joseph Needham (1900-95) alleged that
the United States Air Force had conducted

a ‘germ’ warfare campaign in northern China.

Some of these figures were dismissed as eccentric,
but some newspapers called them traitors and

5

lobbied for them to be tried in court as such.

For historians of anti-war protest, the Korean War
marks an important early episode in anti-nuclear
protest, which hit the headlines later in the decade
with the Campaign for Nuclear Disarmament
(CND)'s first Aldermaston march in spring 1958
(Hudson, 2005).

REMEMBERING THE
FORGOTTEN WAR

But if the Korean War was so controversial,

why was it forgotten? Some of the reasons lie in
its unclear aims, the nature of the fighting and the
outcome of the war itself. The shadow cast by the
Second World War also meant that Korea failed to
attain a distinct place within British and memorial
popular culture. Charles S. Young suggests that
the story of the Korean War also fails to fit within
a 'usable past’, unlike the Second World War or
the much-criticised Vietnam War (Young, 2014).
However, we can also ask whether the Korean
War is still forgotten in the same way in Britain:

it features in major museums of war and conflict,
its new memorial on the Victoria Embankment

in London opened in 2014, and the war is even
mentioned in television programmes such as

Call the Midwife. As this publication demonstrates,
it can also be usefully taught throughout the
secondary curriculum. The history of the Korean
War in Britain must therefore address the changing
significance and remembrance of the war in the
twenty-first century, even as the generation who
served in the war pass away. The war might, in
short, be forgotten no longer.
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THE UN FORUMS WERE EVOLVING
IN THE COLD WAR CLIMATE

In the shadow of the Second World War, the United
Nations (UN) was established by the victorious
Allies — the United States, United Kingdom, China,
Soviet Union and France — during the San Francisco
Conference on 25 April 1945.

Bringing together independent countries from
across the globe, the construction of the UN
represented the advent of a new international order:
an inter-governmental organisation that sought

to define, lobby and petition for peace rather

than wage war. Decisions made under the aegis

of the organisation, such as the adoption of the
UN Human Rights Declaration in December 1948,
established new norms in states’ fundamental
duties towards their citizens and, in tandem,
encouraged movements for self-determination
within colonising nations. In the post-war context,
diplomatic discussions within the UN about human
rights, humanitarian relief and international law
indicated that the world's leaders intended to
participate in the UN as a means not only to repair
the damage of the past decade, but also to ensure
that such violations never happened again.

However, only a few years following the conclusion
of the Second World War, diplomatic conflict
between the two superpowers, the US and the
Soviet Union, was rapidly accelerating. As the

two nations fought for ideological supremacy,

the primary forums of the UN — the Security Council
and the General Assembly — became the preferred
spaces for debate. The organisation provided a
unique forum whereby representatives from all UN
member states were given a platform to present a
resolution or to debate those presented by others.
Thus, it was the perfect environment for diplomats
to assert the ideological convictions and political
weight of their nation on the world’s stage.

The UN forums also provided an environment
where the superpowers could vie for allegiance
from other member states, encouraging a
combative environment. This geopolitical
dynamic served to stymie any diplomatic progress
anticipated in the cosmopolitan UN Charter: how
could the organisation’s member states work in
unity towards peace in the context of the

Cold War?

THE POWER OF VETO ALLOWED
PERMANENT MEMBERS TO BLOCK
ACTIONS FOR IDEOLOGICAL
REASONS

The procedures that facilitated the operations

of the UN were also at odds with the conflict
between the two superpowers. At the centre of the
organisation’s functionality was the UN Charter,

a document that outlined the specific activities that
the organisation was permitted to perform and the
requirements of nations for membership. The UN
Charter did not explicitly authorise the organisation
to construct or lead peacekeeping missions,

but it did give permission for the Security Council
to respond to breaches of international peace and
security. Member states within the Council could
call upon other nations to take measures

to restore stability, and this resolution would then
be taken to a vote. Although this process appeared
democratic, the five founders of the UN were
provided the special privilege of veto-power over
any resolution with which they disagreed. In the
evolving conflict of the Cold War, this power was

a significant means for the superpowers to interfere
in the international interventions of the others.

As all permanent members were legally required to
support a resolution for it to be authorised by the
Security Council, the activities of the forum were
frequently immobilised by the use of veto by the US
or Soviet Union. It was the guaranteed frustration



of this procedural tactic, with relative ease of use,
that contributed to its frequent deployment:

the diplomatic costs of a veto were low while

the benefits of frustrating an ideological enemy
were high.

THE USSR BOYCOTT OPENED THE
DOOR FOR THE UN TO SUPPORT US
ACTION IN KOREA

As the Cold War diplomatic battles within the UN
Security Council continued to rage, the conflict
was beginning to have real impact on the ground
in North and South Korea. Despite the constraints
of the UN Charter, the organisation, hypothetically,
could potentially deploy armed forces as a reaction
to a breach of the peace. Using the vague wording
of the UN Charter, the US representatives alerted
the UN Security Council to the North Korean
belligerents’ invasion of the southern territory

and called for an international response to the
armed attack.

During most of 1950, the Soviet Union had chosen
to boycott the UN forum because the organisation
had accepted a representative of Taiwan to take
China’s chair rather than a representative from the
People’s Republic of China. This absence meant
that the normal five permanent members of the
UN were reduced to four — an absence that had
never been legally accounted for in the UN Charter.
Could a resolution ever be authorised through the
Security Council if all permanent members were not
present and voting? However, this legal quandary
was overlooked, and the United Nations Command
(UNC) was authorised by UN Security Council
Resolution 83 in June 1950.
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A truly unique armed force, the UNC positioned
the UN as a belligerent actor within the conflict,
despite its lack of military authority over the

force. The 16 countries who unified against the
communist invasion from the North were militarily
and strategically led by the existing US personnel
on the ground. Thus, although transnational

in design, the UNC was directed towards the
protection and supremacy of pro-capitalist (and US)
interests. Although fighting under the UN flag, the
military character and strategy employed by

the transnational battalions was far from a
UN-staff-led mission.

THE DECISION WAS A PRECEDENT
THAT HELPED CHANGE DECISION-
MAKING PROCEDURES AT THE UN

The influence of the UNC on the evolution of
peacekeeping is significant. The context of the
UNC and its presence on the ground in South Korea
provided a legal and operational precedent for
future UN missions. As a diplomatic collaboration,
it was a military experiment held together under
the principles of the UN. The existence of this
multinational force forged in the name of 'peace’
— or anti-communism — led to the creation of the
‘Uniting for Peace’ General Assembly resolution,
which permitted member states to circumvent the
permanent members’ right to veto in cases of a
breach to the peace to introduce the resolution to
the General Assembly. Thus, due to the procedural
and diplomatic dynamics of the UNC, the functions
of the General Assembly were expanded from
being exclusively a deliberative forum to being

an operational forum capable of authorising
‘appropriate measures’ for the resolution of
international peace.
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STRATEGIC BRITISH INTERESTS
DICTATED GOVERNMENT
RESPONSE TO THE KOREAN WAR

When the Korean War began in June 1950, the
British Labour government of Clement Attlee had
been in power for five years, having been re-elected
earlier that year.

The Labour government fulsomely supported the
denunciation of North Korea as the aggressor in
the conflict, through the UN Security Council.
Moreover, when the US engineered an intervention
on the Peninsula, to counter North Korean
advances into the South, under the guise of the
UN, the British establishment agreed that the British
Far East fleet, already stationed in Asia, could be
mobilised in support. This was unsurprising given
that the British elites, the government, foreign
office and army had been keen to forge closer ties
with the US throughout the post-World War I
period, which had culminated in the establishment
of NATO in 1949.

However, the senior commanders of the armed
forces, in particular, expressed concerns that British
military power in Asia, where imperial possessions
such as Hong Kong and Malaya were still prized,
would be unnecessarily stretched by the
deployment of ground troops in Korea. These
concerns encouraged the Attlee government to
initially decide against sending such a combat force
to engage with the army of Kim Il Sung. This was
deemed only partial support by Washington,

who were unflinching in their desire to have their
closest ally support their intervention in Korea with
combat troops.

Under this pressure, dominant figures within the
military and Foreign Office altered their stance and
came around to the view that any rupture in US-UK
relations as a result of British non-deployment of
ground forces would be potentially more damaging
to British interests than not doing so. Influenced by

changed attitudes from other key players,

the Labour government shifted its own position,
and by the end of July 1950, Britain was committed
to sending ground forces to Korea, with the first
battalion arriving within a month.

THERE WAS MORE CONTINUITY
THAN CHANGE UNDER
SUCCESSIVE LABOUR AND
CONSERVATIVE GOVERNMENTS

Developments regarding Korea in the summer
of 1950 demonstrated how decision-making
regarding British foreign policy at this juncture
was not just the preserve of the government but,
rather, it evolved within a polycratic state.

In its dealings with the joint Chiefs of Staff and
Foreign Office, voices within the Attlee government
did not present perspectives regarding Britain’s
place in the world, which were at odds with those
of the supposed bastions of conservatism —

the military and Foreign Office. The public-school-
educated doyennes of the Foreign Office and

the military were speaking the same language,
regarding Korea, as the Minister of Defence,
Manny Shinwell, who first emerged on the public
scene as a socialist agitator during the ‘Red
Clydeside’ movement that came out of World War I.

Eventually a split did occur within the Labour
cabinet over Korea, which saw three leftist ministers
resign, including, most famously, the architect of
the NHS, Bevan. It is not beyond the realms of
possibility that concerns about the Korean War

as an imperialistic venture had some influence
upon those who resigned, yet publicly they
claimed that their opposition was the cost of the
intervention, which precipitated the introduction
of some charges for NHS patients, which they were
unwilling to swallow.

When Churchill’s Conservative administration
replaced Labour, following the October 1951



general election, the conflict in Korea was still
ongoing, although by that point it had settled

into the stalemate that would continue right up

to the end of the conflict in 1953. However, there
was basically no alteration to the British position

in Korea. Indeed, Cabinet discussions pertaining to
the conflict did not entertain the idea that the new
government might adopt a policy altered from its
predecessor. The Korean War is therefore a good
indicator of the immense continuities between

the foreign policy of the two British parties of
government in the post-World War Il, Cold War era.

GOVERNMENT AND MEDIA UNITED
TO DISMISS DISSENTERS

Much of the domestic population responded to
British intervention in Korea with a combination
of puzzlement and fear. Britain was fighting in a
faraway theatre, of which most knew little, and
this so soon after World War Il and its associated
horrors, including the Blitz and evacuation. Attlee
made a very public case to engender support for
British intervention, by highlighting its centrality
to the domestic front and arguably fomenting the
aforementioned fears, claiming that ‘a fire in Korea
may burn down your house'.

With both major party frontbenches supporting
British intervention, including the deployment
of ground forces, and with most of the media
unquestioning of the conflict as well, it is not
surprising that dissent in Britain was limited.
The miniscule British Communist Party, not
unexpectedly, was critical, and a few Labour
backbenchers were doubtful, but the most
famous dissenters were individuals.
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In 1951, town planner Monica Felton conducted a
‘fact finding’ mission in Korea, thanks to an invite
from the women'’s section of the International
Democratic Foundation. Felton critiqued British
and American operations on the Peninsular by
suggesting that their treatment of North Koreans
entailed ‘ruthless barbarity that was beyond
imagination’. Felton was subsequently sacked from
her job and vilified in the media.

Another dismissed by his employers for espousing
similar concerns was journalist James Cameron.
Cameron, later the founder member of CND,

was fired from the Picture Post for attempting to
publish horrific images of violence exacted against
the North Korean population.

Other dissenters, including the ‘Red Dean of
Canterbury’ Hewlett Johnson and the scientist
Joseph Needham, particularly the former, were
criticised in the media and condemned by various
politicians for questioning whether the US had
used biological weapons during the conflict.

The scathing response to dissenters, from all

but the most fringe leftist publications, i.e. the
communist newspaper The Daily Worker, highlights
a unanimity between political decision-makers in
Cold War Britain and the media, the supposed
proponents of heterodox critical discourse on all
matters of public interest, including foreign policy.
Moreover, it poses questions regarding media
ownership and continuities of personnel and world
view across the British political, military and cultural
elites, relating to their shared backgrounds.
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The Battle of the Imjin was the bloodiest
engagement the British Army experienced during
the Korean War. The 29th British Independent
Infantry Brigade held back a Chinese Spring
Offensive directed at the capital of South Korea,
Seoul. During this four-day battle between 22 and
25 April 1951, the 1st Battalion Gloucestershire
Regiment were surrounded and eventually
captured, along with members of the 170
Independent Mortar Battery. These soldiers

held out on and around the hill designated

"Hill 235, south of the Imjin River. Despite being
outnumbered, the Glosters allowed UN forces

to retreat and reform. This offensive would see
the end to the mobile phase of the Korean War
and begin the stalemate that would last until an
armistice was signed in July 1953. It would also
give rise to debate on its significance.

BACKGROUND

The war before Imjin had four distinct phases:

¢ The North Koreans invaded in June 1950,
pushing American and South Korean forces
back to the port of Pusan.

*  With UN reinforcements, including British forces,
the North Koreans were beaten back all the way
to the Yalu River, the natural border between
China and North Korea, by November.

* At this point, China declared war, pushing back
UN forces and capturing Seoul in January 1951.

* Finally, a counter-offensive by UN forces retook
Seoul, creating a buffer-zone at the 38th parallel
in March.

China’s main aim by this time was to push all UN
forces out of the Peninsula and unite a communist
Korea. The Battle of the Imjin would occur as
Chinese forces mounted an offensive to retake
Seoul and destroy UN brigades, such as the British
29th Brigade, that stood in their way (MacKenzie,
2013). The aim of the UN Command on the other
hand, was to maintain a defensive line just north of
the 38th parallel, from the Imjin River in the west

to Wonsan on the east coast. This would provide
General Matthew B. Ridgeway, the commander-in-
chief of UN operations in Korea, flexibility in dealing
with the build-up of Chinese forces in the vicinity
of the 38th parallel (Son, 2018).

THE MAIN EVENTS

The UN forces held a zigzag formation on their
front line. Chinese forces identified this as a
weakness that would allow them to focus their
troops on isolating sections of the UN line from
their flanking units (Kim, 2018). The Glosters,
under Lieutenant Colonel Carne, the Royal Artillery
and the reserves had 773 men holding three
points with a three-kilometre gap to the Royal
Northumberland Fusiliers’ position on their right
and Belgian Volunteers on their left. British forces
were better armed than the Chinese, but they were
about to meet a force of 27-30,000 soldiers.

On 22 April 1951, a patrol of Glosters met the
waiting Chinese forces north of the Imjin at
6:00 am, where they engaged, but they soon
returned to an allied position south of the river.
With not enough men to hold the entire front,
the companies of the battalion occupied hill
positions, which were considered by Major

P. W. Weller as ‘fairly secure’ (MacKenzie, 2013,
pp. 41-42).

First contact began at 9:45 am on 22 April with
Chinese forces crossing the Imjin River. The 29th
Brigade was able to hold them off until 11:30 pm.
‘They kept coming in waves, large numbers of
them, however intense the fire they just seemed
to keep coming’, a Corporal of the Glosters
remembered (MacKenzie, 2013, p. 40).

On the morning of 23 April at 7:00 am, the
Glosters ‘begla]n to run out of ammunition...",
as one of the Glosters remembered (MacKenzie,
2013, p. 64). D Company withdrew from its
position at 8:30 am, after covering A and B
Companies, before repositioning around Hill 235.
Then, during the night, C Company and battalion



HQ moved to Hill 235, and during the day

on 24 April, B Company joined them.

The Northumberland and Belgians on the flanks
were in trouble, with all companies being engaged,
and by night the Chinese soldiers managed

to infiltrate between the brigades and reach
artillery a mile behind the Northumberland
(MacKenzie, 2013).

On 25 April at 8:30 am, the USAF finally got
through to supply support for the Glosters,
strafing napalm on the Chinese forces, which
revolted some of the Glosters, but soon after, the
Glosters' position became untenable. Lieutenant
Colonel Carne ordered Company A, followed by
the rest, to make their way off the hill at 10:00 am
on the final day (MacKenzie, 2013). The Glosters
had lost 623 men: 597 non-officers missing/killed/
wounded, along with 26 officers, meaning that
only 43 men made it back to friendly territory.

POST-MORTEM

The events as reported to commanders outside
the battlefield differed from the situation as
recorded by the Glosters. For example: on the
final day’s report, the 29th were holding position;
it was also noted that an infantry and tank
taskforce had reached the Glosters and that “all

is well with the battalion’ (The National Archives,
‘Made by the Ministry of Defence’, no. 262).

[t was not until the day after that the report stated
that the Glosters were completely isolated, with no
news on relief, while the rest of the 29th Brigade
had withdrawn (The National Archives, ‘Made by
the Ministry of Defence’, no. 263). This failure

to achieve a clear picture of the circumstances
surrounding the Glosters would result in much

of the post-battle debate.

The immediate reaction to the battle was to search
for those responsible for the fate of the Glosters.
Tom Brodie, a brigade commander, would take
some of the blame, while blame would go higher
to General Ridgway, who wrote on 9 May: ‘I cannot
but feel a certain disquiet that down through the
channel of command, the full responsibility for
realizing the danger to which this unit exposed
them for extricating it when that danger became
grave, was not recognized nor implemented.’
(MacKenzie, 2013, p. 190)
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Lieutenant General James A. Van Fleet suggested
that Colonel J. P. Carne was at fault, stating that he
‘did not indicate the seriousness of his position and
the need for either additional help or withdrawal’
(MacKenzie, 2013, p. 191). This understatement
came while a Filipino-led armoured relief column
attempted to reach the Glosters. When asked for
an update on their situation, the Glosters replied:
‘A bit sticky; things are pretty sticky down there’
(MacKenzie, 2013, pp. 81-82) — a statement that
might demonstrate the seriousness to British high
command but not to American-led UN command.

Eventually, the debate was put aside for the
promotion of UN co-operation. The actions of

the Glosters were promoted as an example of
proper strategy. On 8 May 1951, the 1st Battalion
Gloucester and 170th Independent Mortar Battery
survivors received the Presidential Citation, the
highest US award to military units, which appeared
in The Times the next day (Fisher and Lohan, 2006).

This came at an opportune moment, as The Sunday
Times had published an article quoting the President
of South Korea, Syngman Rhee, ‘'The British had
outlived their welcome in my country.” This could
not be proven and was disavowed by President Rhee,
but the backlash, especially from front-line soldiers,
was seen as a threat to morale (The National
Archives, ‘Made by the Foreign Office’). Since the
decision to promote the actions of the Glosters,
there has not been further debate surrounding who
was responsible for the Glosters’ fate.

CONCLUSION

The Battle of the Imjin was a hard-fought battle,
during which the Chinese had the advantage in
strategy and manpower. Despite the odds, the
British 29th Brigade was able to hold them back,
alongside their fellow UN forces, while the Glosters
held longer, allowing their allies to withdraw.

The Glosters have been honoured and became a
symbol of resistance to support morale during the
war. However, the battle, like the war itself, is a
largely ignored subject in Britain. This despite the
fact that veterans who survived the battle are still
alive, the actions taken by national servicemen at
Imjin River to help secure the continued existence
of the South Korean state, and the achievement of
the highest US award to a unit.
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When war broke out in 1950, Korea was seen
as a distant nation of little immediate interest to
the British public. Some British cabinet officials
were allegedly unsure where Korea actually was
(Norton-Taylor, 2010). The war in Korea was not
seen as a direct threat to Britain, and the Labour
government was not as invested in the global
struggle against communism as America was.

Furthermore, World War Il had left British people
predictably nervous about another war. Its public
were reluctant to send their sons and fathers into
battle. In 1945, the British electorate had voted for
a government promising an unprecedented level of
domestic investment in social policies for housing
and health. Yet the nation was still financially
unstable, and the electorate were understandably
concerned at the effect it might have if vital
government funding and tax payer money was
diverted to a war in Asia.

Thus, it is easy to see the reasons why Britain
was reluctant to engage in the Korean War.

It is therefore equally important to understand
why they did.

Regardless of these legitimate concerns,

Atlee advised his government that backing the
US in Korea was ‘distant, yes, but nonetheless
an obligation’ (Norton-Taylor, 2010). He meant
that they were obliged to do so by their
commitment to the UN and their relationship
with the US. However, Britain had other strategic
concerns. The government was anxious that the
invasion of South Korea might encourage the
Soviets to threaten Europe, and was aware that
supporting American forces in Korea might increase
their chances of having American support in the
event of any conflict on European soil.

There were limits to the British support. Some
government officials were worried about the role
of General Douglas MacArthur in the war, seeing
his actions as excessively aggressive. They were
also keen to look after Britain’s ongoing interests
in the East, which included keeping Hong Kong

stable and protecting the government in Malaya.
Thus, when asked to impose sanctions on China
to aid the war effort, Britain refused.

This same ambivalence towards the conflict is
evidenced in the way in which the war has
been remembered.

HOW THE BRITISH CONTRIBUTION
TO THE KOREAN WAS HAS BEEN
MEMORIALISED

Britain originally pledged only naval support to

the war in Korea, but subsequently sent troops that
formed a major part of the First Commonwealth
Division. British troops came face to face with the
Chinese insurgence in 1951, played a key role in the
Battle of the Imjin, then patrolled the 38th parallel
as peace negotiations between North and South
Korea dragged on for two years.

Despite this contribution and the 1,078 dead,

the Korean War was largely understudied,
un-commemorated, and uninteresting to members
of the British public in the decades that followed.

As noted by Huxford (2018), the narrative began to
change from the 1980s. The British Korean
Veterans Association was finally formed in 1981,
allowing British veterans to talk to each other
about their Korean experiences. Following the

60th anniversary of the war, Britain unveiled its first
official Korean War Memorial in 2014, although,
significantly, this memorial was a gift from the
Republic of Korea rather than a British commission.

There can be no doubt that Britain has been slow
or disinterested in commemorating the Korean
War. Most dedications to soldiers that lost their
lives in the conflict are plaques attached to existing
memorials to the dead of the Great War and
World War Il. These memorials were initiated by
Korean veterans, and often specific to local areas
and regiments. Many veterans found the lack of
government involvement in remembrance either
frustrating or downright offensive.



HOW THE WAR HAS BEEN
MEMORIALISED IN KOREA AND
THE USA

North Korea is equally uneasy with commemorating
the war. In Panmunjeom, within the building where
the Korean ceasefire was signed in 1953, sits the
North Korean Peace Museum. It hosts a traditionally
designed memorial statue as well as an information
area about the Korea War.

By contrast, South Korea is home to many
monuments and cemeteries, as well as the War
Memorial of Korea, which was created in 1994
to teach the military history of South Korea in an
effort to avoid future atrocities.

The United States has an even greater number

of memorials dedicated to the Korean War. There
are memorials dedicated to those who served as
well as to those that lost their lives in the conflict.
The remarkable Korean War Veterans Memorial
consists of 19 large statues of soldiers marching/
proceeding towards the pool of tranquillity,
alongside a wall of images from the conflict and
the names of United Nation member states that
served alongside the United States in Korea.

UNCOVERING THE IMPACT OF THE
WAR ON KOREAN CIVILIANS

Military deaths were dwarfed by civilian casualties
in both North and South, yet these are little
memorialised, and uncovering the true extent

of civilian suffering has been complex and
controversial. This is particularly true of the
accusations of atrocities that have been
uncovered in the South.

Through the war, there were a huge number of
civilian deaths. Victims were killed by bombing

and crossfire, but also deliberately by their own
government, as South Korean troops sought

to destroy any communist sympathisers and
collaborators. The South Korean leadership feared
that many people would be swayed in favour of the
communist cause if a North Korean army invaded
their village, and so the South Korean army sought
to destroy these potential traitors.

In 2005, the South Korean government formed the
Truth and Reconciliation Commission of Korea.
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Its purpose was, in the words of its president,

to ‘settle the past’ and ‘provide a more
comprehensive resolution’. A government body set
up to last four years, the Truth and Reconciliation
Commission had a mandate to ‘investigate illegal
massacres before and after the Korean War,
human rights violations due to constitutional and
legal violations or unlawful exercise of authority,
incidents involving suspicious manipulation of the
truth, and other historical incidents deserving the
Commission’s attention’. This included investigating
atrocities committed against its own people by the
former South Korean government.

The Truth and Reconciliation Commission
interviewed survivors of the Korean War and
investigated burials at sites where mass killings
were believed to have happened. The Commission
found ditches filled with hundreds of bodies,

some still tied together by barbed wire, in positions
that clearly corroborated the survivors’ stories.

The Commission found that civilians had been
regularly targeted by troops scouring the country
to eliminate potential communists. In one incident
in Naju, in 1950, South Korean officers disguised
themselves as a North Korean unit of soldiers

and then shot every civilian that welcomed the
communists to their home.

The Commission gave a voice to many

whose stories had not been told for years under
authoritarian leadership. Despite this,

the Commission was seen as slow, unproductive and
costly. Two-hundred-and-forty researchers worked
on just 300 cases over a four-year period, yet the
Commission estimated that 100,000 South Koreans
died at the government’s hands — systematically
slaughtered by the army. Allegedly, there were also
over 200 instances of mass killings instigated by
American warplanes and ground troops.

Some civilians were also disappointed by

the Commission’s inability to prosecute their
oppressors. The Commission was not a court.

It was set up to discover the truth of what
happened in the years 1950 to 1953, but it was
not empowered to prosecute offenders, although
it could offer reconciliation through compensation
to victims' families.
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For many years, one of the fundamental principles
of the Historical Association’s work on professional
development for history teachers has been the
value and importance of up-to-date subject
knowledge. This commitment has not always

been in the mainstream of professional
development provision. However, the importance
of subject expertise is being increasingly recognised
as a key driver in effective teaching and learning
(Coe et al., 2014, Cordingley et al., 2015).

This commitment is increasingly being supported
by research into teaching and learning and is
central to the new Ofsted Education Inspection
Framework (Ofsted, 2019).

This commitment to making up-to-date,
cutting-edge scholarship available to teachers
can be seen in the structure of the Historical
Association’s Teacher Fellowship Programme.
So far, there have been Fellowships on the later
Middle Ages; the Cold War; Britain and
Transatlantic Slavery; Conflict, Art and
Remembrance; and the Age of Revolutions.
Each programme involves a rigorous selection
process for practising teachers. They then
work with academic experts in the relevant
field of historical scholarship and with
experienced educators.

The current Fellowship was run in collaboration
with the World History Digital Education.
The programme had five stages:

*  Applications from current teachers
and selection.

* Aresidential event held in Athens in August
2019, in which representatives of many of the
nations that took part in the Korean War
exchanged scholarship and perspectives on
the Korean War and its legacy.

* An intensive online programme in which
teachers engaged with cutting-edge academic
scholarship and discussed their learning from
this intensive input.

* The creation of teaching resources
inspired by this scholarly input but mediated
into accessible and ready-to-use classroom
resources. This book you are reading is
the result.

* A programme of dissemination starting
with the Historical Association Annual
Conference in 2020 but also involving many
more local networks of teachers.

The impact of this scholarship can be seen in the
quality of discussion that was generated week after
week among the Teacher Fellows. Here are just a
few examples of the insightful comments generated
in discussions:

Bruce Cumming's argument, that the Korean War
was strongly rooted in localised disagreement,
which the USA, with the ‘larger quest of
hegemony’, then exploited, contrasts sharply with
the views expressed by some at the residential
conference back in August. | agree that revisionism
certainly appears to hit a nerve with Stueck,
particularly when he addresses the blame for the
length of the war (which Revisionists attribute in
part to the ‘inflexible, intolerant and self-righteous’
approach of the UN negotiators).

Week 2 discussion on the origins of the
Korean War

Hoare notes the fledgling regime in Beijing was
worried about US intentions in East Asia in general
and extremely watchful about developments in
Korea due to its border with China. However, it is
only when the UN forces go beyond the 38th
parallel and head towards the Chinese border that
the Chinese build up troops on the border and



decide to intervene in the War. Jian’s argument
seems focused on stating that Chinese involvement
in Korea was very much to do with ideology and
the need to spread communism in the Cold

War world.

Week 4 discussion on China’s intervention in
the war

Huxford'’s article makes a compelling case as to
why the Korean War is largely forgotten in Britain
by arguing that it has not proved serviceable for
the purposes of national identity formation/
entrenchment. Framings linked to World War II
such as the ‘underdog’ triumphing over ‘evil’
don’t work in relation to a conflict, where Britain
was a junior partner and whose aims, methods
and outcomes had been at best unclear,

at worst criticised.

Week 7 discussion on how far the Korean War
was a forgotten conflict

These insights can be seen to have informed the
contents of this publication, along with the
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scholarly subject updates that grace Section 1 of
the publication. We are grateful to Dr Grace
Huxford of the University of Bristol and Professor
Thomas Hennessey of Canterbury Christ Church
University in particular for their support and written
contributions. We are also grateful for the support
given by other colleagues in the history community,
notably Dr Michael Shin of Cambridge University
and Dr Deokhyo Choi of the University of Sheffield.

Inspired by the work of these and other academic
colleagues, our Fellows have produced a range of
classroom resources that we hope are both
rigorous and engaging for students. They are
arranged in order of the age group at which they
are aimed. However, most experienced teachers
should have no great difficulty in adapting these
resources to their teaching at other levels.

More information about Historical Association
Fellowships can be found on the Historical
Association website. We urge teachers to consider
applying for these tremendous opportunities!
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2B A BASIC INTRODUCTION TO THE KOREAN WAR

(IF YOU NEED IT!)

When the Korean War broke out in 1950, it was
something of a shock and a mystery to many —
in fact probably most — people in the West. It is
quite telling that US and British newspapers and
newsreels carried articles and features on where
Korea was and why conflict had broken out.

To some extent this lack of awareness persists
today, so much so that few Americans are aware

that casualty rates in Korea were higher than in
Vietnam. Similarly, the tens of thousands of British
Korean War veterans regarded the conflict as a
forgotten war (which is explored in several of our
resources) and few British people are aware of
significant engagements such as the Battle of

the Imjin River.

THE ROOTS OF THE KOREAN WAR

To locate the roots of the Korean War, we need to
look in several different regions and explore several
different contexts.

CONTEXT 1: THE COLD WAR IN EUROPE

From 1941 to 1945, the USA and USSR had

been allies in the Second World War against
Germany and its allies Italy and Japan. But it was
not a natural alliance. The USA (capitalist and
democratic) and USSR (communist) had completely
different political and economic systems. As the
war ended, the contrasts and rivalries emerged.

The first clear signs of the rivalry that was to
become known as the Cold War were seen in
Europe. Between 1945 and 1948, Europe became
a divided continent. In general terms, Western
Europe allied with the USA while Eastern Europe
became part of what Soviet leader Josef Stalin
called the Soviet sphere of influence. Western
Cold War propaganda portrayed this as Soviet
imperialism in the East while, not surprisingly,
Soviet propaganda told a story of the USSR
protecting Eastern Europe from American
imperialism. The arguments about responsibility
for the tensions continue to this day, but the
relevance of this to Korea was that a mentality of
aggressive suspicion was now the currency of US—
Soviet relations. Soviet leader Stalin felt threatened.
He wanted to rebuild Eastern Europe as a buffer
zone to protect the western border of the USSR.
The Americans saw this as expansion of
communism, and they determined to stop any
further expansion. This policy became known

as containment.

CONTEXT 2: COMMUNISM AND
CONTAINMENT IN ASIA

The Americans applied containment in Asia as

well as Europe. Soon after the Soviet takeover of
Eastern Europe, China became communist in 1949,
under Mao Zedong. The Americans had always
regarded China as their ally in the Far East.
Between 1946 and 1949, they pumped $2 billion
in aid into China, largely to support the nationalists.
Now, suddenly, a massive new communist state
had appeared on the map. The US was stung by
this turn of events. It was one of the factors that
precipitated a Red Scare in the USA, in which many
innocent people were accused of being communist
sympathisers. For example, the East Asia scholar
Owen Lattimore was accused and forced to answer
questions in Congress. He had been President
Truman'’s adviser on China, and when China fell

to Mao, suspicion fell on Lattimore for somehow
helping him. Lattimore was cleared but his story
revealed the fear and suspicion in the USA

about communism.

Some of this fear was based on evidence, however.
American spies reported to President Truman that
Stalin was providing support and resources to help
communists win power in Malaya, Indonesia,
Burma, the Philippines and Korea. Truman and
other Americans watched with increasing anxiety.
They saw a conspiracy. They thought that
communist countries were acting together to
spread communism. They had visions of the
communists overrunning all of Asia, with country
after country being toppled like a row of dominoes.



CONTEXT 3: THE KOREAN PENINSULA

Korea had been ruled by Japan until 1945. At the
end of the Second World War, the northern half
was liberated by Soviet troops and the southern
half by Americans. When the war ended, the North
remained communist-controlled, with a communist
leader who had been trained in the USSR, and with
a Soviet-style one-party system. The South was
anti-communist. It was a not a well-established
Western-style democracy at this point, having
recently been liberated from 35 years of Japanese
colonial rule. However, the fact that it was anti-
communist was enough to win it the support

of the USA.

There was bitter hostility between the North’s
communist leader, Kim Il Sung, and Syngman
Rhee, President of South Korea. Kim was eager
to strengthen his position. North Korea quickly
established strong links with the new communist
regime in China. In fact, many North Koreans had
fought on the communist side in the war that
brought Mao to power. Kim lobbied Mao to
support a plan to try to take control of the whole
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Korean Peninsula. Kim also lobbied Stalin, Mao and
Stalin were eventually persuaded. Mao was keen
to assert himself on the world stage. Stalin saw
the advantages of getting the USA involved in a
war in Asia while it would not involve troops

from the USSR.

WAR, INTERVENTION AND STALEMATE

In June 1950, the hostility spilled over into open
warfare. North Korean troops overwhelmed the
South'’s forces. By September 1950, all except

a small corner of south-east Korea was under
communist control.

UNITED NATIONS INTERVENTION

President Truman immediately sent advisers,
supplies and warships to the waters around Korea.
At the same time, he put enormous pressure on the
UN Security Council to condemn the actions of the
North Koreans and to call on them to withdraw
their troops. In the Cold War atmosphere of 1950,
each superpower always denounced and opposed
any action by the other. So normally, in a dispute
such as this, the Soviet Union would have used its
right of veto to block the call for action by the UN.
However, the USSR was boycotting the UN at this
time. When China became communist in 1949, the
USA had blocked its entry to the United Nations,
since it regarded the nationalists (Chiang Kai-shek

and his followers) as the rightful government of
China. The USSR had walked out of the UN in
protest. So when the resolution was passed, the
USSR was not even at the meeting to use its veto.

The UN contingent included troops from the

USA and Britain, Canada, Australia, the
Netherlands, Colombia, Turkey, the Philippines,
France and many others. The USA made the largest
contribution of troops and equipment, Britain the
second. By spring 1951, Britain’s contribution to
the UN forces was 12,000 strong. In 1950, South
Korean forces numbered between 80,000 and
100,000, increasing, according to some estimates,
to 240,000 by spring 1951. Facing the UN forces
were, at first, 150,000 North Korean troops.

They were reinforced in the autumn of 1950

by 200,000 Chinese troops. China’s involvement
eventually rose to around one million.

The first UN action was to reinforce the remaining
South Korean territory around Pusan.
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United Nations forces stormed ashore at Inchon

in September 1950. At the same time, other UN
forces and South Korean troops advanced from
Pusan. The North Koreans were driven back beyond
their original border (the 38th parallel) within
weeks. MacArthur had quickly achieved the original
UN objective of removing North Korean troops
from South Korea. But the Americans did not stop.
Despite warnings from China’s leader, Mao Zedong,
that pressing on would mean China’s joining the
war, the UN approved a plan to advance into North
Korea. By October, US forces had taken the North
Korean capital Pyongyang and reached the Yalu
river and the border with China.

CHINESE INTERVENTION

Chinese leader Mao saw this as a threat to his
own country, and in November 1950 China
officially entered the war. Huge forces launched

a devastating counter-attack, driving the UN and
South Korean forces back again. As the freezing
cold winter weather drew in, the Chinese advance
continued and they recaptured South Korea’s
capital Seoul in January 1951. In the next few
months, the UN and South Korea forces were able
to regroup. They retook Seoul in March 1951 and
established defensive positions to the north of
Seoul and in the valley of the Imjin River.

At the same time, Truman and Macarthur had
fallen out. Macarthur wanted to escalate the war,
attacking China and even using nuclear weapons
if necessary. In April, Truman removed MacArthur
from his position as commander and brought him
back home. He rejected MacArthur’s aggressive
policy towards communism. Containment was
underlined as the American policy. One of the
American army leaders, General Omar Bradley,
said that MacArthur's approach would have
‘involved America in the wrong war, in the
wrong place, at the wrong time, and with

the wrong enemy’.

Back on the ground, the Chinese and North
Koreans launched another offensive in April 1951
along the Imjin River. Ferocious fighting followed,
including a famous action by British troops from
the Gloucestershire Regiment (‘The Glosters’).
There were heavy casualties on all sides but the
defences held.

STALEMATE

The Battle of Imjin marked the end of the mobile
phase of the war. What followed was a stalemate,
similar to the trench warfare that had been

seen on the Western Front in the First World

War. Casualties mounted, from fighting,

weather and disease.

Away from the front line, peace talks between
North and South Korea began in June 1951.

There is much debate about why this stalemate
continued until July 1953 when it was achieving

so little. Some historians have blamed the American
negotiators, who tried to force China and North
Korea to accept humiliating terms. Other theories
include the view that Stalin actually wanted the war
to continue because it tied up American resources.
There is some evidence that Mao was keen to
continue fighting because he enjoyed the prestige
of matching the Americans and also because Korea
was an opportunity to give his troops experience.

The fighting continued until July 1953, when an
armistice was agreed. By then, the US had a new
president, Dwight Eisenhower, who favoured
peace. In March 1953, Stalin died and the new
Soviet leaders were also inclined towards ending
the war. This in turn made the Chinese and North
Koreans less confident. An armistice was finally
signed in July 1953, but the war never officially
ended and North Korea remains divided today,
with the border zone between the two Koreas
remaining a tense and heavily fortified area.
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Across the United Kingdom, indeed across the
world, history teachers can usually be relied upon to
bemoan the fact that they never have enough time
to teach all the historical content they would like
to. Many highly significant topics are taught only in
outline or are not taught at all.

In many countries, and this certainly includes the
UK, the Korean War is one such topic. The articles
and resources in this publication will inevitably raise
concerns for many teachers, who despairingly ask
themselves how they might incorporate such topics
into an already crowded curriculum.

As the representative body for history teachers in
England, the HA is all too aware of this tension.
There is no simple answer. However, what we can
do is to showcase what has been done in some
classrooms and to try to extract the planning and
pedagogical, curricular and methodological issues
and lessons that have emerged from these examples
or that drove them in the first place. We can also
highlight the opportunities that arise from engaging
with up-to-date scholarship.

THE SIGNIFICANCE OF THE
KOREAN WAR

Perhaps the most compelling case for giving more
teaching time to the Korean War is the sheer
significance of the war in terms of global history.
As Matray (2002) argues, most scholars accept that
the Korean War effectively militarised the Cold War,
turning it from a political contest into an outright
conventional conflict. They also agree that the
Korean War expanded Soviet-US hostility from
Europe into Asia. The Cold War is, of course,
taught widely but Korea tends to take a backstage
role in the majority of teaching programmes here
in the UK. The significance of this militarisation
should not be underestimated, because it involved
the Soviet Union, North and South Korea and,

for once and once only, the United Nations
Organisation. Margot Tudor’s scholarly update
(page 3) and Jacob Keet's resource (Enquiry 4,
page 87) explores this militarisation of the UNO,
and in the process the resource gives students an
insight into the workings of the UNO itself.

A CONFLICT WITH CONSEQUENCES

Another reason to consider teaching the Korean
War is that it had such far-reaching consequences.
One key consequence was the way in which the war
transformed the communist bloc. It was particularly
significant for China. It is easy to forget that the
communist regime established in China was only
one year old when the Korean War began. The war
massively strengthened the prestige of China and its

leader Mao Zedong, as his forces fought the

USA and its allies to a standstill. The war also
transformed the armed forces of China. The Red
Army emerged from the war with a large force of
officers and troops who had combat experience
and were well-equipped with up-to-date weapons
supplied by the USSR.

It would also be impossible to ignore the fact

that the Korean War has had serious long-term
geopolitical impacts. The very fact that North Korea
and its relationship with the rest of the world is a
live issue to this day is due to the Korean War and
the inability of all of the parties involved to reach

a satisfactory settlement. This issue is explored in
great depth and with fascinating source material
by Guy Birks in his resource on why the Korean War
never really ended (Enquiry 7, page 119).

A CONFLICT WITH IMPACT

In the short term, the war had massive and
devastating consequences for Korean civilians

and also for the soldiers who fought on all sides.
For Britain, the casualties alone would make this the
most costly British conflict since the Second World
War. British deaths in Korea exceed all of the
Falklands, Afghanistan and Iraq wars combined.

Rachel Steels’ resource (Enquiry 2, page 63)
explores the experiences of the British veterans
during the war and includes a selection of extracts
from interviews with Korean War veterans that are
both powerful and very moving.
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Andrew Wrenn's resource (Enquiry 3, page 72)
picks up on the devastating impact of the Korean
War on Korean civilians, using testimonies from
veterans and also from the Korean War Truth and
Reconciliation Commission. Wrenn then investigates
how the Korean War has been memorialised and
asks students to engage in deep thinking about

the very concept of memorial.

A CONFLICT WITH A HISTORIC
LEGACY

Another reason to study the Korean War is the
way in which South Korea recovered from the
devastation of war, a phenomenon that is often
referred to as South Korea's ‘miracle’. In history,
we all too often study wars and their causes and
events, but sometimes powerful stories like South
Korea's development can be missed. Gregg
Brazinsky's article on the legacy of the Korean War
(page 13) explores this phenomenon in greater
detail, but it is worth considering the facets of
South Korea's recovery that underpinned this rise:
democratisation and economic development.

The years following the war saw the emergence
of a democracy. But it is important to recognise
that this democracy had to be built up, sometimes
fought for. South Koreans at times took to the
streets over threats to democracy, particularly in
the 1960s. South Korea today is a well-established
democracy, with a strong civic society and political
institutions, but this journey is a worthwhile
reminder that a functioning democracy has to

be built and cannot be imposed.

There was also a massive and concerted effort

to take South Korea from a war-torn and poverty-
stricken region to become a modern, economically
developed powerhouse. Governments, working
with big corporations, have transformed South
Korea into a modern economy — one of the world’s
top ten economies, in fact. From a country that
received economic aid, South Korea has now
become a provider of aid.

HIDDEN HISTORIES

Students like discovering hidden histories — stories
that for one reason or another have been either
suppressed or simply not aired. The Fellowship
programme exposed the Fellows to many aspects
of the Korean War that could be considered as
hidden histories.

Kristian Shanks’ resource (Enquiry 6, page 107)
uses original source material to examine a massively
controversial issue — whether the US used biological
weapons in the Korean War. In doing so, Shanks
helps students to develop that important
disposition (that is so vital to historians), the ability
to interrogate sources and then use these sources
as evidence in building an argument. He also shows
how source material can be bent and shaped to
suit narratives that promote particular agendas.

Although not exactly a hidden history, the Battle
of the Imjin River is relatively unknown in the UK.
Erica Kingswood's resource (Enquiry 5, page 98)
and Henry Palmer’s scholarly update (page 34)
focus on this crucial battle, understanding its place
in the war. Kingswood uses a range of source
material to challenge students to write a narrative
of the battle and to consider the ways in which it
has been remembered or not.

Jennifer McCullough (Enquiry 1, page 52) and John
Marrill (Enquiry 8, page 135) also uncover some
hidden histories, as their resources look at what
the history of British involvement in the Korean
War can reveal about Britain as well as the war.
McCullough channels the work of Grace Huxford
(summarised in scholarly article 1D on page 24)
to investigate British protest against the Korean
War. Using Mass Observation, press and newsreel
sources and pen portraits of protesters, she asks
Key Stage 3 students to consider how serious the
opposition was.

Marrill considers protest but in a broader context,
which is the decision-making processes that shaped
British policy decisions on Korea. He then
challenges A-level students to delve into the
workings of government by using notes and
minutes from Cabinet meetings and extracts from
the press at the time.



A PROVING GROUND FOR
DEVELOPING STUDENTS’
UNDERSTANDING OF THE
DISCIPLINE OF HISTORY

As this publication shows, studying the Korean War

can be a proving ground for the kind of rigorous

but accessible activity and study that will build the

disciplinary understanding that young people need

to become accomplished historians but also good

citizens. For example:

These resources provide engaging but
challenging opportunities to investigate
original source material. McCullough
(Enquiry 1) uses sources to help students to
understand the motivation of those who
protested against the war. Steels (Enquiry 2)
uses veteran testimonies to evoke the
experiences of veterans during and after the
war. Marrill (Enquiry 8) also uses original
sources to shine a light into hitherto unexplored
areas of the Korean War. In addition to that,
he introduces us to the very essence of
historiography by looking at how these same
sources have been viewed differently by
historians of different backgrounds and beliefs.

Section 2 | 2C Why teach about the Korean War?

e In their different ways, Shanks (Enquiry 6),
Steels (Enquiry 2) and Wrenn (Enquiry 3)
each encourage students to grapple with
historical memory. Shanks provides the
opportunity to study the ways in which
accounts of the past have been manipulated.
Steels considers how the war affected
veterans in the years after the war and how
the collection of the memories in oral histories
helped to rekindle interest and pride. Wrenn
looks at similar issues of historical memory.
Young people often find the concept of
memory problematic because many of them
tend to think in binary modes of true or false
or fact/fiction. Wrenn introduces the idea that
the same events can legitimately generate
differing narratives.

* On the subject of narrative, Kingswood
(Enquiry 5) provides a perfect opportunity to
challenge students to create a narrative of
their own. In a similar vein, Keet (Enquiry 4)
provides differing narratives for students to
compare and contrast.

In the Enquiry outlines in Section 3, each of the
authors has carefully explained their curricular
rationale — how and why this particular set of
lessons can enhance a teaching programme.
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2D FINDING SPACE IN YOUR CURRICULUM FOR
TEACHING ABOUT THE KOREAN WAR

Those of us who have participated in this Teacher
Fellowship would have no doubt that all students
could benefit from studying these fascinating
and too-often-ignored topics. The fact remains,
however, that you probably have limited time and
a lot to achieve, so you need to assure yourself

and your students (if not prove to a deputy head

in charge of curriculum!) that these materials are
worth the time and energy that they require, and
that they will complement your existing schemes of
work at Key Stage 3, GCSE or A-level and enhance,
extend or deepen them in relevant ways.

KEY STAGE 3

As we go to print with this publication, schools in
England are reconfiguring their history programmes
in the context of a new Education Inspection
Framework from the education inspectorate Ofsted.
This new framework puts a much greater emphasis
on the quality of the curriculum. In short, they
want the history that students tackle to be
authentic and meaningful and not driven by the
needs of examinations. One of the aims of this
publication is to provide opportunities for this

kind of authentic history.

Most Year 9 courses cover the twentieth century —
and many focus on the theme of conflict, majoring
on the two World Wars and the Cold War. Studying
Korea in greater depth could freshen up such
schemes of work:

* The Korean War contrasts relevantly with the
Second World War.

e It focuses on an ignored Cold War flash point
—indeed, the closest the superpowers ever
came to nuclear war.

* [tis arguably more relevant to British history
than the Vietham War.

e It gives helpful insight into how Britain saw
itself at home and abroad in the 1950s.

Equally importantly, Key Stage 3 courses are
building disciplinary understanding — by using
original documents engaging with a range of
historical interpretations, grappling with issues such
as memorialisation and writing historical narratives.

Three of our enquiries are designed with this Key
Stage 3 context in mind.

Enquiry 1: e The first lesson introduces students to the nature and causes of the war.

An unpopular war?
How significant was
opposition to the
Korean War in Britain?

It touches on the historical debate surrounding the war’s origins.

* The second lesson draws on the work of Dr Grace Huxford and
investigates reaction to the war back in Britain, including how we
might measure the ‘significance’ of opposition to the war.

* Opposition to the Korean War saw the beginning of the anti-nuclear

protest movement, which makes this a good bridge into studying the

Cold War and nuclear tension.

Enquiry 2: * These lessons introduce students to veteran testimony and how and why

A forgotten war?
Unearthing the voices

certain events and people’s experiences are remembered in society.

e This could be a moving contrast with any study of the First and Second

of Biitielh vetamns of ihe World War, where veterans’ stories have been so highly prized and

Korean War

much studied. The contrast with the way in which the Korean veteran

experiences have been all but ignored will probably anger your students

(in a worthwhile and creative way!) and they should enjoy the experience

of trying to correct the historical record and give these veterans their

due attention.

* They will also see how oral histories change.



Enquiry 3:

Impact and memory.
How should the Korean
War be remembered?
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This goes deeper still into those themes and concepts, building deeper
understanding of specific terms such as memorial and memorialisation,
and developing students’ ability to handle evidence, describe change and
continuity, evaluate historical interpretations and identify similarity and
difference (diversity).

By approaching the war through individual stories and through
memorialisation, it also gives you the opportunity for some local history,
some online research and some creative work.

KEY STAGE 4

The Korean War features strongly in AQA GCSE history. It also features in the two international GCSEs

from Cambridge and from Pearson Edexcel (see Table 1).

Table 1: The Korean War in the GCSE history specifications

AQA GCSE BC Conflict and tension BD Conflict and tension in Asia, 1950-1975
history between East and Part 1: Conflict in Korea
West, 1945-1972 *  The causes of the Korean War: nationalism in Korea;
Part 2: The US relations with China; the division of Korea;
development of the Kim Il Sung and Syngman Rhee; reasons why the
Cold War North invaded the South in June 1950; US and the UN
* The significance of responses; USSR’s absence from the UN.
events in Asia for * The development of the Korean War: the UN campaign
superpower relations: in South and North Korea; Inchon landings and
USSR'’s support for recapture of South Korea; UN forces advance into North
Mao Tse-tung and Korea; reaction of China and intervention of Chinese
Communist revolution troops October 1950; the sacking of MacArthur.
in China, and the * The end of the Korean War: military stalemate around
military campaigns the 38th Parallel; peace talks and the armistice;
waged by North Korea impact of the Korean War for Korea, the UN and
against the UN. Sino-American relations.
Edexcel B5 The changing role of international Depth study 6 A world divided:

International

organisations: the league and the UN,

Superpower relations, 1943-72

GCSE 19192011 The Cold War in the 1950s
Setting up the United Nations * The impact of the Korean War
Organisation and its work to 1964
e The UN role in the Korean War (1950-53)

Cambridge Core Content: Option B The twentieth century: international relations

IGCSE since 1919

5 How effectively did the United States contain the spread of Communism?
* The United States and events in Korea, 1950-53
(Specified content: American reactions to North Korea's invasion of South Korea,

involvement of the UN, course of the war to 1953)
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Many students will be studying the war in those
contexts. However, it is notable by its absence from
the other specifications. However, if Korea is in your
GCSE history course, these resources will help you
to add depth and texture.

GCSE courses tend to become utilitarian — the exam
grade outcome is what leads and everything else
falls into place behind it. Whether that is a trend
you have reluctantly learned to live with or one you
fight every inch of the way, then we believe that
these resources can help you in delivering your Key
Stage 4 course in three main ways.

MOTIVATION

Students are more motivated by what they study in
depth. If the Korean War is reduced to just a few
bullet points without real understanding or context
it could be very boring. If it is approached as an
unfolding story with complex underlying issues,
they will be intrigued and motivated to understand
the detail. For example, if you use Lesson 4.2 (How
significant a role did the members of the UN play
in the Korean War?), the UN force will no longer
be an amorphous blob but a varied and textured
organism — worth getting your head around.
Complexity enriches. Simplification dilutes.

MEMORY

We all know that GCSE students most worry about
remembering stuff for their exam. You probably
spend a good deal of your time each year boiling

down the content into manageable and organised
boxes. And yet one of the surest ways to strengthen
memory is emotional engagement and particularly
engagement with real people with real stories that
illuminate the whole. For example, students will
remember more about the events of the Korean
War when it is hung on Tommy Clough’s testimony
of what happened at the Battle of the Imjin River
(which features in Enquiry 5: What happened at the
Battle of the Imjin River, April 19517?) than from a
depersonalised narrative.

MEANING

In our twentieth-century-focused GCSE studies,
we investigate big events with strong moral
implications. The Korean War is one such event.

It was a brutal war that brought massive suffering
for civilians. Chemical weapons such as napalm
were used; there was blanket bombing of civilians;
there were atrocities on both sides; and the use
of battlefield nuclear weapons was seriously
considered by General MacArthur. These are big
issues. The Americans were also accused wrongly
of using germ warfare. Enquiry 6 investigates
these accusations, the reasons for them and

the controversy still surrounding them, thus
foregrounding the moral dimension of twentieth-
century warfare.

Three of our enquiries are pitched at Key Stage 4
level with GCSE in mind.

Enquiry 4: * This enquiry begins with an assessment of the UNO's role in the Korean

The UNO

War and the processes and events that led it to intervene in the conflict.

intervention. Why did It then continues with four source-based case studies on the role that

the UNO join the USA in Turkey, the Netherlands, Canada and Denmark played in the Korean War.

the Korean War? * |ts aim is to enable students to contextualise and enrich their

understanding of the UNO's involvement in the Korean War.

Enquiry 5: *  We all know the challenge of how to meaningfully engage students with

The Glorious Glosters.
What happened at the
Battle of the Imjin River,

historical evidence. This challenge is particularly evident when looking
at GCSE exam questions. How can they evaluate the utility of a source
without first using that source as evidence for a specific enquiry?

April 19512 e This resource attempts to address the issue by providing source

investigation that is interesting, motivating, engaging, challenging and

proper history. Students work as historians to build a narrative of the

Battle of Imjin by using source material from the time.
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Enquiry 6: * One of the most challenging aspects of the Korean War for students

Contested evidence. relates to the long stalemate between 1951 and 1953. The allegations of

Why is the use of

biological weapons
i e e War & * In particular, it would provide useful context for those delivering the AQA

biological warfare come within this part of the topic and could be used by
teachers to develop knowledge of this phase of the war.

controversial subject? GCSE unit on Conflict and Tension in Asia 1950-1973, especially the bullet
point covering the Development of the Korean War. This paper has a
source-based component, and work done through the tasks should enable
students to develop their skills in this aspect of historical thinking.

KEY STAGE 5

The Korean War also features in most A-level history specifications (See Table 2).
The two Key Stage 5 resources we have provided can be used to enrich many of these A-level programmes:
e Enquiry 7, with its causation focus

* Enquiry 8, with its evidential and historiographical focus

Enquiry 7: * The scheme of work aims to develop students’ ability to evaluate primary

. . sources and historical interpretations. Across the four lessons they use
An unfinished war.

these sources to build a fuller understanding of why the Korean conflict
Why was there no peace

has proven so intractable.

in Korea?
* The developed analysis will help students to construct their own
interpretations and judgements.
* It will enhance students’ skills in identifying and elaborating on the tone,
utility and overall value of sources: core competencies at GCSE and A-level.
Enquiry 8: * This enquiry develops students’ understanding of governance and power

. . in Britain. In the process, students engage with original source material
How did Britain P gag g

respond to the
Korean War?

and consider what historians see as the purpose of their discipline and
what influences their approach.

A evidenii] ame * The resource is relevant to many options within A-level history courses that
historiographical focus on British government and foreign policy. Moreover, some A-level
approach modules have historical-interpretations focused-bullet points, to which this

enquiry readily applies.

* This resource aims to access the radical questioning approaches of leftist
historians such as Curtis, Herman/Chomsky and Gramsci to enable learners
to ask penetrating questions about elite power in Britain during the early
years of the Cold War, and so to advance their historical understanding.
By bringing such scholarship into the history classroom, the resource aims
to foster deeper analysis of what lies behind the construction of historical
works, how the types of sources used affect the decisions that historians
make, and how historians differ regarding what they see as the purpose of
their scholarship. Such interrogation of source context and the historian’s
methodology is something that examiners expect learners to engage with
(Edexcel A-level coursework module being one example).
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Table 2: The Korean War in the A-level history specifications Blue = General focus Red = British

AQA

Edexcel

OCR

WIJEC

1K

The making of
a Superpower:
USA, 1865-1975

The Superpower,
1945-1975 (A-level
only)

* The USA and
international
relations: the Cold
War and relations
with the USSR and
China; the Vietnam
War.

Paper 1, Option 1F

2N

Revolution and
dictatorship:
Russia, 1917-
1953

The transformation
of the Soviet
Union'’s
international
position: the
emergence of a
‘superpower’; the
formation of a
soviet bloc; conflict
with USA and the
capitalist West;
death of Stalin and
Stalin’s legacy at
home and abroad.

In search of the American Dream: the

USA, c1917-96

1 The changing political
environment, 1917-80

1941; the impact of involvement in Korea

and Vietnam.

Unit Y113

Britain 1930-
1997

Britain’s position
in the world
1951-1997 -
Relations with and
policies towards
the USA and the
USSR; Britain’s
influence at the
UN; role in Europe;
nuclear policy;
response to crises:
Korean War.

Unit Y222

2P

The
Transformation
of China,
1936-1997

PRC's international
position and
dealings with
neighbours: Korea,
Tibet, Taiwan and
the USSR.

2Q

The American
Dream: reality
and illusion,
1945-1980

The USA and

the Cold War:
Superpower
rivalry and conflict
with the USSR;
responses to
developments

in Western and
Eastern Europe;
reactions to the
rise of Communism
in Asia.

Paper 2, Option 2E.1
Mao’s China, 1949-76

2R

The Cold War,
c1945-1991

The Widening

of the Cold War,
1949-1955 ¢ The
defensive perimeter
strategy; support for
South Korea; NSC-68
 The Korean War:
causes, position and
aims of Kim Il Sung
and Syngman Rhee;
attitudes and actions
of the UN, USA,
USSR and China;
military involvement
and settlement

* Increasing Cold
War tensions.

1 Establishing communist rule,1949-57

China and the Korean War: its role in enhancing CCP control,

suppressing opposition, and promoting national unity; the

human and financial costs of intervention in Korea; China’s

enhanced international prestige.

The Cold War in Asia 1945-1993

The Korean War 1950-1953 and its impact to 1977 -
Causes and outbreak of the Korean War, the aims of Kim ||

Sung and Syngman Rhee; US and UN involvement in the war:

Russian support for Kim, the Inchon landing, the UN crossing

of the 38th parallel and advance to the Yalu river, Chinese

intervention in Korea and its impact; reasons for Truman'’s

dismissal of MacArthur; causes of stalemate 1951-1953; US
public opinion; the changing nature of the war; difficulties in
reaching a settlement; the outcome for the participants, the

situation in Asia in 1953; the creation of SEATO in 1954 and
its failure to 1977; non alignment: the Bandung Conference

1955 and its development from 1961.

A2 Unit 3 - Option 8
THE AMERICAN CENTURY ¢.1890-1990

The impact of US involvement in the Second World War and
the Cold War 1941-75 - the Cold War and relations with the
USSR and China 1945-1972.

Unit Y317

China and its
Rulers 1839-1989
China and the
wider world —
Relations with the
USSR and the USA;
the Korean War.

2S

The Making of
Modern Britain,
1951-2007

Debates over the
nuclear deterrent;
Korean War;
Suez; the ‘Winds
of Change’ and
decolonisation.

Unit Y318

Russia and its
Rulers 1855-
1964

Impact of war
and revolution
on the
development
of the Russian
Empire and the
USSR - the Cold
War.
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FLEXIBILITY AND ADAPTATION

So there are ample hooks on which to hang these
enquiries. However, we think the challenge is not to
identify where the Korean War figures as things
stand, but to imagine how the Korean War might,
profitably, be added to your schemes of work in the
future. So, we urge you to consider not ‘do | study
it now?’ but 'how might it improve my courses if

| did?’ This may not be immediately obvious. If it
was, you would probably already have been
teaching Korea for years!

So, our aim in these resources has been to provide
rigorous resources that arouse your curiosity to try
something new and see how it goes. We don't
expect many people to use these resources as they
stand (however hard we have tried to make them
pedagogically watertight). It is much more likely
that, and we will be much more excited if, you pick
and mix and build your own lessons, and use the
stimulus of this project to find your own meaning
and excitement in the events of the Korean War.

With this in mind:

We have made all lessons relatively
self-standing.

You don’t have to do a two- or four-lesson
enquiry if all the time you have available is a
spare slot on the eve of half-term.

*  We have included masses of source
material, including abundant video material,
that looks at the war from many angles.

*  We have built in optionality. The tasks within
an enquiry build on each other, but if you miss
one out, the whole edifice will not usually fall
down! Likewise, some enquiries (such as Enquiry
4) break into parallel case studies and you
decide whether to tackle two, three or four of
the case studies.

* We have revisited content and themes at
different levels. For example, opposition to the
Korean War in Britain is tackled in both Enquiries
1 and 8. Memorialisation occurs regularly but is
a key aspect of Enquiries 2, 3, 5 and 7.

HOW TO USE THE SCHEMES OF WORK

The rest of this book is given to the eight enquiries.
Each enquiry is presented in the same pattern.

Enquiry outline

Summary

Key areas of focus

Target age range

Scholarly rationale

Curricular rationale
References to academic works

Scheme of work

Overview

Lesson breakdown

Starter

Activities

Plenary

Selected lesson PowerPoints

These resources are also available in editable form
in Word on the HA website at www.history.org.uk/
go/KoreanWar. They are free to all signed-up HA
members.

The online resources also include complete
PowerPoint presentations plus lesson resource
sheets that are not included in this print
publication.
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ENQUIRY OUTLINE

SUMMARY

This enquiry has been designed to help teachers of Key Stage 3 integrate the Korean War into a wider

scheme of work on the Cold War.

After covering, in outline, the main events of the war and Britain’s involvement, it then explores the war
as it was perceived in Britain.

It focuses particularly on opposition to the war from a number of individuals, investigating the reasons
for that opposition and how their views were received by the media, politicians and the public at large.

KEY AREAS OF FOCUS

* Introductory background knowledge: the causes and the course of the Korean War.

e The British reaction to the outbreak of war in Korea — how it was covered in the news and what this
tells us about the British public’'s knowledge of the situation in Korea.

e Key groups and individuals who opposed the Korean War, the differing reasons for their opposition
and the nature of their opposition.

*  The way that these individuals and groups were treated by politicians and the media and the influence
(or lack thereof) that they had on wider public opinion.

*  Reach a judgement about the ‘significance’ of opposition to the war in Britain.

TARGET AGE RANGE

The lessons are designed for use with Key Stage 3. The opposition theme is also tackled in Enquiry 8 as part
of an A-level enquiry.

SCHOLARLY RATIONALE

Lesson 1 offers an overview of the Korean War, principally a focus on the causes of the war. This is rooted
in the ongoing debate about how far the Korean War was a civil war between North and South and how
far it was a manifestation of international tensions and rivalry. The resource in Lesson 1 is based on the
work of Dr Michael Shin (2013).

However, the principal focus of the enquiry is in Lesson 2. This focus emerges from the research of Huxford
(2018), which charts a social history of the war in Britain and uses a range of source material including
Mass Observation surveys, letters and diaries.
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It is traditionally argued that when the Korean War broke out, there was relatively little interest in Britain at
the time. Kynaston, for example, notes a diary entry that indicates that the birth of Princess Anne received
more attention in the media than the outbreak of the Korean War (Kynaston, 2008). By contrast, Huxford's
research shows that there was a significant — if short-lived — anxiety shown by the public on hearing about
the outbreak of war, with memories of the Second World War still very much alive. And although this
anxiety and interest did subside after the first year, there was nevertheless a certain amount of ongoing
controversy surrounding Britain’s involvement in the war.

What is particularly striking is Huxford’s exploration of opposition to the Korean War in Britain. This is
therefore chosen as the basis for this enquiry. This aspect has previously been somewhat overshadowed
by opposition to the Vietnam War, which is typically viewed as the most ‘controversial’ war. Yet Huxford
argues that there were absolutely contentious elements to British involvement in Korea, with some British
people growing uneasy about how the war was conducted as it progressed. It was also during this period
that many people started to adopt an anti-nuclear stance. Huxford highlights some fascinating stories of
various individuals, ranging from fully paid-up communists, to journalists, to scientists who bought into
rumours of germ warfare. One particularly absorbing story is the case of Monica Felton, a town planner
who was sacked from her government position for taking part in a ‘fact-finding’ trip to North Korea.

Therefore, although ‘forgotten’ in this way, as well as in many others, the Korean War can be seen as an
important turning point in anti-war opposition in Britain.

CURRICULAR RATIONALE

Most teachers of Key Stage 3 will cover the Cold War at some point in their scheme of work, and yet
the Korean War is rarely a main feature in this coverage. The starring role is usually reserved for Vietnam.
Yet as Professor Kathryn Weathersby (2019) has argued, there are a number of important reasons for
studying the Korean War:

*  The Korean War shaped the international post-war system.
* It was the Korean War that militarised the Cold War.

*  The war transformed the communist side in the Cold War.
* It had a profound impact on North East Asia.

Add to this that Britain was the second largest force in the UN contingent, with over 100,000 British
troops serving through the course of the war, and there are plenty of reasons why Korea should get a look-
in with Key Stage 3 students of history. This enquiry therefore seeks to expose students to this ‘forgotten’
war, emphasising its links with Britain, while bearing in mind that most teachers will not have space for
more than two lessons in their Cold War scheme of work.

The first lesson in the enquiry covers some essential groundwork, introducing students to the nature
and causes of the war. It seeks to expose them to the historical debate surrounding the war’s origins
(as set out in Shin, 2013, and referenced above), as well as to help them place into context people’s
perceptions of the war back in Britain, ready for their second lesson.

The second lesson draws on the work of Dr Grace Huxford outlined above and investigates reaction

to the war back in Britain. It is hoped that students will understand that the outbreak of war did not

go unnoticed in Britain, nor was there unquestioning acceptance of Britain's involvement in the war.
They are also required to grapple with how we might measure the ‘significance’ of opposition to the war.

After completing the enquiry, it is anticipated that students will have a better and more well-rounded
understanding of the early Cold War period so that their studies of (for example) Cuba or Vietnam will
have some broader context.
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SCHEME OF WORK

OVERVIEW

The enquiry provides two relatively self-standing lessons. We envisage that it would be taught in Year 9,
building on earlier work covering the end of the Second World War and the onset of the Cold War
(e.g. lessons on Potsdam and the Berlin Blockade).

Lesson 1 establishes an overview of the Korean War. If you have already covered this ground,
you might go straight to Lesson 2.

Students examine the historical debate around why conflict erupted in 1950. They find evidence to
support two different arguments and come to a judgement. Following that, students build up a basic
understanding of the main stages of the war.

Lesson 2 focuses on the perception of the war in Britain. Students analyse a contemporary newsreel on the
war's outbreak and infer how the British government persuaded people back home that sending troops to
Korea was necessary and worthwhile.

The main focus of the enquiry is on opposition from different groups/individuals, and students consider
how we might measure how ‘significant’ this opposition was.

If you are not using Lesson 1, then Lesson 2 could easily be taught over two separate lessons.

Lesson 1: For obvious reasons we don’t start with the enquiry question.

ik bl B o fio We don’t even mention Korea. Given that this is a forgotten war,

war in 19502 we presume that the students have not even heard of it.
In this lesson, students use oral history and photographs from the war to

figure out which conflict they are about to examine.

They examine two different explanations for the origins of the war and
find evidence to support each.

They use maps and a timeline to get a sense of the nature and course
of the war.

To summarise their learning in this lesson, they write a caption for the image.

Lesson 2: In this lesson, students use a contemporary source and case studies based on

. Huxford’s research to explore how the war was perceived back in Britain.
How significant was

British opposition to They use case studies of five groups/individuals who opposed the war to
the war in Korea? measure the ‘significance’ of British opposition.

Using simplified role cards, they each research one of the five groups/
individuals who opposed the war, recording their findings, and then feed back
to the rest of the class.

They conclude by answering the overarching enquiry question.
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LESSON 1.1 BREAKDOWN: WHY DID BRITAIN GO TO WAR (AGAIN) IN 1950?

STARTER (SLIDES 1-7) BEFORE YOU START

NB For obvious reasons, we don’t mention Korea at the start of this lesson. We don’t even You will need:
mention it in the enquiry question! Test out whether this is really a ‘forgotten war’ —
have students heard of it?

* Lesson PowerPoint
1.1

Slide 3: Play the clip from 100" where Captain John Shipster describes how he took his golf clubs * Resource sheet
and tennis racquet with him to Korea (although Korea itself is not mentioned in this clip). 1.1A (Questions for
Starter 2)

Students speculate on the questions listed on the slide, perhaps writing their guesses down

on whiteboards. * Resource sheet 1.1B

(Explanation grid for

*  Shipster’s excellent accent should hopefully give it away that he is British! colour-coding for

e Students might also pick up on details such as he mentions going to Japan, and also how he was Activity 1)
greeted by a tall, black sergeant (they will probably need help with the phrase "We've got a right * Resource sheet
load of Charlies here'!). 1.1C (Timeline of

. . . the Korean War for
Allow them to make their guesses but don't give the game away just yet.

Activity 2 plus maps
Following this, show/play them Clues 1-5 (on Slides 3-7) one at a time and in that order. After examining to sequence on

each one, they should attempt to answer any of the questions on Resource sheet 1.1A (reproduced from pages 2 and 3)
Slide 3). You are primarily leading them towards finding out where the conflict is, although students should
also be able to make other inferences about the fighting conditions, the causes of the war and the troops too:

e Clue 1 might lead them to believe that the war is somewhere very cold (so the eventual answer
may surprise them if they do not associate Asia with being cold!), and also reveal the difficulty of the
winter conditions.

*  Hopefully they will recognise the Aussie accent in Clue 2 (some of them might also pick up on ‘napalm’
here and perhaps guess Vietnam).

e (lue 3 should narrow down the possible location of the war as Asia.

* You might allow them to look at an atlas to assist with Clue 4, which also gives them a big hint as to
US involvement and why the war is being fought.

* And of course, Clue 5 gives the answer if they haven’t guessed by then.

This has been a lengthy starter, but now that the secret is out that we are studying the Korean War,
you can now overview the rest of the lesson and enquiry using Slides 8 and 9.

ACTIVITY 1: WHY DID WAR BREAK OUT IN KOREA IN 19507 (SLIDES 10-13)

Use Slide 10 to give some very basic background to the situation in Korea in 1950.

Then explain that historians don’t actually agree as to why the war broke out, and use Slide 11
to introduce them to the two schools of thought:

* that Korea was merely a symptom of Cold War tension between the USSR and the USA
* that its origins lie with internal tension inside Korea

Slide 12 gives them an explanation grid, also on Resource sheet 1.1B. They colour-code each piece of
information to show which of the arguments it supports.

(NB This sheet is based on the summary of the historiography presented in a podcast by Dr Michael Shin of
the University of Cambridge, The Korean War, which is available on the HA website.)

Slide 13: Recap by going through the answers and asking students to decide which statement on the slide
they find more convincing. There is also a third option, which links the previous two together.
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ACTIVITY 2: WHAT HAPPENED DURING THE KOREAN WAR? (SLIDES 14-16)

The intention here is that students gain a basic understanding of the nature and course of the war
between 1950 and 1953.

Slide 14 gives a link to a BBC documentary 20th Century Battlefields: 1951 Korea, presented by

Dan and Peter Snow. At the time of writing, the documentary was accessible on YouTube at
www.youtube.com/watch?v=iLV3eonORPc, but if it disappears, a Google search for ‘Dan Snow Peter
Snow Korean War’ should work!

You could start at 2'06". The explanation of the war starts at 4'15" but students might find the preceding
two minutes interesting as they describe the border today. Play on until around 9'30".

This clip should firstly give students a good idea of the strangeness of the current border situation
between the North and South, as well as serving as an excellent introduction to the beginning of the
war, ending with the arrival of UN troops in South Korea.

Next, students should read through the fuller timeline narrative of the war (Slide 15 and on Resource
sheet 1.1C) and, using this, attempt to place the four maps on page 2 of that sheet in the correct order
— sticking them in the space on page 3. These illustrate the main stages in the war. You can then use the
animation on Slide 16 to go through the correct answer.

Students may well ask why the stalemate continued for so long between 1951 and 1953 when it was
achieving so little. There is much debate around this.

* Some historians have blamed the American negotiators, who tried to force China and North Korea
to accept humiliating terms.

*  Other theories include the view that Stalin actually wanted the war to continue because it tied
up American resources.

e There is some evidence that Mao was keen to continue fighting because he enjoyed the prestige of
matching the Americans and also because Korea was an opportunity to give his troops experience.

These issues are examined in depth in one of the Key Stage 5 enquiries (Enquiry 7).

PLENARY (SLIDES 17-18)
Slide 17 continues the story to the present day and outlines casualty figures.

Slide 18 shows a photo of the current border crossing between the North and South. It might look
neat and ordered but the border (or Joint Security Area) is a symbol of extreme tension between the two
countries, who are still technically at war.

Students are invited to reflect on what they have learned about the causes and course of the war,
writing a 25- to 50-word caption to go with the photograph.


https://www.youtube.com/watch?v=iLV3eonORPc
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LESSON 1.2 BREAKDOWN: HOW SIGNIFICANT WAS BRITISH OPPOSITION TO
THE WAR IN KOREA?

STARTER (SLIDES 1-5) BEFORE YOU START
Slide 3 displays an image of Monica Felton and invites students to speculate about why she was You will need:

sacked from her job in 1950. Either give students the eight clue cards relating to her (Resource sheet 1.2A) e Lesson 1.2

or drip-feed them in one at a time, starting with the less obvious clues — for example, ‘she missed an PowerPoint
important meeting’ may encourage them to guess that she was sacked for not doing her job. o Resource sheet 1.2A
Given some of the clues and the previous lesson’s learning, you may have students who quickly guess (Starter clues)

that this is related to the Korean War, despite any mention of Korea being deliberately left off the clues. * Resource sheet 1.2B
Take that feedback from students but don't reveal who is correct at this stage. (Questions for guided

listening to newsreel
for Activity 1)
* Resource sheet 1.2C

Explain that the clues were missing one vital piece of information: that Monica Felton’s trip in June 1951
was to Korea. Congratulate any students who made the link and tell them that they will find out more

about Monica Felton’s story later in the lesson.
(Case study sheets

for Activity 3)
* For plenary:

ACTIVITY 1: HOW DID THE BRITISH GOVERNMENT ‘SELL' THE KOREAN WAR? (SLIDES 6-7)

Briefly recap verbally (or ask students to do this themselves) on last lesson’s learning: why war broke out A large continuum
in Korea in 1950, and how British troops were a key contributor to the UN forces. of significance on
Before going into the resources, ask the question of the students: ‘How would you expect the British the wall — or desk —
people to react when war broke out?’ big enough to have

Students then watch the newsreel from September 1950 (we suggest from 2'06” to 9" 30”) and answer a whole dlass worth

the questions on Resource sheet 1.2B. There are two differentiated versions to choose from, depending on of sticky notes.
the ability of your students/class: page 1 has open-text response, page 2 has scaffolding in the form

of options to choose from.

Take feedback on how the government persuaded British people that sending troops to Korea was
necessary and worthwhile.

ACTIVITY 2: HOW SIGNIFICANT WAS OPPOSITION TO THE WAR? SIGNIFICANCE CRITERIA
(SLIDE 8)

Slide 8 introduces students to the study of opposition to the war.

If you are choosing to extend this enquiry across two lessons, there will be scope for students to speculate
about why people might oppose the war, perhaps making links to previous knowledge of the suffering

of the Second World War, to the first use of the atomic bomb in 1945, or perhaps to more contemporary
examples of opposition to war, such as the massive protests against the Iraq War.

Tell students that they will examine some case studies of people who opposed the war and that their job
will be to measure how ‘significant’ the opposition was. They will need to come up with some criteria to

assist in that process — how could or should we measure how significant the opposition was? Give them

one or two ideas to get them started and then ask each pair to come up with at least two more ways of

measuring it. Take feedback then go through our suggestions on Slide 8.

ACTIVITY 3: HOW SIGNIFICANT WAS OPPOSITION TO THE WAR? CASE STUDIES (SLIDES 9-15)

Slide 9: Give each pair of students one of the five different case studies (they are all on Slides 11-15 and
on Resource sheet 1.2C). They need to read the information about their person or group and complete the
grid (shown on Slide 16 and Resource sheet 1.2C (page 1), which asks them to find out:

* why their person/group opposed the war
* the nature of their opposition

* how they were received by others in Britain 57
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Hopefully, armed from Activity 2 with how they might measure significance’, they will be able to manage
column 5 and give their case study person or group a significance rating.

Depending on your group and whether you are extending Lesson 2 over two lessons, you could then
either rotate the role cards around, giving the students other rows to fill in, or else invite pairs to feed back
verbally to the rest of the class, with you as the teacher filling in the grid on the whiteboard.

PLENARY (SLIDE 17)
After feedback (in whatever form) on all case studies, students now return to the enquiry question.

To scaffold this, Resource sheet 1.2C (page 7) provides a choice of adjectives (also shown on Slide 11)
to describe the opposition. Students can circle the word(s) they think best describes it (or come up with
their own). They need to write down between one and three pieces of evidence on their sheet to support
their choice of words.

Finally, to reflect on what they have concluded, and to judge overall significance, they place their sticky
note on a continuum of significance. They should be able to justify their position according to the criteria
that they have come up with for the Activity on Slides 7 and 8.

SELECTED LESSON POWERPOINTS

LESSON 1.1

Enquiry 1:

An unpopular war?
Why did Britain go
to war (again) in

Why did Captain John Shipster take his
golf clubs to war?

Starter part 1

Listen to the one-minute audio clip from an - oa
interview with Captain John Shipster. SHIPSTER, IOHN

1 950? Then discuss the following questions: NEVILLE (ORAL
= Which country do you think Captain Shipster HISTORY)
is from?
= To which country do you think he was sent to
go to war? —
* Why do you think he took his golf clubs?
= What might that tell us about his expectations
of this war? e )
Exploring and Teaching the Korean War | Lesson 11 1 Explaring and Teaching the Korean War | L=sson 1.1 2 H‘-“':"N' - HTORY 0
Follow the clues to find out more Clue #2
Starter part 2 cl ue #1
Now examine the five more clues that will be Audio clip from Private R
displayed on the board. On your whiteboard or |t was really terribly, terribly cold. | remember we i -
Resource sheet 1.1A, write down: went to ground for just twenty minutes and in that FaTckiknowies KNOWLES PATR | CK
. . . . time, we froze to the ground and our machine guns N »
* Inwhich country do you think this war might 576 yp. As we tried to get up, our clothes were ‘They give you a stretcher JAMES (ORAL
be happening? stuck to the ground with dry ice because it was e
twenty degrees below zero. H ISTO RY)

= Which countries do you think the soldiers
have come from?

« What were the conditions like in the war?

+ Why do you think this war might be
happening?

Make sure that you can support your answers
with evidence from the clues.

Exploring and Teaching the Korean War | Lesson 11

We did have petrol heaters in the huts but
‘sometimes they used to set fire to your sleeping
bag... and that wasn't always very funny.

Captain Alberic Stacpoole, a British Army officer

Exploring and Teaching the Korean War | Lesson 1.1
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LESSON 1.1 (continued)

Clue #3

ABritish soldier talking
with some local
children

Exploring and Teaching the Korean War | Lesson 11

Clue #4

This peninsula is a symbol to the whole world. If we allow it
to fall to Communism, we will have lost another round in our
match with the Soviet Union. Our status and the hopes of
everyone who places their faith in us will suffer.

A statement from the government of the USA in 1950.
A peninsula is an area of land that is mostly but not
completely surrounded by water.

Exploring and Teaching the Korean War | Lesson 1 1 6

Clue #5

36TH PARALLEL

Map of the Korean

H 1 West Sea. East Sea
Peninsula in 1950 ot (S 1 Japent
4
Exploring and Teaching the Korean War | Lesson 1.1 7

Enquiry overview:
Why did Britain go to war (again)
in 19507

Lesson 1.1
Why was there a war in

Korea and why did
Britain join in?

| ) p— \)f(o‘r!d ) 0

Exploring and Teaching the Korean War | Lesson 1.1 8

Lesson 1.1 overview

Content covered in the rest of this

Lesson 1.1 Jsnon:
- +  Why did war break out in Korea
Why was there a war in itk A
Kore.a and Why did +  What happened during the
Britain join in?
] Korean War?

Exploring and Teaching the Korean War | Lesson 11 -]

Why did war break out in Korea in 19507

-
£

* During the Second World War, Korea was
occupied by Japanese troops.

= After the war it was divided.
* The North was led by a communist,
Kim Il Sung.

* The South was led by Syngman Rhee.
He was not very democratic but he was
highly anti-communist.

* The Soviet Union supported the North
while the South was under the influence
of the USA.

Exploring and Teaching the Korean War | Lesson 1.1 10

Why did war break out in Korea in 19507

- On 25 June 1950, the North's Korean People’s Army (KPA)
invaded South Korea.

Activity 1
Read the evidence in your

explanation grid on the next slide
or on Resource sheet 1.1B.

= The United Nations was quick to respond and encouraged
its members to support the South. Many countries sent

troops, including the USA, Great Britain, Australia, Canada, Colour-code each card to show
India, New Zealand and South Africa. :’J‘;ﬁ;g;"’e explanations it

+ Explanation A: Some historians believe that the war
happened mainly because of tension between the USSR
and the USA, who were using Korea as a ‘puppet’ in their
Cold War.

Explanation B: Other historians believe that the war was
more to do with internal tension inside Korea.

Exploring and Teaching the Korean War | Lesson 1.1 1

Why did war break out in Korea in 19507 Explanation grid.

Attha end of the Sscand Ward War, Supports
China had also become cemmunist in Konie skvaady had bitker sl Explanation A:

hare ware Soviat traops all aver
Eastem Europe thin | 1949- The Americans had shiays 5460 | - gigjong in 1845, Peasanis made up Evidence that the
= expansion of communizm and thay. ine s {hair lly:and e sty by of the popultion and were war was caused

this. Now, sudgenly, & massie naw 5 by tension
communist state had appeared onthe |  "E8ld poorly by ihair land

created
map. Korsa.

detarmined o stop any further

acgansion. This policy became known between the USA

.

Supports
Explanation B:

When Korea was iberated from Japan in Evidence that the

1845, many Koreans wanted 1o set Up &
Presidant ple’s Republic to give land

American spies reported o the US

japan
1810 and 1845_Many poorer Koreans

‘tension that
providing support and ressurces to help back to the peasants. But the US by

ot Tf:oc"m"i"n‘fm:'““ ok | cmmunis o win powsr My, | cocumiers in the Scuth reused o et s sty s
e Indonesia, Burma, the Philppines and | happen. They allowd the o

with} the Japanase, beiraying them. Syngman Rhee and his supporters to.
‘ake over

Kim 1l Sung was eager to gain mara
power North Kores quickly set up strong

Thers was aiready widsspread viclence, | There hostlity Between the

uprisings and the | Morth leader, Km 1| | Chins, Kim risd to convinge both Chin
South underSyngman Rhee bafore | Sung, and Syngman Rnes, Prasisentof | and the USSR to support a plan o try to
1a50. South Korea. take contral of the whole Korean
Peninsula. They were eventually
persuadd
Exploring and Teaching the Korean War | Lesson 1.1 12
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LESSON 1.1 (continued)

Why did war break out in Korea in 19507

Activity 1 recap
Which of the following statements do you most agree with?

‘War broke out in Korea because of
tension between the USSR and the
USA, who were using Korea as
“puppet” in their Cold War."

‘War broke out in Korea because of
internal tension inside Korea.'

‘War broke out because of local
tensions, which were made worse
by the tension between the USA
and the USSR

s MER

Exploring and Teaching the Korean War | Lsson 1 1 13

What happened during the Korean War?

Activity 2
« Watch the short video clip, which
introduces the war.

* Read the timeline on the next
slide, then use Resource sheet
1.1C to place the four maps in
correct date order.

Exploring and Teaching the Karean War | Lesson 11

Timeline of the Korean War

25 June 1850 —North Korea invaded South Korea with
epproximately 100,000 troops. North Karean troops
averwheimed the South's forces. By September 1950,
all except a small comer of south-sast Karea was under
communist control.

4January 1951 — Chinese and North Korean forces drove the UN and
South Korean forces back again. As the fraezing cold winter weather
drew n, the Chinese advance centinued and they recaplured South
Korea's capttal Seoul on 4 January 1951

Miarch 1951 — In the next few manths, the UN snd Soulh Korean

27 June 1950 — The United Nations sent troops to Kares, X broes were able to ragroup. They retook Seoul in March 1951,
In 1950, UN and South Korean forces numbsred betwsen (%)
80,000 and 100,080, increasing to 240,000 by spring April 1951 ~ Chinsse and North Korsans launched anather ffensive
@) inieri 1851 alang the lmpin River. Feracious fighting followed.
o == Including a fsmous action by Britsh woaps fram ths Gloucestarshire
15 September 1950 — Unitsd Nations forces stomed Regiment There were heavy casualties on ail sides but the defences
L) =hors atinchon In September 1950. At the same time, held to the north of Seoul and in the valiey of the Imjn River.
() cer UN forces and Soutn Corean togps advancad fram
Pusan. The North Koreans wera driven back beyond their May 1951 — By now, fighting was facused on the 38th parallel, with
X™=  oiginal border (the 36th parabel) within weaks. each side having been pushad back to their own respective arsa of
Korea. What followad was a stalemate, similar to the trench wartara
2 October 1950 —But the Amaricans did not stop. at had baen ssen on the Westem Frant in the First World War.
Despite wamings from China, the UN approved a plan to
advance into North Korea. By October, US forces had €) 27 July 1953 —Peace talks had begun in Juna 1881 Thera is much
iaken the Nosih Korean capital Pyongyang and reached I.D debate about why this stalemate continued until July 1853. An
A, VBT el e i s ek A armistice was finally signed in July 1953, but the war never officialy
) ended. Nonn Kores ramains divided todsy and the border zon
25 October 1850 — 200,000 Chinese forces entered x—  Detweenthe two Koreas remains s tense and heavly fortiied sres.
Kurea. As the war progressed, China's involvement
increased and eventually rose o around 1 millan
worl
Explaring and Teaching tha Korean War | Lesson 1.1 15 L

What happened during the Korean War?

Activity 2 review

- -
L '
T T SRt
;..\ AT
Py
haan
Start of September 1950 Oclober 1950 January 1951 Judy 1953
wor
Exploring and Teaching the Korean War | Lesson 1.1 16 n]

The never-ending war

Over the three years of war, 1950-1953:

= The UN suffered over 30,000 casualties during the war, most of whom were US troops.
There were around 500,000 Chinese casualties.

Britain suffered 1,078 killed in action, 2,674 wounded and 1,060 missing or taken prisoner.

Korea suffered 1.3 million causalities — with equal numbers from the North and South — and one
in ten Korean civilians died.

At the end of the war:

+ There was an armistice (ceasefire) in 1953 but no peace treaty —ever! So, technically speaking,
the two countries of North Korea and South Korea are still in a state of war.

Neither North nor South Korea obtained the united Korea that they were both fighting for.
The border along the 38th parallel remains today.

Relationships between the two countries are often very tense.

Exploring and Teaching tha Koraan War | Lesson 1 1 17

Plenary

Write a 26-50-word

caption to go with this

photegraph. Make

sure you include:

+ Why you think the
war broke out.

+ What had
happened in Korea
by July 1953.

Exploring and Teaching the Korean War | Lesson 11 18 PI
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LESSON 1.2

Enquiry overview:
Why did Britain go to war (again)
in 19507

Lesson 1.2

How significant was
opposition to the
Korean War in Britain?

Exploring and Teaching the Korean War | Lesson 12 1

Lesson 1.2 Overview

Content covered in the lesson:

Lesson 1.2

How did the British government ‘sell’
the Korean War to the British people?

How did British people respond to the
war?

How significant was
opposition to the
orean Wa Britain?

How do we judge the significance of
opposition to the war?

Who opposed the war and why?

| world

Exploring and Teaching the Korean War | Lesson 12 a2

Why was Monica Felton
sacked?

Starter

This is Monica Felton. In June 1951, she was sacked from
her job.

+ Read the eight clues you have been given about
Monica Felton (Slide 4 and Resource sheet 1.2A).

+  With your partner, decide on a theory about why she
may have been sacked.

Exploring and Teaching the Korean War | Lesson 1.2 3

Monica Felton starter et

Monica Felton was a town planner. She was a
government employee working on the planning of
Stevenage in 1951, one of the new towns built in

jpostwar Britain.

Monica Felton was a member of the Labour Party.
She described herself as a socialist and a pacifist.

Many Brilish newspapers and some MPs were calling
for Felton to be put on trial for treason
(betraying her country).

Felton went on a trip in June 1951. Her trip made
national headlines in papers such as the Daily Mail.

Felton missed an important meeting in Westminster in

Felton's trip was debated in Parliament. June 1951

Felton published a book called

Monica Felton was 45 years old in 1951. That's Why | Went in 1954.

e

Exploring and Teaching the Karean War | Lesson 12 4

Why was Monica Felton sacked?

« Your clues were missing one vital piece of
information: whereabouts did Monica Felton go on
her trip in June 19517

« The answer is of course: Korea.

+ You will find out more about Monica Felton’s story
later in the lesson.

Exploring and Teaching tha Korean War | Lesson 1.2 5

How did the British government ‘sell’
the Korean War to the British people?

*  You have already studied why war broke out in
Korea in 1950, and how 18 countries, including
Britain, provided troops or support of some kind
to the UN forces fighting North Korea.

. Back in Britain, the majority of the population
favoured British involy it in Korea, alth h
some people were concerned that government
funding might be diverted from health and
welfare towards a war in Asia.

Activity 1

Watch this newsreel from September
1950 and answer the questions on
Resource sheet 1.2B.

So how did the government persuade British
people that sending British troops to Korea was
necessary?

Explaning and Teaching the Korean War | Lesson 1.2 6

How did British people respond to
the war?

+ Most historians agree that the war produced
some significant but short-lived anxiety. Some
people even re-dug their Anderson shelters from
wwiit

+ There continued to be a high level of interest in
the war during the first year (as we saw in the
newsreel), but by 1952 there was less interest as
the war slowed down.

Activity 2

How could we measurefjudge how
significant opposition was? E.g. were
there more people who supported or
opposed the war?

With your partner, come up with fwo
more ways fo measure the
opposition.
* What we will study today is the people and

groups who were opposed to British

involvement in the war. We are going to

measure how significant the opposition was.

Exploning and Teaching th Korsan War | Lesson 1.2 7

How do we judge the significance of
opposition? Significance criteria

What was the reaction of
the media/Parliament/
others to those who
opposed the war? Were
they alarmed? How did
they treat opposers?

Did their words or actions
change anything? Did
anybody take any notice?

Were they a majority?
Did more people support
or oppose the war?

How serious was the
opposition? E.g. mild
criticism of certain aspects?
Outright condemnation?

Were the people who
opposed the war important
individuals?

Was the opposition
organised?

Exploring and Teaching the Koraan War | Lesson 1.2
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LESSON 1.2 (continued)

Why did th the H th ived by | How significant
Who opposed the war and why? Y e | wnatadiney ar | | g
Harry
- PollittiBritish
Activity 3 Monica communists.
In your pairs, you will receive one role card. It Felton —_—
will 'ys you dar:ails abo:‘ldomns perslnnkgmup or James correspondents
organisation who oppos e war in Korea. Cameron
+ Fill in your grid (on the next slide or Resource Joseph
sheet 1.2C). Joseph Neodham
Needham
= Measure the significance of their opposition
by giving it a number from 1 to 5. 1is Hewlett Hewlett Johnson
insignificant opposition. 5 is highly significant Johnson
opposition. ™
eP Harry Poliitt/ G
You need to be ready to feed back to the rest of CPGB onica Felton
the class.

) )
world ™ world®
Exploring and Teaching the Korean War | L=sson 1.2 ) PI Excploring and Teaching the Karsan War | Lesson 1 2 10 ¥ "

ROLE CARD

Opposition case study: Communists Opposition case study: War correspondents

The Communist Party of Great Britain (CPGB) was RESPONSE James Cameron and Bert Hardy + The Daily Telegraptis war correspondent documented the

led by Harry Pollitt. = Most British newspapers and many British people « British journalist James Cameron (right) and impact of war on civilians and drew parallels with Nazi

+ They were strongly anti-American. They argued that were highly anti-communist. This meant that any photographer Bert Hardy (left) covered the war concentration camps.
the war was being fought purely to make the USA ideas of British communists were usually heavily for Picture Post. + The BBC's p t, Rene Cutforth, i
money and to spread their control over the world. criticised, including their view on Korea, even « Although Cameron did not disagree with the UN forces in the winter retreat down the Peninsula in
Poliitt wrote that ‘British lads were being forced to though most British people were ambivalent about war on principle, on 16 September 1950, he 1950-51 and wrote about the plight of Korean refugees on
shoot down other lads in Korea.' the war. Therefore they failed to gain much described the fighting as ‘filthy'. the road. He also criticised the first US use of napalm.

» The CPGB held 7,000 campaign meetings in 1952 sympathy or support. + He wrote about the suffering of the local
alone and also used their newspaper, = Some employees in London firms were sacked for population.
The Daily Worker, to get their message across. circulating communist peace petitions. There was = " . . RESPONSE
They wrote lots about the impact of the war on even one story that a 17-year-old Scout had been il e sawd fofiylng [ pObth Do ok g W ndents had mixed I exposing th

sl P v you ictures of POW (prisoner of war) treatment A aTeRpancnt Ut el s L

Korean civilians. They also (falsely) accused the dismissed from the Boy Scouts as his communist B il 2 civilian casualties of the war. Cameron's coverage was well
USA of using smallpox germs in Korea. tendencies went against his oath to the King! and atrocities committed by South Kerean known. Picture Postwas one of the few publications to cover

+ Their journalist, Alan Winterton, visited Korea in July | + Nevertheless, the anti-American feeling of the forces. ; civilian suffering in any great detail. However ,in May 1851,
1950 and wrote a leaflet called 1 Saw the Truth in CPGB was shared by others. A mass survey in « After the war, Cameron was a founding the Labour MP Frank Allaun wrate that there were few people
Korea', claiming that the US bombing in Korea was London in 1851 found that people were talking member of the Campaign for Nuclear willing to ‘spare a thought for the thousands killed or horribly
worse than the Nazi bombing of Coventry. about the USA trying to ‘control the world". Disarmament (CND). wounded in a single day's fighting in Korea last week'.

w Exploring and Teaching the Korean War | Lesson 1.2 12
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. ROLE CARD . ROLE CARD
Opposition case study: Joseph Needham Opposition case study: Hewlett Johnson
- The Paople's Republic of China claimed RESPONSE f'"m' '":;:';':; - FEﬁ:B'EE e R e
that the United States had started a + Other scienists were ek erd i) for his trip and said that it was
il SRCE N pAN Canterbury because of undermining British troaps In Korea.
Fa fiec drop Hatl his support for the USSR. « In response, Johnson wrote a
diseased rodents and insects over China imited impact, i orpbiot ek Theg et i
m““‘:‘;g;m fox: w0 rmoat e Kour ::;“‘?‘&""‘,""’Em USSR in the 1930s. He attemptad to defend himself and
5 By e in's attentior saw socialism and again criticised the alleged use of
- These allegations tumed out lo be faise o Korea briefy ol == ety
propaganda by the PRC. Nevertheless, + Amesting of the vistianity as allies. germ warfare. )
they were supported by Joseph Needham, Freches Ukion: * Johnson visited China in + Johnson sent his pamphlet to all his
aleading scientist 1952 and became utterly fellow peers in the House of Lords but
) : ; Eongnes () Mg convinced by Chinese received little suppart from them. One
i B edtoa yell 4ot birclisied R g D claims that the USA was accused him of being a communist

who visited China and North Korea in the

summer of 1952. While there, he spoke to warfare. The British (S T v and anather asked whether lagal :
two captured American alrmen wha claimed Peace Committes als SR el fOee: action against Johnson was possible!
TEE i ey maced e s mendye [Ttl\:mﬂ':?allons wumed . Hum:_quhmcn did e
Ibactericlogical weapons on North Korea. the dangers of germ Zh mkﬂ el hsu.!:l:«:i!t 0 Ec:mmh. :ﬂ;toc; &

- When he retuned to Britain, Needham went warfare across tha Popsganda by Enina ) historian EP Thompson wrote to him
on a lecture tour and wrote to The Times, country. +  Ha brought back a 35f- in support, speaking out against the
urging other scientists to study the daims long petition from Chinese way the press had atiacked him.

2 pastors and churches
against germ warfare.
Exploring and Teaching tha Korean Wiar | Lesson 1.2 13 Exploring and Teaching the Koraan War | Lesson 1.2 14 H‘“'f“"“‘

Opposition case study: Monica Felton How significant was opposition to

Monica Felton RESPONSE the wa r?

+ Felton was a town planner helping to design and + There was a public outery. Felton was attacked in the
build Stevenage, one of the ‘new’ towns built in press. She was sacked from her job, given that she was
postawar Britain. She was a government employee a government employee and had missed an important Plenary haif-hearted intense Isolated
and also a member of the Labour Party. meeting. 2 o = =
« She went to Korea in summer 1851 on a 'fact- « Sections of the country called for her to be placed on trial 1 On JOE sheet, cxrc\s‘ “'hm.h_“f these u.v'ords fosta il e
finding' mission arranged by an international for treason. (She wasn't!) you think best describe British opposition to . .
women's organisation. + Felton held a series of meetings in London in June 1951, the Korean War. THLLIES ey @iy
+ She returned to Britain claiming that she had seen which attracted hundreds of people. The Press & sed ised i
refugees and orphans, the destruction of temples. Association reported that women apenly wept at her 2. Write down one to three pieces of evidence z 2
and museums, mass graves and evidence of descriptions of violence against Koreans. 1o support your view. limited Toud influential
widespread brutality by British and allied soldiers. * Some individuals did protest over her sacking, and 80
+ The organisation's report urged people to call for Labour MPs went to hear her speak in 1951. 3. Now write your name on your sticky note =k widespread e etk
immediate withdrawal of British troops from Korea. and place it on the continuum on the right to
sum up your overall view of the significance
of opposition, Insignificant Highly significant
wlr-_;:r‘d)'
Exploring and Teaching the Korean War | Lesson 1 2 15 HJ'M"-M“ Exploring and Teaching the Karean War | Lesson 1.2 16 I‘—.kIm:'m 1
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UNEARTHING THE VOICES

OF BRITISH VETERANS OF THE KOREAN WAR

ENQUIRY OUTLINE

SUMMARY

These two lessons are designed to introduce students to the fact that the Korean War has become a

forgotten war in Britain and to reflect on the reasons for this.

A key element is students hearing the voices of the veterans, but students will also get the chance to use
other source material to place these voices into context.

In addition, students will see how learning about the veterans’ experiences can make the Korean War
a remembered war, and they will engage with the concept of memorialisation.

KEY AREAS OF FOCUS

*  Why the Korean War is a forgotten war in Britain, using the voices of the veterans and recent
scholarship as evidence on this issue.

*  Why Korea should not be forgotten.
* How the Korean war has been memorialised in Britain.

* How oral testimony (what veterans choose to share) reflects the concerns of the society at the time
they speak and how history is constructed by people living after the events.

TARGET AGE RANGE

The lessons are designed for use with Key Stage 3 and fit well within a scheme of work on Conflict in the
Twentieth Century, alongside studies of the First or Second World War.

The resources can be used with or without the support and scaffolding that we have provided,
depending on the ability level of your students.

SCHOLARLY RATIONALE

In recent years, academics have taken more interest in the British experience of the Korean War.

For example, Grace Huxford has written books and articles including The Korean War in Britain:
Citizenship, Selfhood and Forgetting (2018) and appeared on radio programmes about the Cold War:
https://coldwarconversations.com/episode31/.

Unearthing forgotten voices is of interest to all historians. As Huxford (2016) comments:

‘E. P Thompson's famous introduction to The Making of the English Working Class (1963), highlighting
those previously excluded from the historical narrative, was not just a call to re-orientate the subjects

a historian should study, but to actively “rescue” historical subjects — through recording, archiving and
cataloguing’ (p. 201)

Rachel Steels is
Subject Leader for
History in a school
in Cumbria. She has
a particular interest
in the Korean

War, especially

in the value of

the testimony

of veterans as a
teaching resource.
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Huxford argues that the Korean War came at a time when World War Il dominated the historical narrative
of Britain in ‘its finest hour’, fighting a morally justified war, alone at times, against an evil enemy that
sought to take over its way of life. This war overshadowed Korea, particularly as Britain (with its own
Empire-led dominance in decline in the 1950s) was not leading the military campaign but was a junior
partner in a UN force.

Moreover, Korea was in a faraway place that few had heard of and was not in a position to threaten
invasion of Britain.

The veterans did not feel that they could talk about their experiences, as they felt that their war could
not match up to that of their fathers in World War II. The silence of the veterans contributed to the war
becoming a forgotten war.

However, from the 1980s, this attitude began to change. According to psychologist Nigel Hunt,

veterans' attitudes began to shift when they saw how the veterans of the Falklands War were celebrated.

(NB This was a war with a high media profile but far fewer British casualties than Korea — 255 British
servicemen were killed.) The Korean veterans wanted to share their own experiences. This change was

boosted by the fact that the Falklands War coincided with the retirement (from employment) of many veterans,
who now had more time to reflect on their military service and trauma (cited in Huxford, 2016, p. 214).

So, in view of the fact that Korean veterans have become increasingly eager to talk about their experiences,
combined with the fact that those still alive are in their late 80s and that next year is the 70th anniversary
of the outbreak of the war, now seems a fitting time for students to learn more about this ‘forgotten war’.

CURRICULAR RATIONALE

These lessons seek to introduce students to how and why certain events and people’s experiences are
remembered in society. Some events that fit with dominant historical narratives or with national identity
are remembered while other events or experiences can remain obscured.

By understanding something of the veterans’ military experiences in Korea, students can develop an
understanding of this phenomenon and also take part in making Korea not a ‘forgotten war’ but one that
is remembered today.

Through these lessons, students can gain an awareness of concepts such as ‘national identity’ and some
understanding of historiography, particularly:

* how history is constructed
* why some events are selected while others are not
* how selection of what events to study and how to study them changes over time

The new Ofsted framework from September 2019 focuses on curriculum design that provides opportunities
for students’ moral and cultural development. This topic helps students to consider how Britain has
portrayed itself through history and how history reflects cultural attitudes at the time when it is written.

The lessons also allow students to use oral testimonies. They will see how oral histories change.

To start with, veterans did not want to speak about Korea, but more recently they have done so and now
want their war to be remembered. What people say about events that they have experienced changes
according to the changed context.

Through studying the experience of British soldiers in Korea, students can also understand the substantive
concept of ‘National Service’ and what that meant for people in the 1950s. They can also make links
with and compare and contrast soldiers’ experiences and the types of fighting in the Korean War with
experiences in previous wars, particularly the First and Second World Wars.
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SCHEME OF WORK

OVERVIEW

The enquiry comprises two lessons. It is envisaged that it would be taught in Year 8 or 9, building on
students’ study of other wars in the twentieth century.

Lesson 1: Students consider what veterans say are the reasons why Korea became a

Why has the Korean forgotteninar

war been called a They then look at the work of academic Grace Huxford, and consider her
forgotten war in explanations of wider reasons why Korea became a forgotten war.
Britain?

They then summarise these reasons under different headings and write about
which reasons are the most important and why.

Lesson 2: Students develop an overview of the British soldiers’ experience in Korea

. through veterans’ accounts.
Helping people to

remember the (Optionally, they then find out about the nature of warfare, e.g. trench
Korean War warfare, guerrilla warfare and civilian suffering, and compare this with
previous wars.)

Students finally reflect on why Korea should be remembered. Students write
a message to appear on or with a Korean War medal. By doing this, they can
become active participants in helping to ensure that Korea is not forgotten.

(Optionally, a classroom Korean War memorial can be created — but note that
this is a major focus of Enquiry 3, so you won’t want to do both.)

LESSON 2.1 BREAKDOWN: WHY HAS THE KOREAN WAR BEEN CALLED A
FORGOTTEN WAR IN BRITAIN?

STARTER (SLIDES 1-8)

Show students Slides 4 and 5, which lists casualties of some of the conflicts of the twentieth century.
Ask them:

* which wars they know about
e which wars Britain was involved with
* why they know about some wars but not others

If you have not already covered this, then use Slides 6-8 to give them a brief overview of the Korean War,
and explain that they will be learning about this war and will be reflecting on its role in British history.

ACTIVITY 1: LISTENING TO THE VOICES OF THE VETERANS (SLIDES 9-10)

Slide 9 presents a short clip describing what happened when the veterans came home after their war
service and what some veterans feel about the war being forgotten.

BEFORE YOU START

You will need:

* Lesson PowerPoint
2.1

* Resource sheet 2.1A
(Veteran testimony)

* Resource sheet 2.1B
(Video recording
grid)

* Resource sheet 2.1C
(Huxford extracts)
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Students then discuss what the clip tells them. Some students might need prompts for what to look
for, such as:

* scale of British contribution

e memorial (or lack of it)

e destruction

* experience of veterans

* what it was like to return

* contrasting attitudes of UK and South Korean governments

Slide 10: They then read the veterans’ testimonies (on Resource sheet 2.1A) about what happened when
they returned from Korea, and use the table on page 2 of that sheet to record what the veterans say about
why Korea became a forgotten war.

An alternative approach (for stretch and challenge) would be to ask students to use the extracts to test the
views expressed in the video clip — how representative are they? Or could the video be simply the views of
two particularly unhappy veterans?

Whole-class discussion about what we have learnt so far about why Korea became a forgotten war.

ACTIVITY 2: WHO DOES REMEMBER THE KOREAN WAR AND HOW? (SLIDE 11)

Slide 11 hyperlinks to a clip about Scottish veterans of the Korean War. We recommend using the first
630" (up to the point when the presenter asks what Danny would have made of it). However, please
watch the whole 12-minute clip yourself to make your own judgement. The video was made by BBC
Scotland, tracing the story of one young soldier killed in Korea.

As described on the slide, watch the clip, then discuss what this film tells us about the Korean War.
In particular, note that it was not seen as being as important as World War II.

As they watch, students can record what they learn on Resource sheet 2.1B.

ACTIVITY 3: THE LONDON KOREAN WAR MEMORIAL (SLIDES 12-13)

Students then consider the memorial set up in London in 2014 to the Korean War. Slide 12 has just
the image. Discuss what they think of it. Then give them more information on Slide 13 and discuss the
memorial, using the prompts on Slide 13.

These discussions should lay a helpful foundation for the later tasks on memorialisation.

ACTIVITY 4: HISTORIAN GRACE HUXFORD ON KOREA AS A FORGOTTEN WAR
(SLIDES 14-15)

Students read the speech bubbles on Slide 14. These are extracts from historian Grace Huxford's article in
Twentieth Century British History, Vol. 27, 'The Korean War never happened: forgetting a conflict in British
culture and society’.

Using Slide 15, draw out in class discussion what she says about why Korea became a forgotten war.

Then provide students with Resource sheet 2.1C (page 1 includes the same four extracts plus six more).
Page 2 provides a recording sheet to analyse these explanations as to why Korea became a forgotten war.
Some students could do this without the help of the headings on the Resource sheet.
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Students then consider which reasons are linked and decide which is the most important and why.
The Resource sheet provides scaffolding if needed.

Whole-class feedback to test their understanding of the main reasons why Korea became a forgotten war.

PLENARY (SLIDES 16-17)

Use the quotes on Slide 16 and the linked clip to explain that veterans today want their voices to be
heard. Compare this with their attitude when they came back from Korea. Perhaps refer back to veteran Bill
Hall, who said, ‘We waited too long to talk about it and by that time the Korean war was forgotten about.’

Use Slide 17 to reflect on the fact that, in history, some people only get a voice if others choose to tell
their story. For example, in the past, the voices of enslaved Africans were not heard. By learning about the
Korean War, students can help to make Korea a remembered rather than a forgotten war.

LESSON 2.2 BREAKDOWN: HELPING PEOPLE TO REMEMBER THE

KOREAN WAR

STARTER (SLIDES 1-3) BEFORE YOU START
Students listen to the sound file — the voice of Sir Michael Caine, who fought in Korea while on National You will need:

Service. Use the first 315", * Lesson PowerPoint

2.2
* Resource sheet 2.2A
(Photo pack)

This clip recaps the last lesson and links to this one. Michael Caine reiterates the ‘forgotten war’
theme but then also vividly describes his experiences.

If you listen through the rest, he then begins his description of the fighting conditions. o Resource sheet 2.2B
(Timeline)
ACTIVITY 1: BRITISH ARMY EXPERIENCES IN KOREA (SLIDES 4-9) « Resource sheet 2.2C

In groups, students study the pack of ten photographs presented on Slides 5-9 and on Resource (Veteran testimony)

sheet 2.2A. These are photographs (mostly from the collections of the Imperial War Museum), * Resource sheet 2.2D

predominantly showing British troops. (Plenary)

You might wish to differentiate this work by selecting particular photographs for particular
students to look at.

Students should use these photographs to make some initial judgements about the British experience.
Slide 4 provides hints on what to look for.

You will need to consider how long you want students to spend on this task, as it could easily fill a lesson
in its own right. You may, for example, want to scale back Activity 2 below in order to allow more time to
really explore the photographs and even to use them in a presentation.

[OPTIONAL] ACTIVITY 2: COMBAT EXPERIENCE IN THE KOREAN WAR (SLIDE 10)

You could now move straight to Activity 3 (that is what we recommend), but if you want to spend more
time on the combat experience and on understanding the course of the war and comparing the types of
warfare with other twentieth-century wars, then lengthen your scheme of work to allow this activity. It uses
two video clips and a timeline. Which pathway you choose will depend on your students’ prior knowledge
of the Korean War, the available time and your priorities for your teaching.

Slide 10: Students watch a short clip giving an overview of the Korean War and then use a detailed
timeline (Resource sheet 2.2B) to reach judgements about the main development and the types of warfare.
Hopefully, students will be able to see similarities with World Wars | and II.
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ACTIVITY 3: VETERANS' VOICES: WARTIME EXPERIENCES IN KOREA (SLIDE 11)

Students read the veterans’ testimonies on Resource sheet 2.2C and use page 2 of the sheet to analyse
what the veterans say.

To extend this activity, you can find interesting additional testimonies here:

www.bbc.co.uk/news/av/uk-48064775/british-korea-war-veteran-remembers-injured-child
(use 4'30"-8'40")

www.youtube.com/watch?v=5KMmuTVeLEI&feature=youtu.be (use 31'52" — 36'42")

PLENARY (SLIDE 12)

Use Slide 12 to prime students to reflect on what they have learnt. They need to choose some aspect
of the Korean War that they want people to remember: something they found particularly surprising,
moving or shocking, and/or something that might mean this is no longer a ‘forgotten war’.

They record their memory on Resource sheet 2.2D on a photo of a UN Korean War medal.

Use these medals to create a classroom Korean War memorial, so that the war is no longer a forgotten war
in your class or school at least.

Students then reflect on how their learning about the Korean War has helped them to take an active role
in history-making.

SELECTED LESSON POWERPOINTS

LESSON 2.1
Lesson 2.1 Overview
Eaniryz Content ed in the |
o ontent covered in the lesson:
A forgolt:ten wart Lesson 2.1 * Wars in the twentieth century
Un_earthlng t_h_e s Why has the Korean war + How did the Korean War start?
voices of British GhWe ? CEEO (ER R CLL e -+ What happened in Korea 1950-537
veterans Of the " 3 1 / war in Britain? + Britain’s involvement in Korea
Korean War e : : + How has the war been remembered?
» What do historians say about why the
war has been forgotten?
Exploring and Teaching the IKorean War | Lesson 2.1 1 Exploring and Teaching the IKorean War | Lesson 2.1 3

Wars in the
twentieth century

Wars in the twentieth century

Iran-irag

War Dates Approximate 1080-25

military ke
deaths 1917-20
Second World War 19391945 20,000,000 i

1927-37, 1945-49

The twentieth century was a
time of huge conflict and major

wars. First World War 1914-1918 8,500,000 -
+ Which twentieth-century Korean War 1950-1953 1,200,000 s
wars do you know about? Chinese Civil War 1945-1949 1,200,000 oo nil
« Which twentieth-century Vietnam War 1963-1973 1,200,000 First World War |
wars did Britain take part in? Iran—lraq War 1980—1988 850,000 Ll
Russian Civil War 1918-1921 800,000
Chinese Civil War 1927-1937 400,000

. 1. Which of these wars do you know about?
H world %/ 0 2. Which of these wars was Britain involved in?

Exploring and Teaching the Korean War | Lesson 2.1 4 Exploring and Teaching the Korean War | Lesson 2.1 5

68


https://www.bbc.co.uk/news/av/uk-48064775/british-korea-war-veteran-remembers-injured-child
https://www.youtube.com/watch?v=5KMmuTVeLEI&feature=youtu.be

Section 3 | Enquiry 2 A forgotten war? Unearthing the voices of British veterans of the Korean War I

LESSON 2.1 (continued)

How has the Korean War been
remembered in Britain?

Exploring and Teaching the Korsan War | Lesson 2.1 g

What do British veterans say about the
Korean War?

Read what the veterans say on
Resource sheet 2.1A.

Fill in the table about your findings.

Exploring and Teaching the Koresn War | Lesson 2.1 10

Who does remember the Korean
War and how?

This is a clip about Scottish veterans of the Korean War:

It was made in 2010 to mark the sixtieth anniversary of the Korean
War. The main focus is on the story and the relatives of a veteran,
Danny McCafferty, who was killed in Korea.

As you watch the clip, on
Resource sheet 2.1B record what
you learn about:

= Danny McCafferty
+ The experiences of the
veterans

Korea + Altitudes to the veterans in
Scotlands*®@rgotten South Korea
B « Whether the war is forgotten in
War South Korea

= Any other aspects of the war

Tl world® &

Part 2

Exploring and Teaching the Korean War | Lesson 2.1 Tl

The Korean War %‘1
Memorial in - B «
London

Exploring and Teaching the Korean War | Lesson 2.1

How should we view the
Korean War Memorial?

In 2014, a £1 million memorial was built to the soldiers
who died in the Korean War. Itis between the Thames
and the Ministry of Defence in London, which is already
te site of other military tributes.

It was paid for by the South Korean government, and
by Korean companies and Koreans living in Britain.

How should we view this monument? As:

+ afitting tribute that should make all veterans happy?

+ areasonable start?

« too little, too late?

+ something that should make the British government feel
ashamed?

world% w
YISTORY
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What do historians say about why the
Korean War has become forgotten?

The Second World War continued to
exert a powerful grasp over national
memory for the remainder of the
cantury.

The Korean War was largely
viewed as a distant war on a little-
known peninsula

The Korean War could not be
used to support [a] notion of
national identity. Rather than an
‘underdog’ triumphing over

In the early 1950s the image of the
Second World War was solidifying
as a morally unimpeachable conflict,

il where Britain had 'stood alone’ in
unquestionable ‘evil’, Britain had 1940 and eventually conquered
been a junior partner in a conflict - tyranny

whose aims, methods and
outcomes had been at best
unclear Dr Grace Huxford

e 208 ‘ ]
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Reasons why Korea has become a
‘forgotten war’

Read Huxford's comments on Resource sheet 2.1C.

1. In what ways do they back up what we already know about why
Korea became a forgotten war?

2. What new reasons does she suggest?

3. Sortthe cards into different headings.

4. Write an explanation in your own words under different headings.
5. Which reason(s) are linked ?

6. Which reason(s) are more important than others?

Exploring and Teaching the Korean War | Lesson 2.1 15

Veterans now want the war to be
remembered
Hopefully somewhere

down the line somebody
will listen to this

The government may have locked their records
away but mine are staring me in the face.

| can't forget the madness which savaged more
people in three years than Vietnam did in ten

Kevin Conwell,
Durham Light
Infantry in 2010 = o
It's nice to know it's down on David Halley,
Raymond Bennett, record for future generations... "e:a';:’
Royal Leicester It shows somebody cares... \?19989

Regiment in 2010

Hee 20

Exploring and Teaching the Korean War | Lesson 2.1 16
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LESSON 2.1 (continued)

Unearthing hidden voices P

Plenary

History is about listening to people
from the past. But sometimes people
can only have a voice if we give them
a voice. BUT THAT WE WERE 3
_ STRONG
Whose forgotten voices have we 5
learnt about today?

A poster for the Intemational
Slavery Museum, Nationa!
Museums, Liverpool

Exploring and Teaching the Korsan War | Lesson 2.1 17

LESSON 2.2

Enquiry overview: Recap
A forgotten war? Unearthing the voices
of British veterans of the Korean War e

Lesson 2.2 o 75

Helping people

to remember the Korean MICHAEL CAINE

How does he back up what we already know about Korea?
What does he say about his experiences as a soldier?

Exploring and Teaching the Korean War | Lesson 2.2 Exploring and Teaching the Korean War | Lesson 2.2 3
Initial impressions of the British _ .
soldiers’ experien ce in Korea Ragiman, Saanig e oo e g R e s o e oo i o ey Yo

4

Use the photographs in your
Source bank (Slides 5-9 or
Resource sheet 2.2A) to gather
impressions of the war in Korea.

Consider:
« Terrain
« Climate

= Types of warfare
* The Chinese Army
« How the war affected Korean

-

1st Battalion The Bilack Watch pose for the camera

civilians, including children before going out on patrol.
Exploring and Teaching the Korean War | Lesson 2.2 4 Exploring and Teaching the Korean War | Lesson 2.2
Source C Source D Source £ Source F
A Britiah solger tatks with Korean chikdren, The King's Own Scottish Borderers during &n infensive bombardment of Chinese-haid The King's Own Scoftish Borderers: Lance Corporal John Private John Dunbar, A oy the
hills. Laft ta night: Lance Corporal Bill Hunter; Private Jim Bevendge; and Private Tony Private rifte) and rpor
Donaidson. snemy movement scross the valley.

Exploring and Teaching the Korean Wiar | Lesson 2.2 B o Exploring and Teaching the Korean War | Lesson 22
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LESSON 2.1 (continued)

Source & Source H

Exploring and Teaching the Korean War | Lesson 2.2 8

Soures |
American bombs falling on Wansan in North Korea.

Soures J

yal Korea.

world &/
- HISTORY 0

Exploring and Teaching the Korean War | Lesson 2.2 9

« This brutal three-year war left millions of
North and South Koreans dead, and
over 100,000 casualties for the United
Nations forces involved.

British casualties were high: 1,078 killed
in action, 2,674 wounded and 1,060
missing or taken prisoner.

Estimates suggest that at least two
million North and South Korean civilians
died and at least 50,000 children
became orphans.

Watch this clip and then complete
the timeline activity on Resource
sheet 2.2B.

Exploring and Teaching the Korean War | Lesson 2.2 10

What the veterans say about the fighting

Gather evidence from the veterans’ testimonies on
Resource sheet 2.2C about:

What it was like fighting in Korea

Trench warfare

What the soldiers say about the effects of the
war on the Korean people and the cities in Korea
The Chinese Army

Then use all the evidence to complete your
overview of the British soldiers’ experience in Korea.

Exploring and Teaching the Karean War | Lesson 2.2 1

Korea does not have to be
a ‘forgotten war’ and you
can help

On your own copy of the United Nations
Korea medal (Resource sheet 2.2D),
write something that you remember about
the Korean War — for example, something
that has surprised you, shocked you or
moved you.

Exploring and Teaching the Korean War | Lesson 2.2 12
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IMPACT AND MEMORY. HOW SHOULD THE

KOREAN WAR BE REMEMBERED?

72

Andrew Wrenn is
a freelance history
consultant, former
local authority
humanities
adviser and an
honorary fellow
of the Historical
Association. He is
a textbook author
and has led training
in the UK and
abroad.

ENQUIRY OUTLINE

SUMMARY

The Korean War (if it is studied at all) is usually presented as part of the Cold War or from the point of view

of particular nationalities who fought in it. In contrast, this resource aims to explore the impact that the
war had on a variety of participants at the time.

It also considers how memory of the war became ‘lost’, in Britain at least, and then how the memory was
recovered by British military veterans.

The resource then broadens its focus to consider which participants in the war or victims of the war
students might include in a memorial and for what reasons.

KEY AREAS OF FOCUS

* The immediate impact of the Korean War on military veterans, civilians and participating countries.
* The extent to which British military veterans ‘forgot’ about the war between 1953 and the 1980s.
* The subsequent process of gradual memorialisation of a neglected war.

* Design of a new British Korean War memorial.

TARGET AGE RANGE

Lessons are designed for use with Key Stage 3. But they could also be used to complement a study of the
Korean War at GCSE.

SCHOLARLY RATIONALE

In her major work The Korean War in Britain: Citizenship, Selfhood and Forgetting (2018: also summarised
in her introductory article in this publication), Grace Huxford has lucidly explained both the reasons why
the Korean War was little studied or talked about in Britain in the decades following the war, and also the
process by which that began to change from the 1980s.

The research points to various factors: that the war was presented as a UN policing action (despite the
reality on the ground) — which consequentially diminished media interest; that it was morally dubious;
and that it was inconclusive — it ended with a tense ceasefire, a score draw, rather than victory. Many UK
veterans found little interest in their war stories when they came home, and for the British public and
media the whole conflict was overshadowed by the still-recent memory of the Second World War.

Huxford then documents how the veteran voice finally emerged from the shadows. Around the time
of their retirement in the 1980s, many military veterans in Britain and the United States found time to
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recall this conflict of their youth and wished it marked in some way. This recovery of interest was strongly
linked to the 50th anniversary of the Korean War in 2003, which helped to prompt the creation of new
memorials. Some veterans also made sponsored visits to newly democratised and grateful South Korea,
which validated their war experience in ways that had not usually occurred in their home countries.
Therefore, we see that the act of commemoration and of memorialisation was both a result of and

a reason why Korean veterans found their voice. This is the context for this enquiry, which seeks to
understand the power of memorialisation both to drive and reflect understanding of past conflict

and to validate, yet also challenge, popular perceptions of war.

A second strand to this enquiry is to ensure that the death and destruction suffered by civilians are
acknowledged. The damage and casualties were no great secret — Seoul was captured by the two sides
several times, for example, and was left in ruins by the end of the war. But this story did not particularly
fit with the narrative that each side wanted to promote. In essence, the Americans promoted a narrative
of containing communism. South Korea promoted a narrative of national survival. North Korea and China
promoted a narrative of heroic resistance against American imperialist aggression. None of the sides were
particularly anxious to acknowledge the horrific cost of the war. Up to three million civilians died from
bombing, massacres, crossfire and revenge killings. Over a million soldiers on both sides died in battle,
from exposure to the elements or as prisoners of war.

However, this amnesia in the historical record was to some extent challenged by the Truth and
Reconciliation Commission in South Korea from 2005 to 2009, which aimed to give public voice to the
trauma experienced by many Korean families during the war. This was sometimes the first time these stories
were heard (Choe Sung Han, 2007). Tasha Kitcher, in her supporting article in this publication, notes that
‘The Commission gave a voice to many whose stories had not been told for years under authoritarian
leadership. Despite this, the Commission was seen as slow, unproductive, and costly... the Commission
estimated that 100,000 South Koreans died at the government’s hands — systematically slaughtered by

the army.” The Truth and Reconciliation Commission’s work unearthed a picture of devastation.

In this enquiry, the final outcome is for the students to design their own new war memorial. The process

is carefully designed to ensure that they look at these scholarly concerns regarding memorialisation and
perception of the war. It was not possible to encompass the work of the Commission without extending
this enquiry still further; however, civilian suffering is essential background to the key issue of Lesson 3.3,
which is for the students to consider whether, and if so how, to memorialise civilian as well as military dead.

CURRICULAR RATIONALE

This resource would be suitable as part of a study of the twentieth century at Key Stage 3 in the English
National Curriculum for history.

Equally, it could be used as part of a study of British history, where it could consolidate students’
understanding of substantive core knowledge about warfare in general and growing knowledge of Britain’s
place in geo politics over time.

The resource is also designed to build a deeper understanding of specific terms such as ‘'memorial’
and ‘'memorialisation’.

In terms of second-order concepts or disciplinary knowledge, pupils would be revisiting important foci that
they should be experiencing over time, both because these form part of National Curriculum expectations
and because, at Key Stage 3, they anticipate related GCSE concepts. In this enquiry, the specific concepts of
handling evidence, change and continuity, historical interpretations, and similarity and difference (diversity)
will feature prominently but will also overlap with other concepts such as significance.

Each of the three lessons could stand alone, and even within each lesson some activities could be omitted
or used self-standing. There is a lot of material packed into these three lessons and you will need to select
carefully for the time you have available.
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SCHEME OF WORK

OVERVIEW

Students will gauge the depth of impact of the Korean War on British military veterans, US military veterans
at the Battle of Jangjin (Chosin) Reservoir, victims of a massacre of Korean civilians and participating
countries in general.

They will trace the process by which many British military veterans ‘forgot’ the conflict between 1953 and
the 1980s, before deliberately ‘recovering’ the memories of their lost youth on retirement. This process will
be set against evidence of the war’s place (or lack of it) in British culture and public life since 1953.

Lastly, students will design a new British Korean War memorial, considering whether it should just be
restricted to British veterans or whether it should be widened to include participants from other United
Nations allies, veterans of communist states and Korean civilian victims.

Lesson 1: The main objective of this lesson is for students to gauge which types of
people and which countries might have been most deeply affected by the

Who was most deeply ; ) i o
Korean War 1950-53. They will do this through investigations of:

affected by the Korean

War between 1950
and 1953?

Lesson 2:

Why did some British
military veterans
forget the Korean
War and deliberately
remember it again
years afterwards?

Lesson 3:

Who should be
remembered on our
memorial and how?

e British military fatality
* two wider episodes from the war itself

e details of casualties, country by country

In this lesson, students trace how the Korean War was largely forgotten by
many British veterans between 1953 and the 1970s, but how afterwards their
memories were gradually recovered through the process of commemoration.

Students will complete a living graph where they plot the way in which
veterans' attitudes changed over time and how they came to terms with their
wartime experiences. This is contrasted with the level of awareness from the
wider British public.

The aim of this lesson is for students to design an appropriate new memorial.
They take their inspiration from a range of other memorials from around
the world.

They will also have to debate and decide which groups of people
encountered in the previous two lessons might be commemorated in this
new British memorial.

This debate will be deliberately complicated by the possible inclusion of
Korean civilian casualties and casualties, and veterans from all participating
states, including China and North Korea.
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LESSON 3.1 BREAKDOWN: WHO WAS MOST DEEPLY AFFECTED BY THE
KOREAN WAR BETWEEN 1950 AND 19537

STARTER: WHO WAS AFFECTED BY THE DEATH OF CORPORAL BELSAY? (SLIDES 1-7)

Reveal Slides 4-6 quickly, and in sequence, zooming in on the location, the small village of Bickleigh in
Devon (Slide 4), the church and the memorial (Slide 5) and then details of Corporal Belsay’s death
(Slide 6). Draw attention to two particular details:

* that he went missing in action and his body was never recovered
* that he had recently married Joyce West — shortly before he went to Korea

Give out a copy of Resource sheet 3.1A, which is a large version of Slide 6. Ask students to draw lines or
use letters to mark on the scale the people who would be affected by this day and the degree. NB this is
not evidenced. They are thinking about it as a human being from their experience.

Draw out two further points:

* The vast number of and range of people who are affected by a single death. Once you add up all the
relatives, colleagues and friends, you have a long list already. The British casualties may not have been
enormous in Korea, but every death is significant to a large number of people.

*  Most obviously, that the degree of effect depends on how close they were to him.

In Activity 1, students are going to find out more about the Battle of Jangjin (Chosin) where Corporal
Belsay went missing, presumed dead.

ACTIVITY 1: WHO WOULD PROBABLY HAVE BEEN MOST DEEPLY AFFECTED BY FIGHTING
CONDITIONS AT THE BATTLE OF JANGJIN (CHOSIN) RESERVOIR? (SLIDES 8-10)

Slide 8 introduces the geographical location of Jangjin (Chosin) Reservoir, and the photograph shows the
mountainous terrain of Korea.

Slide 9 reminds students that this was the battle where Corporal Belsay went missing while British troops
and other United Nations forces were retreating in dreadful winter conditions, forced back by Chinese
communist forces, who had recently entered the war for the first time.

Play the video from the link provided. The clip graphically describes the freezing conditions in which soldiers
of both sides fought and perished. It shows black and white photographs and film of frozen bodies.

This comes from the reputable and internationally produced documentary Korea: The Never-ending War,
which was shown by the BBC in 2019 (watch from 50°33" to 57'22").

www.youtube.com/watch?v=DoSRwmuVYyl

Slide 10 describes groups of people on both sides of the conflict who would have been affected by the
fighting at Jangjin (Chosin) Reservoir. They are also on Resource sheet 3.1C as sorting cards. Give a set to
each pair of students (along with Resource sheet 3.1B, showing an impact line). Ask them to place the
cards on the impact line to show the extent to which each group might have been affected by the battle.

Finally, discuss whether having greater knowledge of the fighting conditions in which Corporal Belsay died
might change students’ minds about their answers to the starter activity.

BEFORE YOU START

You will need:

Lesson PowerPoint
3.1

Resource sheet 3.1A
(For starter)
Resource sheet 3.1B
(Degree of impact
scale used for
Activity 1 and 2.
Print at A3.)
Resource sheet 3.1C
(Impact cards for
impact of the Battle
of Jangjin (Chosin)
Reservoir, Activity 1)
Resource sheet 3.1D
(Impact cards for
impact of No Gun Ri
incident, Activity 2)
Resource sheet 3.1E
(Impact cards for
casualties, Activity 3)
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ACTIVITY 2: WHO WOULD PROBABLY HAVE BEEN MOST DEEPLY AFFECTED BY THE NO
GUN RI INCIDENT IN JULY 19507 (SLIDES 11-13)

(This activity follows exactly the same pattern as Activity 1, so one way of streamlining this lesson to
make it manageable if you are short of time will be to make Activity 1 and 2 alternatives. One half of the
class tackle Activity 1, on the Battle of Jangjin (Chosin) Reservoir, and the other half tackle this activity,
the No Gun Ri incident.)

Slide 11 shows the bridge at No Gun Ri where crowds of South Korean refugees sheltered. As the slide
explains, numerous South Korean witnesses testified that they were fired on by US forces from the air and
by infantry who feared that North Korean soldiers and spies might be concealed in their midst.

Slide 12: From the link provided, show a second clip, which comes from the same documentary
Korea: The Never-Ending War that featured in Activity 1. It contains graphic eyewitness testimony
of the incident (watch from 32'47" to 37'25").

www.youtube.com/watch?v=DoSRwmuVYyl

Atrocities were committed against Korean civilians through the course of the war by both sides,
but this famous incident is well presented in this clip.

Slide 13 describes individuals or groups of people who were, or might have been, affected by the incident.
They are on Resource sheet 3.1D as a card sort. Print out a set for each pair. As in the previous activity,
students agree the extent to which they think each person or group of people described might have been
affected by the incident and place them on the impact line on Resource sheet 3.1B.

ACTIVITY 3: WHICH COUNTRIES WERE MOST DEEPLY AFFECTED BY THE KOREAN WAR
BETWEEN 1950 AND 19532 (SLIDES 14-16)

Slides 15-16 detail the casualties of each combatant country (and a few non-combatant ones
still participating).

They are on Resource sheet 3.1E as a card sort. Once again, give out a set to each pair to organise
into order, starting with the country most deeply affected at the top, to the country least affected
at the bottom.

Lead class discussion about the order in which different pairs have placed the cards and take a vote
on the most-agreed order, particularly those they have put in their two, three or four positions.

PLENARY (SLIDE 17)

Slide 17 is deliberately untitled. It shows a US bombing raid on North Korea. Simply show it and ask
students’ views as to why we have selected this slide to sum up the lesson.

It should be obvious in the discussion that the country (or countries) that suffered most from the Korean
War were North and South Korea and in particular, the civilians of both, who saw parts of the Peninsular
reduced to rubble amid great suffering.

Bombing was not the whole story of civilian impact, of course, as you will find out from other enquiries.
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LESSON 3.2 BREAKDOWN: WHY DID SOME BRITISH MILITARY VETERANS
FORGET THE KOREAN WAR AND DELIBERATELY REMEMBER IT AGAIN YEARS
AFTERWARDS?

STARTER (SLIDES 1-4) BEFORE YOU START

Slide 3 shows a photograph of Bill Speakman in 1953 and of a Victoria Cross. Bill Speakman was awarded  You will need:

a Victoria Cross (VC), Britain’s highest award for military bravery, for his service in the Korean War. * Lesson PowerPoint

Play the clip from the Pathé Newsreel for February 1952, which shows Speakman returning to his home
town of Altrincham in Cheshire, following the announcement of the award of the Victoria Cross.

www.britishpathe.com/video/VLVAAZHBB7 SPKNLWPHS9CYWMJBD77-HERO-WILLIAM-SPEAKMAN-
RETURNS-FROM-KOREA/query/Speakman

Then allow pairs a limited amount of time to discuss the questions on Slide 4 before leading some class
discussion based on student comments.

ACTIVITY 1: THE BILL SPEAKMAN STORY (SLIDES 5-6)

This activity is a bridge between the starter and the rest of the lesson. The starter should have aroused
students’ interest in Bill Speakman. Slide 5 continues his story in five highlights (or lowlights), including
a video report on the arrival of his ashes in Korea.

Slide 6 then gets students used to using the graph (on Resource sheet 3.2A — ideally print this out A3 size)
that will be used in all the main activities for the lesson, as they plot Bill Speakman’s relationship with and
attitude to his Korean War experiences. The exact placement is unimportant, but it is vital that:

e Students get a V-shape of some sort, reflecting the nadir when he sold his VC and (arguably)
a peak when his ashes were welcomed back to Korea as, once again, a hero.

* They understand the two axes — the bottom is time, the upright is degree of remembrance.

Point out the aim of the lesson, which is to consider some wider evidence to plot two more lines on their
graph. The intention is to use two different colours to plot what students think happened to:

* veteran memories of the war over time (more generally — was Speakman’s line typical?)

* the British public awareness of and memory of the war over time

ACTIVITY 2: WHAT WERE ATTITUDES TO THE WAR IN 1953? (SLIDES 7-10)
Activity 2 is entirely focused on where students start their graph.

(NB Given the time constraints that you are probably under and the importance of getting to Activity 4,
you could fast-forward through this activity by simply telling students where to start their graph on the
remembrance axis. Quite high, we suggest, or wherever they pitched it for Bill Speakman. But if you have
the time this gives you more evidence and some fascinating video resources relating to 1953 and 1954.)

Lead discussion about where each line might start on the vertical axis if the only available evidence was the
Pathé newsreel from the starter about Bill Speakman’s reception in Altrincham.

Now move on to some new video evidence — another newsreel. Slide 8 explains some important
background information and definitions.

Play the Pathé newsreel clip on Slide 9. This shows the public welcome in September 1953 (two months
after the armistice that halted fighting) of former British prisoners of war, together with interviews with
some returnees playing down rumours of communist brainwashing.

www.britishpathe.com/video/pows-home-aka-korea-p-o-w-s-return-to-lyneham

3.2

Resource sheet

3.2A (Living graph
template. Use in all
activities — ideally
printed at A3)
Resource sheet 3.2B
(Evidence cards A-M
for Activity 3)
Resource sheet 3.2C
(Evidence cards 1-24
for Activity 4)

77


https://www.britishpathe.com/video/VLVAAZHBB7SPKNLWPHS9CYWMJBD77-HERO-WILLIAM-SPEAKMAN-RETURNS-FROM-KOREA/query/Speakman
https://www.britishpathe.com/video/VLVAAZHBB7SPKNLWPHS9CYWMJBD77-HERO-WILLIAM-SPEAKMAN-RETURNS-FROM-KOREA/query/Speakman
https://www.britishpathe.com/video/pows-home-aka-korea-p-o-w-s-return-to-lyneham

I Section 3 | Enquiry 3 Impact and memory. How should the Korean War be remembered?

Lead class discussion of the questions on Slide 9.

Finally move on to a third piece of video evidence. Slide 10 provides a clip from a British feature film from
1956, A Hill in Korea. Play the first three minutes.

https://archive.org/details/ahik5345435

Lead class discussion of the questions on Slide 10 and also discuss where the two clips taken together show
that the British public’s awareness or memory of the war might start on the vertical axis of the living graph.

ACTIVITY 3: WHY DID SOME BRITISH MILITARY VETERANS FORGET THE KOREAN WAR
BETWEEN 1953 AND THE 1970S? (SLIDES 11-14)

(NB The most obvious way to fit this lesson into a tighter time frame is for students to only plot one line
— either the ‘veteran memory line’ or the ‘wider public awareness line’ — and then to compare their lines
at the end of the activity. This halves the amount of evidence that they have to consider and reduces the
complexity of the plotting.)

Resource sheet 3.2B has the evidence on Slides 12-14 as a card sort. They have to sort them and use
them to plot two lines on their graph (Resource sheet 3.2A). This evidence relates to the first two decades
after the war — to the mid-1970s.

Point out that some cards refer to a particular date, which could be marked with a cross on the graph,
while others refer to a trend over time, which can be used to help them judge the overall position of the
line on the graph. Model the process for students, using a couple of cards as examples.

Students will need a fair amount of time to read and discuss all these cards. You could drip-feed the
cards in three stages — just the blue ones first (which relate to the veteran line), then the red ones (the
wider public) and finally the graded ones, which could be either.

Once again, remember that it is more important that they get a convincing rough shape for the line than
they worry too much about the detail.

ACTIVITY 4: WHY DID SOME BRITISH MILITARY VETERANS DELIBERATELY REMEMBER
THE KOREAN WAR FROM THE 1970S ONWARDS? (SLIDES 15-19)

(NB This activity is the heart of the lesson, so do make sure you get to it! Here, again, the most obvious
way to fit this activity into a tighter time-frame is for students to plot either the ‘veteran memory line’
or the ‘wider public awareness line’ — and then to compare their lines at the end of the activity.)

Play the following brief clip from the popular BBC comedy Fawity Towers, in which John Cleese
(playing hotel owner Basil Fawlty) states that he killed four men during the Korean War. Prunella
Scales, playing his wife Sybil, ridicules this by claiming that Basil poisoned them as a result of his
cooking for them in the Army Catering Corps.

https://twitter.com/fawltytowers_/status/1025063852986257409?lang=en-gb
Lead a brief discussion about whether this clip alters their living graph for the early 1970s.

Now give out Resource sheet 3.2C (which reproduces evidence cards on Slides 16-19).
These cover the second period of the graph, the period from the 1980s to the present.

Once again, with 21 evidence cards students will need a good amount of time to read them and sort them
and plot them on their graph. So once again you could drip-feed it in three stages — just the blue ones first
(for the veteran line), then the red ones (the wider public) and finally the graded ones, which could be either.
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PLENARY
Allow time for pairs to compare their graphs (in broad shape, not in detail).

If time allows, you should also finally agree a whole-class version of the living graph, for the entire period
and with both lines.

Finally, use Slide 20 to return to the story of Bill Speakman from the starter. Consider how far his life fits the
pattern they have plotted for veterans more generally. How typical is his story?

PREPARATION/HOMEWORK FOR NEXT LESSON

Note that there is a suggestion for preparatory homework before Lesson 3.3. If you are doing that,

then brief it now — give each student one of the Korean memorials (Resource sheets 3.3A) and the list of
questions to ask about memorials (Resource sheet 3.3B). NB Discourage students from going online to find
out about their memorial. We want them to approach it as it stands, without context, in the first instance.

LESSON 3.3 WHO SHOULD BE REMEMBERED ON OUR MEMORIAL
AND HOW?

BEFORE YOU START

There is a lot of flexibility in this lesson. It all depends on how seriously you want to take the creative
commission of designing the memorial. Doing that properly could take a couple of extra lessons.

And if you also deeply consider the issues of who should be remembered, that will add to the time you
need. So, we offer two tracks in this lesson plan:

* The fast-track, which should fit in a normal lesson (with preparatory homework).
* The expanded version (online only), which significantly expands Activity 2.
PREPARATORY HOMEWORK

Another way to help fit this material into a lesson is with some preparatory homework. Well before the
lesson, give each student one of the Korean memorials (Resource sheet 3.3A) and the list of questions to
ask about memorials (Resource sheet 3.3B). This will speed up the starter and Activity 1 a lot — leaving you
enough time for the rest of the lesson. NB Discourage students from going online to find out about their
memorial. We want them to approach it as it is stands, without context, in the first instance.

STARTER (SLIDES 1-5) BEFORE YOU START

Slide 3 shows one of the British memorials, the Korean Veterans Memorial, at the National Memorial You will need:

Arboretum, Staffordshire, UK. Slide 4 has some information about it. Ask any students who had this as * Lesson PowerPoint

their homework image to give their assessment of it. 3.3 Fast-track

Ask: * Resource sheet 3.3A
(Memorial images

e Isitagood memorial? Why? for homework)

* Does it do justice to the people and issues that we have been examining? Why? * Resource sheet 3.38

(Questions to ask

Slide 5 then introduces the commission for the lesson, which is to design a new memorial for .
about memorials for

the National Memorial Arboretum in Staffordshire for the 70th anniversary of the Korean War
Armistice in 2023.

homework
and lesson)
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ACTIVITY 1: WHAT CAN WE LEARN FROM OTHER KOREAN WAR MEMORIALS?
(SLIDES 6 -16)

(Once again, preparatory homework can give you a running start on this activity.)

Slides 7-16 introduce another five memorials from around the world. Each image is followed by an
information slide. Show each in turn and ask one student who has studied this either for homework or in
class time to share their opinions on this memorial.

Once all memorials have been viewed, allow time for groups/pairs to consider which memorial most
appeals to them and why. Lead class discussion, taking student comments.

Get them to note down any key features of the memorials they would like to use in their own memorial.

ACTIVITY 2: WHO SHOULD BE REMEMBERED ON OUR NEW MEMORIAL? (SLIDE 17)

(This is where the expanded version departs from the fast-track version. Fast-track reduces the issue of who
should be commemorated to a single slide instead of a sequence of three activities with video support.)

Slide 17 offers six categories of people who were impacted by the war as combatants or civilians.
They were all studied in some way in the previous two lessons. This task reviews that prior learning by
students giving supported views on who should be commemorated.

Encourage debate and stress that there is no right answer. Students could all do it differently if
they wished.

If you follow the expanded version there are six slides for Activity 2 covering these decisions:
* Should the memorial commemorate just British casualties or all UN casualties?
e Should the memorial commemorate Chinese and North Korean casualties?

e Should the memorial commemorate the millions of Korean civilians who died?

ACTIVITY 3: HOW SHOULD THEY BE REMEMBERED? (SLIDES 18-19)

The rest of the lesson should be devoted to students sketching out or describing their ideal memorial.
There won't be time in a single lesson to draw it or model it in detail (that could be a follow-up homework
if you have that luxury!). The emphasis needs to be on the choices they have made and the reasons for
those choices.

They have already decided who should be on their memorial, so they now have to create a memorial
befitting those people. Slide 18 repeats the commission/briefing.

Slide 19 encourages them to focus on:
¢ Materials (what will the memorial be made of so that it lasts/matures over time?)

* People (should it show people, and if so, what kind of people and how should they be represented?
Realistic, like statues, or symbolic or abstract?)

*  Symbols (e.g. flags, icons?)

*  Words (quotes from veterans, inspirational texts, religious texts, names of the dead, statistics,
information about the war?)

The important thing is that whatever choice they make, they make it for a reason, based on their study of
the Korean War: the veteran stories and the civilian stories.

Some may wish to prepare alternative designs. Encourage this. The commission will be interested in a
range of ideas to choose from.
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PLENARY (SLIDES 16-17)

This should focus on students feeding back on their work - explaining the choices they have made.

As a possible model for your feedback, Slide 20 introduces an interview with a Year 9 student,

Felix, from Cottenham Village College in Cambridgeshire, talking about his design for a British memorial to
the United Nations forces. It could be a slightly intimidating piece in many classrooms. With his erudition
and thinking, he sets the bar quite high. But his explanation of the reasons for his design are an exemplary
model! And because he finished his memorial to 3D model stage, it gives something concrete for a plenary
discussion, as it is likely that the students will only have got to the early stages of design in the time available.

Finally, Slide 21 reintroduces Bill Speakman, VC from Lesson 3.2.
*  What might he (or his relatives) think of the various proposed designs?

*  Who else do you think would like or dislike your memorial?

SELECTED LESSON POWERPOINTS

LESSON 3.1

Enquiry overview:
How has the Korean War been remembered?

Enquiry 3:

Impact and memory
How has the
Korean War been
remembered?

Lesson 3.1

Who was most
deeply affected by

the Korean War
between 1950 and
19537

Exploring and Teaching the Korean War | Lesson 3.1 Exploring and Teaching the Korean War | Lesson 3.1 2 H ===

Lesson 3.1 Overview The home village of Corporal Belsay

Starter
Content covered in this lesson: Who was
+ The death of Corporal Belsay affected

Who was most - The Battle of Jangjin (Chosin) by the death of A,
deeply affected by Reservoir Corporal Belsay? N
/ r.‘

Lesson 3.1

the Korean War + The No Gun Ri Incident i Bickleigh
between 1950 and « Casualties "‘L [ RS in Devon
19537 i A
ot | (0
Ty
el S g
& Tl 8
'
Exploring and Teaching the Korean War | Lesson 3.1 3 H S e e Exploring and Teaching the Korean War | Lesson 3.1 4 H.«. “pe
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LESSON 3.1 (continued)

The memorial to Corporal Belsay
R
B

Badge of the
Royal Marines

Cpl J. E. Belsay R. M.

Exploring and Teaching the Korean War | Lesson 3.1 5

The death of Corporal Belsay

Rank and name Corporal Jarvis Edward Belsay, Royal Marines

Age at death 21
Ci of + 29N ber 1950
his death + At the Battle of Jangjin {Chosin) Reservair,
Korea
+ Missing in action, body never recovered S
Commemoration + No known grave
+ Name commemorated on a United Nations
plague in Korea
Family details + Lived in Devon

» Had been recently married in September
1950 to Joyce West in Tavistock, Deven

Exploring and Teaching the Korean War | Lesson 3 1 6

Who would have been most deeply affected by the death of Corporal Belsay?

Not really & ‘::;::"” Hera Is a list of people
Ziiociodatal C.  His fslow soiders, who may anly have krown him|0UTEkit Do alected
for alitte ime by the death of
Directly but D.  The ensmy soldier who may have killsd him Corporal Belsay.
not deeply E. Hisformer school friends
affected F.  The postman who brought news of his death tohis  Mark on the impact
wife and parents scale (Resource.
© and Dty Gamembar s name s onthe oca  Sheet 3.18), with a
church memorial) letter or by drawing a
H.  His brothers or sisters line, how affected you
I His grandparents think they would be.
Quite 4. His aunts, uncles and cousins (You have no
deeply K. His adult friends from Devon evidence for this —
affected L. His parents’ friends only your common
Most deeply M.  Other local people who knew him by sight ::ri\:a)as a human
N.  Alocal reporter who reported his death 9.
Exploring and Teaching the Korean War | Lesson .1 7 H

Battle of Ay,

o Jangjin :

9& g:hosin)_
" Reservoir

.
-13_'“ 27 November to
13 December 1950 o

P
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Battle of Jangjin (Chosin) Reservoir

« This is the battle where Corporal Belsay
died.

« British troops were supporting their US
and South Korean allies.

= United Nations forces had been
advancing towards the Yalu River (the
border with China) when they were forced
back in dreadful winter conditions by
Chinese communist forces who had
entered the war for the first time.

= Watch the video on the right to find out
more about this battle.

Extract from a documentary, Korea The Never-Ending
War, also shown by the BBC in 2019
(50'33" to 57°227)

Exploring and Teaching the Korean War | Lesson 3.1 9

Who would probably have been most deeply affected by fighting conditions at
the Battle of Jangjin (Chosin) Reservoir?

Not really

A US end South €. US and South Korean soldiers who
8. Chinesa and North Karsan
affected at all iRl Sk e hed to drag dead bores of epemy
sttt badies of soldiers from their own A T e L
Directly but Prapayrlpeld side whom they knew personaly.
whom they did not
not deeply pﬂsma.ll):( know. F. The families and friends of US and
affected N "~ South Korean soldiers who died (thay

E. US, Chinese, North and South
Korean soldiers who froze o
death o died i the fighting.

may not have known how terrible the
fighting condiions wre).
D. Chinese and North
Korean soldiers who
saw the frozen bodies
of enemy soldiers.

. Chinese and North Korean soldiers
wha saw the frozen bodies of soldiers
fram their own side whom they did nat

personally know.

H. US and South Korean soldiars
who saw the frozen bodies of

saldiers from their own side whom
they knew persanally:

Quite G. The familles
deeply and friends of

affected Chinese and North K. US General MacArthur, wi

Korean soldiers who
US soldiers that they would win
Most deeply J. Chinass and North Korean and ba home bafore Christm:
affected leaders, determined to win
he war.

Exploring and Teaching the Koresn War | Lesson 2.1 10

ded (thay may nat
have known how
terrible the fighting
condltions were)
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The No Gun Ri Incident

= Slide 11 shows a bridge at No Gun Ri.

» Between 26 and 29 July 1950, South
Korean refugees sheltered there.

+ Numerous witnesses testified that they
were fired on by US forces from the air
and by infantry who feared that North
Korean soldiers and spies might be
concealed in their midst.

+ Watch the clip to find out more about
this incident. The video includes
eyewitness testimony.

Clip from Korea The Never-Ending War
(3247 to 37°257)

Exploring and Teaching the Koresn War | Leszon 2.1 12




LESSON 3.1 (continued)
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Not really
affected at all

13-year-cid Korean
refuges Yang Hye-Suk.

who pulled aut her own
damaged eye.

The injured mother of child
refugee Yang Hye-Suk,
whose daughter pulld out

Who would probably have been most deeply affected by the No Gun Ri
Incident at the time it happened in July 1950 and immediately afterwards?

Any Noith Korean soldiers
spies actually hiding among
refligees, faarful of discovery.

US commanders, officials and
polticians respansibie for the
policy of firing cn Korean
refugess and determinad to

US pilots who altacked Korean
refugees from the air, believing that
they might be hiding Narth Korean

soldiers of spies.

Karean refugee boy Chung Koo~
Doo, whass oider brother and sister

were killed i front of him (he was
less than two years old at the time).

In terms of casualties, which countries were most deeply affected by the
Korean War between 1950 and 19537

Not really
affected at all The next two slides
detail the casualties
Discyt | | oo
not deeply non-combatants still
affected participating).

Organise these into

her own damaged eye. dafeal the snemy.

Koraan refugees in the crowds who
were ot injured but were trapped for
it all three days and nights without food

North Korean commandars
and officias attempting
defeat tha US a:

whatever the cost.

The father of Korean
refugee boy Chung Koo
Doo, who saw two of his
young children killed in

front of his ramaining

child.

and water, tarrifiad of being altacked
and seeing bodies of their fellow
rafugees and perhaps friends and

family lying unburied.
US soldiers on foot who fired LAkl

into crowds of Korean refugess,

Most deeply
affected alraid that they might hide North
Koraan soldiors.

Exploring and Teaching the Korean War | Lesson 3.1 13

Most deeply
affected

an order, starting with
the country most
deeply affected

(at the top) and
ending with the
country least affected
atthe bottom.

Exploring and Teaching the Korean War | Lesson 3 1

War graves in Seoul National Cemetery 26th
Sanctuary, South Korea

worl
i Tl HiST

LS Plenary
P S Why have we chosen
< ' this image to sum up

this lesson?

LESSON 3.2

Lesson 3.2 Overview

Content covered in this lesson:

* Use video evidence to make a living

graph of the Korean War experience of
Bill Speakman VC.

« Make a living graph to compare the
changing attitudes to the war of the
British public and of British veterans
who served in the war.

« Compare Bill Speakman’s story with
other veterans’ stories.

Lesson 3.2

military veterans

forget the Korean

War and deliberately
remember it again
years afterwards?

Exploring and Teaching the Korean War | Lesson 32 2

Private Bill Speakman VC

Exploring and Teaching the Korean War | Lesson 3.2

What can Pathé News tell us about
Bill Speakman and attitudes to the
Korean War?

Starter

What impression does the newsreel give of:

a) Bill Speakman?

b) Speakman’s family?

c) Altrincham, Speakman’s home town?

d) Support for the Korean War among the
British public?

How does it give these impressions through:

* Music?

+ The voiceover (main script)?

Exploring and Teaching the Koresn War | Lesson 2.2 4

The Bill Speakman story

In 1968, Bill Speakman
VC finally left the British
Army.

In 1968, he stole £120
from a woman's purse in
Edinburgh. He returned
the money and probably
only escaped punishment
because of his medal.

Soon afterwards, he sold
his Victoria Cross to pay
for a new roof (the medal
was later replaced). Bill
had trouble controlling his
alcoholic drinking.

In 2010, Bill Speakman
VC visited Korea for the
first time since the 1950s,
on a trip paid for by the
South Korean
government. He was very
moved by it.

In 2015, Bill Speakman
VC gave his medals
(including his replacement
Victorla Cross) to the
South Korean government
and people to show his
gratitude for how he had
been treated.

Exploring and Teaching the Korean War | Lesson 3.2

In June 2018, Bil died.

In 2019, his ashes were buried in South Korea at
his own request.

This video describes the reception in Korea.
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LESSON 3.2 (continued)

Plotting Bill Speakman’s story

Activity 1
This lesson is about how

the Korean War was
forgotten and then i
remembered by veterans

and the public. You will be
using a graph like this
(Resource sheet 3.2A).

To get used to using it, 1
plot the events of Bill's life L
tat you have just found

out about.

DN EIN EIN EDN BN EDN EN e

Exploring and Teaching the Korean War | Lesson 3.2 6

Video evidence 2: Pathé newsreel

Activity 2B
What impression does the newsreel give of:

A. British prisoners of war returning from Korea
in September 1953 (two months after the armistice
that ended it)?

B. Crowds waiting to greet the men?
C. Public suspicion about them?

Is the newsreel as positive about the war as the
earlier one about Speakman in Altrincham?

Now you have two pieces of evidence, where would
you start your line?

Exploring and Teaching the Korean War | Lesson 3.2 ]

Video evidence 3: Feature film, 1954

Activity 2C

What can the 1954 feature film A Hill in Korea
fell us about attitudes towards the Korean War?

+ How is the music intended to make the
audience feel?

+ Who is the film dedicated to?

* How are the soldiers introduced? What
impression does it give about them?

Now you have three pieces of evidence, where
would you start your line?

Exploring and Teaching the Korean War | Lesson 3.2 10

Why did some British military veterans
forget the Korean war between 1953 and
the 1970s7?

Activity 3

You will be given Evidence cards A-M (Resource sheet 3.2B). These will help you to plot the

first twa decades of your graph from 1953—1970s. Example Evidence card

You have to decide whers the evidence cards belong on your graph. To do this, you will have to .
tead your carde canafully. On 31 July 1953 (when the
1. What date does it refer to? This will tell you where it belongs on the bottom axis. Armistice ended the

+ Some cards have a particular date that could be marked with a cross on the graph. Korean War), there was

= Others refer to a trend over time, which can help you to judge the overall position of more reporting in the
the line on the graph.

newspapers about the
2 Who is the evidence about? Vaterans’ attitudes —coloured blue? Public atitudes — Ashes cricket matches
coloured pink? Or both? This will tell you which line it belongs on. between England and

3. Is the war forgotten or remembered? This will tell you how high or low to put it Australia than the end to

For example, where would you put this card on your graph? fighting.

Onca you h: between the two lines. 4
e

your graph, discuss t

Exploring and Teaching the Korean War | Lesson 3.2 1

Why did some British military veterans
deliberately remember the Korean War
from the 1970s onwards?

Activity 4

= Does this clip alter your living graph for
the early 1970s?

+ Look at Evidence cards 1-26 (Resource
sheet 3.2C), which cover the period from
the 1980s to the present.

+ Use these to plot the rest of your graph
from the 1970s onwards.

« Try to agree a whole-class version of the
living graph.

Exploring and Teaching the Korean Wiar | Lesson 3.2 15 PI ==

EVIDENCE CARDS

20.

In 1990, Iraq invaded and occupied Kuwait in
the Middle East (North Korea also invaded
South Korea without warning in 1950). In 1991,
British forces helped the United States to drive
out the Iragis in what was called the Gulf War.
British prime minister John Majer never
mentioned any comparisons between the Gulf

2.
On the sixtieth anniversary of the end of the Korean War, in July
2013, around 300 British Korean War velerans paraded past the
Cenotaph (the British memorial to the dead of the First World War)
in London. They attended a national service of remembrance at
\Westminster Abbey, along with British government ministers and
members of the Royal Family. These events and details of the
Korean War appeared in British news reports.

War and Britain's involvement in the Korean
Wiar in resisting aggression by one country

against another.

Exploring and Teaching the Korean Wiar | Lesson 3.2
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LESSON 3.3

Lesson 3.3 Overview

Content covered in this lesson

+ Compare Korean War memorials from
around the world

» Decide who should be commemorated

on your memorial
new memorial and A i i
how? + Design your new memorial and write
an explanation of your design

Lesson 3.3
Who should be

remembered on our

Exploring and Teaching the Korean War | Leszon 2.3 2

Korean Veterans Memorial, National
Memorial Arboretum, Staffordshlre UK

Starter

Study the information about this

memorial on the next slide.

» Do you think this is a good
memorial? Why?

» Does this memorial do justice
to the people and issues that
we have been examining?
Why?

Exploring and Teaching the Korean War | Lesson 3.3

Information about the memorial

+ The memorial includes four boulders, each representing one of the four
years in which the British Armed Forces participated in the Korean War from
1950 to 1953.

« Each boulder has a metal plaque on it, explaining what happened in each year.

+ There are three flags flying, those of Britain, South Korea and the United
Nations.

« Surrounding the memorial are 25 trees that typically grow in Korea.

+ The memorial was opened in 2000 by the Korean Veterans Association on the
fiftieth anniversary of the outbreak of the Korean War in 1950.

Exploring and Teaching the Korean War | Lesson 3.3 4 H

Design a new Korean War memorial

Your commission

Suppose that the existing Korean Veterans Memorial is to be

replaced but on the same site.

* Your task is to design a new memorial that will be ready for
opening in 2023 on the seventieth anniversary of the end of
the Korean War.

* You should be able to justify:

+ Who you have included or excluded from the memorial
and why.

+ What materials, symbols, images and words you have
included and why.

* You can make more than one design if you wish to cover
different options.

Exploring and Teaching the Korean War | Lesson 3.3 5

Learn from other Korean War memorials

Activity 1 Symbols: Words: Location: Audience:

+ Study the war What flags or What words can Where is the Who is meant to
memorials on symbols are visible?  you see? Why memorial? What see it? Might
Slides 7—16. have have they been kind of environment someone be

& been included? chosen? surrounds it? offended by it?
e tiece If 50, who and
gquesione People: Materials: Impact: why?
guide you. What human figures ~ What is the What overall

* Which memorial g shown? What memorial made impression does it Funding:
most appeals to  are they doing? from (e.g. wood, give you? Who paid for it
you and why? Who are they? stone, metal)? and why?

. . . o

When was it made?
Exploring and Teaching the Karean War | Lesson 2.3 8

Information: Chinese communist
memorial to the Korean War

‘The memorial shows General Peng Dehuai leading Chinese soldiers across the Yalu River from the
border city of Dandong in October 1950.

The soldiers were sent to help North Korea fight UN forces, who were close to the Chinese border
and might threaten communist China itself. Chinese troops helped to push back the UN troops.

The soldiers were officially known as ‘volunteers', which avoided the Chinese government having to
declare war against UN forces.

- ‘For Peace' is written in English and Chinese at the foot of the statue. Chinese support for North
Korea was meant to end the war and so bring peace to the whole of Korea.

The Chinese saved North Korea from defeat. In China, the Korean War is known as the ‘War to
resist US aggression and aid Korea'.

The memorial forms part of a museum about Chinese involvement in the Korean War.
The museum was built in Dandong in the 1990s.

Exploring and Teaching the Korean War | Lesson 3.3 8

Part of a
Chinese
communist
memorial
to the
Korean War

e HEIST

The Statue
of Brothers
in Seoul
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LESSON 3.3 (continued)

Information: The Statue of Brothers
war memorial in Seoul

+ The statue shows two Korean soldiers from the Korean War embracing across a split
concrete dome.

+ The taller, well-armed soldier with a helmet represents a South Korean soldier reunited
on a battlefield with his younger, unarmed smaller brother from the North Korean Army.

- The split concrete dome represents a Korea still divided between two states.

+ The inside of the dome includes a floor map showing 16 allies from United Nations forces
who assisted South Korea in its war with North Korea and communist China.

+ The memorial is intended to show the past sufferings of the Korean people and their
determination to achieve national harmony, unity and prosperity.

+ The memorial was opened in 1994, after South Korea became a democracy in 1987.

Exploring and Teaching the Korean War | Lesson 3.3 10

US Korean
War
Veterans
. Memorial,
Washington
DC

Information: US Korean War Veterans
Memorial, Washington DC

+ This memorial shows 19 larger-than-life stainless steel statues of members of the US
Armed Forces in combat gear, warily crossing a field during the Korean War.

+ The ground is planted with low-lying juniper bushes to look like a Korean rice paddy field.

- The statues deliberately include all the different ethnic groups who served in the
American Army, e.g. African-Americans, Native Americans, etc.

« There are no statues of other nationalities or of South Korean civilians (although the
countries who took part as US allies are listed on another part of the memoria%

+ The memorial was opened in 1995 by the US and South Korean presidents.

+ In 2015, Samsung, a South Korean company, paid money for the maintenance of the
monument.

Exploring and Teaching the Korean War | Lesson 3.3 12

Korean War
memorial in the
port of Cartagena,
Colombia, South
America

worl i
. M 2 @

Information: Korean War Memorial in the port
of Cartagena, Colombia, South America

» The metal sculpture shows a sixteenth-century Korean ship called a Geobuksean
(a turtle ship). This was used to defend the country against a Japanese invasion.

» The ship stands on a stone platform, which includes a plaque and sculptures of
cannons.

- Two flagpoles come out of the ship flying the Colombian and South Korean flags.

- The memorial is located in Cartagena because Colombian troops who were sent to

support United Nations forces started their sea journey to Korea from Cartagena.
Colombia was the only South American country to take part in the Korean War.

» The memorial links how Korea resisted Japanese aggression in the sixteenth century
with how Colombia helped South Korea to resist North Korean aggression in the
twentieth century.

» The memorial was paid for by the South Korean government and built in 2016.

Exploring and Teaching the Korean War | Lesson 2.3 14

Memorial at
the Victorious
Fatherland
Liberation War
Museum,
Pyongyang,
North Korea

WA

Information: Memorial at the Victorious
Fatherland Liberation War Museum,
Pyongyang, North Korea

= This group of larger-than-life statues shows North Korean soldiers charging
fiercely behind a North Korean flag.

= In North Korean propaganda, the Korean War is referred to as a war of liberation
to free South Korea from its puppet government and US occupation.

« It is described as a victorious war, thanks to the brilliant leadership of Kim II-
sung, North Korea's first communist dictator. At different times since the war,
North Korea has sometimes mentioned Chinese military support, which helped it
to survive, and sometimes claimed victory just for itself.

+ The museum was built on its present site in 1963.

Exploring and Teaching the Korean War | Lesson 3.3 16

In this video, Felix
from Cottenham
Village College
explains the
design that he
came up with for
his new Korean
War memorial.

Exploring and Teaching the Korean War | Lesson 3.3
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THE UNO INTERVENTION. WHY DID THE UNO

JOIN THE USA IN THE KOREAN WAR?

ENQUIRY OUTLINE

SUMMARY

The enquiry consists of an introductory lesson on the reasons behind UN intervention in the Korean War

followed by source-based case studies of the roles of Turkey, Denmark, the Netherlands and Canada.
The case-study lessons include guiding questions for teachers to use if they want to supplement the
source material.

KEY AREAS OF FOCUS
*  The UNO, its origins and its role in the Korean War.
* The role of Turkey, Canada, Denmark and the Netherlands as part of the UNO force in Korea.

* The reasons for the UNO's involvement and their place in the Cold War.

TARGET AGE RANGE

The lessons are designed for use with Key Stage 4. Some suggestions for adaptation for Key Stage 3 are
suggested in the curricular rationale.

SCHOLARLY RATIONALE

This enquiry aims to contextualise students’ understanding of the role of the United Nations in the Korean
War. It then builds on this contextual understanding with the use of source-based case studies on four of
the countries involved in the UN coalition.

By way of an introduction to the role of the UN in the Korean War, Isaacs and Downing's Cold War (2008)
has an excellent chapter on Korea (and accompanying documentary) that discusses the reasons behind

UN intervention. More recently, Jeremy Black’s The Cold War (2015) also addresses the role of the UN,
although it tends to focus on the military aspects of intervention. Digging further into the political and
financial pressures of UN member states, it is worth reading about the implementation of Marshall Aid in
Europe in Tony Aldous’s The Marshall Plan (1997). Also, regarding the repercussions of the Korean War

in Europe, Martin Dedman and Clive Fleay’s article ‘Britain and the European army’ (1992) gives a detailed
overview of the possibilities of a European army in the early 1950s. For the UN coalition’s experience of the
Korean War, the roles of Commonwealth countries in Korea are treated in some detail in an excellent article
by Brian Catchpole, "'The Commonwealth in Korea’ (1998). In this publication, Margot Tudor (page 30)
examines the changing dynamic of the UN security council at the time of the Korean War.
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As argued in Sellin (2008), contextualisation of source material is vital for helping students to understand
and utilise historical evidence. This is particularly relevant to any study of the Korean War, which both needs
to be seen as part of the much bigger development of the Cold War but was also very complex in its own
right. UN members that joined the USA in Korea were not exempt from the financial and political pressures
of the Cold War period. Lesson 1 helps students to consider the varied issues that led to its involvement in
Korea, particularly the pressures of the Cold War that UN member states faced at the time.

The use of case studies in Lesson 2 also gives students an opportunity to build their skills in analysing
sources. Wooley (2003) has argued for the benefits of challenging students with long extracts and
ample time to read and criticise source material. In addition, the Canada case study could develop into
an oral history project that uses the large number of interviews with Canadian veterans of the Korean
War that can be found on thememoryproject.com (see full links in the Canada case study itself — 4.2D).
Using closely linked sources from an archive is a skill that is familiar to most professional historians and
has been demonstrated to be of use in the classroom in Evans et al. (2004).

In the author’s view, the most useful aspect of creating these case studies for Lesson 2 was to learn more
about the fascinating individual stories, from a wide range of nations, that emerge from the Korean War.
Personal accounts and experiences can often be lost when students are led to focus on the high power
politics of the Cold War period. In these case studies:

* Students can read of an American soldier’'s amazement at the solidarity shown between Turkish soldiers
when taken prisoner by the Chinese.

* They can get a sense of the tension felt by a Canadian soldier on patrol in the demilitarised zone during
the signing of the armistice that ended the war.

* They can see that the Danish hospital ship Jutlandia, though not a military vessel, played a highly
significant role in the lives of many of those wounded in the conflict.

Students should, ultimately, enjoy reading about the past; this can only help to foster the spirit of
historical enquiry.

CURRICULAR RATIONALE

This enquiry begins with an assessment of the UNO’s role in the Korean War and the processes and events
that led it to intervene in the conflict. It then continues with four source-based case studies on the role that
Turkey, the Netherlands, Canada and Denmark played in the Korean War. Its aim is to enable students to
contextualise their understanding of the UNQO’s involvement in the Korean War.

The involvement of the UNO in Korea is treated very briefly in current GCSE exam specifications that include
the Korean War. Cambridge IGCSE, for example, has had questions in the exam that ask ‘why did the UNO
get involved in Korea?’, but this is given generalised coverage in course materials, and Western Europe

is depicted as a homogenous mass that followed the USA into Korea as one unified bloc. In addition,
coverage of European involvement in the Cold War (with the exception of East Germany, Hungary and
Poland) is lacking in current GCSE course material. This is problematic, as it leaves students with the
assumption that all countries in Western Europe automatically supported the USA and its aims throughout
the Cold War.

In contrast, Western Europe in 1950 was home to a diverse range of political opinions and sympathies
regarding the USA's desire to intervene in the Korean Peninsula. Against this background of diversity, it is
no surprise that the financial assistance proffered by the USA to Europe through Marshall Aid seems to
have played a role in gathering support for the UNO coalition.
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The enquiry also aims to develop students’ understanding of and use of source material. The guiding
questions for each case study lead students to consider the context surrounding each source that they are
confronted with. Following McAleavy (1998), this is a useful way to help students to understand that a
source only produces evidence when it is understood in its historical context. The guiding questions also
encourage students to make connections between the sources and work with them as a set to produce

a judgement. This helps students to reason carefully about forming their own opinion, requiring them to
make an effort to reach the most plausible interpretation of each country’s role in the Korean War based
on contextual understanding and source material (Pickles, 2070) TH143.

This enquiry can be adapted for use with students at Key Stage 3. For example, the four case studies could
be used to show the extent and variety of European involvement in the Cold War. The Danish case study is
the most suitable for this, with an engaging range of material on the role that the hospital ship Jutlandia
played in the Korean War. This study could also be used to emphasise the role that non-combatants played
in this conflict, particularly the significance of the Jutlandia for injured soldiers fighting for the UN coalition.

The first lesson would also make an ideal introduction to the origins of the UNO and its role in twentieth-
century Europe for Key Stage 3. Source 2 in Lesson 1 is likely to be the most useful here as it shows the
wide range of countries that contributed to the UNO coalition that fought in Korea. This could be used
to show both the diversity of nations within the UNO and the wide range of ways in which they were
involved (from large-scale military involvement to non-combatant roles). Lesson 1 could also be used in
conjunction with a model United Nations group in school to showcase how the UNO worked in practice
during the 1950s.

SCHEME OF WORK

OVERVIEW

This enquiry begins with a single lesson to explain why the UN got involved in the Korean War.
It leads students to examine the causes for the intervention of the UNO, the contributions made
by its different members to the coalition and how US financial support influenced the countries
in the coalition.

In Lesson 2, students work in groups to investigate four source-based case studies examining the roles
of Denmark, the Netherlands, Turkey and Canada in the Korean War. Each case study includes carefully
selected sources plus a set of guiding questions, but these are by no means exhaustive.

The main point is digging into the sources.

Lesson 2 should be seen as a flexible source bank that you can use in many different ways.

Lesson 1: Aims to:

Why did the UN join e Establish and tease out students’ prior knowledge and preconceptions
the USA in the Korean about the UN and the Korean War.

?
War: e Help students to understand the process that led the UN to intervene in

Korea in 1950.

e Develop students’ understanding of the factors influencing the UN’s
decision (the USSR’s boycott and the influence of the USA and of
Marshall Aid).
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Lesson 2: Aims to:

How significant was e Expose students to a range of source-based material from four different
the contribution of countries involved in the UNO coalition.

the UNO in the Korean

Develop students’ use of sources as evidence for building an

? o
LLEIT historical argument.

¢ Help students to understand the wider context of the UNQ'’s role in the
Korean War.

LESSON 4.1 BREAKDOWN: WHY DID THE UN JOIN THE USA IN THE
KOREAN WAR?

BEFORE YOU START  STARTER (SLIDE 1-4)

You will need: This Source 1 and all the other sources are on Resource sheet 4.1A. Students highlight a keyword and
* Lesson PowerPoint image on the source that help them to identify its message. A useful way to support students with
4.1 sources like this is to ask them:

* Resource sheet 4.1A . . . )
* Was the source/artist for or against something, and if so, what?

(Evidence pack:

copies of Sources * How can you tell?
1-5 for each e Why was it produced at this specific time?
student)

The source is very rich, and teachers should make sure that students notice at least some of these features:
*  The UN appears large and powerful in the form of the large hand.

* The 'UN hand’ is reaching out to stop the communist aggressor, the Chinese, attacking the Republic of
Korea, which appears wounded and broken.

* The people challenging the communist aggressor contain the flags of some of the 53 nations that
condemned Chinese support for North Korea in its invasion of the South. The actual number who did
so is 44, but this is exaggerated in the poster.

e Students may link ‘'Stop! Criminal!” and ‘through United Nations — Peace!’ to the UN’s role in
establishing and enforcing international law after the Second World War and think that this was
justified as a policing action.

* The poster is American in origin and is therefore highly critical of communism.

Also make sure that they spot Britain in this visual.

ACTIVITY 1: WHY DID THE UN PASS RESOLUTION 83? (SLIDES 5-8)

Explain the context of the UN and the Security Council using Slides 5 and 6. Point out the empty chair in
Source 2.

Students read Source 3, the extract from Cold War, then use a highlighter to bring attention to the causes
that led the UN to adopt Resolution 83, which supported military assistance for South Korea. They then
summarise each cause and write it on a line to show its importance in leading to UN intervention in Korea.

Feedback questioning could include:
*  What role did the USA play in this process?

*  Why did the USA take a leading role in this process?
90
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*  Why was the USSR absent from the Security Council?
*  Would the vote have passed if the USSR were present? Why/why not?

*  What was the status of China in 1950?

ACTIVITY 2: WHO CONTRIBUTED TO THE MULTI-NATIONAL FORCE? (SLIDES 9-11)

Students look at Source 3 and highlight the countries in answer to the questions on Slide 10. It is at a
legible size on Resource sheet 4.1A. Students should be able to attempt the extension as this builds on
knowledge obtained from Source 3.

Show the answers on Slide 11. Feedback questioning could include the following to gain an idea about
students’ prior knowledge of UN involvement in Korea:

*  Why did the USA and UK contribute to the most man-days in the Korean War?
*  Why did some countries, such as Denmark, not commit military forces?

*  Why did Canada (and other Commonwealth countries) provide so many troops?
*  Why was Turkey involved in the Korean War?

Extension:

*  Why didn’t the USSR or China send soldiers to support South Korea?

* Was China’s seat on the Security Council in 1950 fair (it didn’t represent the government that had
power in China)?

ACTIVITY 3: WHAT WAS THE ROLE OF MARSHALL AID? (SLIDES 12-13)

Students look at Source 5, a table showing the amount of Marshall Aid received by countries in Europe.
Students should follow the instructions on the slide to identify links between this information and the
amount of time/soldiers that each country committed to the Korean War.

This is a good place to highlight the difference between causation and correlation. Just because things
match up, it does not mean that one caused the other. It may allow you to establish a hypothesis but you
need further evidence to decide whether the correlation is also a cause or consequence.

Feedback questioning could include:

* The UK received the largest amount of Marshall Aid and made the largest contribution to the war effort
in Korea. Are these things linked? If so, why?

*  Denmark, on the other hand, received relatively little in terms of Marshall Aid and committed only a
hospital ship to the Korean War. Are these things linked? If so, why?

* The Netherlands received a much larger amount of money in aid than Turkey or Greece, yet Turkey and
Greece made much greater military contributions to the Korean War. Why do you think
this was?

* 'The extent of UN involvement in the Korean War was dependent on financial aid from America.’
How far do you agree with this statement?
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PLENARY (SLIDE 14 )

Students reach an overall answer to the enquiry question about the causes behind UN intervention
in Korea. They should add to their initial understanding, taking into account the factors shown on the
board and using the sources that they have been given during the lesson.

LESSON 4.2 BREAKDOWN: HOW SIGNIFICANT WAS THE CONTRIBUTION OF
THE UNO IN THE KOREAN WAR?

Important! Please note that this lesson is intended to be optional, and teachers are encouraged
to use the case studies as best fits their scheme of work. The guiding questions shown in each
case-study pack are not exhaustive but are there to help students to understand the sources if
required. Each case study has a slightly different angle, as described below.

CASE STUDY 1: DENMARK

Guiding questions aim to:

* Demonstrate the initial Danish reaction to the Korean War.
* Demonstrate the role of the hospital ship Jutlandia.

* Help students to use provenance to analyse a source.

CASE STUDY 2: THE NETHERLANDS
Guiding questions aim to:

* Demonstrate how the Dutch contribution to the Korean War changed over time due to the context of
the Cold War.

* Develop students’ understanding of the role of Marshall Aid in Cold War Europe.

CASE STUDY 3: TURKEY

Guiding questions aim to:

* Develop students’ understanding of battlefield conditions in the Korean War.
* Reveal the attitude to the Korean War of a Turkish prisoner of war.

* Help students use an eyewitness source to corroborate the claims of a recent article.

CASE STUDY 4: CANADA

Guiding questions aim to:

* Help students to understand the battlefield conditions.

* Evaluate the role of Canada’s forces and Canadian attitudes to the war.

* Make inferences from source material.
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STARTER (SLIDES 1-5) BEFORE YOU START

Use Slides 1-5 to explain how to use the case-study packs. Students should note that each case-study You will need:

pack contains sources related to a different country that was involved in the Korean War. .
* Lesson PowerPoint

4.2

ACTIVITY: HOW DID YOUR COUNTRY CONTRIBUTE TO THE UNO COALITION?

(SLIDE 6 AND SOURCE PACKS) * Resource
sheets 4.2A-D

(Source packs
for Netherlands,

In small groups, work through the guiding questions in your case study.

PLENARY (SLIDE 7) Denmark, Turkey
Students prepare a verbal answer to the enquiry question ‘How significant a role did members of the UN and Canada.
play in the Korean War?’ Print enough copies

) . for every student
They should use the language suggestions made on Slide 7.
to get one country

They should make use of evidence from the sources and country they have studied to justify their answer. each)
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SELECTED LESSON POWERPOINTS

LESSON 4.1

Lesson 4.1 Overview

Content covered in the lesson:

» Why did the UN pass Resolution 837
» Who was in the multi-national force?
» What was the role of Marshall Aid?

» Review: Why did the UN join the USA
in the Korean War?

Lesson 4.1
Why did the UNO join

the USA in the Korean
War?

Exploring and Teaching the Korean War | Lesson 4.1 3

Stop! Criminal!

Starter:

Look at Source 1.

1. What is the message of this
source? Highlight a keyword and
image that helps you to answer
tis question and be ready to
share your answer.

2. Come up with a possible answer
to the enquiry question: Why did
the UNO join the USA in the

nl ths ot

h Communist

Source 1: An American poster produced during

Korean War? the Korean War. The number 53 refers to the
number of countries in the UNO that condemned
Chinese intervention in Korea.
world 2/
Exploring and Teaching the Korean War | Leszan 4.1 4 H‘“""’Mn el ‘

What was the United Nations Organisation?
+ Established in 1945 to promote international
co-operation and peacekeeping.
Initially, the UN had 51 member states.
Maijor decisions (called Resolutions) were
voted on by the Security Council.
+ In 1950, the Security Council consisted of

five permanent members:

« The Republic of China

+ France

* The USSR

« The UK

* The USA

.

.

Exploring and Teaching the Korean War | Lesson 4.1 5

Why did the UN pass Resolution 83?

In June 1950, the United
Nations adopted
Resolution 83, stating
that its members should
provide military
assistance to South Korea
in its fight against the
communist North.

A Resolution is the
formal name given to a
decision made by the
United Nations.

Source 2

This phum shows this meeting in 1950.
Can you see whose chair is empty?
Exploring and Teaching the Korean War | Lesson 4.1 6

Why did the UN pass Resolution 83?

Source 3:
The UN Security Council votes to intervene in the Korean War

‘At the State Department's urgent request, a special session of the UN Security Council
was called by the Secretary General Trygve Lie for Sunday afteroon. The Soviet Union
had walked out of the Security Council in January [1950] to protest the UN decision not fo
admit Communist China, and it was sfill boycotfing the Council in June.

Under these extraordinary circumstances, the Security Council unanimously condemned
North Korea's and called for to the 38th Parallel. Two days later, on
27 June, the UN w‘erﬂ even further by calling on all member states to extend military aid fo
South Korea.

With the Soviets absent from the Security Council, the UN voted for the first time to send a
military force to assist one country attacked by another.”

From Isaacs, J. and Downing, T. (1998) Cold War, Bantam Press, pp. 100-101

Exploring and Teaching the Korean War | Lesson 4.1 7

Why did the UN pass Resolution 837

Activity 1

1. On your own copy of Source 3, highlight
the causes that resulted in the United
Nations’ decision to intervene in Korea.

2. Copy the line below into your book.
Write a summary of each cause on the
line, showing how important you think
each cause was. An example has been
done for you.

The Security Council
condemned North
Korea's aggression

o No:.m _ Causes that led to UN intervention in Korea

Exploring and Teaching the Korean War | Lesson 4.1 8

2. Who was in the multi-national UN force?

Led by the United States, 21 countries of the United Nations took
part in the Korean War, including:

Denmark

Exploring and Teaching the Korean War | Lesson 4.1 9

Who was in the multi-national UN force?

Activity 2
The table on the right (Source 4) shows which UN members
joined the UN force in the Korean War.

e e s et s
e

1. On your own copy of this table, highlight which country:

a) Contributed the most man-days.

b) Contributed an aircraft carrier plus over 50,000 man-days.

c) Confributed a hospital ship.

d) Provided the thirdlargest contribution in man-days.

e) Was situated closest to the Middle-East and also
contributed soldiers.

f) Provided 819 men.

2. (Extension):
Which members of the Security Council did not contribute to the
UN force? Why do you think this was?

’Il'ﬂ“iif{l[]”“i S |

Exploring and Teaching the Korean War | Lesson 4.1 10
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LESSON 4.1 (continued)

Who was in the multi-national UN
force? Answers

1) Contributed the most man-hours.
The USA

2) Contributed an aircraft carrier plus
over 50,000 man-hours. The UK

3) Contributed a hospital ship.
Denmark

4) Provided the third-largest
contribution in man-hours. Canada 1,4 |yg8R had boycotted the UN in 1950

5) Was situated closest to the Middle- i protest over Chilélla's seat not being
East and also contributed soldiers.  given to China's communist government.
Turkey The USSR was also a communist country

6) Provided 819 men. The and offered its support to North Korea.
Netherlands

Extension:

China had emerged as a communist
country after a large civil war. However,
its seat on the UN was held by its
previous, non-communist government
(in Taiwan), which was now effectively
powerless.

Exploring and Teaching the Korean War | Lesson 4.1 1

3. What was the role
of Marshall Aid?

= Marshall Aid was financial aid given by
the USA to countries in Europe after
1948.

This money was to support the
development of their economies and
infrastructure as they recovered from
the effects of the Second World War.
In total, the USA provided $15 billion in
financial assistance to recipients of
Marshall Aid.

WhateveF thé weather
We only rFeach welfare

together

| p— world 2 ]
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What was the role

Funds Received

Why did the UN join the USA in the

= Country (in millions of dollars)
of Marshall Aid? ™ Korean War?
Belgium and Luxembourg 777
Denmark 385
Activity 3 France 2296 Plenary
Greece 366

The table on the right (Source 5) shows how lecland 43 . o i i .

much money aachgrecﬁpient of I\;arshsll Aid Ireland 133 Review your initial ideas about the enquiry question from the start of this lesson.

received from the USA. 'k";‘}_‘h;_'";“".ﬂ"""" t ;‘}‘: What reasons can you now add to show why the UN intervened in Korea?

1) On your own copy, find and highlight the :f“'“"“ i Think about: e
countries that you identified in the "‘:‘1‘“" ‘“‘, mpers of & The am

revious task. Sweo a he meft u\'\C‘\ Sy ount of
P switzerland 250 T ity Co 'Pport gi,

2) Canyou see any link between the money ke i e Ug, R Secy each iven by
that t_hss_e countries rensiva(_i and their United Kingdom 3297 offhe S 8 boch“ coum,y
contribution to the UN force in the . West Germany 1448 Co e‘{“ﬁty The inﬂuence of th
Korean War? If so, why do you think this Uncjy e
is? Discuss your ideas with a partner. usa

world'= w world < u
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Lesson 4.2 Overview

Content covered in the lesson:
Lesson 4.2

Case studies:

Case studies of how:
« Denmark

+ The Netherlands
+ Turkey and

How significant a role did
members of the UN play
in the Korean War?

+ Canada
contributed to the UN force 1950-53.

world < ]

Exploring and Teaching the Korsan War | Lesson 4.2 2

How significant a role did members of
the UN play in the Korean War?

Led by the United States, 21 members of
the United Nations took part in the
Korean War.

In this lesson, you will investigate how
the following four member countries
participated in the conflict: Denmark,
The Netherlands, Turkey and Canada.

world < )

Exploring and Teaching the Korean War | Lesson 4.2 3 BI =

Each case study has a source pack. On the front of the
source pack, you will find the name of the country and a
summary of its contribution to the UN coalition that
fought in the Korean War.

Case study 1

Denmark
Total man-days | Number of people sent Supporting units sent
contributed to Korea
630 100 1 hospital ship, the Jutlandia

.

Exploring and Teaching the Koraan War | Lesson 4.2 4

On page 2 of the source pack, you will find guiding
questions to help you understand the sources.

N\

Guiding questions:

1) Read Source 2. From the first paragraph, what can you infer from the
source about Danish people's reaction to the Korean War?

2) According to Sources 2 and 5, in what ways did the Jutlandia serve
soldiers fighting in the Korean War?

3) Why do you think that the author of Source 2 describes the Jutlandia as
‘a memorable chapter in history that Danes are proud of'? Hint: Look at
the provenance of the source to help you answer this question.

4) How significant was the Danish contribution to the Korean War? Use all of
the sources and your own knowledge to help you to answer this question.

wOr|C;_;_ w

Exploring and Teaching tha Koresn War | Lesson 4.2 5 PI =
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LESSON 4.2 (continued)

How significant a role did members of How significant a role did members of the
the UN play in the Korean War? UN play in the Korean War?
Activity Plenary vital
In small groups, work through the guiding questions for your chosen case study. Based on your case study, prepare a H‘Qh[y
verbal answer to this question to share
with the class. Very
In your answer you must: Decisive \
» Refer to evidence in your case study. Fundamen‘ﬂ
« Make use of at least one of the words d
on the right to explain the significance Limite
of the country that you investigated. Less
world =
Exploring and Teaching the Korean War | Lesson 4.2 6 I“\I“"'m“ " i w Exploring and Teaching the Korean War | Lesson 4 2 7 PI“MMW e w

SELECTED SLIDES FROM THE CASE STUDIES

Resource sheet 4.2A Resource sheet 4.2A
Enquiry question: How significant a role did members of the UN Case study 1: Denmark
play in the Korean War?
Guiding questions:
1) Read Source 2. From the first paragraph, what can you infer from the source
Case stUdy 1 - - about Danish people’s reaction to the Korean War?
Den mark - 2) According to Sources 2 and 5, in what ways did the Jutlandia serve soldiers
fighting in the Korean War?
Total man-days | Number of people sent Supporting units sent 3) Why do you think that the author of Source 2 describes the Jutlandia as
contributed to Korea ‘a memorable chapter in history that Danes are proud of'? Hint: Look at the
630 100 1 hospital ship, the Jutlandia provenance of the source to help you to answer this question.

4) How significant was the Danish contribution to the Korean War? Use all of the
sources and your own knowledge to help you to answer this question.

world
) i HIS
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Resource sheet 4.2A Resource sheet 4.2A
Case study 1: Denmark Case study 1: Denmark

Source 1: Photo of the Danish medical The Jutlandiais a memorable chapter in history that Danes are proud of. When the Danish

ship Jutiandiain Korea, 1951 government published advertisements to recruit medical personnel for the Korea mission, they
were deluged with applications from across the country. For instance, when they needed to hire
42 nurses, 4,000 nurses applied nationwide. It was also the case for doctors. As a result, they
were able to dispatch the best medical team with the most successful treatment rate among all
the other multinational medical teams dispatched to Korea at the time.

During the Korean War, around 5,000 U.N. soldiers were treated aboard the Jutlandia, and only
29 of them died. A number of U.N. soldiers were found to have attached a memo to their military
identification tags stating, 'Please let me be treated on the Jutlandia if | am injured.’ The medical
staff on the ship also left a deep impression among Koreans as they also treated thousands of
civilians, mostly young children. This was made possible by the state-of-the-art technology of the
Jutlandia as well as the humanism of the staff on board.

Source 2: Article from the Korean Heraid from 2016 — the author is Ma Young-Sam, Korea's ambassador to Denmark.
The article was written in celebration of the 65th anniversary of the dispatch of the Jutiandia to Korea.

world &
H«.«,MM HISTORY w
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Resource sheet 4.2A Resource sheet 4.2A
Case study 1: Denmark Case study 1: Denmark
‘Wow, talk about luxury, | even had my own stateroom. | also had the best looking Video )
blood technician God ever put on the face of this earth. Young, sweet, blonde, slim, AttoJleuscreen.eulitern. himi2id=EU
gorgeous... but she also was the lady who did the blocd smears each morning..." SOD10E1E

Source 3: A young marine patient, after his second of three wounds during the Korean War Source 4: The hospital ship
Jutlandia is inspected by the
Danish King before departure to
Korea

Exploring and Teaching the Korean War | Rescurce sheet 4.24 Exploring and Teaching the Korean War | Resource sheet 4.24
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CASE STUDIES (continued)

Resource sheet 4.2A
Case study 1: Denmark

Jutlandia was originally a combined passenger and cargo ship, but it was rebuilt to fit the
requirements of a hospital ship, when the Danish Government decided to support the UN
Forces in 1950. The ship could accommodate more than 350 patients, and it was fitted with
state of the art operating rooms and equipment. Furthermore the doctors on board were some
of the most prominent surgeons at the time, and during the mission they performed ground
breaking medical procedures. Even today Danes still commemorate the effort of Jutlandia and
its crew during the Korea War, which is especially due to a famous song — 'Jutlandia’ by
Danish troubadour Kim Larsen, who described the heroic deeds performed on the ship.

Source 5: Article from the Ministry of Foreign Affairs of Denmark website, 2013

world® a
T Pl HISTORY

Resource sheet 4.2B Resource sheet 4.2B

Case study 2: The Netherlands Case study 2: The Netherlands

Guiding questions: "In Western Burope our top objective for t;n'-_iln—e—b‘e]'_ng must.

1) Read Source 1. What did the Dutch government initially offer as its contribution be to induce and accelerate rearmament. We cen soy that the objsct of the
to the Korean War? In what way did the Netherlands change its contribution to 7 y T —— - -
the conflict? feovery effort was to provide a better 1ife; now, bocause of certain nega-

2) Look at Source 2. How much did the Netherlands receive in Marshall Aid from
the USA? How does this compare with other European countries? What does =
this suggest about the relationship between the USA and the Netherlands during of unfortunste individuals, we must proteet that recovery. We can still in-
the 1950s? )

3) Read Source 3. What do you think the author of the source means by ‘the increase sist that the fruit
of military spending became a condition for aid'?

ti\E and avaricious cheracters in the Kremlin who have ensloved many millions
— e o T St

8 of recovery must be rotained, but it may be just as well, |

et this point, to quete a military source on that, Fo;

4) According to Source 4, what was the USA's aim in providing aid to Western T instance, iiscnhower; i
Europe in 19517 A nation cannot long have secur 4
5) Using all the sources, explain the reasons behind the Netherlands’ contribution to the B ity uithout solvency, nor slvency without
Korean War. security”,
Source 4: ECA Informational Guidance, a US government document written in 1951,
The ECA was the government department that administered Marshall Aid.
Korean War | 4328 Exploring and Teaching the Korean War | Resource sheet 4 28
Resource sheet 4.2C Resource sheet 4.2C
Case study 3: Turkey Case study 3: Turkey
Source 2: The leader of the Turkish Brigade, 'l told the Chinese commander of the camp that | was in charge of my group. If he wanted
Tﬂmrﬁﬁ;ﬁ:ﬁ“gﬁrﬁ&iﬂm’g anything done, he was to come to me, and | would see that it was done. If he removed me, the
ﬁmm also known as the mﬁ,_ of Wawan) responsibility would fall not on him but on the man next below me, and after that on the man

below him. And so on, down through the ranks, until there were only two privates left. Then the
senior private would be in charge. They could kill us, | told him, but they couldn't make us do
what we didn't want to do.

Discipline was our salvation, and we all knew it. If a Turk had questioned an order from his
superior to share his food or lift a [siretcher], the way | understand some of your men did, he
would literally have had his teeth knocked in. Not by his superior, either, but by the Turk
nearest to him. The Communists made attempts to indoctrinate [us]... but they failed
completely, and eventually gave up.'

‘Source 5: ATurkish officer’s account of his experience as a POW in the Korean War

Horean War | 4.2C Exploning and Teaching the Korean War | Resource shest 4.2C
Resource sheet 4.2D Resource sheet 4.2D
Case study 4: Canada Case study 4: Canada

Source 4: A photograph of a Royal Canadian Regiment pilot
(right) receiving a briefing by a United States Air Force
‘Mosquito’. Mosquites were often flown by the UN coalition as.
observer planes during the Korean War.

PRESENTS

Source 8: Archival footage from a Canadian Army newsreel featuring the formation of the First Commonwealth
Division on 28 July 1951 under the command of Major General James Cassels

world 0
H e IS RY
Exploring and Teaching tha Korean War | Resource shest 420 s - H a I Z
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THE GLORIOUS GLOSTERS. WHAT HAPPENED

AT THE BATTLE OF THE IMJIN RIVER, APRIL 19517
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ENQUIRY OUTLINE

SUMMARY

This enquiry seeks to engage students with the different interpretations of the famous Battle of the Imjin
River, in particular the events of Hill 235 and the experience of the Glosters (the Gloucestershire Regiment).
The principal outcome is for students to build a narrative from a range of contemporary source material.

Students will also explore the different ways in which the battle has been interpreted, particularly the
contrast between the way it is remembered with reverence in the Republic of South Korea and the relative
lack of attention paid to it in Britain.

KEY AREAS OF FOCUS

« Different interpretations of the Battle of the Imjin River.

*  How the same source material can be used as evidence to support a range of interpretations.
*  How the source material can be used to create a narrative of the battle.

* The importance of the battle in the context of the war.

TARGET AGE RANGE

The enquiry is designed for use with Key Stage 4. It targets GCSE in terms of skills and knowledge;
however, it can easily be used in a Year 9 Cold War study, or as a case study on how to use historical
evidence at Year 9, GCSE or A-level.

SCHOLARLY RATIONALE

The Korean War is known as the ‘forgotten war’. Dr Kathryn Weathersby, Professor of History at the Korea
University, explains that this is because it is a messy, unresolved war that festers and has been wilfully
forgotten (Weathersby, 2019). Professor Thomas Hennessey of Canterbury Christ Church University agrees
and goes on to evidence this, particularly in Britain, with the obvious lack of memorials. Hennessey also
suggests that sandwiched between World War Il and the Vietnam War, the Korean War is lost. It was
rarely on the front page and, particularly after 1951, was merely known for being the ‘war of the hills’
(Hennessey, 2019). According to Dr Grace Huxford, the England cricket team'’s Ashes victory in 1953

got more media attention than returning troops at the end of the Korean War (Huxford, 2019).

Interestingly, Huxford did identify that media interest went up slightly after the Battle of the Imjin River,
suggesting that it was, if nothing else, worthy of reporting (Huxford, 2019). Huxford carefully explores
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the value of using veteran testimony as they describe individual experiences of battle, but also the problems
with using such life-telling narratives as they come from a range of military personnel with a range of
experiences, motivated to tell their stories for a range of reasons (Huxford, 2015). This enquiry focuses on
getting students to learn from these narratives.

British Voices, The Imperial War Museum, Age UK and the Korean War Legacy Foundation have been
tirelessly recording veterans’ accounts for the past decade. Traditional accounts of the Battle of the

Imjin River tell the tale of the heroic 1st Battalion, Gloucestershire Regiment (aka the Glorious Glosters),
holding back wave after wave of Chinese soldiers at Hill 235, allowing the majority of UN forces to retreat
and regroup and stopping the Chinese advance on Seoul. Over 500 of the original 773 men were taken
as prisoners of war, 59 were killed and 34 later died in captivity. It remains the bloodiest battle fought by
the British since World War Il. After the war, Koreans officially referred to Hill 235 as Gloster Hill. In 1957,
a memorial was unveiled, and in 2014 this was expanded into the impressive Gloucester Valley Bridge
and memorial garden. In Britain there is substantial reference to the Glorious Glosters; at the Soldiers of
Gloucester Museum in the City of Gloucester there is a small plague attached to the city war memorial,
and the MoD Barracks near Gloucester were renamed Imjin Barracks.

However, there is a counter-narrative that suggests that while the action may have helped to stop the
Chinese advance on Seoul, the battle itself was a chaotic catastrophe — that the Glosters’ last stand was

a military blunder, leading to the capture of hundreds of soldiers. At the heart of this resource, therefore,
is a consideration of how far these narratives stand up to scrutiny in light of the available source material.

CURRICULAR RATIONALE

In the past four decades, teachers, exam boards and textbook publishers have grappled with how to
meaningfully engage students with historical evidence. It will always be a somewhat artificial endeavour
without the academic rigour of proper historical research, but most teachers agree that it is an essential
skill for students to learn. What they disagree about is how to teach it. Ashby’s research in Project Chata
(Concepts of History Teaching and Approaches) suggested in 2004 that students ‘all too often learn
interrogation routines for dealing with sources that have little to do with understanding of these
sources as historical context’ (Ashby, 2004 p. 45).

This challenge is very evident when looking at exam questions. How can a student be expected to evaluate
the utility of a piece of evidence without first using that evidence for a specific enquiry? This is why we
often see superficial evaluation or stock phrases used incorrectly such as reliability or bias. Howells says that
students need to first have an ‘acquaintance with the source material’ (Howells, 2007, p. 30). Teachers
must avoid being sucked into exam rhetoric; ‘the relationship of student and source appears to be of what
the student can do to the source rather than what the source can do for the student’ (op.cit, pp. 32-33).

This resource attempts to address the issue Howells raises. Using historical evidence is interesting,
motivating, engaging, challenging and proper history. In this resource students will work like historians

to build a narrative of the famous Battle of Imjin by using source material from the time, just as a

historian would. The underlying principle is summarised again by Howells when he states that we should
‘concentrate on sources as the building blocks of a positive and constructive history. We should see sources
as tools, not as suspicious and dubious.’ (op.cit, pp. 33, 35)

A secondary intent in this resource is to expose students to new aspects of the Korean War narrative.
Most Korean War teaching resources focus on the causes and consequences of the war, or the war in the
Cold War context. Those that do examine the actual theatre of war tend to concentrate on the American
experience, with the British troops rarely featured in any depth. In this resource students will gain an
opportunity to understand the importance of the Battle of the Imjin River to the Korean War and as

part of the British experience of the war.
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SCHEME OF WORK

OVERVIEW

This enquiry comprises two lessons, which aim to give students a detailed understanding of the
Battle of the Imjin River. Ideally the lessons should be used in a single sequence.

Lesson 1 aims to get students engaged with evidence to create a narrative of the events at Imjin River,
April 1951.

In Lesson 2 students are then asked to write their own account of how UN forces were able to halt the
Chinese Spring Offensive. Students finally consider how important they think the battle was and consider
how it was or should be remembered.

Extension: To support teacher understanding a summary overview of events is provided, which could be
shared with students if time allowed. There is also a list of materials to extend teachers’ knowledge, such as
Grace Huxford's podcasts on the use of testimonies or documentaries such as the 20th Century Battlefields
19517 Korea, which gives a particularly detailed account of the events at Imjin River.

Lesson 1: It starts with an overview of the events of the Korean War from June 1950 to
. . . April 1951 and sets up the idea of stalemate. Teachers can use as much or as
Using evidence to build i : i ) i i
. little of the material provided as required by their particular curriculum and
a narrative of what

e e e el the contextual knowledge of their students. As a result, Lesson 1 might need

. to be extended into a second lesson.
of the Imjin River

Lesson 1 then provides students with a rich variety of contemporary evidence
such as testimonies, military records and photographs, which they use to gain
an understanding of the Battle of the Imjin River. Students are asked to use
the evidence to back up assumptions about the battle (Option A) or find key
facts (Option B).

Students recap the war so far and then use a selection of contemporary
evidence to build a narrative of the battle.

Lesson 2: Lesson 2 draws on the information gathered in Lesson 1. With this in mind,

How to write an the lesson begins with a recap of the battle.

account of the Battle Students are then asked to write their own account of how UN forces were

of the Imjin River able to halt the Chinese Spring Offensive. This draws on their knowledge of
the battle, but then extends their narrative by forcing them to use these facts
to address the specific demands of the question. A range of features are
suggested for students to use in their accounts.

To wrap up this enquiry students are asked to revisit how the battle is
remembered. There is a valuable opportunity for students to argue the case
for more appropriate memorialisation of Imjin in Britain.
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LESSON 5.1 BREAKDOWN: USING EVIDENCE TO BUILD A NARRATIVE OF
WHAT HAPPENED AT THE BATTLE OF THE IMJIN RIVER

STARTER/ACTIVITY 1: THE MAIN DEVELOPMENTS IN THE KOREAN WAR 1950-51
(SLIDES 1-8)

Slides 4-8 provide an overview of the Korean War. If you have already used other enquiries in this

book or already spent some teaching time on the war, you may not need this at all. So how you use this
depends on the speed at which you wish to go through it and whether it needs class time. The maps and
information could simply be printed off for student reference.

However, assuming that the background is needed, ideally you should talk the class through the main
developments of war prior to 1951. Students then make their own copy of the basic diagram on Slide 4
(and Resource sheet 5.1B) and use the information they can gain from Slides 5-8 to make the diagram
into a useable summary.

ACTIVITY 2: WHY ARE WE LOOKING AT THE BATTLE OF THE IMJIN RIVER, APRIL 1951?
(SLIDES 9-11)

The aim of this activity is to help students to see that the Battle of the Imjin River was highly significant.
Show Slide 9 and simply ask students to explain how they know the battle was significant and who felt
that it was significant. This could possibly lead on to further discussion about whether it was similarly
significant back in the UK, but it is best to delay that until Lesson 2. For these purposes, we really want
to emphasise its strategic significance within the context of the war.

From this point, you could move straight to Activity 3. Alternatively, you could use Slides 10-11 to fill in
more detail about the build-up to the battle. Remember, the focus of this enquiry is on using the source
material about the battle. Don’t run out of time to properly consider those sources. If there is any risk of
that, then you ought to expand this first lesson into two:

* Lesson 1A would be the overview and context (Activities 1 and 2).

* Lesson 1B would be Activity 3.

ACTIVITY 3: WHAT HAPPENED AT THE BATTLE OF THE IMJIN RIVER? (SLIDES 12-17)

Start by playing the sound file hyperlinked on Slide 12. We have suggested listening as far as 3'14.
However, 3'14-4'15 is also useful but note that there is one mild curse word.

At this stage, simply ask students to listen.

Follow this up by using Slide 13 to highlight how historians find sources like this so useful and how they
could make inferences from what Tommy Clough is saying even though he does not say it. Inference is a
vital skill in using sources and writing history. Then ask students to listen to the clip again but this time
trying to identify at what points in the clip each of these inferences listed on Slide 13 can be made.

Slide 14 then sets up the main task for the rest of the lesson. Students will need Resource sheet 5.1C
evidence pack (also shown on Slides 15-17) and Resource sheet 5.1D.

Students can work in groups or independently and you can select/reduce the number of sources for
students to make it more accessible. However, don’t worry too much about which sources to cut.
They are all useful so you can select randomly

BEFORE YOU START

You will need:

* Lesson PowerPoint
5.1

* Resource sheet
5.1A (Korean War
overview chart)

* Resource sheet 5.1B
(Imjin River key
words support sheet)

* Resource sheet 5.1C
(Evidence pack)

* Resource sheet 5.1D
(Evidence table A
or B)

You will also need

to decide how much

or how little of the

introductory overview
of the Korean war is
needed.
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PLENARY (SLIDE 18)

When students have finished examining the sources, they should collate their findings and report back.
This could be done individually, in pairs or as a class.

LESSON 5.2 BREAKDOWN: HOW TO WRITE AN ACCOUNT OF THE BATTLE OF
THE IMJIN RIVER

BEFORE YOU START  STARTER/ACTIVITY 1 (SLIDES 1-3)

You will need: . . .
. You will need to decide how much recap is needed.
* Lesson PowerPoint

52 e If this is a follow-on from Lesson 1, then students can refer to their narratives from the previous lesson.

* Resourcesheet 5.1B . o yoy could use a documentary clip such as 20th Century History 1951 Korea (Dan and Peter Snow,

(Imjin River key BBC 2) to set the scene.
words support sheet)

* Resource sheet 5.2A  ACTIVITY 2: WRITE AN ACCOUNT OF THE BATTLE OF THE IMJIN RIVER (SLIDE 4)
(Imjin River writing

frame) Students are now ready to write their own account of how UN forces were able to halt the Chinese

« Resource sheet 5.2B Spring Offensive. They draw on their knowledge of the battle from the sources they examined in Lesson 1

(War memorial and their understanding of the key features of writing an historical account.

letter-writing frame)  Resource sheet 5.2A provides a writing frame for their writing. You may wish to add to or remove some

If you are using the of the prompts in order to support or challenge students.
‘four corners’ debate
for Activity 3, you will ACTIVITY 3: SHOULD IMJIN RIVER BE BETTER REMEMBERED? (SLIDES 5-7)

need to label the four

corners of your room A Whether you proceed to this activity (or how you set it up) will depend on whether you have used either of

to D in advance. the Key Stage 3 enquiries (Enquiries 2 and 3) that give similar opportunities to study and create memorials.
For these notes, however, we are assuming that this is relatively new territory. And, even if you have tackled
the earlier enquiries, the fact that this memorialisation is in the context of a specific and significant battle

gives this a different dimension from Enquiries 2 and 3.

Slide 5 reminds students how the battle is remembered in South Korea. Slide 6 overviews its
memorialisation in Britain (there are memorials but they are much less prominent and less creative).
Make sure that you add any local examples if there is one near your school.

Slide 5 asks students to compare the two and consider possible reasons for the differences.
Slide 7 then offers some explanations.

You could tackle this as a ‘four corners’ debate. You will need to label the four corners of the room A to
D in advance. Slide 7 provides students with four possible reasons, A to D. They need to choose which
they most agree with and move to that corner of the room. The teacher can direct a debate, challenging
students to justify their decision.

ACTIVITY 4: PLENARY (SLIDES 8-9)

We bring the learning on this topic together by making the case for a better Imjin memorial in Britain.
In arguing their case, this allows students to use:

* their knowledge of the events of the battle
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* its significance within the war
* its current memorialisation
* the experiences of the soldiers

in arguing their case.

Use Slide 8 for class discussion. Students together come up with arguments. Alternatively, you could

suggest some to them and they repeat the “four corners’ strategy.

Finally, on Slide 9, they are invited to write to the UK War Memorials Trust persuading them to create a
monument to honour those who fought at Imjin River. The site shows that the British government takes

memorialisation very seriously.

There are four headings suggested that they can use to support the case, and also Resource sheet 5.2B
provides a writing frame. However, not all students will want or need these prompts and they should be

encouraged to come up with their own.

SELECTED LESSON POWERPOINTS

LESSON 5.1
Enquiry 5: Enquiry overview:
Thg Ggrious The Glorious Glosters
What happened at the Battle of the Imjin
Glosters River, April 19517
What happened at .

the Battle of the
Imjin River, April
19517

Exploring and Teaching the Korean War | Leszon 5.1

Lesson 5.1
Use evidence to build a

narrative of what
happened at the Battle
of the Imjin River

Exploring and Teaching the Korean War | Lesson 5.1 2

Lesson 5.1 Overview

Content covered in the lesson:

» Background: The main developments in
the Korean War 1950-51

» Focus: Why we are studying the Battle of
the Imjin River

Lesson 5.1
Use evidence to build a

narrative of what
happened at the Battle
of the Imjin River

+ Evidence: Making inferences from
sources about what happened at the battle

+ Conclusions: What happened at the
Battle of the Imjin River?

e 7 @

Exploring and Teaching the Korean War | Lesson 5.1 3

Background: What were the main
developments in the Korean War 1950-517?

Activity 1

« Here is a very basic summary chart of the main phases of the Korean War
1950-51.

= The diagram would not make much sense to anyone who has not studied the

war.

Your task is to use the next four pages to add dates, countries, events and

other facts and figures that will turn this from a skeleton into a useful summary

of the events.

Advance Inter-

b
&Retreat ” vention SHEIE

Invasion Response

‘Your teacher can give you your own copy as Resource sheet 5.1A.

Exploring and Teaching the Korean War | Leszon 5.1 4
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LESSON 5.1 (continued)

Map 1: The Korean War to summer 1950

25 June 1950 — After skirmishes across
the 4km-wide security zone (which had
been set up at the 38th parallel), the ROK
were surprised when the NKA invaded
with 130,000 troops.

28 June 1950 - Seoul, the capital of the
ROK, fell to the NKA.

Summer 1950 — ROK and UN forces
were pushed all the way to Pusan in the
south-east corner of the ROK.

Your teacher can give you a glossary, Resource
sheet 5.1B.

Exploring and Teaching the Korean War | L=sson 5.1 5

Map 2: The Korean War to October 1950

15 September 1950 — US invasion at
Inchon. This split the NKA and allowed
the ROK and UN to break out of Pusan.
7 October 1950 — US/UN/ROK forces,
under the leadership of American
General Douglas MacArthur, crossed the
38th parallel and invaded the DPRK.
Their forces moved north towards the
Yalu River (the border with China).

Exploring and Teaching the Korean War | Lesson 5.1

Map 3: The Korean War to January 1951

19 October 1950 — China declared war on
the US/UN/RCK, claiming that the invasion of
the DPRK was an act of aggression.
Thousands of Chinese soldiers crossed the
Yalu River.

November 1950 - US/UN/RCK pressed on
northwards. They captured Pyongyang.

Winter 1950 - Chinese forces, under the
leadership of General Peng Dehuai, engaged
with the UN forces in a number of battles.
The UN defence crumbled and they were
forced to withdraw from the DPRK.

January 1951 - China pushed south over
the 38th parallel and took Seoul.

Exploring and Teaching the Korean War | Lesson 5.1 7

Map 4: The Korean War to April 1951

15 March 1951 — After four counter-
offensives, the UN recaptured Seoul.

The Chinese were overstretched and
forced to retreat.

April 1951 — General MacArthur publicly
called for atomic weapons to be used

nst Beijing to force China out of the
was sacked by President Truman

war.
and replaced by General Matthew
Ridgway.

Truman, Ridgway and the UN advocated
securing a divided Korea and established a
defensible line (known as Kansas) below
the 38th parallel.

Exploring and Teaching the Korean War | Lesson 5.1

Focus: Why are we looking at the
Battle of the Imjin River?

2
* How do we know that the Battle

These photos show the Gloucester Valley Battle
Monument built by the people of South Korea.
It commemorates the Battle of the Imjin River.
The hill where the main battle took place
has been renamed Gloster Hill. H

of the Imjin River was
significant?
+ Who felt that it was significant?

Exploring and Teaching the Korean War | Leszon 5.1 9

Check your understanding

« 22 April 1951 — Chinese General Peng
amassed over 300,000 soldiers. He planned
to break holes through the UN defensive,
recapture Seoul and push the Westerners
out of Korea.

The PLA (People's Liberation Army) were
only a small portion of the soldiers that made
up the Chinese communist forces.

« Peng sent numerous patrols to probe the UN
and ROK lines for weaknesses, then sent in
huge numbers of less experienced troops to
overwhelm the enemy, followed by his best
men in the PLA to secure positions.

Exploring and Teaching the Korean War | Les=on 5.1

The British Forces

The UN front line forces were deployed
along the 38th parallel to meet the Chinese
advance.

The British 29th Infantry Brigade (BIB) and
supporting UN and ROK forces were
positioned to stop a Chinese advance on
Seoul and to protect the only road that the
US 3rd Infantry could use for retreat.

The 29th BIB was under the command of

Brigadier Tom Brodie and was split into four
iments holding a series of hills across a

12-mile line.

They were much better trained (many were

veterans of World War Il) and armed than
their Chinese opponents.

Exploring and Teaching the Korsan War | Leszon 5.1 1 H

The evidence: What happened at the
Battle of the Imjin River,
22 to 25 April 19517

Activity 3A

+ Listen to Tommy
Clough’s account of
the battle. Listen from
the start to 3'14".

+ Note how this has
been recorded on
your table.

Exploring and Teaching the Korean War | Lesson 5.1
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LESSON 5.1 (continued)

Making inferences from Tommy
Clough’s testimony

Making inferences from other sources

Historians tend to look at a source and
ask how it is useful, not whether it is
useful. They can do this by making
inferences. This means gaining new
knowledge even when certain things are
not spelled out. So, from Tommy's story,
we can learn that...

Inferences

« The US/UN/ROK underestimated the tactics and strength
of the Chinese.

+ The main Chinese tactic was to overwhelm UN forces with
sheer numbers (in some cases 18 to one).

« Retreating to Hill 235 was the only option for the Glosters.

+ The Glosters were left on their own to engage the Chinese

for 24 hours at Hill 235, while the rest of the UN/US forces
You can see a photo of Tommy retreated
Clough here:
hitps:/iwww.aloucestershirelive.co.
uk/news/gloucester-news/last-

+ The heroic actions of the 29th BIE and the Glosters
allowed other UN forces to withdraw to safety.
« Hill 235 was a military defeat for the UN forces and a

korean-war-gives-nightmares- victory for the Chinese PLA.
474491
W
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Activity 3B The British forces  Conditions in the battle ~ The impact
Your tumn to make your own (e.9. numbers, (e.0. weather, actual (e.9. losses, troops
inferences. fraining, attitudes, fighting) captured, efc.)
2 effectiveness)
Study Sources A—K on Slides The experiences of
the troops (e.g. how
15-17 and (with provenance) e el of the they felt, how they
on Resource sheet 5.1C. forces (.. area where the battle coped)
numbers, training, was fought (and why that
Make your own inferences attitudes, was important) The outcome (whether
from these sources about the effectiveness) or not one side
battle. Which could you use achieved a victory)
as evidence about any of the
aspects shown on this slide? The other UN Your own ideas
forces (anything else you can
Record your findings on your (e.g. numbers, (e.g. communication, work out from the
evidence table (Resource training, attitudes, effectiveness) sources)
sheet 5.1D). sffectiveness)
Worl
Hm..,....m HIS
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Source D
‘n the night of the 22nd Apri, all hell broke loose.

by
1o have a ook and [ couldn't believe my eyes.
There were literally thousands of them  Chinese
and North Korsans. That's when | know we were in
trouble. On of the lads said to me "are thare many
of them?" and | couldin® tell him the truth because
I didnt want to spread alarm.

Source F
I have never seen so many troops in my life. The
hillside was fiterally covered in them. If you've ever
5660 a film when lemmings go over a clif, It was
just like that. Then we realised that we were in
Irouble. The courageous Chinese foot soldiers
fought almost suicidally when they saw survivors
‘@scaping on tanks. The tanks were going straight
them [Chiness solders]. And that's all |

Source E

At 10 am we were told we were chosen to
stay on Hill 235 [with the wounded] and give
cover fire as the others went out [retreated].
I anly had about three rounds and the others
were in a similar state. So we loosed off one
shot here and one thare, just moved around
to make them [Chinese] think there were
‘more of us. When we finished, we smashed
up our rifles [so that the enemy would not
get them I they were caught].'

Source G

‘The Glasters were holding an ancient
invasion route to Seoul — the key ford

across the Imjin River where vehicles

could cross. On the day of the 21st, we
saw lots of litle Qroups of the enemy

Exploring and Teaching the Korean War | Lesson 5.1

through
could hear, thess peopla screaming, being crushed
by the tanks. Quite a horrible experiance.”
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Conclusions: What happened at the

T .
Source H Sourca | Source J
: : : s Battle of the Imjin River? ——
“The above are cited for was against the 29th BIB.  'Brig. Brodie informed Maj-Gen Soule that the e imp:
performance of duty and They were forced to withdraw under heavy  29th BIB had Inflicted heavy casuaies on the (e.g. losses, troops
y it Inecir sountifie | v oinevre e Olceser Salsin . Cifima times My Gen Soue swed. Tor The British forces Conditions in the battle il )
enemy on | : ‘heavy attacks throughout the night  ars things josters? replied,
1951. They were defending a very crifical  of 23-24 Apnil. M-24 tanks moved outin the A bit sticky, things are pretty sticky down thare.” Plenary L‘:a';“":?m’ s, %‘;ﬁﬁw‘fmen oous) s : -
sactor of the battie front during a determined  moming of 24 April to link up with the Report back. 9. d ing) e experiences of
attack by the ensmy. The defending units  Gloucester Battalion and ald its withdrawal,  Srodie meant that the Glosters were in a What did effectiveness) the troops (e.g. how
- 4 ‘nhopeless situation, but Souls intarreted at did you they felt, how th
were Iy cutnumbered. They met heavy resistancs, the lead M-24 , 5 e find out eyEd It, how they
tank was hit road. The s, o
Their heroic stand provided the idorod it unwise to 50 e 0rtered the Giosfers to "ol fast and aboatasch The Chinese of the oped}
neded time to regroup ather nits and BIOCk  comaeye the oot 1o woflave the Glaueatsy  @Walt relef the next moming”. Relef did not forces (e.g. Sarteb el Sk
the southern advance of ihe enemy. Time come and what was left of the Glosters of these The outcome (whether
Batialion and withdres the relief force. numbers, training, was fought (and why that .
and again efforts were mads fo reach the attempled to retreat the next day (25th April). aspects of attiludes ) or not one side
battalion, but the enemy strength biocked  The US forces ordered Plan Golden Awhich  Most men were captured by the Chinese.” = et achieved a victory)
each effort. ihought of defeat or called for all troops to withdraw. The problem the Battle? ctiveness)
surender, this heroic force demonstrated  of rallaving the Gloucester Battallon Source K
courage and discipline. remained unsolved. Two attempts by tanks 'This campaign is extremely important. We Your own ideas
They displayed such gallantry failed, so the commander, o save the restof  must annihilate a few divisions of the enemy, The other UN {anything else you can
ion in their mission  the unit nply with the order to smash thalr plans and win back the inftiative forces R e
withdraw, ordered the Gloucester Battalion to  in the battiefisid. We must concentrats our (e.g. numbers, (e.g. communication, sources)
conditions as to set them apart and above  fight its way out and the 26th BIB began its  forces and efiminate separated enemies.’ raining, attitudes, e
ing in the sama battls.’  witharawal.” B effectiveness) | )
worl 0
Exploring and Teaching the Korsan War | Lesson 5.1 17 Exploring and Teaching the Korean War | Lesson 5.1 18 s

LESSON 5.2

Lesson 5.2 Overvi

Lesson 5.2
Write an account of

what happened at the
Battle of the Imjin River

Exploring and Teaching the Korean War | Lesson 5.2

ew

Main features of this lesson:

(Rather than new content, this lesson is
focusing on using what you learnt in the last
lesson.)

Recap of the main events of the battle.

Selecting relevant information from sources
to use in your narrative.

Comparing memorialisation of the battle in
Britain and in South Korea.

Arguing for a new memorial to the battle.

2

What happened at the
Battle of the Imjin River?

Activity 1

Recap the main events of the
battle from the last lesson

o

Exploring and Teaching tha Korean War | Lesson 5.2 3

105



I Section 3 | Enquiry 5 The Glorious Glosters. What happened at the Battle of the Imjin River, April 19517

106

LESSON 5.2 (continued)

Write an account of the Battle of the
Imjin River

Activity 2 Your narrative could feature one Writing frame:
Write an account of how UN forces CIOIE YR CEEris el
were able to halt the Chinese : gl‘m:ﬁh'"a“ sl ying {RasUke
Spring Offensive. * What the UNO forces were sheal 524
History is always controversial. But we trying to achieve

can say that the Battle of the Imjin River - Why the Imjin River area was
saved Seoul from capture in 1951. important

Your task is to explain this in an ’ ‘ﬁr::ﬁi.egmusna“ i
account. You have gathered lots of + Any particularly important or
information from the sources. You now interesting events in the battle
need to select the relevant information - The end results of the battle

and turn it into a narrative.

W(Of"‘
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How the battle is remembered in
South Korea

Activity 3

Compare how the Battle is commemorated
in South Korea with the British memorials

‘The Gloucester Valley Battle Monument was built by the
people of the ROK in South Korea.
+ The hill where the main battle took place has been

on the next slide. renamed Gloster Hill.
\Why might there be these differences? wprb = w
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How the battle is remembered in Britain

+ There isn't a monument to commemorate the Battle of the Imijin River
in Britain.

+ Korean War memorials are often attached to monuments that recognise a
range of conflicts.

There are general memorials such as those shown in Aand B, and a range
of small memorials that name local soldiers, such as these in C to D.

D. Lieutenant Simcox,
Bedford Modem School

TERl |

B. War Memorial, Gloucester  C. Lieutenant Waters,
National Memorial
Arboretum

A. This monument was
erected in London in 2014

world = e
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Why is Imjin River remembered more
creatively in Korea than in Britain?

Acllvlly 3 A. South Korean people wanted to B. South Korea's government is keen to
(continued) honour the Glosters for their role in remind Britain and other UN countries of
Which of these | saving the ROK from communism. their commitment to the ROK in case the
explanations North ever invades again.
do you most
ith?
agree with? C. The Korean War was largely forgotten |D. The Korean War has never been
in Britain because it was overshadowed | settled. For many years, it was
by the Second World War, which finished |overlooked, as it was a short conflict in a
only five years before. Korea did not distant land. Unless you knew someone
have an impact on Britain at home like  |in the war, people did not know much
the Second World War did. about it.
world = w
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Make the case for a better memorial

Activity 4

Come up with
FOUR reasons
why Britain
should erect a
better memorial
for Imjin River. C. D.

world = w

Exploring and Teaching the Korean War | Lesson 5.2 8

Make the case for a better memorial

UK War Memorials is funded by
the UK government and
records, maintains and accepts
applications for UK memorials.
You can find their website here:

www.ukwarmemorials.org

They even have a ‘create a new
memorial’ page with a help
sheet:

www.ukwarmemorials.org/creat
e-a-new-memorial

Activity 4 (continued)

Write a letter to the War Memorials Trust persuading
them to create a monument to honour the Battle of
the Imjin River.

Chose two or three of the following points to back up
your case:

1. The importance of the battle to the war

2. Casualties

3. Bravery

4. Prisoners of war

b, o

War Memorials Trust

Wiiting frame available if
needed (Resource sheet 5.28)

Exploring and Teaching the Korean War | Lesson 52 9




Section 3 | Enquiry 6 Contested evidence. Why is the use of biological weapons in the Korean War a controversial subject? I

CONTESTED EVIDENCE. WHY IS THE USE OF

BIOLOGICAL WEAPONS IN THE KOREAN WAR

A CONTROVERSIAL SUBJECT?

ENQUIRY OUTLINE

SUMMARY

This resource will enable students to explore a key controversy from the Korean War — whether or not the

US used biological weapons against civilians in North Korea and China in contravention of the modern-day
‘rules of war’.

The resource will also enable students to think about how certain we can be of the answers to historical
questions and about the contested nature of historical evidence and the way in which it is interpreted.

KEY AREAS OF FOCUS

* The reasons for the emergence of allegations of biological weapons usage by the USA during the
Korean War.

* The nature of the debate surrounding the allegations of biological weapons usage, both at the time
and subsequently by historians.

* Analysis and evaluation of a range of evidence on either side of the debate, leading to the development
of a considered argument.

Kristian Shanks

is Curriculum
Leader for History
at Sherburn

High School in
England. He has a
particular interest
in the legacy of
the Korean War
generally, and in
Britain in particular.
He also believes

in the importance
of students using
original documents
in authentic
investigations.

TARGET AGE RANGE

The lessons are designed for use with Key Stage 4, particularly as context for those studying the
development of the Korean War for AQA's GCSE unit on Conflict and Peace in Asia 1950-1973.

Students at Key Stage 5 studying Mao’s China may also find this resource useful to gain an insight into
the way in which the communist regime operated during the early period of his rule.

SCHOLARLY RATIONALE

The debate over whether the US used biological weapons during the Korean War is one that continues

to this day, with arguably no clear resolution. The Chinese, Russian and North Korean governments still
maintain that the US attempted to spread diseases such as cholera and the plague, through the dropping
of infected insects on civilian populations in North Korea and China during the war — the US continues to
strongly refute these allegations (Ryall, 2010). As recently as March 2019, the North Korean government
reiterated its belief that the US was involved in biological warfare during the Korean War through state
media publications (Pyongyang Times, 2019). Historians associated with the Woodrow Wilson International
Center for Scholars, an American thinktank with significant links to both major political parties and
part-funded by the US government, have played a key role in continuing to rebut the allegations.
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The issue reveals a number of interesting aspects about the Korean War and the broader Cold War.

Most obvious is the question of how benign the US actions were at this time — were they, in the words

of Arthur Schlesinger (1946), providing the ‘brave and essential response of free men to Communist
aggression’ (p. 23), or were they the more cynical actor highlighted by Cold War revisionists like William
Appleman Williams (1959)? The germ warfare debate presaged future stains on US foreign policy and
military conduct, such as the use of chemical weapons in Vietnam during the 1960s, the covert intervention
in Cambodia in the 1970s and the Abu Ghraib torture and prisoner abuse scandal in Irag in 2003.

Furthermore, Ruth Rogaski (2002) has highlighted that the issue of germ warfare ‘should be seen as a

key symbol of China’s modern condition in the twentieth century world’ and that the story combines two
key ‘motifs’ that were ‘central to the condition of New China: China as a victim of imperialism, and China
as a victim of nature’ (p. 382). Grace Huxford’s (2018) analysis of the work of the Red Dean, Hewlett
Johnson (who is cited early in the resource), highlights the fact that his work raised ‘important questions
about the limits of democratic citizenship and acceptable behaviour during wartime’ (p. 150). Additionally,
the issue of biological warfare was a way in which ‘the Cold War broadened the scope of military weapons
and what constituted a military target in the British imagination’.

CURRICULAR RATIONALE

One of the most challenging aspects of the Korean War for students relates to the long stalemate between
1951 and 1953. The allegations of biological warfare come within this part of the topic and could be used
by teachers to develop knowledge of this phase of the war. In particular, it would provide useful context for
those delivering the AQA GCSE unit on Conflict and Peace in Asia 1950-1973, especially the bullet point
covering the '‘Development of the Korean War'. This paper has a source-based component, and work done
through the tasks should enable students to develop their skills in this aspect of historical thinking.

Additionally, students at Key Stage 5 covering units on Mao's China may find this resource useful to gain
an insight into the way in which the communist regime operated during the early period of his rule.
The Korean War is usually covered as part of most A-level specifications on this topic.

More broadly, this enquiry should help students to develop their ability to handle evidence and think
about how historians use it to make claims about the past. Students often see historical evidence in very
black and white terms — either it is ‘useful’ or it isn't. The evidence that students will grapple with in this
enquiry has been deliberately chosen to make students pause and consider the status of the evidence
before rushing to judgement. Students will have the opportunity to assess the strength of different pieces
of evidence while considering their content and provenance. In this topic, the evidence is highly contested
by historians on different sides of the debate, thus helping students to consider how problematic much
historical evidence can be, and that it can be interpreted in different ways. Students will then have the
chance to use their determinations on the evidence to inform a written piece that reflects the uncertainty
inherent in making many historical claims.
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SCHEME OF WORK

OVERVIEW

The aim of this sequence is for students to wrestle with the inherent problems and uncertainty involved in
trying to get to some sort of 'historical truth’, while getting their teeth into a controversial and intriguing
aspect of the Korean War itself — whether or not the US used biological warfare against North Korean and
Chinese civilians during the conflict.

In the first lesson of this two-lesson enquiry, students grapple with some academic reading and summarise
how the allegations — and US rebuttals — developed during the war itself.

In the second lesson, students will engage with a range of evidence, leading to a piece of extended writing
and finally discussion of the continuing relevance of this debate.

Lesson 1: The enquiry starts by students considering the story of the ‘Red Dean’ of
Canterbury, Hewlett Johnson, and his role in raising awareness of biological

Why and how y ST 9 9

. . warfare allegations in Britain.

did allegations of

biological warfare They will then get into the situation in the Korean War in 1952, when the

by the USA develop allegations first surfaced, and explore why biological weapons were and

during the Korean remain so controversial. They will also consider the issue of weapons of mass

War? destruction more generally.
The main part of this lesson will require students to read a 500-word
academic article that summarises when the allegations arose and how the
USA responded.

Lesson 2: Students engage with a range of evidence on both sides of the debate.

.. They evaluate the source material and consider its value or otherwise as
How convincing is the

evidence about US evidence in the debate
plelle e e This leads to a piece of extended writing, where students will respond to the

lesson question with supports in place to assist them.

Finally, students will return to the overall enquiry question (Why is the use of
biological weapons in the Korean War a controversial subject?), with particular
reference to ongoing tensions between the US and the DPRK.
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LESSON 6.1 BREAKDOWN: WHY AND HOW DID ALLEGATIONS
OF BIOLOGICAL WARFARE BY THE USA DEVELOP DURING THE
KOREAN WAR?

BEFORE YOU START

You will need:

Lesson PowerPoint
6.1

Resource sheet 6.1A
(Article by Milton
Leitenberg)

(if required) Resource
sheet 6.1B (Text
marking template,
which models a

way of reading long
academic articles
like this)

Resource sheet 6.1C
(Sequencing map
activity analysing the
long article)

Because this is quite

demanding reading,

we have offered

different levels and

styles of support.

You won't need

them all.

STARTER: HEWLETT JOHNSON'S PETITION (SLIDES 1-5)
After a brief preamble introducing the lesson sequence, the starter itself is on Slide 4.

You should show students the image and ask them to think about what the image shows.
The question prompts on the slide point to why the piece of paper is so long, and why it might
have been photographed in this way.

After brief discussion, use Slide 5 to reveal the provenance of this photo source and ask students

why a British clergyman (that term might need explaining) would have a petition from thousands of
Chinese people at this time during the Korean War, considering the background about Hewlett Johnson,
the so-called ‘Red Dean’, that is provided. Teachers could use a ‘think, pair, share” model here and then
ask students to think about any details that are surprising or shocking.

This starter not only raises the content issue — the biological weapons controversy — but it also takes
you straight into the ‘contested evidence’ aspect. So it is worth extending the discussion to consider the
petition as evidence to answer:

* what they think about the fact that a Christian priest is also a communist sympathiser
* how trustworthy the petition might be as a source of Chinese public opinion

e why communist governments like those in the USSR and China might find someone like Johnson useful,
especially during that specific time period

LINK: CONTEXT — THE KOREAN WAR IN 1952 (SLIDE 6)
This is not an activity, just teacher talk.

Simply outline the position that the Korean War had reached in early 1952 — particularly for those new
to the topic.

However, if you have been studying the conflict, you might use this opportunity to test student knowledge
of the conflict and the broader Cold War conflict at this stage. You could white out a key word from each

bullet point (e.g. movement, nuclear, armistice, 38th, etc) and ask them to supply the missing information
from memory.

ACTIVITY 1: WHAT ARE BIOLOGICAL WEAPONS AND WHY ARE THEY CONTROVERSIAL?
(SLIDES 7-8)

Students now have the opportunity to understand what biological weapons are and why their use is
considered controversial. Slide 7 provides some basic information about the position of biological
weapons within international law and in popular imagination.

Slide 7 includes a link to the film poster for On Her Majesty’s Secret Service, also available here,
where you will also get a plot summary if you want: https://en.wikipedia.org/wiki/On_Her_Majesty%27s
Secret_Service_(film)#/media/File:On_Her_Majesty’s_Secret_Service_-_UK_cinema_poster.jpg

This could lead into a discussion about how the poster/film is not really useful evidence about biological
weapons but it is useful evidence that the issue was in the public consciousness.

Slide 8 places biological weapons within the context of the modern-day concept of ‘weapons of mass
destruction” and also asks students to consider their own responses to weapons of this type.
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Students could discuss the questions given on Slide 8 before writing short answers to them —

or perhaps discuss the first two more general questions and then write their answers to questions 3
and 4. The aim is that students should reflect on the differences between biological and other types
of deadly weapons and think about what has made the prospect of germ warfare a frightening one
to civilian populations over time.

Biological warfare is, in some respects, fairly ‘low-tech’ compared to something like nuclear warfare.

If students have studied ‘Medicine through Time’ courses, they will have considered epidemic diseases
and societal reactions to them in the past. Biological warfare does bring the prospect of a modern
equivalent. Students may have encountered biological warfare issues in popular culture, and we all know
the sense of panic that can be created by germs spreading, from our shared experience of the 2020
coronavirus. Germs scare us!

ACTIVITY 2: WHAT IS THE BIG STORY OF THE ALLEGATIONS OF US BIOLOGICAL
WARFARE DURING THE KOREAN WAR? (SLIDES 9-12)

Slide 9 presents a basic introductory overview of the story of the allegations, which is then developed by
the academic reading.

The academic article referred to on Slide 10 is an abridged extract from M. Leitenberg’s, ‘China’s False
Allegations of the Use of Biological Weapons by the United States during the Korean War’. He is a
prominent American academic on this issue. It is shown on Resource sheet 6.1A. If you want to consult
the full article, you can find it here: www.wilsoncenter.org/publication/chinas-false-allegations-the-use-
biological-weapons-the-united-states-during-the-korean

Slide 10 prompts students first of all to read through the extract. Students may need some support
reading the material and you should use your preferred whole-class reading strategies to support
them in this.

It is recommended that students should have the opportunity to discuss and pull apart the key vocabulary
in the text while reading through.

You might also use a text-marking strategy, which we have modelled in Resource sheet 6.1B.
This simply helps students to start reading attentively by looking for specific features.

Slide 11 then provides a tool to summarise the key information graphically. (If you are familiar with
Thinking Maps, then this is an example of a Sequencing Map.) Students should aim to answer the
questions using no more than 50 words per box. The blank Sequencing Map is provided as Resource sheet
6.1C. This can be particularly effective if you print it out at A3 to give the students more space to write.

Page 2 of Resource sheet 6.1C provides further support in the form of possible responses for the
sequencing grid. You could use these as sorting cards — jumbled up so students match to the right section.
Finally, page 3 has the answers, the completed grid, which also appears in the PowerPoint as Slide 12.

We have offered a range of strategies because it really is vital to the lesson that students understand the
way in which the accusations developed. This will help to ensure that they have a firm outline of the topic
before analysing the evidence for themselves in the second lesson of the enquiry.
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ACTIVITY 3: EXTRA CHALLENGE - SPOTTING LEITENBERG'S VIEWPOINT (SLIDES 13-14)

There is an opportunity for additional challenge here on Slide 12 by asking students to identify the
personal perspective of the historian. Leitenberg is one of the leading historians who has refuted the
communist allegations of US impropriety on this issue, and that point of view can clearly be detected in
the loaded language used at times in the text: examples are extracted on Slide 14, such as in the last
paragraph, when he states that ‘in subsequent years, other criticisms [of the allegations] and admissions
were even more telling’. This should help students to see historians as conveyers of arguments rather
than people who just dispassionately retell the facts.

PLENARY (SLIDE 15)

Students have the opportunity to reflect on the key knowledge gained in the lesson by thinking about:
* aquestion they have that remains unanswered

* one thing they already knew

* two new things they learned

You could provide a printout of Slide 15 and ask students to write on the template, or use sticky notes
and ask them to stick their questions or points on the slide as it is projected on the board.

LESSON 6.2 BREAKDOWN: HOW CONVINCING IS THE EVIDENCE ABOUT US
BIOLOGICAL WARFARE?

BEFORE YOU START

You will need:

* Lesson PowerPoint
6.2

* Resource sheet 6.2A
(Evidence pack)

* Resource sheet 6.2B
(Evidence recording
sheet)

* Resource sheet 6.2C
(Degree of certainty
continuum)

12

STARTER — RECAP TASK (SLIDES 1-3)

This sorting exercise on Slide 3 recaps and retrieves content from the previous lesson. Students put the
basic outline of the story of the allegations into chronological order. The correct order is F-C-A-D-B-E.

ACTIVITY 1: HOW CONVINCING IS THE EVIDENCE ABOUT US BIOLOGICAL WARFARE
DURING THE KOREAN WAR? (SLIDES 4-15)

(NB The evidence pack is provided both as Resource sheet 6.2A and also as slides in the lesson
presentation, so you can use them flexibly in modelling and setting up the task and in feedback stages.)

Students study the different sources provided and, for each one, complete the relevant section of the table
(on Slide 5 and Resource sheet 6.2B). For each piece of evidence, they should briefly say whether or not

it supports or opposes the allegations, provide a score out of five for how convincing the evidence is in
supporting or opposing those allegations, and then make some justification for their choice.

The recording table (Resource sheet 6.2B) should be enlarged to A3 if possible. It might be useful to model
the thinking and table-filling process with students with one of the sources first before letting students
loose on the rest of the evidence pack.

The purpose is to help students to see that while some evidence may on the surface offer clear support

for a particular argument, that evidence may not be very convincing when issues such as its provenance are
factored in. This could be seen in Source C, which clearly supports the allegations but given, the origins of
the evidence (being created by the communist government of China for propaganda purposes), is not likely
to be seen as convincing. Shade could also be cast on apparently more convincing evidence —

for example, students might see the historian Leitenberg as being more convincing, but the information
about the status of his evidence, as shown in Source F, may raise further questions for students.
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It may be useful for students to work in pairs or threes for this task, or you might allocate certain sources
to particular groups of students. Alternatively, you could choose pairs of sources that contrast and look at
the utility of those sources as evidence for historians studying this issue. Sources A and J might provide

a good contrast, for example.

This activity needs most of a lesson to work properly — at least half an hour, and you could easily spend
longer depending on how much discussion and feedback you want.

ACTIVITY 2: HOW CERTAIN CAN WE BE THAT THE USA USED BIOLOGICAL WEAPONS
DURING THE KOREAN WAR? (SLIDES 16-17)

This lesson culminates in a written response. Students are doing two things here:
* Saying whether they believe the allegations.
* Saying how certain they are (based on the evidence they have studied).

Whichever view they take (believe or not believe), Slide 16 invites students to put themselves on the
spectrum of certainty between 0% and 100%. In the box on Resource sheet 6.2C (page 1), they explain
their degree of certainty with reference to the sources.

Slide 17 (also page 2 of Resource sheet 6.2C) provides some writing stimulus (vocabulary and sentence
starters) for their written answer, which you could print out.

Feedback could be provided by sharing exemplar work using a visualiser or by asking students with
contrasting views on their ‘level of certainty’ to share aspects of their work with the whole class.

PLENARY (SLIDE 18)

This final task brings us back to the overall enquiry question (Why is the use of biological weapons in
the Korean War a controversial subject?) through a recent (2019) article created by the North Korean
government. Students should think about why the issue of US biological weapons remains a ‘live’
debate and controversy in the modern day.

Draw their attention to the comment on the spending of the Department of Defense, which includes
money allocated for a biochemical warfare plan. How should they take this information when we also
know that North Korea wish to undermine the morality of US claims to global leadership?
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SELECTED LESSON POWERPOIN

ENQUIRY 6.1

Enquiry: Why is the use of biological
weapons in the Korean War a
controversial subject

Enquiry 6:
Contested evidence
Why is the use of
biological weapons

- Lesson 6.1
in the Korean War a Wheand howdid
- y and how di

con?rovg rsial allegations of biological

SUbJeCt f warfare by the USA
develop during the

Korean War?
Exploring and Teaching the Korean War | Lesson &1 1 Exploring and Teaching the Korean War | Lesson &.1 2

Lesson 6.1 overview

Content covered in this lesson:

Lesson 6.1 Starter
4 ':'ggzoontext - the Korean War up to What do you think this
Why and how did Wiat are bislodical ) could be?
. . . . ? is i 2
allegations of biological at are blolagical weapons Why is it so long?

+ The accusations against Why has someone
warfare by the USA the USA taken a photograph of
develop during the + An academic perspective: itin this way?

Korean War? evaluating Milton Leitenberg’s

conclusions about the accusations

3 i
world+ world &
H.m.w_. ISTORY HM.‘,...._. HISTORY
Exploring and Teaching the Korean War | Lesson €1 3 "' Exploring and Teaching the Korean War | Lesson 6.1 4 o L

The petition Context: The Korean War to 1952

- This photograph shows a petition. It was signed by over Discuss - 1950-1951 was the ‘movement’ phase of the war, as UN and communist forces
13,000 Chinese people, including 410 Chinese Protestant Are there any retreated and advanced rapidly.
pastors (church leaders). details here that = The USSR achieved nuclear weapons capability in 1950.

* It was brought back to the UK from China by the Dean of Sl il = July 1951: Armistice negotiations began to try to end the conflict in Korea.
Canterbury, Hewlett Johnson. shocking or that . i

o N 5 P 3 » War reached stalemate phase around the 38th parallel. There were high casualties

It was a pelition against the alleged use of bacteriological you would like to on both sides but litle movement of the front lines
weapons by the United States against China. investigate The ist reqime in Ghina had only been i i for th ihi

. ; . i further? . communist regime in China only been in power for three years at this
Johnson himself was known = the ‘Red Deap anc! WS, point and was still establishing itself. Its intervention in Korea should be seen as
a well-known supporter of Stalin and the Soviet Union. part of this.

He had been awarded the Soviet Order of the Red Banner
of Labour and also the Stalin International Peace Prize « Allegations of bacteriological warfare surfaced in the spring of 1952; China and
in 1951. North Korea accused the United States.

W rld < world
Exploring and Teaching the Korean War | Lesson 6.1 5 H‘“‘" L O gl . w Exploring and Teaching the Korean War | Lesson 6.1 B 2 'IQV l
What are biological weapons? Weapons of mass destruction (WM D)
A biological weapon: A chemical weapon:
. spread to harm your enemy. They are also

re ger!

sometimes called bacteno\aglcal weapons and germ warfare. They all mean the same thing.

Biological weapons are an example of weapons of mass destruction (WMD).

There are three main categories of WMD: Biological, chemical and nuclear.

+ The concept of WMD is modern, particularly associated with the 2000s and the Iraq War.
However, the use of biological weapons was prohibited as early as 1925 under the Geneva
Protocol —which was agreed at the League of Nations.

+ In the 1950s, the biggest fear was that of nuclear weapons. However, the Cold War

increased popular awareness and fear of a wide range of weapons that could be used

against civilians. Activity 1

This is reflected in popular culture, where various film and TV programmes of the time 1. Why do countries build WMD?

depicted germ warfare — notably the 1960s James Bond film On Her Majesty’s Secret .

Service. The villain, Blofeld, is brainwashing his ‘Angels of Death’ to smuggle biological 2. Why is the use of WMD controversial?

weapons (such as anthrax germs) into Britain and around the world. (Click the green icon to 3. How do biological weapons differ from other WMD?

WO 4. Why might a country use biological weapons rather than other WMD?

view the film poster.)

Exploring and Teaching the Korean War | Lesson 6.1 8
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ENQUIRY 6.1 (continued)

What is the big story of the allegations
against the USA?

= Early 1952: North Korean and Chinese govemments formally alleged use of biological weapons by
the USA. Allegations included that flies, mosquitos, spiders and fleas, carrying diseases such as
plague, smallpox and cholera, had been dropped by US planes.

+ March 1952: The US ir refuted the and Secretary of State Dean Acheson called

for an International Red Cross investigation. This was vetoed by the Soviet Union at the UN Security
Coungil.

- September 1952: The Needham Commission (established by an organisation called the World Peace
Council) confirmed that there was evidence that the US had used biological weapons against Korea.

February 1953: Chinese government produced two captive US Marine Corps pilots to confirm that
the allegations were true.

= These allegations have been strenuously denied by the USA to this day, while Chinese and North
Korean governments continue to support the claims. Historians are divided on the issue.

world =
H«.«{M-‘ {ISTORY
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Academic reading task

Activity 2

What is the big story of the allegations against the
USA?

You will be given an article written by historian Milton
Leitenberg (Resource sheet 6.1A). It tells you the big
story of how the allegations developed and how the
USA responded to them.

1. Read through the extract.
2. Summarise the key points from the extract — using
the questions and chart on the next slide (or

Resource sheet 6.1C). Summarise your answer to
each question in 50 words or less.

Exploring and Teaching the Korean War | Lesson 6 1 10

Summarise Leitenberg’s answer to each
question in 50 words (or less!)

2 What specifc allegations did China 3. What were the main
56 of biological ‘investigations' launched by China
we-ounsdurinwhu Korean War? and NK into the use of biological
weapons?

biclogical weapons de
before the Korean War?

1, Mt clgims were made abou S
velopment

{

4, What were some weaknesses of 5. What was the US response lo 6. What weaknesses about the
these investigations dentified in the these allegations’ allegations emerged after the war?
exiract?
— ——s
Exploring and Teaching the Korean War | Lesson £.1 1 H =

What is the big story of the allegations of US
biological warfare during the Korean War? Answers

hat ciaime were made about US. 2. What specifc allegalions did China make 3. What were fhe main ‘investigations’
h\nlng\:ﬂwﬂpﬂ\ema\npmmhfonlha ‘sboutt the use of biological weapans during Iaunched by China and NK inta the use of
orean Wer? The Korean War? blalogical weapons?
- Sovists aﬂsy!d U8 use against - NK first aleged US use of smailpox in - Sovisis raised ihe issue ai UN.
May 1951. - Chingse rejected WHO offer of
Chinese swn‘mnfUSm:M.rded
Japanase WWI! General Ish, who had used
‘germ warfare.In thal confict agins! Chins.

- NK then claimed US dropped plagus-
nd cholera-infecied insects by air
- China ofaimed over 860 attacks on over
7 )

- Chiness then commissianed IADL and ISC
invasigaiions —hose camoboratod

T

& Wht wesknezaes sboulth slegatins
emarge the war?

4. What were sume weaknesses. of thes:
vemigations ianified 1 he sxract?
- either i any el nvestgatons of

5 What was the US response io thase
allsgations?
~They denied them pubiicy st Thers wars ropors that paoer packats of
the U, Insects had been piaced i he snow by
« They accepted ¢ cmma &nd Nor Korean ~They crilicsed the (SC report and ssid that
fairy uncatically the insects in the jons would not have
‘been able fo carry those disesses.

- Some Clmmssoﬂmmf mamsam
it Aried & sepre St 4a AR
that the claims were fabricated.

world
o HISTORY
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EXTRA CHALLENGE:
Spotting Leitenberg’s viewpoint
* What appears to be
Leitenberg’s attitude to
or viewpoint on the allegations?
* What evidence from the text
supports your view?

Exploring and Teaching the Korean War | Lesson 6.1

Extract 2

The most significant aspect of both the
jurists’ and ISC ‘investigations' is that
neither group did any field investigating of
their own. They were presented with

Consider these three
extracts from

Leitenberg’s article. Extract 1

What do they suggest
about his view of the
strength of the

allegations?

The Chinese and North Koreans

rejected repeated offers of on-site
investigations by the World Health
Organization and the International

‘evidence’ by the Chinese and North
Koreans, which they accepted, on faith,

as fact.

Committee of the Red Cross.
Instead, the two governments
hosted their own ‘investigations’.

Extract 3

In years, other and were
even more telling. Tibor Meray, a Hungarian journalist who
had spent the Korean War inside North Korea, reported that
North Korean peasants told doctors at a Hungarian field
hospital that paper packets of insects had been placed in the
snow by Chinese soldiers.

Exploring and Teaching the Korean War | Lesson 6.1 14

Plenary: What have you learnt today?

A question about
today’s lesson | would
like answered

One thing | knew
already

Two things |
learnt today

| 0

Exploring and Teaching the Korsan War | Lesson 6.1 15
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ENQUIRY 6.2

Enquiry: Why is the use of biological
weapons in the Korean War a
controversial subject?

Lesson 6.2

How convincing is the
evidence about US

biological warfare?

Exploring and Teaching the Korean War | Lesson 6.2

Lesson 6.2 Overview

Content covered in this lesson:

* Recap the key moments in the debate
* Examine and evaluate the evidence

» Summarise your conclusions

« Answer the enquiry question using
appropriate language of certainty

Lesson 6.2
How convincing is the

evidence about US
biological warfare?

s Werld® =)
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A-The US C - The North Korean E - Tibor Meray, a

requests tohave  government alleges Hungarian journalist,

the International biological weapons reports in 1956 that

Red Cross usage by the USA. Chinese officials had said
investigate the ‘The Chinese to Polish and Yugoslavian
charges —denied  government later counterparts that the

Lesson starter by the USSR. reinforces this. allegations were likely a

Recap the last hoax.
lesson by putting the

i i B -Dean D - The USSR F - US government
following events in  [FYwshwgy establishes two allegedly conspires with
correct chronological [ C=02 investigations backed ex-Japanese WWII
order: State, rejects the by its own front scientists involved in

Needham organisation, the World
Commission Peace Coundil (the
report. IADL and Needham
Commission) — these
‘confirm’ US biological

weapons usage.
|d%
| D

biological weapons
development.
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How strong is the evidence to support
the claims that the USA used biological
weapons in Korea?

- In this lesson, you are going to examine some of the Task
evidence yourselves about whether or not the USA
used biological weapons in the Korean War.

The evidence itself is highly contested and you should
treat it with caution.

You have been given ten sources
of evidence to consider. They all
relate somehow to the allegations
that the USA used biclogical

It is vital that you read not just what each source says, weapons in the Korean War.

but also the information about its creation. This will Study the in foriand

help to determine whether it is strong or weak SR e e e

evidence. next slide (Resource sheet 6.2B).
Some of the sources are documentary, while others
i

provide factual information.

Exploring and Teaching the Korean War | Lesson &2 4

Source | Does it support or challenge the How convincing is the | Justification for your score
allegations? Explain your answer. source as evidence?
(Score 1-5)

& ~E o E o=

- I

e 257 @
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Source A

‘In the light of all these and other
similar facts, the Commission had
no option but to conclude that the
American Air Force was employing
in Korea methods very similar to,
if not exactly identical with, those
employed to spread plague by the
Japanese during the Second

Information about the origins of
the source

The International Scientific Commission
for the Investigation of the Facts
concerning Bacterial Warfare in Korea and
China - Final Report. The Commission
was headed by British scientist Joseph
Needham, who had long been an expert

World W on China.
(o] ar.’
The ISC was an organisation that was part
of the World Peace Council — A Soviet-
backed organisation designed to promote
‘peace’ around the world. gt
world =/
Exploring and Teaching the Korean War | Lesson & 2 & H"M"-Mm‘ HISTORY w

Source B

‘The U.S. had been pursuing an active biological warfare program since Information about the
1942. After Japan's defeat in 1945, the Americans absorbed the more

advanced Japanese BW research and began an accelerated development orlgins of the source
program at Fort Detrick, Maryland and other secret facilities. They had From an article by George

already conducted secret tests by spraying anthrax over San Francisco Bay, By rehett in Counterpunch (written
in Alaska and elsewhere. (As revealed in the German documentary in February 2018). 'gurcha(ﬂ i
Codename Artichoke.) Now they had to test them in real war conditions, on e e D Wilfred Burchett
“gooks” and “reds” that stubbornly refused [to] yield to conventional military 9 2 A 5
force and the natural superiority of the God-Fearing White Christian Man. (if 3 Communist-sympathising
you want to learn how deeply and fundamentally racist the Korean War was, journalist from 'f\us"ra
read Bruce Cumings’ excellent The Korean War.) Counterpunch is a radical left-

¥ o o A " } wing political magazine.
According to Supotnitskiy [a Russian biologist], dropping a few rats with
plague-bacteria-infected fleas, i1 feathers, dis rying
insects etc. into caves and tunnels where ‘red rats” were hiding was very
tempting and effective, both on an experimental and operational level.”

vl g
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Source C

Information about the origins of the source

+ Chinese propaganda poster from the Korean War era.
The caption reads: "Vaccinate everyone, to crush the germ
warfare of American imperialism!"

+ The Chinese government launched a Patriotic Hyt
Campaign to fight back against the alleged biolog
attacks.

The population was mobilised in a mass campaign to
eradicate all fleas, rats, mosquitos and flies in the country.

world 2/ w

Exploring and Teaching the Korean War | Lesson &2 8
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ENQUIRY 6.2 (continued)

Source D

Exploring and Teaching the Korean War | Lesson 6.2

Information about the origins of
the source

This is a Chinese photograph of a vial
containing infected fleas allegedly spread by
the United States.

world=

Source E

*... There was no biological warfare carried out by any agency
of the US government during the Korean War, or for that
matter by anyone else.

The false allegation was disproved as long ago as 1998 when
documents from the Soviet Central Committee Archives that
had been sent to Mao Zedong and to Kim Il Sung in the
month following Stalin’s death in 1953 were obtained from the
Soviet Presidential Archive. They were published in 1998 in
the Builletin of the Cold War International History Project at

Information about the
origins of the source

Written by historian Milton
Leitenberg to the New York
Review of Booksin 2018.
Leitenberg is a senior research
scholar at the University of

Maryland.

the Woodrow Wilson Center in Washington, D.C."

Exploring and Teaching the Korean War | L=sson & 2

o Tiasss

Source F

Information about the
origins of the source

The evidence used by historians
like Milton Leitenberg to refute
the Chinese and North Korean
all tions has itself been'

‘The claim that two places were concocted to fool foreign
visitors does not prove that all the sites of alleged biological
warfare were also contrived. Our research in Chinese
archives shows that the Chinese army in Korea and the
Korean medical service serving with it identified occurrences
of plague in 13 places during February and March 1952 as
well as outbreaks of anthrax, encephalitis and other abnormal
di: The Soviet documents, if they are genuine, add a

d by other hi

The historians Stephen Endicott
and Edward Hagermann have
written extensively on US use of
biological weapons and broadly

twist to the main documentation which, so far, is fo be found
in the Chinese and United States archives. Questions raised
by the documents about their source, who ordered the
falsification of evidence, and motive would need to be

Source G

Information about the
origins of the source

The following points come from
Frank Dikotter's The Tragedy of
Liberation (2013). Dikotteris a
Dutch historian from the
University of Hong Kong.

‘On 6 April 1952, the New York Times published an article
demonsirating that the photos presented by the People's
Daily were fraudulent.

It was pointed out by one scientist that infected lice and fleas
would not be able to survive the freezing temperatures of
North Korea in winter.

Li Shantang, a domestic opponent of the regime, said that
“This is all communist propaganda in an attempt to get the
world fo hate America, don't listen fo all that rubbish!™"

agree that they were used. They resoived.

say about Leitenberg's evidence:

Exploring and Teaching the Korean War | Lesson 6.2 "

He 02057 @
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Source H

Factual information

* The United States gave immunity to Japanese scientists
from Unit 731, which was a germ warfare research
organisation from Japan during the Second World War.

= This was in exchange for obtaining the research data and
information that they had developed.

« This information was withheld from other wartime allies and
the grant of immunity was covered up by the USA for many
decades.

Exploring and Teaching the Korean War | Lesson 6.2 13

Information found in
Rogaski, R. (2002)
‘Nature, annihilation
and modernity’ in
Journal of Asian
Studies, 61, no. 2

Source |

Factual information

= Two of the key sources of evidence produced by China and
North Korea for allegations of germ warfare were captured
US prisoners of war who confessed to being involved in
dropping infected insects on Korea and China.

« The USA claimed that these confessions were extracted as
a result of torture and brainwashing.

Exploring and Teaching the Korean War | Lesson 6.2 14

Source J

‘The Koreans stated that the Americans had supposedly
repeatedly exposed several areas of their country to plague
and cholera. To prove these facts, the North Koreans, with
the assistance of our advisers, created false areas of
exposure. In June—July 1952 a delegation of specialists in
bacteriology from the World Peace Council [the Needham
Commission] arrived in North Korea. Two false areas of
exposure were prepared. In connection with this, the
Koreans insisted on obtaining cholera bacteria from corpses
which they would get from China.’

Exploring and Teaching the Korsan War | Lesson 6.2 15

EVIDENCE P.

Information about the
origins of the source

This is an explanatory note from
Glukhov (a Soviet diplomat) to
Beria (head of the Soviet Secret
Police) in 1953. It is published
on the Wilson Center website.
The bold emphasis has been
added by us.

How certain can we be that the USA used
biological weapons during the Korean War?

100%

0%

Exploring and Teaching the Korean War | Lesson 6.2 16

Task

Do you believe the allegations or
not? 'Yes' or ‘No’ will do.

1.

Now draw a line from the text
box to the arrow showing how
certain you are, based on the
evidence that you've seen.

Then justify your choice in the
text box, providing a balanced
evaluation of the evidence you
have examined.

o world = )
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ENQUIRY 6.2 (continued)

Summary question: How convincing is
the evidence about US biological warfare?

Word bank:

Here are some words and phrases that you could
use in your answer, depending on your view. Write
these down in your exercise book above your
paragraph, and tick them off as they get used.

USA - China - North Korea — Soviet Union -
insects — cholera and plague — Needham
Commission report — Unit 731 — Leitenberg —
Patriotic Hygiene Campaign — fraudulent — hoax —
strong — weak evidence — convincing —
unconvincing — Endicoft/Hagermann

Exploring and Teaching the Korean War | Lesson 6.2 17

Starter sentences:
The evidence against the USAis...

The strengths/weaknesses of this evidence

The USA claimed that...

The strengths/weaknesses of the US
evidence are...

I‘XI... “fg}rlg?'; w

Why is the use of biological weapons in the
Korean War a controversial subject?

Task

Study this article then

consider:

1. Why do you think the
North Korean
government still
refers to these
allegations of
biclogical weapons
usage in the present
day?

2. What does that

reveal about the
wider debate?

Exploring and Teaching the Korean War

Lesson 6.2 18

Excerpt from the North Korsan Pyangyang Times on 28 March 2019

The fact that US forces in South Korea have continued to push ahead with a plan for biochemical
warfare has recently been disciosed, giving rise to serious concern amang the South Korean people.

Ascording io the bischemical defance program budget assessment bill for the 2018 fiscal
year worked out by the US Department of Defense, the US earmarked US$10.14 million more
budget, or 15.6 percent rise over last year, for the Jupiter plan, a biochemical warfare pian targeting
the DPRK, and decided to disburse USS3.5 million equivalent to 3.5 percent of the budget for wharf
No. 8 of Pusan port, a dock for the US forces’ exclusive use, which is furnished with the general
biochemical weapon lab and other related facilities.

Already in 2015, the US made an experiment on germ weapons by shipping live anthrax
Into its airbase in Osan, Kyonggi Provincs, and took Zika virus into Its military base in Ryongsan in
2016 to conduct a weapon In April 2017, it brought relevant
‘equipment for carrying out the Jupiter plan into wharf No. 8.

Such moves are reminiscent of the atrocities the US forces commitied in the past.

During the Korean war (1950-1953), they used germ weapons, whose use had been
\prohibited worldwide, from the winter of 1950 in order to recover a heavy defeat.

Homme 57
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- AN UNFINISHED WAR. WHY WAS THERE NO

PEACE IN KOREA?

ENQUIRY OUTLINE

SUMMARY

This enquiry investigates why, despite the signing of an armistice in 1953, there has been no genuine peace
in Korea. It explores the continuing tensions on the Korean Peninsula during the following decades of the
Cold War and in the post-Cold War era. It incorporates recently unearthed and original primary sources,
along with compelling historical interpretations.

The four lessons can be taught sequentially; however, there is also scope for their integration,
as stand-alone lessons, at various points in an overall study of Korea in the Cold War or of
contemporary international relations.

KEY AREAS OF FOCUS

» Different interpretations as to why the Armistice took so long to arrange at the end of the
Korean War.

* How primary source accounts of Korean civilians can further our understanding of the enduring
impact of the Korean War.

* The academic analysis of the relationship between the USA, USSR and their allies in the
Korean Peninsula.

* The ways in which the different sides in the Korean War, and the Cold War more widely,
attempted to influence the narrative of the Korean War and its aftermath.

TARGET AGE RANGE

The lessons are primarily designed for A-level students, especially those taking modules on the Cold War.
However, the focus on enhancing students’ skills in identifying and elaborating on the tone,

utility and overall value of sources is very relevant to GCSE, and selected lessons or activities could

be used in that context.

SCHOLARLY RATIONALE

The continuous tensions on the Korean Peninsula and the 70th anniversary of the outbreak of the Korean
War serve as a key opportunity to explore the historical debate regarding why the conflict did not end.

The dominant historical focus on the Korean War has been on relations between the two superpowers and
the tumultuous events of 1950. However, an often overlooked yet vital area of scholarly focus relates to
why the war was prolonged beyond 1951, and also how tensions between North and South Korea have
persisted after the war and even in the aftermath of the Cold War.

Guy Birks is Head of
History and Politics
at Bellerbys College
in Brighton. Guy
has a deep and
enduring interest in
the causes, events
and consequences
of the Korean War,
having previously
lived in South
Korea. He has a
strong interest in
representations of
the war in both
scholarly discourse
and popular culture.
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A range of historians, such as Weathersby, Cumings, Towle and Foot, have examined the reasons why the
war continued beyond 1951. The traditional emphasis, evident in the work of Towle, has focused on the
fractious negotiations between the two camps regarding prisoner of war exchanges. Weathersby, however,
has centred her investigation on the role of the USSR and China persisting with the war, even in the face
of opposition from North Korean leader Kim Il Sung, who was desperate to bring it to an end. Foot has
given priority to the various factors that impinged on Eisenhower’s negotiating position and slowed the
USA's push for an armistice. Cumings has also furthered a ‘revisionist’ perspective by highlighting the
perpetuation of US bombing on North Korea and its impact on the continuation of the war. An analysis of
these various viewpoints thus gives students an opportunity to explore, in worthwhile depth, why the war
did not end in 1951.

An overview of the civilian experiences of the war opens up another unexplored source of historical
analysis that has been neglected. The work of authors such as Max Arthur and Joshua Levine has

helped to highlight and sharpen historical analysis of military and civilian voices from World War | and II.
The incorporation into the enquiry of personal accounts from Korean civilians enhances our understanding
of what impact the conflict had on ordinary people and how the war has left a long-term effect.

The relationship between the two Koreas after the signing of the Armistice has been mostly neglected in
Cold War depth studies. The relationship between the USSR and USA, along with their proxy allies, in the
period of the 1960s to 1980s has predominantly focused on regions outside of Asia. However, the tensions
on the Korean Peninsula in the period persisted, and, at various points, threatened to re-escalate into war.
In classroom analysis, and in popular historical discourse, the relations between the superpowers and

their proxies is treated as one of a dominant leader and a subservient follower. Although there has been a
range of analyses of the USA's relationship with the leadership in South Vietnam, analysis of the continued
relationship with South Korea has been comparatively neglected. However, by investigating inter-Korean
tensions, we can also investigate the degree of influence and control exercised by the USA and USSR over
their allies. There is an opportunity to explore the extent to which the two superpowers ‘managed’ the
dispute on the Peninsula and the occasions when it diverged from their allies. The question of whether the
Koreas constitute ‘proxies’ can therefore be challenged and debated in the enquiry.

The enquiry continues beyond the Cold War to explore why there has still not been a peace treaty and why
the divide on the Korean Peninsula remains one of the most intractable disputes in the contemporary era.

CURRICULAR RATIONALE

The scheme of work and activities have been framed to develop students’ abilities to evaluate primary
sources and historical interpretations, as well as to understand the reasons the war continued.

It will be especially beneficial for students undertaking A-level modules related to the Cold War and
international relations in Asia. The scheme is chronologically framed, so doing it as a continuous sequence
at A-level should build a fuller, enhanced comprehension of why the conflict has proven to be intractable.
Although the focus of the unit is on A-level courses, there are several activities that could be used with
younger students as ways to introduce them to the process of using sources effectively.

A key aim of this unit is to improve students’ understanding of how differing interpretations of the past
are constructed. The scheme of work has drawn inspiration from the 2004 HMI updates to McAleavy's
interpretation types (1993). A range of academic interpretations from historians have been incorporated,
alongside fictional accounts from films and popular personal accounts to help students to develop their
disciplinary skills.

Korean film clips have been included as part of the enquiry, drawing on the work of Lang (2002),
who indicated that films can serve as a powerful medium to examine and evaluate differing
interpretations of the past at A-level.
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In selecting what sources to use and what activities to build to explore them, the enquiry has also drawn
on the work of Riley (2000), who argued that sources need to be used as part of a cumulative journey with
a clear purpose — specifically in this enquiry to comprehend why there has been no peace in Korea.

SCHEME OF WORK

OVERVIEW

The aim of the scheme of work is to develop a cohesive and developed understanding of why there has
been no peace in Korea and why the conflict has proven so intractable. The scheme of work has also
been framed to utilise primary sources and historical interpretations to enhance students’ conceptual
understanding of causes and consequences, the role of evidence, and the similarities and differences in
ordinary people’s experiences of war.

The scheme of work has been framed chronologically, with an overarching focus on key causal factors and
events that have contributed towards the continued tensions on the Korean Peninsula.

By 1951, the war had essentially turned into one of stalemate with neither side close to a breakthrough.
In Lesson 1, students analyse a range of historical interpretations for why the war dragged on until 1953.

As part of Lesson 2, students use primary accounts of Korean civilians to develop an understanding of how
the war produced a range of similar and different experiences.

Lesson 3 centres on analysing and evaluating a range of factors and events connected to whether
a war could have reoccurred on the Korean Peninsula in the remaining part of the Cold War.

The final lesson investigates why there has not been peace on the Korean Peninsula after the Korean War,
with students giving an informed judgement based on their view of why the war has not ended.

Lesson 1: There will be an evaluation of historical viewpoints through an analysis of

Why did the Korean War primary sources. Using primary sources, students are able to evaluate the

dtaglonuntilloss? viewpoints and make their own judgements.

Lesson 2: Students analyse primary sources — accounts of Korean citizens’ experiences
during the war. They will then create a memorial based on the experiences

studied.

How did the war leave
an enduring impact on
the Korean people?
Lesson 3: Using primary sources to analyse key events in the Cold War era enables students
to comprehend why the two Koreas did not find peace. It also allows students
to investigate how and to what extent the ‘proxy’ allies abided by the direction
of the major powers in the Cold War: the USA, USSR and China. Students will
reach an overall judgement as to whether war could have reoccurred.

Could a ‘hot war’ have
erupted again in Korea
during the Cold War?

Students analyse the various reasons as to why there has not been a
rapprochement between the two Koreas since the end of the Cold War and

Lesson 4:

Why has there not ) i
. the collapse of the Soviet Union.
been peace in Korea

even after the end of As a final exercise, students will be able to take on the role of negotiator

the Cold War? in a mock summit, framed around finding the best potential solution to

contemporary tensions on the Peninsula.
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LESSON 7.1 BREAKDOWN: WHY DID THE KOREAN WAR DRAG ON
UNTIL 19537

BEFORE YOU START

You will need:

* Lesson PowerPoint
7.1

* Resource sheet 7.1A
(Activity 2 recording
sheet and source
pack)

* Resource sheet 7.1B
(Activity 3 recording
sheet and source
pack)

STARTER (SLIDES 1-4)

Slide 3 is a ‘think, pair, share’ activity. Using the image of the statue on the right side of the PowerPoint,
students discuss the ‘starter questions’ on the left. Invite a variety of students to share responses in a
whole-class discussion.

Background information:

The statue is in Seoul, South Korea. It is called the Statue of Brothers. It stands outside the Museum called
‘The War Memorial of Korea’, which was opened in 1994.

The upper part of the statue depicts a scene where an older brother, an officer in the South Korean army,
and his younger brother, a North Korean soldier, meet in a battlefield and express reconciliation,
love and forgiveness.

The lower tomb-shaped dome was built with pieces of granite collected from around Korea, symbolising
the sacrifices made by Korean patriots.

ACTIVITY 1: HOW THE WAR OF MOVEMENT TURNED INTO A WAR OF STALEMATE
(SLIDES 5-6)

Slide 5: Read the overview text on the slides, explaining how the nature of the war shifted.
The maps come from an animated GIF that shows the changing frontline. It can be found here:
https://en.wikipedia.org/wiki/Korean_War#/media/File:Korean_war_1950-1953.gif

Slide 6: Then students watch the trailer for the South Korean film The Frontline. The link is on the
slide. As they watch, they should note down any key features of the war that are evident in the clip.
Pay attention to both the translated dialogue and the visuals in the action. They could work in

pairs — one watching the imagery, the other focusing on the subtitles.

ACTIVITY 2: WHY DID THE KOREAN WAR NOT END IN 1951? HISTORICAL
INTERPRETATIONS (SLIDES 7-11)

This is an individual activity. Students complete the table on Slide 7 by summarising the main views of
the historians on Slides 8-11. The table is larger on Resource sheet 7.1A (page 1), and the sources from
Slides 8-11 are on pages 2-5.

The final two columns are an extension activity requiring independent research using the Internet and
articles or book reviews online.

Here is a link that they might follow for Katherine Weathersby:
www.youtube.com/watch?v=JhEYUXaRul4


https://www.youtube.com/watch?v=JhEYUXaRuI4
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ACTIVITY 3: WHY DID THE WAR DRAG ON FOR TWO MORE YEARS AFTER 1951?
PRIMARY SOURCES (SLIDES 12-20)

Slide 12 provides a link to the next activity. It is a newsreel account of the signing of the Armistice.
Note the tone of the narrator, who does not sound at all confident that the war is really over! The sense is
of a significant moment but ‘lots of work still to do’.

Slide 13: Activity 3, then, is an individual activity. Students complete the table (also available in larger size
as Resource sheet 7.1C (page 1)). They use the primary sources from Slides 14-20 (available as pages 2-8
of Resource sheet 7.1B). They focus on both content and overall value of the sources.

PLENARY (SLIDE 20)

Whole-class discussion returning to the key question for the lesson: Why did the Korean War drag
on until 19537

Encourage students to refer to the views of the historians that they have read and the primary sources
that they have analysed to support their viewpoint.

LESSON 7.2 BREAKDOWN: HOW DID THE WAR LEAVE AN ENDURING
IMPACT ON THE KOREAN PEOPLE?

STARTER (SLIDES 1-3) BEFORE YOU START
Slide 2 is a "think, pair, share” activity. Students explore the meaning of the statue shown on the You will need:
introductory slide, using the questions as a stimulus. Encourage them to engage with it before you feed in e Lesson PowerPoint
the background information below as part of the class discussion. 7.2

Background information: * Resource sheet 7.2A

(Activity 1 recording

The statue is in Seoul. Like the memorial that started Lesson 7.1, it stands outside the museum called sheet and source
‘The War Memorial of Korea’, which was opened in 1994, pack)

This statue presents a heroic image of the South Korean war effort, with soldiers leading the people NB Some sources are
onwards. The statue is principally a South Korean nationalist/conservative view of the war as a common oral testimonies on

and arduous struggle led by the army. However, later perspectives throughout the enquiry will demonstrate YouTube, so students
that this is not always the received view of the conflict in South Korea. In particular, the primary source will need online access.
accounts used in this lesson expose flaws in the notion of a shared, proud and heroic experience.

The message of this statue and monument can be contrasted with the image that started Lesson 1.
It can also be contrasted with a number of the survivor testimonies used in latter parts of the lesson.

ACTIVITY 1: HOW DID THE WAR LEAVE AN ENDURING IMPACT ON THE KOREAN
PEOPLE? (SLIDES 4-13)

Slides 4-5 give an overview of the general experiences of South Korean citizens. You can read it and
elaborate as much as is needed.

Slide 6 sets up the source activity. Explain it and model how to answer the questions using one of the
sources — ideally Source 1 on Slide 7. Indicate the areas/columns of the table that need to be completed.
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The table is available on Resource sheet 7.2A (page 1), and the sources from Slides 7-13
are on pages 2-8 of Resource sheet 7.2A.

Note 1: Sources 3, 4 and 8 require students to watch YouTube clips, so online access will be needed.
Note 2: if you are pressed for time you can leave out Sources 8 and 9.

Note 3: Students may note the absence of accounts from North Korea. The reason is that there are very
few recorded accounts from civilians who lived through the war in North Korea. However, there are
accounts in the sources, such as President Moon's account (Source 6) of people who fled the North

as refugees to the South.

ACTIVITY 2: A MONUMENT TO KOREAN WAR CIVILIAN CASUALTIES (SLIDE 14)

Students should design (or simply describe) what they think would be a suitable monument or other form
of remembrance of the Korean War and its impact on civilians.

PLENARY (SLIDE 15)

The plenary returns to the key question for the lesson: How did the war leave an enduring impact on the
Korean people?

In pairs, students discuss the questions on Slide 15. Elicit responses from a range of students in the class.
Encourage them to base their contributions on the sources they have examined.

BEFORE YOU START

You will need:

Lesson PowerPoint
7.3

Resource sheet 7.3A
(Activity 1 photo
sheet and sorting
card descriptions to
match them)
Resource sheet 7.3B
(Activity 2 plotting
the events on maps)
Resource sheets 7.3C
(Activity 3 factor
packs x 9 — one for
each event)

NB Some sources are

YouTube video clips,

so students will need

online access.
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LESSON 7.3 BREAKDOWN: COULD A ‘HOT WAR' HAVE ERUPTED AGAIN IN
KOREA DURING THE COLD WAR?

STARTER (SLIDES 1-3)

Slide 2 is a "think, pair, share” activity. Students consider the photo of the border area. Use the questions
as stimulus. Encourage them to engage with it before you feed in the background information about the
border area as part of the class discussion.

ACTIVITY 1: HOW DID COLD WAR TENSIONS CONTINUE TO SHAPE EVENTS IN KOREA?
(SLIDES 4-6)

Activity 1 is a simple sorting exercise to introduce the events, developments and factors that will then be
analysed through the rest of the lesson.

Show the images on Slide 4. Give out the Resource sheet 7.3A, which has the images and the descriptions
Ato | (which students can cut up and use as sorting cards if they wish). They match the images to the
event and arrange the cards in a chronological order.

Note: Cards that cover the whole period can be placed at the beginning.
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In case you need it, here is the correct match:

D. Syngman Rhee was forced from power in South
Korea. After rigged elections were held, student
protestors successfully pushed for the resignation of
Rhee. For a year, a fragile democratic government
admistered the country. A military coup led by
General Park Chung Hee was carried out in 1961,
with the resultant termination of the infant
democracy.

1. North Korea attempted an assassination on South
Korean President Park. On 21 January 1968, a team
of 31 North Korean commandos was sent to Seoul
to assassinate President Park Chung Hee but was
intercepted by South Korean security forces. All

but two were killed. The North also captured a US
patrol boat, the US Pueblo. South Korea planned

an attempted incursion and assassination mission
against Kim Il Sung. It was cancelled after diplomatic
relations improved.

E. President Park was assassinated by his intelligence
chief after an argument in 1979. A military coup
directed by Chun Doo-Hwan was opposed by
protestors in the city of Gwangju in May 1980.
Student demonstrators, labelled as ‘communist
sympatbhisers’, were brutally put down, with around
160 killed. The uprising failed but served to inspire
pro-democracy movements in the latter part of the
decade.

H. Both countries carried out a continuous
propaganda campaign throughout the period.
Propaganda in the North was (and still is) used to
promote the cult of the leader, anti-Americanism
and ‘anti imperialism’, as well as emphasise ‘Juche’
— self-reliance. A ban on films and music, as well as
media censorship, was in place on both sides of the
Peninsula.

G. South Korea became involved in the Vietnam
War. President Park sent troops in 1964 to support
the US intervention. 300,000 South Korean soldiers
served in the war until their withdrawal in 1973.
South Korea’s decision to join resulted from various
underlying causes, including the development of
US-ROK relations, political benefits and the promise
of economic aid from the United States. North Korea
also sought to give aid and assistance to North
Vietnam.

C. An attempt to kill South Korean President Chun
Doo Hwan took place when North Korea planted a
bomb in a mausoleum in Yangon, Myanmar during
a visit by Chun. He survived but 21 people, including
some government ministers, were killed. On 29
November 1987, a bomb planted on a Korean Air
flight exploded over the Andaman Sea, killing all 115
people on board. Seoul accused Pyongyang, which
denied involvement.

B. Kim Il Sung maintained power from 1953 to 1994,
when he passed away as a result of a stroke. He used
a mix of propaganda, terror and ideology to maintain
control over North Korea throughout the period.

A. After a short period of détente in the early
1970s, tensions reignited with the ‘Axe Murder
Incident’ in 1976, which raised the prospect of a
renewal in armed conflict. North Korean soldiers
attacked an American work party trying to chop
down a tree inside the demilitarised zone between
North and South Korea. Two US army officers were
killed. Readiness levels for American forces in Korea
were raised to DEFCON 3 and rocket attacks were
considered. However, the South Korean president
did not push for military action.

F. Pro-democracy movements in South Korea swept
the country. Free elections were held in 1987.

The USSR collapsed. Kim Il Sung was deprived

of resources and support, to the extent that it
contributed towards the development of the famine
in the mid- to late-1990s. However, Kim continued to
maintain firm control over North Korea and started
to accelerate moves towards a nuclear weapons
capability.

© Kim Newton All Rights Reserved

ACTIVITY 2: HOW DID COLD WAR TENSIONS CONTINUE TO SHAPE EVENTS IN KOREA?

(CONTINUED) (SLIDES 7-8)

Ideally, this should be a pair activity: On the maps provided (also as Resource sheet 7.3B), students identify

where each event mentioned in Activity 1 took place or where the factors occurred.

Additional questions for the students to consider while plotting the events/factors:

* What does the geographic spread of the events reveal about the nature of the conflict?

*  Why did some of the events occur outside of Korea?

*  What might this reveal about connections between the Koreas and Cold War allies?

ACTIVITY 3: COULD WAR HAVE BROKEN OUT AGAIN? (SLIDES 9-40)

Students ideally work in a group of three.

Each group needs a ‘war and peace’ arrow, as on Slide 9. Ideally get them to draw their own,

or you could make a large one for them.

Each group also gets a range of sources related to three different events/factors, i.e. they investigate three

different events/factors. You will see that some sources are shorter and simpler than others, so you might

differentiate for accessibility or extra challenge for certain groups. The factor packs are on Slides 10-40

and on Resource sheet 7.3C.

* One group gets factors 1-3 (Slides 10-19).

* Another group gets factors 4-6 (Slides 20-31).

* The final group gets factors 7-9 (Slides 32-40).

The first page of each ‘pack’ summarises the event and provides some questions, then the following pages

have a range of sources.

After answering the individual questions related to their three factors, the students should then discuss as

their group where on the arrow they would place their factor and justify to the group why they have made

their decision.
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PLENARY: COULD A ‘HOT WAR' HAVE ERUPTED AGAIN IN KOREA DURING THE COLD
WAR? (SLIDES 41-42)

Slide 41 reviews Activity 3. As a whole class, discuss the various factors and where on the war/peace arrow
students would put the factors, using the evidence they have been provided with.

This will merge naturally into the second part of the plenary (on Slide 42), which returns to the lesson
question: ‘Could a “hot war” have erupted again in Korea during the Cold War?’ and "Why did the conflict
not finish with the end of the Cold War?’

LESSON 7.4 BREAKDOWN: WHY HAS THERE NOT BEEN PEACE IN KOREA
EVEN AFTER THE END OF THE COLD WAR?

BEFORE YOU START

You will need:

* Lesson PowerPoint
7.4

* Resource sheet 7.4A
(Recording sheet
and Factor packs for
Activity 1)

STARTER (SLIDES 1-3)
This is a ‘think, pair, share’ activity.

What do you think are the main obstacles to peace on the Korean Peninsula? Encourage students to base
this on the work in the last lesson.

ACTIVITY 1: WHY HAS THERE BEEN NO PEACE TREATY? (SLIDES 4-22)
This is a carousel activity that will take at least half a lesson.

Information related to various factors that have prevented a peace treaty will be placed around the room.
There are nine stations corresponding to the different factors. The factors are on Slides 5-20 and Resource
sheet 7.4A, and are colour-coded for easy recognition.

* Factor 1: North Korea's nuclear weapons programme

* Factor 2: Defectors

* Factor 3: North Korea’s human rights record

e Factor 4: US—Republic of Korea wargames

* Factor 5: 'The Sunshine Policy’

* Factor 6: Bush — ‘axis of evil" and sanctions

e Factor 7: Border clashes 2010: The sinking of the Cheonan and the attack on Yeonpyeong island, 2010
* Factor 8: New leaders: Kim Jong-un and Donald Trump

* Factor 9: Moon'’s new ‘sunshine policy’ and summit diplomacy

Students circulate the room and fill in their table (Resource sheet 7.4A (page 1)), recording reasons why
there has been no peace treaty.

Alternatively, you could have the students sitting still and the information being passed around table
to table.

The groups will work at different speeds and the factors vary in complexity, but try to enforce a
three-minute limit per factor, and then move to the next factor.
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ACTIVITY 2: UN SECURITY COUNCIL DEBATE — NORTH KOREA NUCLEAR MISSILE TEST
(SLIDE 21)

As preparation for the debate, the teacher sets the scene of the simulation:

Read the script: ‘Key global leaders have been requested to attend an emergency summit meeting in
response to a recent missile launch by North Korea. Your role as a delegate from [a participant nation]
will be to ensure that North Korea does not carry out another launch. Furthermore, you will work with
others to seek a solution to the overarching tensions on the Korean Peninsula.’

A group of two to four students will then be given the role as the delegate team of an attending member
state. The participant states include: South Korea, North Korea, USA, China and Russia (additional nations
can include Britain or the EU).

Assign a role to each student: one student is the main delegate and another one or two students are
supporting delegates. Students would need time to prepare for the three main areas of focus.
Note: This may require an additional lesson to allow time for research and preparation.

As a delegate representing a participant nation, the student’s role is to identify how they would seek
de-nuclearisation and consider:

* what their demands may be
* what likely demands North Korea or other powers are likely to make
* how they may respond to those demands

Students would need to prepare an opening speech of one minute, stating their view in relation to how
they would seek de-nuclearisation and what their demands may be.

THE DEBATE
* The debate would begin with an introduction by the teacher, who acts as the chair of the debate.
* Each participant state would give their opening speech of one minute.

* The floor would then be opened up by the chair (the teacher) to a moderated caucus.
Students can challenge views or suggestions put forward by different speakers. They would make
a request to speak by raising their hands. The teacher would call upon speakers to state their view.

e After a period of ten to 20 minutes of moderated caucus, the session can then be opened up for an
unmoderated caucus, where delegates can seek to find common allies to draw up a shared agenda
and written resolution, based on what they intend to do; allow 20 minutes. This would be done in
a free format, in which students interact and find common agreement.

*  Finally, the students would present different resolutions. After hearing the various resolutions, there
would then be a vote on the different resolutions. The resolution with the highest approval rating
would be passed.

*  Props may be used — e.g. a blonde wig for the representative of the USA.

PLENARY (SLIDE 22)

How you handle this will depend on how the debate (Activity 3) has gone or whether you have
tackled it at all.

But this returns to the theme of the whole enquiry: Why has there been no peace in Korea?
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the Korean War
drag on until 19537

Starter

In this lesson you will:
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Lesson 7.1 historians’ interpretations as to why the Korean

The statue on the right is called ‘The Statue of War dragged on until 1953.
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Why did the war drag on for two more Plenary
years after 1951?
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LESSON 7.2

Lesson 7.2: How did the war leave an
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nature of the war in Korea?
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What was the general experience of What was the general experience of
war for Korean civilians? war for Korean civilians?

+ The Korean War was in large part a civil war. It had a direct impact on many
Korean people across the Peninsular. It is estimated that over 2 million civilians
from Nerth and South Korea perished or went missing during the war.

+ Those that survived were subjected to a range of hardships. A majority of people
in areas where fighting occurred were robbed or conscripted to fight or work for the
occupiers. A large number fled and became refugees.

- Families were divided. Many were traumatised by their experiences and
struggled to survive in the harsh mountainous climate of the country.

* Asubstantial number did escape to safer areas, one example being the
evacuation from Hungnam in North Korea by ship to South Korea.

+ However, the daily grind of life in a war-tom country remained harsh. US and UN
allies provided aid to the often starving and distraught people.
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These are some of the hundreds of thousands of
Koreans who fled south in the mid-1950s after the
North Korean army struck across the border.
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attack.
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and Resource sheet 7.2A to record realise it was a war until after the war was over. | later heard on the news that
answers to these guestions. there had been a war... | was not able to attend school because | remember
that all the buildings were on fire. There was no classroom so | had to study

Experience  Nature of war Impact Usefulness underneath trees. When | was 12 years old, | had to carry rice on my back
What was the Whatcanyou  What was the long- How is the source and wear the same clothes to walk 40 kilometres down the road to the
individual's learn about the  term impact of the valuable for nearest city. It was very tiring finding new refuge.’
experience nature of the war war on the understanding how
during the war? from this individual? Korean people Video available at
account? experienced the war?

www.youtube.com/watch?v=U 7srkZh 5k

world Z w
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LESSON 7.2 (continued)

Source 2:

A poem by Ko Un -Yi

Jong-yi's Family

They walkad all the way from Chinnamp'o in Norih Karea Their bodies stark of shit

b i cl i Instead of American roops, dogs came running.

They walked and walked, Theit robust father

for twanty days they fled. likewise.

Yi Jon-hae blackened his faca. The teeth inside his lips looked stranger still.

and her sister Yi Jang-y
‘with their parents following them.

Al day long walking with nothing to eat.
Vihien they found a well they drank
then walked on in the flash-biting cold.
They draadad the American troops

&0 they smeared their dothes

with their awn shi.

They spread ool from kilchen chimneys

When snow fell

thay ventured into a village

and were saved by a shad

or an empty cowstall.

Threa hundred miles they walked.

armived at Hangséng, setlied thers.

When China attacked in January ‘51,

thay never raached thare,

being held back near the 38th

They began a new ifa amids! o i s of Hongsdng,
purchased a big haspital.

abeggar -mom, . One daughter, Yi Jangi got married,

her daughters beggar kids. became the poat Kim Young-Moo's wife. Never late for Mass.
WO['" =
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Source 4:
‘My war story’ — Song Hae,
‘Fleeing the war’

Source 3:
Lee Ji-yeon's tearful reunion with her
— family separation

North Korean brother

Exploring and Teaching the Korean War | Lesson 72

Activity 2

If you were to create
a monument or other
form of remembrance
of the Korean War
and its impact on
civilians, what would
you create?

Design your idea and
explain the reasons
for your choice.

Exploring and Teaching the Korean Wiar | Lesson 7.2

How did the war leave an enduring
impact on the Korean people?

Plenary discussion

What do the sources indicate about the impact of war on ordinary civilians?

What other developments, implied or not fully indicated in the sources, may
also have had an impact on Korean people?

Are there any underlying sentiments that have left a long-lasting mark on
the people?

How does learning about the experiences of ordinary people in a conflict
transform your understanding of war?

PI world = w
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LESSON 7.3

Could a
‘hot war’ have
erupted again in
Korea during the
Cold War?

Starter

+ What does the photo show?

+ Where do you think it was taken?

« Where are the soldiers from?

- What are the soldiers looking at?

+ What does this photo suggest about the
relationship between South and North Korea?

Exploring and Teaching the Korean War | Lesson 7.3

Lesson 7.3 Overview and aims

In this lesson you will:

« |dentify and sort the main events and factors that
shaped inter-Korean relations from 1953 to the
end of the Cold War.

= Analyse and evaluate primary sources related to
the key events and factors that shaped
diplomatic tensions on the Korean Peninsula.

+ Reach a judgement on whether there was a

potential for a reoccurrence of war in Korea
during the Cold War.

Lesson 7.3

Could a ‘hot
war’ have

erupted again in
Korea during
the Cold War?

world =
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How did Cold War tensions continue to
shape events in Korea?

Activity 1

+ Match these images
(shown larger on
Slide 6) with the
descriptions on
Slide 5).

= Arrange the cards in
chronoclogical order.

Note: Cards that cover
the whole period can be
placed at the beginning.

Exploring and Teaching the Korsan War | Lesson 7.3

4

A After s shorl period of détente in the sarly 19705,
fensians raignited with th ‘Axe Murder Incident in
1976, which raised the praspect of 3 renewal in amed
confict. North Korean so ked an American
wark party trying ta chop down & tree nsids the
demillarissd e between North and SOuh Korea.
Two US army fficers were kied. Readiness levels far
American forces In Korss wars raised to DEFCON 3
and rocket tiscks were considersd. Howsver, the
South Korean presidant did not push for miltary sction.

B. Kim Il Sung maintained power from 1953 to 1984,
when ha passed away es a resul of a siroke. Ha wsed
2 mix of propagand, teeror and dedkogy 1o maintain
caniral over Horth Korea throughout the period.

€. An attsmpt o il South Korean President Chun Do
Huan took place whan North Korea planed @ bomb in @
mausaleum in Yangon. hyanmar during a visi by

He survived but 21 peagle, In some gavemment
ministers, wers klled. On 26 November 1987, a bomb
plentsd on & Korean Alr fight explnﬂaﬂ over the
Andaman Sea, kling s 115 people an board.

e imad Pyenayam. whith donied bnvamant

D. Syngman Rhee was forced from pousrin o Soutn
Korea. Afie rigged slections were heid,

prtesions sucesestaly b o e feigneton of
Rhee. For a year. a fragile democratic govemnment
admistered he country. A millary coup led by General
Park Chung Hes was carried out in 1961, with the
resultant termination of the infant demacracy:

ra heid in 1947 The.

E Prasident Park his intal [3 s in South Korea swept
il aflet an egument n 1970, Aty coup dected the country. Frae siectons
hym.\Doc -Hwan was opposed by protestors inthe | USSR collapsed il Surg e daprived i
1980, s to the extent thet it contributed

oty of
labelled as ‘Communist sympathisers’, were brutafy put
dawn, with around 160 illad. The uprising faled but
cerved to inspire pro-demotracy movemants in the
latier part of the decads.

towards the devalopment of the famine In the mid- 1o
I5ts-1990s. Howsver, Kim continued to maintain firm
‘control aver Morth Korea and staned to acosierate
moves towards a nuclear weapons capabilly

G South Korea became invoived in the Vietnam War.
President Park sent troops.in 1964 1o support the LIS
intervention. 300,000 South Korean soldiers served in

H_ Bath countries earmied out a cantinuous propaganda
campaign throughout the peried. Propaganda in the
Horth was (and sl i} used o promate the cult of the

the war until their withdrawsl in 1873
decision 1o join resulted from various underlying
Gauses, including the development of US—ROK.
relations, political benefits and the promise of conomic
aid from the United States. North Korea alsa sought o
gve aid and assistance to Nerth Viatnam.

Exploring and Teaching the Korean War | Lesson 7.3

leader. as well
&6 emphasise Juche’ — selfreliance. Aban on fims
end music, a5 well &5 media censorship, was in place
on both sites of the Peninsula.

L Norih Korea attempted an sssassination on Seuth
Korean President Park On 21 January 1968, a team of
31 North Korean commandos was sentto Seoul to
‘sssamsinats President Park Chung Hes but was
Intaroepted by South Korean se<urity forces. A8 but two
yrer e, Th Horh o caphred o US pelrl bost
the LS Pusbio. South Korea planned an attemet

incursian and asssssination mission sgams« e Sum:.
It was cancelled after dipiomatc retstion:

|




LESSON 7.3 (continued)

Section 3 | Enquiry 7 An unfinished war. Why was there no peace in Korea? I

© Kim Newton All
o Pasened w %

Exploring and Teaching the Korean War | Lesson 7.3

shape events in Korea?

Activity 2

1. On these two maps, mark where each
event or factor on Slides 5 and 6 tock place
or occurred. Use the larger maps on Slide 8
or Resource sheet 7.3B.

Additional questions

2. What does the geographic spread of the
events reveal about the nature of the
conflict?

3. Why did some of the events occur
outside of Korea?

4. What might this reveal about connections
between the Koreas and Cold War allies?

Exploring and Teaching the Korean War | Lesson 7.3 7

How did Cold War tensions continue to

world =

) o

ISTORY

Could war have broken
out again?

Activity 3

Work in a group of three. You will be given
tree of these events/factors to examine in
detail.

1. Together, answer the questions that relate
to each of your events/factors. The
questions are in your source packs.

2. After answering the questions, discuss as
a group where on the war/peace arrow you
would put each event/factor, based on the
evidence you have been given.

Exploring and Teaching the Korean War | Lessan 7.3 ]

Peace

world &
HIST

He— 2

Syngman Rhee removed from power Activity 3A

8yngman Rhee was forced from power in South Korea. Use your Sources 1-2 to find out:
After rigged elections were held, student protestors

successfully pushed for the resignation of Rhee. For a il
year, a fragile democratic government admistered the

country. A military coup led by General Park Chung

Hee in 1961 ended the infant democracy. 2

What do the sources suggest about
why Rhee was removed?

. Do the sources agree at all? How
do they differ?

3. Are the sources useful?

S

. Using the sources, what impact did
the event have on inter-Korean
relations?

Propaganda campaigns

Both North and South Korea continued propaganda
campaigns throughout the period.

Propaganda in the North was (and still is) used to promote
the cult of the leader, anti-Americanism and ‘anti
imperialism’, as well as to emphasise 'Juche’ —self-reliance.

Film, music and media were censored on both sides of
the Peninsula.

EVENT/FACTOR CARD 2

Activity 3B

Use your Sources 3-7 to find out:

1. What do the sources reveal about the
various methods of propaganda that have
been used by North and South Korea
throughout the conflict?

. How did propaganda serve to maintain
tensions on the Korean Peninsula?

What was the effect of the propaganda
on ordinary people?

. How useful are the sources for an
understanding of how propaganda was
used to maintain Cold War tensions on

the Peninsula?
[
world &
HISTORY

)

8]

w
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EVE ACTOR CARD 3 EVENT/FACTOR CARD 4
Raids Activity 3D
Kim Il Sung Activity 3C = In January 1968, a team of 31 North Korean commandos was Use your Sources 11-15 to find out:
Kim Il Sung maintained power from 1953-1994, when he died Use your Sources 8-10 to sent to Seoul to assassinate President Park Chung Hee. They 1. What does the Soviet reaction to the
from a stroke. He used a mix of propaganda, terror and ideology  find out: ﬁz mm e e attempted assassination on Park

to maintain control over North Korea throughout the period.

How did the continued reign of
Kim provoke a continuation of
tensions on the Peninsula?

Exploring and Teaching the Korean War | Lesson 7.3 17

The North also captured a US patrol boat, the US Pueblo. South
Korea planned an attempted incursion and assassination mission
against Kim Il Sung. It was cancelled after diplomatic relations.
improved.

Exploring and Teaching the Korean War | Lessan 7.3 20

suggest about North Korean-USSR
relations?

2. How and why does the Chinese view
of North Korea's actions differ to that
of the USSR? (Source 11 and 13}

3. Can movies serve as useful tools of
information/interpretations of an
event? What are their
strengths/limitations? (Source 15)

4. Why did the attempted assassinations
not resultin war?

world 2
HISTORY

He— 5
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LESSON 7.3 (continued)

EVENT/FACTOR CARD 6

The Vietnam War Activity 3E The Axe Murder Incident, 1976 Activity 3F

South Korea became involved in the Vietnam War. President Park sent After a short period of détente in the early 1970s, tensions reignited with the

froops in 1964 to support the US intervention, 300,000 South Korean Use your Sources 16-18 to find *Axe Murder Incident in 1376, which raised the prospect of a renewal inarmed ~ US@ Your sources 18-22 to find out:

soldiers served in the war until their withdrawal in 1973. South Korea's out: conflict. North Korean soldiers attacked an American work party trying to chop 1. Were the US preparations for
decision to join resulted from various underlying causes, including the = down a tree inside the demilitarised zone between North and South Korea. 5 utt the t e
development of US—-ROK relations, political bensfits and the promise of 1. What did the two Koreas Two US amy officsrs were killed in what became known as the ‘Axe Murder cutting dow ree on
economic aid from the United States. North Korea also sought to give aid achieve/hope to achieve from Incident. Readiness levels for American forces in Korea were raised to second attempt an indication that
and assistance to North Vietnam. the Vietnam War? DEFCON 3 and rocket attacks were considered. However, the South Korean war was a strong likelihood?

president did not push for military action.

8]

. What do the Soviet and Chinese

2. What does Y. Kim in Source A nts (Sources 21 and 22)
17 indicate about uyhy South suggest about their perspective
Korea was worsening the on the Axe Murder Incident?
situation in Vietnam?

i L 3. Which source has the most value

3. Did participation in the war for gaining an understanding of

e a deep impact on inter-
Korean relations?

world = w world = w
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why the incident did not escalate
into war?

EVENT/FACTOR CARD 7 EVENT/FACTOR CARD 8

Assassination, coup and popular uprising Activity 3G Attacks Activity 3H

President Park was assassinated by his intelligence chief after an argument - * North Korea attempted to kill South Korean President Chun Doo Hwan by

in 1979. A military coup directed by Chun Doo-Hwan was opposed by Use your sources 23-27 to find out: planting a bomb in a mausoleum in Yangon, Myanmar during a visit by Use your Sources 28-30 to find out:
protestars in the city of Gwangju in May 1980. Student demonstrators, Chun. He survived but 21 people, including some government ministers,

labelled as ‘communist sympathisers’, were brutally put down, with around 1. Was the North involved in were killed. 1. What do the attacks indicate

160 killed. The uprising failed, but served to inspire pro-democracy instigating the riots in the city of + On 29 November 1987, a bomb planted on a Korean Air flight exploded about the North's

NSRBI R LT Ao e Gwangju? aver the Andaman Sea, killng all 115 peaple on board. Seoul accused actionsiapproach in the 1980s?
- Pyongyang, which denied involvement. What was the nature of the
2. What do the sources suggest attacks?
about America's view of the Chun
dictatorship and its actions in 2. Was North Korea responsible for
Gwangju? both attacks?
3. What does the incident reveal 3. Do the concerns outlined by Kim

about the relationship between
the USA and its Cold War ally at
the beginning of the ‘Second Cold
War'?

I Sung show that the North was
less inclined to seek a
confrontation? (Source 30)

world=

Exploring and Teaching the Korean Wiar | Lesson 7.3 32 Exploring and Teaching the Korean War | Lesson 7.3 35

Was a reoccurrence of war likely
Democracy Activity 3H during the Cold War?

Pro-democracy movements swept South Korea. Free elections were held
in 1987. i i Use your Source 31 to find out:

After the collapse of Communism in the USSR in 1889, Kim Il Sung was Acllvlly 4
deprived of resources and support. This contributed to the North Korean 1. What does the soumg suggest _— .
famine in the mid- to late-1990s. about how the USSR's 1. Where on this line would you place the events/factors you have studied?
However, Kim continued to maintain firm control over North Korea recognifion of South Kme?
and accelerated the development of a nuclear weapons capability. L’P:ﬁ:;l?ed on North Korea's

2. Is the source valuable in Peace

developing an understanding of
why the end of the Cold War did
not lead to peace on the Korean
Peninsula?

2. Overall, was there the potential for a reoccurrence of war?

0 | —
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LESSON 7.4

Why has there
not been peace
in Korea even
after the end of
the Cold War?

Starter

What do you think are the
main obstacles to peace on
the Korean Peninsula?

g2 oy
H = . L 2

2o

3 L

Not the last
But the f

South,

toward the North,
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Lesson 7.4 Overview and aims

In this lesson you will:

Lesson 7.4

Why has there
not been peace in

+ Identify and explain the main reasons why there
has been no peace treaty in Korea after the end of
the Cold War.

 Debate what may be the most effective means by
which to reduce tensions on the Korean Peninsula
and move towards a permanent peace.

Korea even after
the end
of the Cold War?

| ) P
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Why has there been no peace treaty?

Activity 1

Around the room you will find sources and information about the main issues that
have shaped relations on the Korean Peninsula from 1991 to the present. Some
have improved relations; some have harmed them.

Analyse the information and sources using a table like this.

Factorlevent/
development

Harming relations

How have these events made
tensions worse?

‘Who may be at fault? e.g.
North Korea/USA

How has the factor
improved relations?

Extension

Exploring and Teaching the Korean Wiar | Lesson 7.4 4

Factor 1: North Korea’s nuclear
weapons programme, pre-2015

- 19886: Research nuclear reactor in Yongbyon is operational.

- 1993: International Atomic Energy Agency accuses North Korea of violating the
Nuclear Non-Proliferation Treaty and demands inspectors be given access to nuclear
‘wasle storage sites. North Korea threatens to quit Treaty.

1998: North Korea fires its first long-range missile.

2003: North Korea withdraws from Nuclear Non-Proliferation Treaty (NPT).

* 2014: March - North Korea test-fires two medium-range Rodong ballistic missiles for
the first time since 2009, in violation of UN resalutions and just hours after the US,
South Korea and Japan met in the Netherlands for talks.

= 2015: September — North Korea confirms that it has put its Yongbyon nuclear plant —
maothballed in 2007 - back into operation.

« 2015: December — US imposes new sanctions on North Korea over weapons
proliferation, targeting the army's Strategic Rocket Force, banks and shipping

companies.

Exploring and Teaching the Korean War | Lesson 74 5

Factor 2 D‘efecior's

Example 1: Song Byeck

Song Byeok was a propaganda artist. His father drowned on their first
attempt to cross the Tumen river, in 2000. When the artist finally left
North Korea in 2001, he brought photos of his family with him.

Source 2A

‘I was devastated. He was going under the water and couldn't get out. |
rushed up to the [North Korean] border guards and asked them to save
him but they just said why did | come out, why didn't | die too. They
handcuffed me and took me away. It was 28 August.

I was tortured by the bowibu [state security] in Hoeryong, then jailed for
four months in Chongjin prison camp.

But after | was released from the camp | felt like | needed to survive and

carry on living. Right before | tried to defect again, | went back home and
grabbed my family photos. Even if | died trying, | thought, at least | would
have this picture with me."

Exploring and Teaching the Korean War | Lesson 7.4 7

Factor 3: North Korea’s human
rights record

Source 3A:

From an article by the Reuters news agency, 18 December 2019. News agencies research
stories and then sell them to other organisations such as newspapers or TV networks

The United Nations General Assembly on Wednesday condemned the long-standing and ongoing systematic,
widespread and gross violations of human rights in and by’ North Korea in an annual resolution that Pyongyang's
U.N. envoy rejected.

The resolution, sponsored by dozens of countries including the United Stales, was adopted by the 193-member
General Assembly without a vote. Such resolutions are non-binding but can carry political weight.

North Korea's U.N. Ambassador Kim Song told the General Assembly that the resolution has ‘nothing to do with the

genuine promation and protection of human rights, as it is an impure product of political plots by hostile forces that
seek to tarnish the dignity and image of the DPRK and overthrow our social system.”

Exploring and Teaching the Korean War | Lesson 7.4 9

Factor 4: US-Republic of
Korea wargames

= The United States has had a military presence in South
Korea for decades, which it and South Korea have long
maintained is necessary for defence — and as a deterrent
against North Korean aggression.

« North Korea and China see the presence of US troops in
South Korea as a threat and an affront. China has grown
especially concerned by the US placement of a new anti-
ballistic missile system, THAAD, in South Korea.

Exploring and Teaching the Korean War | Lesson 7.4 1

Factor 5: ‘The Sunshine policy’

The itlea behind the policy was that persuasion was battar than force, and that dialogue
and econcmic and cultural exchanga would help to changa the Narth and foster peace
betwaen the twa Koreas,

* 2000: Jne —L K summitin Kim Jong-il and
‘South Korean President KimDag-ung. It paves the way for reopaning bordar liaiscn
offices and for family reunions. The South aiso grants amnesty to over 3,500 North

Korean prisoners.

. Industrial complex launched. South P
usa North Koraan labour Ona intention is to enable the gradual reform of the Nerth
Korean aconomy.

* 2007: Juty —Norih Korea shuts its Yongbyon reactor after recaiving 50,000 tons of
heavy fuel il as part of an aid package.

« 2007: August — South Korea announces that it will send nearty $50m aid to the North
alter Pyongyang makes rare appeal for flood refief.

+ 2007: Oclober — Secand interKorean summit held in Pyongyang. President Roh Moo-

hyun becomes tha first South Korean lsader o walk across the Demilitarized Zone
separating North and South.

. sharply after new South Korean

Presidant Lae Myung-bak promises ta take a hardar lina on North Korea A North
Karean soldier shoots and kills a South Korean tourist whe strayed into an offlimis area
in the North's Mount Kumgang resort in 2008

Exploring and Teaching the Korean War | Lesson 7.4 13
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LESSON 7.4 (continued)

Factor 6: Bush — ‘Axis of evil’
and sanctions

In January 2002, US Source 6:

Eﬁ:ﬁ"ﬁm’ﬁ;gﬁrﬁ Extract from an article in the Irish Times

and Iran an ‘axis of evil' newspaper

for continuing to bulld Pyongyang accused Washington of adopting a ‘hostile
‘weapons of mass and aggressive' stance taking the two sides toward
destruction’. He vowed renewed conflict. China, a traditional ally of North Korea,
fhat no members of this also condemned Mr Bush's harsh words, saying they
riple axis would be would only disrupt world peace and stability.

Wicurmal fa cbitale WMD) The North's official Korean Central News Agency said:
However, Bush was ‘The remarks were merely US shenanigans aimed at
unable ta prevent North continuing with its policy of aggression against us. The
Korea from doing so. It remarks were also aimed at justifying the stationing of

tested its first weapon in US troops in the South and keeping up with its hostile
2006 and later developed  and aggressive policy.’
adelivery system

Exploring and Teaching the Korean War | L=sson 7.4 14

Socialist revolution monument at
Mansudae Grand Monument,

Factor 7: Border clashes 2010

The sinking of the Cheonan, March 2010 The attack on Yeonpyong island,

0
ASouth Korean warship, the Cheonan, was sunk near November 2010
Theclapuaad gea horer,ph Nort North Korea fired 170 artillery rounds, which Kiled two South
SEC L I L R ) Korean marines and two civilians and destroyed more than a

South Korean sallors on board were killed or missing. dozen homes. This was the first attack on a civilian location
since the 1953 truce. The South fired 80 rounds in return.

Amultinational investigation team led by South

Korean military concluded that the warship was sunk North Korea insisted that it did not fire first and blamed the

by a North Korean torpedo from a midget submarine. O e

Seoul was criticised for its late and weak response

WS it Gaciml Rnichaptnuit. 16 viste o It ordered a review of its defence. It sent more troops and

" (Fodong SHamn ha, equipment o the islands. The defence minister quit. Most
Chsonari ainking W sati catnd by pro=s civilians left the island. Six days later, the US and

US conservative administrations seeking to incite a South Korean forces, including an aircraft carrier, started
standoff between the two Koreas.' exercises in the same area.

world = w
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Factor 8: Kim Jong-un
takes control

2016: May — The ruling Workers Party holds its first congress
in almost 40 years, during which Kim Jong-un is elected
leader of the party, although he had been chairman of the
party since 2012.

* 2016: November — UN Security Council further tightens
sanctions h&aim\ng to cut one of North Korea's main exports,

coal, by 60%.

2017: January — Kim Jong-un says that North Korea is in the

final stages of developing long-range guided missiles capable
of carrying nuclear warheads.

2017: February — Kim Jong-un’s estranged half-brother Kim
Jong-namis killed by a highly toxic nerve agent in Malaysia,
with investigators suspecting North Korean involvement.

Exploring and Teaching the Korean War | Lesson 7.4 16

Factor 9: Moon’s new sunshine
policy and summit diplomacy, 2018

Moon’s new sunshine policy Source 9A:
Comment by Robert Kelly, Korea analyst at the Lowy
* 2018: January — First talks in two years o @ 5 = B
between North and South Korea begin Institute. The Lowy Insllll_lta is an |ndsp_endant ?hlnk tanlf
thaw that leads to the North sending a that funds scholars to write articles on international affairs
team to the Winter Olympics in the ‘The core argument of Moon's détente effort — like that of his liberal
South. predecessors from 1998 to 2008 — is that North Korea will temper its
& . behaviour, or even become a partner to South Korea, if we bring it in from
* 2018: April - Kim Jong-un becomes first the cold. So the traditional approaches of sanctions and containment
North Korean leader to enter the South favoured by the US, Japan, and the South Korean right are actually
when he meets South Korean President making the problem worse.

Mogcn Jae-in for talks at the Panmunjom
border crossing. They agree to end
hostile actions and work towards
reducing nuclear arms on the Peninsula,

The American relationship is hotly debated, as the US is often blamed
for supporting repressive dictators in pre-democratic South Korea. And
there is sneaking suspicion that the US military presence here
manipulates South Korean foreign policy, a neo-colonial critique.”

world's w
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UN Security Council
debate: North Korea
nuclear missile test

Activity 2

The scenario is that North Korea has just tested a
new nuclear weapon. Tensions on the Korean
Peninsula have reached an all-time high.

You are a delegate representing a participant nation.
Your role is to identify:

a) how you would seek de-nuclearisation

b) what your demands may be

c) what likely demands North Korea or other powers
are likely to make

d) how you may respond to those demands

Exploring and Teaching the Korean War | Leszon 7.4 21
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HOW DID BRITAIN RESPOND TO THE KOREAN

WAR? AN EVIDENTIAL AND HISTORIOGRAPHICAL
APPROACH

ENQUIRY OUTLINE John Marrill is

SUMMARY Subject Leader for
Modern History at

Strode’s College,
England. John

has a particular
interest in exposing
students to lesser-
known narratives
and alternative
perspectives on the

The enquiry seeks to use British responses to the Korean War as a means to examine, in greater depth than
might usually be the case, who ran Britain, for what purposes and by what means in the early Cold War
years. The enquiry considers the responses of the Labour and Conservative governments of the period and
institutions wielding power and influence that were not subject to the electoral process, such as the

Civil Service and the army, which Hennessey (2013) has dubbed the ‘permanent state’. The enquiry will use
both primary sources and wide-ranging scholarship. The latter will facilitate considerations of the purpose
of disparate scholars when writing history.

KEY AREAS OF FOCUS Korean War and
* The responses of the Labour and Conservative governments of the period to the Korean War and the in how historical
motives and intentions behind these responses. accounts of the war

" . o have been created.
* The position and influence of the ‘permanent state’ on policy in Korea.

» Differing scholarly responses to all of the above issues.

TARGET AGE RANGE

The lessons are designed for use with Key Stage 5, although the content and skills are relevant to some
GCSE courses.

SCHOLARLY RATIONALE

Different historians have taken different approaches to analysing the decision-making process behind
British entry into the Korean War.

Recent ‘New Cold War" historiography is paying closer attention to British influence on the US in the early
years of the conflict. Kent (2005) argues that Britain encouraged US anti-communism and consequent
‘containment’ of the USSR. Britain wanted to protect its imperial interests but was not strong enough

to do so. It therefore tried to co-opt the US into an anti-Soviet crusade, enabling British interests to be
protected and forging a closer US—British relationship. Dockrill (1986) highlights how British intervention
in Korea was motivated by a need to sustain the close relationship that had been developed with the US,
founded on anti-communism, as Washington was insistent that Britain supply ground troops as part of
the UN forces and so London complied.
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However, the approach of the likes of Dockrill is at odds with the scholarship of contemporary leftist
historians of British foreign policy. For example, Curtis (2003) questions British foreign policy through
judicious interrogation of Britain’s motivations and its support for undemocratic regimes such as that
of Syngman Rhee. Curtis argues that policies that are referred to by many historians as being
‘national’ or ‘imperial” are invariably policies that also serve the interests of the British elite and/or

its associated corporations.

Curtis (2003) also argues that there was a shared mindset between governments, the military and

the Civil Service, to a great extent based on the fact that these elites generally came from very similar
backgrounds, had the same schooling and consequently had a similar take on what Britain’s role in the
world should be. In a similar vein, Hopkins (2001) has focused on the actions of Britain's ‘permanent state’.
Hopkins highlights the influence of British Ambassador to the USA Oliver Franks on British entry into the
Korea conflict.

Huxford’s recent work (2018) has moved on to analysing the media response to British intervention in the
Korean War and has also considered the treatment of dissenting voices who challenged the intervention.
Huxford acknowledges the critique of British motivations offered during the conflict by one of these
dissenters, the British Communist Party leader Pollitt (1951), where he notes an economic motivation for
US-UK combat. However, contemporary historiography is yet to consider applying Hermann and Chomsky's
(1988) Manufacturing Consent position to the study of the Korean War, regarding the media’s role in
supporting governing elite interests and marginalising dissent, even though such a line has been applied

to other conflicts. This study will allow A-level students the capacity to engage with these ideas.

A similar situation can be seen with Gramsci (2005), an Italian neo-Marxist, and his seminal theory of
‘hegemony’. He argues that the media plays a key (super-structural, i.e. overarching) role in reinforcing
the current economic system and the pre-eminence of the elites, by depicting events in a fashion beneficial
to these elites.

CURRICULAR RATIONALE

This enquiry is unashamedly ambitious — venturing into intellectual territory that most A-level classes
never visit.

This enquiry seeks to advance students’ command of governance and elite power structures in Britain
during the early stages of the Cold War, through a study of British responses to the Korean War. In the
process, students will engage with original source material and consider what historians see as the
purpose of their discipline and what influences their approach.

The resource is relevant to many options within A-level history courses that focus on British government
and foreign policy, for example:

* Edexcel Paper 1, Option 1H: Britain transformed, 1918-97
*  AQA 2S The Making of Modern Britain, 1951-2007

* OCR History Unit Y113: Britain 1930-1997, with this latter including a designated focus on
the Korean War

Moreover, some A-level modules have historical interpretations-focused bullet points, to which this enquiry
readily applies, e.g. AQA unit 1G 'Challenge and transformation: Britain, c1851-1964’, ensuring a relevant
(however artificial the dichotomy might be) skills focus.



Section 3 | Enquiry 8 How did Britain respond to the Korean War? An evidential and historiographical approach I

Yet extensive perusal of A-level textbooks and other resources pertaining to modern British history suggests
that while diverse leftist scholarship relating to this period has permeated academia, it receives minimal
attention at post-16 level (and arguably even less at Key Stage 3 or 4). This resource aims to rectify this
situation. By accessing the radical questioning approaches of historians such as Curtis, Herman and
Chomsky and Gramsci to a study of British responses to the Korean War, the resource will enable learners
to ask penetrating questions about elite power in Britain during the early years of the Cold War, which they
would otherwise probably not get access to, and so advance their historical understanding.

Furthermore, by bringing such scholarship into the history classroom, the resource aims to foster deeper
analysis of what lies behind the construction of historical works, how the types of sources utilised affect the
decisions that historians make, and how historians differ regarding what they see as the purpose of their
scholarship. Such interrogation of source context and the historian’s methodology is actually something
that examiners demand learners engage with, the Edexcel A-level coursework module being one example.

SCHEME OF WORK

OVERVIEW

It is envisaged that this sequence of three lessons will be taught at A-level, although some lessons might
also be applicable for GCSE.

In the first lesson, primary sources are used to develop understanding of the 1950-51 Labour government
response to the outbreak of the Korean War and the policies of the successor Conservative government.
The lesson will also introduce the ways in which leftist historiography has focused on continuities between
the foreign policy of Labour and the Conservatives.

In Lesson 2, some of the same primary documents, augmented by others, will be used to draw attention
to the position of the Civil Service and the military regarding British entry into the conflict; such a focus
may well be novel for students, given that the influence of these players is rarely addressed in the A-level
classroom. Historiography pertaining to the influence of the ‘permanent state’ will also be introduced,
which will facilitate questioning of ‘Who runs Britain?’ and ‘In whose interest?”

(Our intention had been that we then have a lesson and media sources examining how the media
represented dissenting voices. Indeed, it was written. However, the fees that we were being asked to
pay for reproducing even these shortened newspaper extracts meant that we had to ditch that lesson.
However, we have included some notes that might help you explore that issue at the end of the notes
for Lesson 8.2.)

In the final lesson, students will be introduced to ‘mainstream’ historiography on Britain and the Korean
War. Students will be asked to consider how this differs from the scholarship that they have been given
access to in the previous lessons but also to consider why. This will enable them to conclude the enquiry
by making judgements on how historians differ with regard to an analysis of elite power in Britain and
what they view as the purpose of their discipline, as well as what influences the approach that
historians take.
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Lesson 1:

What was the
response of the Labour
and Conservative
governments 1950-53
to the Korean War?

Lesson 2:

What was the response
of the Civil Service

and the military to the
outbreak of the Korean
War?

Lesson 3:

How do specialist
historians approach
the responses of the
British elites to the
Korean War?

Students use government documents to complete a data capture,
looking at the responses to the Korean War of the Labour government in
1950 and the Conservative government in 1951-53.

Leftist historiography pertaining to continuities in British foreign policy post-
World War Il is then introduced as part of the same activity, and the activity is
concluded by learners writing about what the likes of Curtis argue

is motivating both Labour and Conservative governments.

Students use government documents to complete a Venn diagram looking
at Civil Service and military responses to the outbreak of the Korean War.

Then students complete a data capture, looking at the apparent influence of
the government, Civil Service and military respectively with regard to specific
decisions or highlighted in specific documents.

Historiography pertaining to the influence of the ‘permanent state’ is then
introduced, and learners finish the lesson by creating a visual representation,
with reference to government, Foreign Office and military, that conveys their
roles in the decision to go to war in Korea.

A range of ‘mainstream’ historiography pertaining to the Korean War,

e.g. Dockrill, Hopkins and Huxford, is introduced. Students are asked to note
what the emphasis of this work is and then to contrast this with the more
‘radical” scholarship that they have encountered in the previous lessons.

Students then conclude the enquiry by completing a card sort, which gets
them to consider why the scholars might be at odds with each other and
which has much attention to context.
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LESSON 8.1 BREAKDOWN: WHAT WAS THE RESPONSE OF THE LABOUR AND
CONSERVATIVE GOVERNMENTS 1950-53 TO THE KOREAN WAR?

STARTER (SLIDES 1-5) BEFORE YOU START
After introducing the overall enquiry and the lesson sequence, Slide 4 features a brief video newsreel You will need:

about the start of the Korean War in 1950. Watch it and simply highlight that Britain participated as part * Lesson PowerPoint
of the UN forces. 8.1

And either:

Slide 5 offers a timeline of key events to summarise British involvement across the three years of
* Resource sheet

the conflict. .
8.1A (Transcript

Draw attention to key issues raised by the timeline by asking: documents 1-5)

¢ What did Britain commit to initially? (Britain initially only committed to marine presence.) * Resource sheet

8.1B (Facsimile

*  When did the Cabinet U-turn with regard to Britain contributing ground troops to the UN war effort?
documents 1-5)

* What was the significance of the Battle of the Imjin River? (It was the most famous/significant military * Resource sheet 8.1C

engagement by British forces, but this was not a success.) (Data-capture sheet

for Activity 1)

ACTIVITY 1: WHAT WAS THE RESPONSE OF THE LABOUR AND CONSERVATIVE
GOVERNMENTS 1950-53 TO THE KOREAN WAR? (SLIDES 6-12)

For the data capture using primary sources, you can either use the transcripts provided in Resource sheet
8.1A or, if you prefer this activity to have more of the feel of a trip to the National Archives, you can use
the photographs/facsimiles, as shown on Slides 8-12, which are at a readable size in Resource sheet 8.18.

Students work in groups and use this pack of five government sources to complete the data-capture task
using Resource sheet 8.1C. They need to infer from the documents why the Labour government agreed to
enter the Korean War in 1950 and why the Conservatives maintained this commitment from 1951.

Key factors that will come to light will include:

» forging closer ties with the US
* perceived British national interest

The students should note the considerable continuity across the two governments despite their supposedly
markedly different positions.

Slide 7 also asks learners to note the shifts in British policy — which are most notably away from focusing
on her own empire, to instead focusing on the relationship with the USA. This is evidenced in Document 2,
for example, which gives the British reasoning for not sending ground troops to Korea, that this might not
be of benefit to British interests in Hong Kong. However, by Document 3, the British position has shifted
concerning ground troops because this policy benefits closer ties with the US.

PLENARY: MARK CURTIS INTERPRETATION (SLIDE 13)

Slide 13 introduces a source from Curtis identifying continuities in British foreign policy post-World War II,
irrespective of which party is in government. Ask learners to read and then compare his interpretation with
the impression that they gain from the primary sources/government documents.

They should conclude that:

* This source is complementary to (agrees with) the primary documents, in that it notes that national
interest, global standing and a desire to retain close ties with the US do drive British foreign policy.
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*  However, it is at odds with the primary documents in noting that British policies are also driven by
meeting the needs of corporations/gains for the economic elites.

PLENARY (SLIDE 15)

Students can be asked how Curtis would explain their previous findings regarding continuities of foreign
policy across Labour/Conservative governments. They should be able to infer that, irrespective of who is in
power, British foreign policy serves elite economic interests/corporations, which is the major theme of

the enquiry.

LESSON 8.2 BREAKDOWN: WHAT WAS RESPONSE OF THE CIVIL SERVICE
AND THE MILITARY TO THE OUTBREAK OF THE KOREAN WAR?

BEFORE YOU START

You will need:

Lesson PowerPoint
8.2

And either:

Resource sheet
8.2A (Transcript
documents 1-6)
Resource sheet
8.2B (Facsimile
documents 1-6)
Resource sheet
8.2C (Venn diagram
recording sheet for
Activity 1)

Resource sheet 8.2D
(Data-capture table
for Activity 2)
Colouring pens for
Activity 2

STARTER (SLIDES 1-4)
Using the link on Slide 4, show the short clip from the 1980s British comedy Yes Minister.
The question asks: What does it suggest about the power of the civil servant?

Use the class discussion to set up the theme of the lesson as an interrogation of the so-called ‘permanent
state’ (i.e. the non-elected powers that sit alongside and behind elected government) and its influence on
policy decisions.

ACTIVITY 1: WHAT WAS RESPONSE OF THE CIVIL SERVICE AND THE MILITARY TO THE
OUTBREAK OF THE KOREAN WAR? (SLIDES 5-12)

This activity builds strongly on the last lesson in both theme and pedagogy. Students work in groups and
use another pack of government sources — this time to complete a Venn diagram on the response of

the Civil Service (in this case the Foreign Office) and the military to the outbreak of the Korean War and
potential British intervention.

Once again, you have a choice of transcripts or photographs/facsimiles (Resource sheet 8.2A or 8.2B).
The sources are also shown on Slides 7-11.

The Venn diagram is available as Resource sheet 8.2C, which might work best enlarged to A3 to ensure
that the central area has room to write in.

Slide 12: Choose students to share their completed (or in progress) diagrams. The central area of

their charts should be full while the distinctive areas on each side should be relatively empty. Certainly,
students should infer from the sources that there is much commonality in the responses of the foreign
Office (FO) and military leaders. The military share the FO's concern about Britain’s imperial possessions
and close ties with the US. Similarly, Franks, at the FO, champions the need for ground troops to ensure
close ties with the US, including averting a potentially negative economic impact.

ACTIVITY 2: CONSIDERATION OF THE INFLUENCE OF THE CIVIL SERVICE AND THE
MILITARY ON THE KOREAN POLICY VS. THAT OF THE GOVERNMENT (SLIDE 13)

Students now revisit the same sources (plus one extra from Lesson 8.1) and use the data-capture table
(Resource sheet 8.2C) to consider the relative influence of each of these elite players. They should find
that government ministers most certainly do not dominate the decision-making.

Finally, students can return to annotate their Venn diagram to highlight the influence of the different
players. Add reference to specific documents that provide evidence of this.



Section 3 | Enquiry 8 How did Britain respond to the Korean War? An evidential and historiographical approach

ACTIVITY 3: JOYCE ON THE PERMANENT STATE (SLIDES 14-15)
Introduce the Joyce source to examine WHY there is commonality across the different elite power bases.

Students should appreciate how the shared background/values of the elite players can help to explain
their shared mindset and how they are therefore all influential as they are promoting shared agendas.
It is possible to introduce the construct of a British military-industrial complex here.

Slide 15 then takes you back to Yes Minister to compare/contrast Joyce on the ‘permanent state’

vs. the take of Yes Minister. Themes might be similar but the tone/femphasis is very different to Joyce.
Yes Minister clearly lampoons the apparently immense influence of the Civil Service, but is this a
critique of elite power?

PLENARY (SLIDE 16)

Students communicate their understanding of Joyce's position by constructing a visual representation
(it could be a cartoon or any type of image, depending on what the students are comfortable doing)
that conveys the nature of the relationship between government, the Civil Service and the military.

NB They might disagree with Joyce’s position; if so, they could represent how they see the relationship
but be ready to explain why they see it differently from Joyce.

Slide 16 provides a link to the political cartoon gallery if they are looking for inspiration. You will also have
your own favourites that you can show now to help get them started.

RESEARCH TASK

As explained above, our intention had been to next examine how the media supported the elites,
particularly in the way in which they represented dissenters. In the end we could not afford the
reproduction fees that we were being charged to include these sources in the printed publication
or the online material, so we dropped the lesson.

However, some of you may be lucky enough to hold a personal or an institutional subscription for one
of the media archives. Some schools and college libraries have the subscription without the history
department being aware of it.

If you do have access then we suggest that you look at a range of publications (left-leaning such as the
Daily Mirror and right-leaning such as the Daily Mail) and examine their representation of dissenters such as:

*  Monica Felton

* Hewlett Johnson, 'The Red Dean’

e Alan Winnington

Here are some articles to start your research:

Monica Felton was a Labour Party member and chair of the Stevenage new town development
corporation. She took part in a visit to North Korea organised by the Women'’s international Democratic
Federation. On her return, she alleged that the UN forces had committed atrocities both by bombing and
by presiding over massacres of civilians. For representative comment, see for example:

*  Daily Mirror 26/08/52 'Shopping with Monica’ by Cassandra
*  Daily Mirror 19/06/1951 "Mrs Felton’s passport did not include Korea’

* The Times 11/05/53 'Mrs. Felton’s “help to the Queen’s enemies”’
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Alan Winnington was a British communist based in Beijing who covered the Korean War for The Daily
Worker. For representative comment, see for example:

*  Daily Mail 08/03/55 ‘A word on treason’

Hewlett Johnson was a Church of England priest who visited China with his wife Nowell and brought
back allegations of American ‘germ warfare’. For representative comment, see for example:

* Daily Mail 10/07/52 ‘The scandal of the Dean’

LESSON 8.3 BREAKDOWN: HOW DO SPECIALIST HISTORIANS APPROACH
THE RESPONSES OF THE BRITISH ELITES TO THE KOREAN WAR?

BEFORE YOU START  STARTER (SLIDES 1-3)

You will need: The Korean War is now attracting the attention of specialist historians. One example is Grace Huxford
* Lesson PowerPoint (who has also been an influential part of this Teacher Fellowship programme and contributed an article
8.3 to this publication).

" Resource sheet 8.3A Draw attention to her methodology as well, through using the blurb for her book:

(Specialist and non-

historians’ sources Using Mass Observation surveys, letters, diaries and a wide range of under-explored contemporary material,

for Activity 1 and 2) this book charts the war’s changing position in British popular imagination and asks how it became known
« Resource sheet as the ‘Forgotten War’. It explores the war in a variety of viewpoints — conscript, POW, protester and

8.3B (Card sort and veteran — and is essential reading for anyone interested in Britain’s Cold War past.

recording sheet for
Activity 3) ACTIVITY 1: HOW DO SPECIALIST HISTORIANS APPROACH BRITISH RESPONSES TO THE

KOREAN WAR? (SLIDES 4-10)

Students work in groups and, using a series of extracts from leading Korean War historians Dockrill (1986),
Hopkins (2001) and Huxford (2018), they complete the first two columns of the data-capture sheet,
which considers the focus of those historians’ research and their methodology.

The table is available on Resource sheet 8.4A (page 1).
They should be able to identify that:

e Dockrill’s focus is high politics, British decision-making regarding Korea, the motivations for
participation and British imperial/geopolitical concerns as a whole, especially the importance to British
foreign policy of a close relationship with the USA. Dockrill’s sources are British governmental sources,
and learners may voluntarily pick up on the overlap between the documents that Dockrill utilises and
the very sources that they have engaged with in previous lessons.

* Hopkins’ focus covers similar ground, but he is most specifically concerned with the influence of the
British Ambassador to the US, Franks, on Britain’s Korean War policy. Hopkins’ sources are clearly also
of the same nature as Dockrill's and so have equivalent familiarity to the students.

* On the other hand, Huxford is interested in looking at Britons who dissented against the
governmental line over Korea, the responses to these individuals of both the elites and the broader
public, and also cultural memories of the conflict. Huxford’s methodology also differs from the other
specialist historians in being more broad-ranging, clearly including secondary sources and also a war
office film, contemporary to the period that she is focusing on.
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ACTIVITY 2: HOW DOES SPECIALISTS’ WORK CONTRAST WITH SCHOLARS ALREADY
ENCOUNTERED? (SLIDES 11-12)

Students are given interpretations (including some that they have already seen in previous lessons)
from Curtis, Joyce, Gramsci and Herman and Chomsky (on Resource sheet 8.3A (page 5)) and they are
to contrast the emphasis of these ‘non-specialist’ scholars with those of the ‘mainstream’ Korean War
scholars. The final column of the table captures the interpretations of these scholars.

Learners should appreciate that questioning of elite interests/power inherent in the non-specialist sources
is not a concern for the specialist historians of the Korean War.

Similarly, while Huxford discusses elite responses to dissenters and even acknowledges Pollitt’s claim,
which is in tune with Curtis et al.’s logical questioning of why such vitriol is directed at Felton, for example,
the unpacking of why Pollitt may well have a point is missing.

Through this critique, we are again seeking to offer learners access to higher-order thinking/more holistic
understanding by questioning Huxford’s position.

ACTIVITY 3: WHY MIGHT SOME SCHOLARS CRITIQUE ELITE POWER AND OTHERS NOT?
(SLIDE 13)

To engage with the aforementioned issues more fully, students complete a card sort (Slide 14 and Resource
sheet 8.3B) in answer to this question, which will get them to consider differing views regarding the
purpose of historians and all manner of contextual issues.

The cards suggest that the production of historical works is influenced by funding, which can encourage
elite interests to be championed. This can lead to questioning of whether historians see their role as
bolstering accepted societal structures or not. Discussion can also focus on different fields of history and
how where scholars fit into these may impact on their work, a debate that potentially can be opened

out to consider subjects across the curriculum. The cards also suggest the significance of age, academic
experience and renown impacting in myriad ways on the works that historians/scholars produce. These are
all healthy topics of debate for a holistic historical discourse within the post-16 classroom and potentially at
Key Stage 4 as well. Of course, the cards also demand consideration of the influence of scholars’
political/ideological leanings upon their work, although this is something usually more widely addressed.

PLENARY (SLIDE 15)
Finish by completing a paragraph-long answer to the question:

What do elite responses to the Korean War teach us about Britain in the early Cold War years and what do
scholarly responses to these developments teach us about the construction of history?
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SELECTED LESSON POWERPOINTS

LESSON 8.1

Enquiry 8 overview:
How did Britain respond to the Korean War?
An evidential and historiographical approach

Enquiry 8

How did Britain
respond to the
Korean War?

An evidential and
historiographical
approach

Lesson 8.1

What was the
response of the
Labour and

Conservative

governments

1950-53 to the
Korean War?

world & w
Exploring and Teaching the Karean War | Lesson .1 2 H “““ S i fosaan

Exgploring and Teaching the Korsan War | Lesson 8.1 1

Lesson 8.1 Overview The outbreak of the Korean War

Content covered in this lesson: Starter
* The outbreak of the Korean War i i
Losaon B ! arie Watch the video clip
» Timeline of British involvement about the start of the
AL LERVEER TR DIEEN . Responses of the Labour and Korean War.
of the Labour and Conservatives governments 1950-53 to

2 It recaps what you
Conservative the Korean War probably already know,

governments 1950-53 » An historian’s interpretation regarding
to the Korean War? British foreign policy in this period g:‘t,,,n?:fﬁn:‘gtt;ict’:,:? |!{

gives you.

world 2 w world 2 w
Exploring and Teaching the Korean War | Lesson 8.1 q H - . i AL Explaring and Teaching the Korean War | Lesson 8.1 a H wearsscn HISTOR

Timeline of British involvement in the Responses of the Labour and Conservative
Korean War governments 1950-53 to the Korean War

+ June 1950: The United Nations (UN) Security Council declared North Korea the aggressor in the internal Korsan conflict;Iater that 1 o 5% 4 5
month, a largely American UN force arrived in Korea and the British govemment deployed the Far East Fleat in support. e e S PR st

+ 3 July: Seafire and Firefly aircraft took off from HMS Triumph to attack the North Korean airfield at Haeju. gol go
* 6 July: Cabinet decided against sending further military forces to Korea; decision reversed on 25 July. minutes 1950 minutes 1950 minutes 1950 minutes 1951 minutes 1851

- N N . o supporting supporting ‘on sending on Britain's on Britain's
+ 29 August: The first British ground force, 27 Brigade, arived lo defend the Pusan Perimeter, soon joined by 3rd Battalion and the :
Royal Australian Regiment , and i c Brigade. Meanwhile, Royal Navy ships engaged in a intervention intervention ground troops continued continued
, with i 3 S +

e o
. \

+ 16 In the south, 27 Ct Brigads through North Korea.
+ November: A second and much stronger British force amived.

+ April 1951: Batle of Imjin River — firee days of fighting saw the Gloucestershire Regiment destroyed by a Chinese atiack. By 25
Apiil, the remaining three battalions of 29 Brigade, along with the supparting arms, withdrew. On 26 April, 29 Brigade was relieved

by American units. T e . o . 3
+ Inlater stages of the confiict, British brigades refreated to a new defensive position covering Seoul
+ Thefront settied into a line that remained essentially unchanged unti the 1953 Ammistice. British and Commonwealth naval forces Working in groups, use these five

were formed into the West Korean Support Group. documents to complete the data

capture table on the next slide.
Exploring and Teaching the Korean War | Lesson 8.1 5 Exploring and Teaching the Korean War | Lesson 8.1 6 H""?“-
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+ What do the documents suggest
motivated Labour and Conservative
support for US/UN action in Korea?

+ What do the documents suggest
motivated these governments in
supporting the sending of British
combat troops to Korea?

* How different do the Labour and
Conservative positions appear
to be?
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LESSON 8.1 (continued)

Plenary

An historian’s interpretation of British foreign Discuss

policy post-Wwii How would Curtis explain

. u the continuity between the
The view has long been held that Britain *has lost an positions of Labour and the

empire and not yet found a role’, in the famous words of
US Secretary of State, Dean Acherson, several decades
ago. Yet Britain’s real role is easily discovered if we are
concerned to look. .. Britain's role remains an essentially
imperial one: to act as junior partner to US global power;
to help to organise the global economy to benefit Western
corporations; and to maximise Britain’s (that is, British
elites’) independent political standing in the world and
thus remain a world power.’

From M. Curtis — Web of Deceit (2003)

world 2/ 0
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Conservatives that you have
seen in the documents
relating to British intervention
in the Korean War?

Exploring and Teaching the Korean War | Lesson 8.1

LESSON 8.2

Lesson 8.2

What was response of the
Civil Service and the
military to the outbreak of
the Korean War?

Exploring and Teaching the Karean War | Lesson 8.2

Lesson 8.2 Overview

Content covered in this lesson:

+ Civil service and military responses to
the Korean War

» Comparison of the responses of these
institutions to those of the governments

+ An historian’s interpretation regarding
the British ‘permanent state’

Lesson 8.2

What was response
of the Civil Service

and the military to
the outbreak of the
Korean War?

Exploring and Teaching the Korean War | Lesson 8.2 3 H

The influence of the Civil Service, as
represented in a British comedy series
from the 1980s

Starter

What does this film clip suggest
about the power of civil
servants?

‘Sir Humphrey Appleby: the consummate
dvil servant’ (YouTube) from Yes Minister,
Series 3 Episode 6: The Whiskey Priest’

Exploring and Teaching the Korean War | Lesson 8.2

What was the response of the Civil Service
and the military to the outbreak of the
Korean War?

3 D 3 4 5 6
Military discuss Military discuss Foreign Office Government minutes Foreign Office
intervention in i in on ground forces. oorrespondence |
‘ Korea | being sent to Korea on Korea

Korea

Exploring and Teaching the Korean War | Lesson 8.2

FOREIGN
MILITARY OFFICE

Activity 1 discussion
How much commonality
is there between the
positions of the Foreign
Office and the military
regarding British
involvement in the
Korean War?

Responses to the Korean War

Exploring and Teaching the Karean War | Lesson 6.2 12

Activity 2

1. Data capture: Look at the ]
sources again (including one (additional)
extra repeated from last [

lesson). Fill out your own copy
of this table (Resource sheet

8.2D).
3
2. Consider the relative influence
of the military, the Civil Service
(Foreign Office) and the 4
government over Korean War

policies. Who seems to have
the most influence?

Exploring and Teaching the Korean War | Lesson 8.2 13
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LESSON 8.2 (continued)

An historian’s interpretation of British
civil servants and politicians

P. Joyce, The State of Freedom: a sacial history of the British state (2013)

‘... the purpose and identity of the civil servant as a “statesman”— a man of the state who in
actual practice was little different in outiook and character from leading politicians: and little
different in the degree to which he held power. | also consider the occupational culture and
ethical stylisation of the politician. Shared outlook, social background and education united
the two. Therefore, in uniting the term “governing classes” it is these people that we should
have in mind, for contrary to some understandings, and to the doctrine of the separation of
politics and administration, if was in both figures that the real business of government took
place. The high bureaucrat, just as much as the politician, was involved in making state
policy.”

wor|g';
14 I&I ,,,,,, ucue HISTORY w

Exploring and Teaching the Korean War | Lesson 8.2

Why is there commonality across elite
power bases?

Activity 3

1. Read the source on the previous slide.
How would Joyce explain the
continuities between the state actors’
positions, as well as their levels of
influence on policy?

2. Now watch this clip from 'Yes
Minister’. To what extent is Joyce's
interpretation of the Civil Servant akin
1o that presented in Yes Minister?

3. How can you explain any differences?

|0 world 2 ]

Exploring and Teaching the Korean War | Lesson 82 15

LESSON 8.3

Enquiry 8 overview:
How did Britain respond to the Korean War?
An evidential and historiographical approach

Lesson 8.2

How do specialist
historians approach

the responses of the
British elites to the
Korean War?

world < 2]

Exploring and Teaching the Korsan War | Lesson .4

Lesson 8.3 Overview

Content covered in this lesson:

= What research focus is taken by specialist historians of
the Korean War?

- How does their work contrast with scholars already
encountered?

Lesson 8.2

How do specialist
historians approach

the responses of the
British elites to the
Korean War?

= Why do some scholars critique elite power and others
not?
= What do elite responses to the Korean War teach us
about Britain in the early Cold War years and what do
scholarly responses fo these developments teach us
about the construction of history? "
TSR w

Exploring and Teaching the Korean War | Lesson 8.4 2 BI =

[T Starter

» Grace Huxford is a
leading scholar on the
Korean War.

Grace Huxford

How do specialist historians approach
British responses to the Korean War?

How does the emphasis of this work

What types of
« This is an area capturing Activity 1 it} WPSSSIMPOMSLN0) [amstardathey S o e Bitorimnelicholees
historians’ attention at Data capture. b this enquiry?
this very moment. Use specialist Dockill
She is Senior Lect N Sources 1-3 to (1986)
* She is Senior Lecturer in
2 complete the
Modern History at the f “[:N "
University of Bristol. L pocrd
columns of this
THE KOREAN WAR table (Resource
IN BRITAIN sheet 8.3A). m[zm:)u
world & world’z
Evolcyiniy e Festng s <oscen Wes ] L sesioni ¢ 3 IAI“MMM el w Exploring and Teaching tha Korean War | Lesson &4 4 PI """" e HISTORY w

Specialist historian: Michael L. Dockrill

Source 1:

Extract from International Affairs (Royal Institute of International Affairs 1944-)
M. L. Docoill(1986) The Foreign
Qffice, Angla-American ralafions and the
Karean War, June 1950-June 1851'in
Intemational Affairs (Royal Instifute of
Intermalional Affairs 1944-), 62, no. 3,
pp. 459-476. Inter

hifps T stor. orgistal

Vol. 62, No. 3, Summer, 1986

Published by: O i behall of §

Publishd by: Oxford University Press
on behalf of the Royal Institute of
Intemational Affairs

bitos:/iwsaw istor orgistatie/2617867.

ounal Info v

Exploring and Teaching the Korean War | Lesson 8.4 5

Specialist historian: Michael
Hopkins

Source 2:
Extract from

Hopkins, M. (2001) ‘The price of
Cold War partnership: Sir Oliver
Franks and the British militar
commitment in the Korean War' in
Cold War History, 1, no. 2, pp. 28—
46,

DOL: 10.1080/713999922

Exploring and Teaching the Korean War | Lesson 8.4
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LESSON 8.3 (continued)

Specialist historian: Grace Huxford

Source 3:
Extract from

Huxford, G. (2018) The
Korean War in Britain:
citizenship, selfhood and
forgetiing.

Manchester: Manchester
University Press.

THE KOREAN WAR
IN BRITAIN
world’= w
Explaring and Teaching tha Korean War | Lesson .4 9 IAI“"' =" e vy

How does the work of specialist
historians contrast with scholars
already encountered?

1. Now complete the final column of the data capture using
Sources 4-7 (shown on the next slide)

2. What are the key differences in emphasis between the specialist
historians and the other scholars regarding the elites?

world = w
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Why do some scholars critique elite
power and others not?

Activity 3 Experience! Given thelr context,

% desirefor  ldeologyl  Areaof  Funding ow angaged with aiits

1. Using the cards on tar | " aror |political viewn | spocialiem | Body publisher | awer Is this soholar
progression likely to be?
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for the differing Dockrill
approaches of

e Hopkins
scholars to elite
Curtis
power.
Joyce
2. What conclusions can  chomsky
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mv'w-, Gramsel
world = w
Exploring and Teaching the Korean War | Lesson 8.4 13 I‘&I‘-“';"h”m LA

Adicles iy Hopkins hsve appeared gk s baen furded by the
i the fllowirg journels: Cold W | Ciufis hos e Sual, i spie of | Wisan Certec which s srguakly s | Dockrl focused on dipomsic  The Ryl Irstiule of inerstcral

orx 9 Msirs i th cber name for
‘Socuri and Joumal af invied o apoearcn | poliy i cerarly
Transalt ay BAC proge lefist uriversily.
are assacited wikh gt s vemmaris, a
schelarsip. ey,

ol sy,
Wit olan P praserveof el | speciaist a8 dominated By
hatcrans e earing ks

Curtis s idcle-aged srd dams nol | Hopking andDockrl have suthured

cunenly e an acodemic post. iexis ogeiper R S i e |

i st farmus works

were Charsky is in his 305, has decades.
s ey | Y04 1 axverely ang-eerving | Jayoni & socia Heloran, which i

o rercin in varicus fiekds of

of e poliical specinen.

mprecrrment by e Foscal e et o e voe e
dctalr Nhseclei e —— war's badig el eclia,
ey, Ghtom House muards
awize o those desmed taave
recs  sgpvcan ecrirtion o <
ptoing sl raaiona | Ceamecivas a Marskt Chremsiy i an arerchist.
13, s s e 12 US
elry of St billry Cirkcr.
world = w
Exploring and Teaching the Korean War | Lesson 8.4 14 P]: S

Plenary

How do you think the issues that you've engaged with in this lesson relate to
school textbooks?

Write a paragraph in answer to the following question: What do elite
responses to the Korean War teach us about Britain in the early Cold War
years and what do scholarly responses to these developments teach us about
the construction of history?

Expand this to an essay for homework if you wish.

world= w

Exploring and Teaching the Korean War | Lesson .4 15
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SECTION 4: EXPLORING THE KOREAN WAR FURTHER

THE KOREAN WAR LEGACY FOUNDATION (KWLF)
VETERANS INTERVIEW ARCHIVE

The focus of this publication has been on teaching
the history and legacy of the Korean War from a
British perspective. It is our fervent hope that the
materials in this publication provide UK teachers
with a bank of resources that will update their
subject knowledge and also provide them with
classroom-ready resources that help them to teach
this fascinating and incredibly significant period of
world history in the twentieth century.

Of course, as Dr Han's article at the start of this
publication points out (1A, ‘Quo vadis?’), history is
huge and multi-faceted. In a publication such as
this, we cannot even cover the full story of the
Korean War as it affected Britain, let alone its wider
significance in other countries and globally.

KOREAN WAR LEGACY INTERVIEW ARCHIVE
DUNDATION

..‘_
M T

.»‘.\

——

faced, and its rich legacy exemplified

deve|opmenf of South Korea. lear

With this in mind, the aim of this final section is to
make teachers and students aware of some of the
impressive other resources that are available for the
study of the Korean War.

For many years, the Korean War Legacy Foundation
(https://koreanwarlegacy.org) has been interviewing
veterans of the Korean War from all the states that
took part. After collecting over 1,100 interviews,
the KWLF teacher fellows tagged the interviews
with metadata and identified short, compelling
video clips from each interview that would be
useful in the classroom. The result is an
unparalleled and incredibly precious resource

to historians and teachers.

DOCUMENTARY  HISTORY TEACHINGTOOLS ABOUTUS Q

Korean War Legacy Project

Explore the origins and outcomes of the Korean War, the challenges that soldiers
by the democratization and rapid economic

Learn more about the Korean War and ~ Chapers telling the siory of the Korean  Our teaching fools feature inquiries
its aftermath in this online memory War with dozens of veteran video clips  and other activities to help students
bank and companion interaciive used as primary source undersiand the Korean War

library

Memory Bank Teaching Tools
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THE MEMORY BANK

The Memory Bank is the entry point to the
Foundation’s coverage of the Korean War, its events
and its legacy. It has several interconnected sections,

which can also be accessed from the main menu at
the head of the page.

THE INTERVIEW ARCHIVE

The Interview Archive is perhaps the jewel in the
crown of the Foundation's resources. There are over
1,100 interviews, 3,000 short video clips and over
2,000 photographs. It is a treasure trove for
historians and has been shown to be immensely

Interview Archive

View All Veterans

Search Clips by T
s Type of ltem [ Video Clip

popular and engaging for young students as well.
The Archive is made manageable by careful curation
and can be simply browsed or searched using a
range of key criteria.

DOCUMENTARY ~ HISTORY TEACHINGTOOLS ABOUTUS Q

Advanced Search

POLITICAL/MILITARY TAGS +

GEOGRAPHIC TAGS +

Advanced Search O Full Interview
Keyword Search: L1 Phota
e —
State of Birth
Home St
Comy
Prisoner of [ Was POW
ar
Branch of [ Air Force
Service O Amy
Guide to Accessing o COC"S' Guard
the Archive O Marine Corps
[ Navy
Tags

Select tags from lists of right

Search Start Over

SOCIALTAGS +
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Here are just a few examples of the materials that can be found in the Interview Archive:

Gerald ‘Gerry’ Farmer

|?LGQH}' Farmer £ 3 © 2
e % 1/
|

=

- . HI

B O Youlube I3

A guy came along with his tie and he said, ‘Have you heard about a place called Korea?
There's a war starting out there, and it's going to be a big war, you know.” And | said
‘No.” And that's the first time | heard about Korea. We were young then and
newspapers, we didn't read newspapers and we didn’t have television. You just went
about your normal business.
https://koreanwarlegacy.org/interviews/gerald-gerry-farmer/

Keith Gunn
(1] -

Watch later  Share

A
{2 ) Keith Gunn
~

= & Yufube 2

You always look back at war and say was it worth it. If you look at Korea now, even with
the present situation with North Korea, which is on a very touchy basis, even then you've
got to say with the progress being made in Korea and South Korea... You've got to say
‘yes, it was worth it'.

It was a forgotten war, | don’t think it was forgotten as it was quite ignored and never
considered. Even today when anniversaries occur and they talk about the Falklands War
and Iraq War, Korean War never gets mentioned... It's totally wrong because it was the
first major United Nations effort and one would think that would [have] captured
people’s imagination, but for some reason no.
https://koreanwarlegacy.org/interviews/keith-gunn/

Charles Ross

B dx Youlube 3

That was our final battle with the Third Battalion of the 8th K. We were overrun there.
But this went on. This happened on the night of November the 1st — that's when they
first hit us. The following morning the firing ceased — early in the morning. And by the
time daylight come | looked around and | couldn’t see anymore. | was lying in a ditch
and my two men who had been with me were gone. But during the excitement — we
fought all night. We fired at anything we could see that didn’t have a steel helmet on.
See, we still had our summer uniforms on. We'd not been issued winter uniforms yet.
And the Chinese that we were fighting — we didn’t know that they were Chinese. We
thought they were North Koreans. And they had on these POW caps. So that was my
means of identifying who's — who were fighting. But I'm thinking still, that they were
North Korean soldiers. So I'd shoot anyone with a POW cap on. And the following
morning when | looked around, | didn‘t see anybody moving or anything. And | raised
up to take a look, thinking I may be the only survivor.
https://koreanwarlegacy.org/interviews/charles-ross/

Richard Faron

=~ | Richard Faron ° i
‘Watch later Share

B & Youlube 2

Some of my difficult times had to do with kids that you inevitably saw in the streets.

| mean they were waifs. They were starving you know. They didn’t have much and it
always tore at me. And hired some of these children to be what we called house boys.
And we had mama-sans. And they were always very polite, | mean extremely polite. |
wish my kids had been that polite. But | felt sorry for them. You just had to feel sorry for
them. And we did a lot for them. We had one of the young kids, | remember, he was

| guess seven when we picked him up off the streets in Seoul. And we picked him up
because he was stealing fruit from our operation. So what we tried to explain him was,
"You don't have to steal it. All you have to do is ask for it.” But he didn’t know that. And
we took him in.

https://koreanwarlegacy.org/interviews/richard-faron/
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Through a series of chapters, this section provides legacy of the war. The chapters tell the story of the
a chronology of the Korean War while also war both chronologically and thematically and are
acknowledging multiple perspectives on this unigue in their use of veteran oral history clips as
complex period and wrestling with the enduring primary source materials.

INTERVIEW ARCHIVE ~ DOCUMENTARY TEACHING TOOLS ~ ABOUTUS Q

The chapters tell the story of the Korean War from beginning to end. Unique to the chapters are the dozens of Korean War veteran video clips that
are used as primary source and offer depth and context for the complications and contradictions of war. The interview archive includes thousands

of veteran videos, photographs, and documents related to the Korean War in an easily searchable format.

CHAPTERS INTERVIEW ARCHIVE

1 ficance of the 2. Prewar Co! 3. Multiple Perspectives s ; =
May 1948 Election Weslern o i (G The interview archive is a collection of thousands er curated
resources related to the Korean War. The archive is easily

searchable using filters and key terms and includes:

e Full length veteran inferviews

. * 1-3 minute interview clips
% — oy * Artifacts donated by veterans
L]
.

Department of Defense photographs
Primary Source Documents

4. North Koreans 5. Hold e Pusan ing the Game
Stream Toward Pusan Perimeter at Incheon View Library »

There are 17 chapters, which range from the early Each section provides an overview piece and also
Cold War context of the late 1940s, through key links to selected interviews from the Veterans
events of the war itself, to the process of Archive.

memorialising the war and understanding its
legacy. There are thematic sections as well, such as
the role of women in the war and the role of
African Americans.
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MEMNTARY TEACHIMK

Multiple Perspectives on the Korean War

But as with all historical interpretation, there are other perspectives to consider. The Soviet Union, for
its pari, denied Truman’s accusafion that it was direcily responsible. The Soviets believed that the war
was "“an internal matter that the Koreans would [seftle] among themselves.” They argued that North
Korea's leader Kim Il Sung hatched the invasion plan on his own, then pressed the Soviet Union for
aid. The Soviet Union reluctantly agreed to help as Stalin became more and more worried about
widening American control in Asia. Stalin therefore approved Kim Il Sung’s plan for invasion, but only
after being pressured by Chairman Mao Zedong, leader of the new communist People’s Republic of
China.

@4 ORAL HISTORIES

Featured Clips have been selected from the
interviews that are cited and viewable within
the chapters

JAMES ARGIRES

<) James P. Argires
=

A historian’s job is to account for as many different perspectives as possible. But sometimes language
gets in the way. In order to fully understand the Korean War, historians have had fo siudy documents,
conversafions, speeches and other communications in multiple languages, including Korean, Chinese,
English, Japanese and Russian

In 1995, the famous Chinese historian Shen Zhihua set out to solve a major problem posed by the
war. Many peeple in the west had argued for decades, as Truman did, that Nerth Kerea invaded
South Korea at the direction of the Soviet Union. Skepfical of that argument, Zhihua spent 1.4 million
yuan ($220,000) of his own money to buy declassified documents from Russian historical archives.
Then, he had the papers translated into Chinese so he could read them alongside Chines

government dommen's

Zhihua found that Stalin had encouraged Mao Zedong to support North Korea's invasion plan,
vaguely promising Soviet air cover to profect North Korean froops. However, Stalin never believed
theit the |nited States and the LN wanld enter tha war and was relictant o sand the Seniet Air Faee,

TEACHING TOOLS

The Foundation has been working for many years
with teachers to promote knowledge and
understanding of the Korean War and also to
provide practical help for teachers in the form of

ready-to-use inquiry-based resources, just like the
ones written for British teachers in this publication.
There are 15 separate resources, all downloadable
and classroom-ready.

TEACHING THE €3 FRAMEWORK

Grades 3-5 Korean War Inquiry

Whose Voices Are
Heard in History?

hitps://wwwr.nps.gov/kowa/

Supporting Questions

Whose experiences are recognized in Korean War monuments?
What role did soldiers of color play in the Korean War?
What contributions did women make to the Korean War?

FRTREI.

Why are some voices omitted in the telling and honaring of history?

Adom maviny oesion wose [ RSN

MONS ATTRISUTION-NONCOMMERE

TEACHING THE C3 FRAMEWORK

Grades 3-5 Korean War Inquiry

Whose Voices Are Heard story?

s eramenort D2Hi33
mewo
nd continus
iy and continuties.
D2.His.16.3-5. Use evi fzim about the past.
of a Korean mall. consider the race, gender,
Question age, and nationality of the people memarialized
hitps:/funww.nps.gov/kowa,index htm
Supporting Question 1 ‘Supporting Question 2 ‘Supporting Question 3 Supporting Questiond
h hat role di ions did voices
recognized in Karean War color play in the Korzan women make 1o the Korean | | emitted in the telling and
Monuments? war? war? honoring of histary?

create 3 list of the groups. Create 3 table organizing Identify three quotes from ‘write a one-paragraph
of people you see in the examples of contributions women regarding their summary of each of these
monument. that people of color made. roles and positions in, and anticles” cizims and the
war. 3 ) the Korean provide
p

Source A: image of, and Source a: ora history,
artist's design rationale for, | | Congressman charles
Rangel

source A: ora! history,
Vosia “lan” Thampson

Source A: Excerpt from
article, "whitewsshing the.

Wwashington state Memorial Source B: Oral history, pastr
Source B: imags and i, -

Source B: Image, New e and ik, Shirley Toapfer Source B: Excarpt from

Jersey state memorial patriot Nations exhibi, Source C: Oral history, Mary | | article, "army Remaves
National Museum of the g

Source C: image, Harrys. Reid Cloud Over Black Korean
American ndian >

Truman at 3 war memorial War Unit’

source C- Fact sheet,
African Americans in the
Korean war

in 5t Joseph, Missouri

summative | ARGUMENT . poster, or
Performance | question using speci from hi while
Task views.
Taking RCT 1 his project to archives that adds to the diversity of the
Informed collection.
Action
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152




Section 4 | Exploring the Korean War further I

DOCUMENTARY FILM

In 2018, the Korean War Legacy Foundation experiences, while discovering the unique history
produced a documentary on the legacy of the and miraculous progress that the Korean people
Korean War. The 40-minute documentary follows have achieved over the past 65 years. The film
Arden Rowley, a Korean War veteran, and his connects the past to the present and is a perfect
great-grandson, Cayden Sherwood, as they travel classroom resource on the Korean War.

back to South Korea to remember his wartime
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EXPLORING AND TEACHING THE KOREAN WAR

The Korean War has been called ‘The Forgotten War’. Yet it was profoundly significant to
the development of the Cold War. It had a cataclysmic impact on both North and South
Korea which continues to affect both nations’ development to this day. And it continues
to influence relationships between the USA and China — today’s global superpowers.

It deserves more of our attention. It deserves more of our teaching time.

This publication aims to help all teachers to see its relevance to their curriculum and to
explore and teach the Korean War and its legacy with confidence.

* Section 1 provides authoritative subject updates from leading academics

» Section 2 provides practical guidance on why and how you can introduce more
teaching of the Korean War into your curriculum

* Section 3 offers eight ready-to-teach enquiries for Key Stage 3, GCSE and A-level
classes. These are supported with editable PowerPoints and Word documents
downloadable from the online resources
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